Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Applying analysis in assessment to inform interventions. 
• Working collaboratively with people in need of care and support, their carers 
and other professionals.
• Intervention and application of professional judgement in increasingly 
complex situations

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  06/06/2022 

To be completed by learner. 




	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

Individual 1 is 17 years old and has several genetic and neurological disorders and a learning disability. He lives in a rural town in North Wales. Individual 1 attends a Welsh school and can speak and understand some Welsh. The family are moving soon and Individual 1 will attend an English medium school. However, the most recent Estyn report states that all pupils make good progress with Welsh language, (Estyn, 2014). It is important for individual 1 to have the choice to continue using Welsh if they want to as the Welsh Government, (2017) believe there needs to be a life course approach and they aim to have a million Welsh speakers by 2050.

Individual 1 identifies as transgender. On reflection, I forgot to ask how they would like to be referred to during the meeting. I did refer to them using gender neutral pronouns therefore will continue to do so for the purpose of this task. However, next time I communicate with them, I will ask which pronouns they’d like me to use as this is vitally important, (Zimman, 2017).

I had previously established that Individual 1 was comfortable seeing me in school. As they are under 18, I needed their parents’ consent. I gained this via telephone call. I asked individual 1 when I arrived, and they were happy that I was being observed and agreed to give feedback. It was important to gain individual 1s consent as the observation could have had unintended effects such as embarrassment, anxiety, or feelings of being excluded, (Papatheodorou and Luff et.al, 2013).

The Social work objective was to review Individual 1’s care and support plan under Section 54 of the Social Services and well-being (Wales) Act 2014, (Welsh Government, 2014d). I used the What Matters conversation to ensure that I gathered individual 1’s views and wishes, (Welsh Government, 2014a). As Individual 1 and their family were due to move soon, to ensure a smooth transition of services, it was agreed that an up-to-date care and support plan would be beneficial.
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Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).

The care and support plan we use follows a person-centred approach as they look at strengths and are designed to engage the individual and gather their wishes and feelings. I feel that this is important, especially working with disabled individuals as Prynallt-Jones and Carey et.al, (2018) explain that disabled children have a higher need to have their needs and wishes listened to by professionals due to the complexity of their needs and the fact that they usually need more complex social care intervention. This links with the Social Services and Well-being (Wales) Code of Practice as it states that we should work with individuals to establish what matters to them and their strengths and capabilities, (Welsh Government, 2014b). This is also important under the United Nations Convention on the Rights of the Child (General Assembly Resolution, 1989) as Article 12 states that children should have the right to express their views.  

Since the replacement of the Welsh Language Act 1993 by the Welsh Language Wales Measure Act 2011 (Welsh Government, 2011), the Welsh language has equal legal status to English and must not be treated less favourably. In Wales, we have the More Than Just Words Framework and one of the main aims of this framework is to give individuals an ‘Active Offer’ which means that an individual can access a service in Welsh without having to ask for it, (Care Inspectorate Wales, 2023). Despite already knowing Individual 1’s first language is English, as they attend a Welsh school and live in a Welsh area, I asked again which language they’d rather use, to which they chose English. Through promoting the more than just words framework, it is believed that quality of care and outcomes for people living in Wales will be improved and we have a responsibility as service providers to meet those needs, (Welsh Government, 2022). I acknowledge how difficult it must have been for a family from England to move to a Welsh area and for the individual to have had to learn Welsh in school. I had to be aware during this practice of my own values and experiences of being a Welsh person and how I translated and came across in English to Individual 1 during the session. At times, it was difficult trying to translate from Welsh to English whilst also remembering to use clear and easy to understand language due to Individual 1’s needs. 

The Munro Review of Child Protection emphasised that there’s a lack of meaningful relationships between children and Social Workers which can have a significant negative effect on the work completed and could place children at risk, (Munro, 2011). Therefore, it was vital that I found a way to develop a positive meaningful relationship with Individual 1. I firstly thought about a familiar environment where Individual 1 would feel comfortable, relaxed, and secure. I knew Individual 1 felt this way in school through previous visits and meetings. On reflection, I could have visited Individual 1 at home too as Fahlberg, (2012) suggests that visiting children in several settings is important. 

Furthermore, where you place yourself in a room can influence engagement and the power dynamics as (Horwath and Platt, 2019) emphasise that in children and young people’s perspectives, adults are usually bigger than them and more powerful. I let Individual 1 choose where to sit first and then I sat next to them rather than across from them as I wanted them to feel comfortable and tried to balance the power dynamics. Diaz, (2020) suggest that in Social Work, a lot of the time, children’s participation is tokenistic, and I wanted to ensure that this was not the case with Individual 1 and that they had full participation, and their wishes and views were heard. 

It was therefore important that I used my communication skills to engage Individual 1 in a way they could participate fully. Sitting down and having a conversation for a length of time with children and young people is not always the best way of communicating according to Koprowska, (2008). You are more likely to engage them through age-appropriate toys, games, and creative activities. This is why, instead of going through the care and support plan form, I created a template beforehand using emoji faces for what’s working and what’s not working as I knew that Individual 1 has an interest in gaming so would suit their interest. Thinking about children’s interests and preparing suitable materials taking these into account is vital for engagement, (O’Reilly and Dolan, 2016).

I had to adapt my communication methods to meet Individual 1’s communication needs as due to their learning disability, their understanding is limited. Therefore, I used simple, short sentences and focused on one question at a time which are important aspects of communicating with all children according to Koprowska, (2008). At times, Individual 1 would look confused when I asked something, so I knew at this time I needed to re-phrase and make sure they understood. I also used pictures to aid understanding. When working with children, it is vital to enter their world to support them in understanding significant events in their life, (Howarth, 2013). I ensured I stayed patient and calm and Individual 1 had enough time to process information and respond. The task required some simple written work. I was unsure of Individual 1’s ability with writing so I gave the option of who they wanted to write, and they chose me. To ensure that I kept Individual 1 engaged on the task, I used colouring pens, and they enjoyed choosing colours. 

During the practice, as Individual 1 is 17, it was essential for me to explain the age transition process. I also had to ask their consent to refer to the adult’s service as supporting individuals to make decisions and have control over their lives is important and is highlighted in the Code of Professional Practice, (Social Care Wales, 2017). The age transition process can be confusing and therefore I had to think of a way to explain this to Individual 1 in a way they’d understand. I used a visual flow chart to explain the process, and this appeared to work well for them. They were able to understand and remember the information to relay it back to me. 

Individual 1 focused a lot on transgender and kept steering the conversation back to this. This was evidently very important to them, and it was important that I listened and respected their sexual orientation despite it being a new concept to me. This meant I had to reflect on my own values and be aware of the impact these could have on Individual 1 and I believe that by doing this and working in an anti-discriminatory way, Individual 1 felt comfortable to share their feelings with me, (Akhtar, 2013). This is important as Social Care Practitioners must promote equality, diversity, and inclusion, (Social Care Wales, 2017). 

When working with any children and young people, but especially those with communication difficulties, it can be easy to be led by parents and carers rather than engaging with the children and young people themselves, (Prynallt-Jones and Carey et.al, 2018). One of my values is to empower the children and young people I work with to share their own wishes and feelings rather than relying on feedback from those around them. This is one of the reasons I visited Individual 1 in school rather than at home, to engage directly with them.

Using Roger Hart’s model of children’s participation, (Hart, 1992,) I believe that during this practice, Individual 1 did participate and it wasn’t just tokenism. This is because I consulted and informed Individual 1 by sharing information and using the emoji worksheet to ask for their views and wishes. I believe it was also initiated and directed by individual 1 at times, especially when discussing the transgender themes. 

I created my own feedback form using the scaling method for the observer to use with Individual 1. I believed this would be a better way for them to communicate as it was visual and there was less pressure on them. This worked well and they were able to enjoy giving feedback. Individual 1 gave feedback that I was there to discuss their future. This shows that they had some understanding of the age transition process and that they were going to have a new worker soon.
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Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Due to Individual 1’s Learning Disability, I designed my own scaling tool and questions for my mentor to use with them to answer some of the questions. Please see next page.


	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

	Were you clear why the social worker met with you today?

	

	How well prepared do you think the social worker was for his or her meeting with you?

	

	  How has the social worker listened to you and respected your views and wishes?

	

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	



	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	





Questions asked:

Q1. Did Stef ask your permission for me to sit in and watch? Yes 

Q2. Did Stef explain why I’m here? Yes – said you were here to listen. 

Q3. Do you know why Stef came to see you today? Put a tick between happy face and half way. 

Q4. How well do you think Stef listened to you? Tick by happy face

Q5. Did Stef make sure you understood everything? Tick by happy face 

Q6. How do you feel after speaking to Stef today? Tick by happy face. 

Q7. Is there anything Stef could do differently or better? Not really. Stef has helped me a lot with my future. 

The scaling tool (please see next page) was used for questions 3,4,5 and 6. 
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