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	Module Learning Outcomes (from module syllabus)

	Understanding the Police Constable role
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Valuing Difference & Inclusion
· Critically review and demonstrate ethical and inclusive approaches to policing
· Understand how police actions and activities can influence public perceptions of policing

Maintaining Professional Standards
· Explore the concept of integrity in a professional policing context

Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context

Wellbeing & Resilience
· Explain organisational justice in a policing context
· Evaluate the impact of trauma on individuals and the support mechanisms available
· Understand the importance of mental wellbeing in policing
· Explore the nature of organisational culture within policing

Leadership and Team Working
· Analyse the effectiveness of team working and leadership models in the context of effective policing
· Evaluate key responsibilities in relation to supporting leadership for everyone

Public Protection 
· Assess the impact of abuse upon victims
· Analyse the effectiveness of approaches to investigating public protection incidents
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Understand how offenders can use their position of authority to commit offences
· Assess police strategies for dealing with public protection incidents

Criminal Justice
· Critically assess the impact of options available to reduce reoffending

Countering Terrorism 
· Explain the national counter-terrorism structure
· Review and understand the insider threats in relation to countering terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Understand the importance of managing trauma and mental wellbeing in response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents

Policing Communities 
· Employ relevant strategies and initiatives to deliver effective community policing

Roads Policing
· Evaluate the organised criminal activity types using the road network and how these can be countered

Information & Intelligence
· Explore information and intelligence gathering in a policing environment
· Critically explore the concepts of risk in relation to intelligence
· Demonstrate an understanding of intelligence research and analysis
· Understand key intelligence roles and the tasking and coordination process

Conducting Investigations
· Demonstrate a comprehensive understanding of ‘volume and priority’ crime and ‘serious and complex’ investigations
· Understand appropriate procedures when engaged in overseas enquiries/investigations
· Employ appropriate strategies when dealing with complex interviews
· Understand the importance of reflective learning from investigations and interviews
· Evolve professional strategies to deal with the impact of personal attitudes and values on the investigation process

Introduction to Coaching, Mentoring and Assessment
· Understand coaching and mentoring approaches in professional policing
· Understand the role of assessment in professional policing education




	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score.

All of your answers must be based academic research, not personal experience.
 
Choose four titles from the list below:


Essay one:
How effectively has the police service adapted to accommodate diversity within the UK? Consider the police force itself and/or the way police engage with diverse communities.
Your answer must be based on academic research.
Word limit: 1000 words. 


Essay two:
Choose one of the following questions:
· Counter-terrorism policing – How might terrorist groups’ involvement in other forms of criminality inform counter-terrorism policing? 
· Response policing – Why is it important to manage mental wellbeing in policing? What can be the consequences if mental wellbeing is not managed appropriately?
· Community policing – Why is partnership working the most effective way to reach groups or communities who are unwilling to engage with police?
Your answer must be based on academic research rather than personal experience.
Word limit: 1000 words.


Essay three:
How might personal attitudes, values and bias impact upon the effective investigation of volume crime?
Your answer must be based on academic research, but you may refer to relevant, recent examples.
Word limit: 1000 words.


Essay four: 
Outline potential links between serious and organised crime and public protection issues. What characteristics make some people more vulnerable to exploitation by serious and organised crime gangs?
Your answer must be based on academic research.
Word limit: 1000 words. 
 

Essay five: 
How effective is early intervention an effective means of preventing young people from offending or re-offending?
Your answer must be based on academic research, but you may make reference to relevant case studies.
Word limit: 1000 words. 


Counter-terrorism policing – How might terrorist groups’ involvement in other forms of criminality inform counter-terrorism policing?
 

Terrorist organisations, in order to carry out their actions and survive as an entity, must generate revenue. Subsequently, terror groups do not exclusively operate within their ideological sphere that we immediately associate them with and must look to more traditional forms of criminality in order to amass resources. Terror groups now operate within the realm of more conventional organised crime groups, such as the international drug trade, arms dealing and human trafficking. The close link between organised crime and terror groups has been labelled the crime-terror nexus. Terrorism is defined in the UK by Section 1 of the Terrorism Act 2000 and is summarised as the use or threat of action, which is designed to influence the government or intimidate the public, for the purposes of advancing a political, religious or ideological cause. Such acts or threats include serious violence, serious damage endangerment of another’s life, the creation of serious risk to public health or safety or the interference or disruption of an electronic system. This essay will examine how understanding the involvement of terror groups in other forms of criminality can inform and equip counter terror policing by directing resources that have the ability to curtail or diminish group’s ability to function. 

The crime-terror ‘nexus’ is the convergence of terror groups and conventional criminality. Whilst there is research exploring the blurring of the lines from the perspective of organised crime groups, this essay will focus on terror organisations. The nexus does not represent a shift in ideology for terror groups but rather a shift in tactics in order to operate in a theatre where international cooperation on combating terrorism and extremism is so great (Wang, 2010). The crackdown on terror groups, particularly, the crackdown in their financing, has forced terror groups to adopt the methods of more traditional organised crime (Sanderson, 2004). This, it may be argued, is the primary explanation for the convergence. Makarenko (2003) highlights the striking similarities between terror groups and organised crime. This includes the use of extreme violence and the need to operate in secret to avoid detection. 

Examples of terror groups’ convergence with organised crime include the production and exportation of opium in Afghanistan by the Taliban. The country is estimated to be accountable for over three quarters of global opium cultivation (United Nations Officer on Drugs and Crime (UNODC), 2018). The Taliban’s control over vast swathes of the country allowed them to control the production of the narcotic and reap the financial benefit in their export, allowing them to invest in their activities domestically and abroad (United Nations Office on Drugs and Crime, 2019). 

The UNODC also highlights the use of human trafficking as a nexus. Welch (2017) states that this is for “funding, fear and recruitment”. The selling and profiteering of human life provides groups with additional revenue streams. It also provides a source of recruitment by trafficking and recruiting people, often children, into roles such as foot soldiers and suicide bombers. The UNODC notes that these tactics are used by Boko Haram and Al-Shabaab in Africa. 

This deployment and convergence of tactics has many implications for counter-terror policing, as well as conventional policing. Indeed, the nexus may provide parallel benefits for both sides. Whilst terror groups benefit from the diversification of their operation to sure-up their membership and revenue, it enables law enforcement to pool resources and combat terrorism and criminality more effectively (Chalk, 2014). The involvement of terror groups in criminality may mean that terror groups and their operations are discovered more easily as they dip into the criminality. Increasing your network into a more diverse collection of activities, such as weapons smuggling and narcotics, increases the chances of detection. Accordingly, by having counter terror policing be informed of these tactics enables greater opportunities to prosecute groups, allowing the option to prosecute using both counter-terror legislation and conventional criminal frameworks. The diversification in terror group’s organisation and involvement in crime, such as financial crime and the drugs trade, means that counter-terror organisations must adapt and respond accordingly. Counter-terror groups must evolve to develop greater understanding, capability and capacity to respond to potential terror involvement in crime. 

However, diversification of terror group’s operations can also lead to greater complexity for authorities to tackle extremism. The greater the diversity of an operation, the greater the challenge to dismantle and destroy it. Terror groups involvement in traditional organised crime often transcends international borders. Thus, international cooperation is required, in fields such as intelligence sharing, in order to combat the problem. This creates challenges and complexities as agencies must decide how to cooperate and facilitate the cooperation. Deciding what information and intelligence is relevant to share between agencies may slow down the process of information. Therefore, having information and intelligence sharing agreements and platforms in place is beneficial in taking terror groups involvement in organised crime. Inter-organisational intelligence sharing forms part of the United Kingdom’s counter-terrorism policy. The Home Office, in the CONTEST policy, sets out that law enforcement agencies share information and work together in order to tackle extremism in all forms and across the crime spectrum. Agencies such as Counter Terrorism Policing, MI5 and the National Crime Agency work together to have a joined-up approach to terrorist involvement in crime (Home Office, 2018). Information can also be shared more widely, via Interpol and intelligence sharing apparatus such as five-eyes. 

In conclusion, studies show that terror groups and conventional organised criminality are converging. Understanding this convergence is invaluable in counter-terror policing. It enables authorities and governments to collaborate effectively on a domestic and international front. This helps counter-terror agencies to detect and intercept threats more quickly. It also enables a multi-agency approach in tackling both terrorism and organised crime. 
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How effectively has the police service adapted to accommodate diversity within the UK? Consider the police force itself and/or the way police engage with diverse communities.


This essay will discuss the concept of diversity in modern day policing in police forces across England and Wales. Diversity and inclusion (DAI) is a topic at the forefront of society’s thought nowadays, perhaps not always for the right reasons, given Donald Trump’s ‘DAI’ crackdown. In the UK and policing context, police forces have long been scrutinised for the make-up of their ranks and relationship within the communities they serve. This essay will touch upon force’s attempts to adapt to changing attitudes when it comes to diversity, both in terms of their own recruitment and the way in which they police the public. A conclusion will be drawn on whether attempts to diversify and put policy into practice has materialised.
 
Diversity is defined as a range of many people or things that are very different from each other. Diversity may relate to varying interests, languages, opinions and cultures (Oxford Learner’s Dictionary). Diversity, which is covered by the mainstream media today, mainly refers gender, sexual orientation, race, religion and nationalities. The UK Supreme Court’s ruling on ‘what is a woman?’ and the focus on immigration just some examples of this. In the UK policing context, historically, the issue with diversity has primarily sat with race relations, particularly with the black community. From the Brixton Riots and the Scarman Report, to the murder of Stephen Lawrence and the subsequent publication of the Mcpherson Report, the problem with the police’s relationship and poor treatment of black people is well documented. As is the endless list of required improvements. Indeed, Mcpherson himself labelled the Metropolitan Police Service ‘institutionally racist’ (Mcpherson 1999), something which South Wales Police’s own Chief Constable echoed about his own force as recently as 2023 – such is the magnitude of the challenge. Both Lord Scarman and Mcpherson highlighted the lack of diversity within the police, bringing into question their legitimacy and effectiveness of policing modern day Britain. 

In light of these reports and the very public criticism of the police forces’ lack of representation, several initiatives were drawn up to adapt the police service to build and accommodate diversity within its ranks. Police forces knew that they needed to look like the communities they represented. This resulted in a conscious drive to recruit people from BAME (black, Asian and minority ethnic) backgrounds and communities. Johnston and Saulsbury (2000) highlight the College of Policing’s realisation of the need to change the recruitment process of forces by writing policy and guidance on inclusive hiring practices. Several strategies were and continued to be deployed by police forces, such as targeting recruitment campaigns in communities where there is a greater proportion of people from BAME backgrounds and programs targeting these sections of the community from a young age by building relationships in education and youth organisations. These efforts are reflected by data published by the Home Office. In 2007, the total representation of people from BAME backgrounds was 4%. In 2020, 7.4% of police officers were from BAME backgrounds (Home Office, 2023). This is a marked increase and suggests that efforts made by governments, the college of policing and police forces were successful in become more diverse. However, comparing these figures with census data shows that police forces are far from representative of the communities they service, despite the inroads made. In 2001, the total percentage of the population that identified as non-white was 8.8%. This figure increased to 18.3% in 2021. This suggests that whilst the proportion of police membership from BAME backgrounds has increased over time, it has become less representative of the communities police forces serve. Holdaway (2009) and Loftus (2009) provide a rationale for this trend, suggesting that campaigns to become more diverse are paraded by the senior leaders, recruitment and retention of people from diverse backgrounds remains a challenge. 

The culture of police forces and the attitude toward ‘institutional change’ are two themes that provide a synopsis on police forces relationship with embracing diversity. Waddington (1999) introduces the concept of ‘canteen culture’ which represents an inward looking institution where informal norms rule the roost and attitudes of ‘us’ and ‘them’ act as an echo chamber in these settings. Waddington goes on to explain that this culture allows a gap to exist between policy and practice – where the policy on diversity is well known by officers but there is a conscious attitude and behavioural rebuttal of the policy. This rebuttal can be silent by people failing to challenge or report infringements or active participation. Applying this to the question of diversity, people who do not conform to the ‘norm’ may feel social exclusion and separation from the organisation they work for. This ‘canteen culture’ can also be detrimental to the appeal to join the police as the actions of some officers can impact the public’s perception of the service as a whole – one bad apple spoils the bunch. In December 2023, former Met police officers were sentenced after their private WhatsApp group messages were leaked into the public domain. These messages shared amongst the group of officers included racist, sexist and homophobic content (BBC News, 2023).

Whilst it is clear that the police have taken significant steps in trying to become an organisation that accommodates diversity, their success is limited and often damaged by their own members. There have been improvements in forces strategies and policies to embrace diversity but attitudes of the past, as highlighted by Mcpherson, continue to dog the police service as diversity figures paint a bleak picture – and numbers do not lie. 
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Outline potential links between serious and organised crime and public protection issues. What characteristics make some people more vulnerable to exploitation by serious and organised crime gangs?
 

The safety of the UK public is threatened by the existence and work of serious and organised crime, often carried out by organised crime groups (OCGs). Serious and organised crime can almost be considered a profession of modern criminals as the characteristics often encompass a structure and setting of strategic aims. Serious and organised crime involves the use of violence and coercion, across activities such as human trafficking, drug smuggling, firearms and cyber crime (Home Officer, 2018). Public protection is a term that encompasses a range of safeguarding measures and agencies that help identify and assess risk before then creating a wrap around package to support individuals and minimise the risk to exploitation. This essay will assess the links between serious and organised crime and public protection issues. It will argue that serious and organised crime actors will seek to exploit persons that are, or should be, the subject of public protection agencies. The essay will then highlight some of the common characteristics shared by these subjects. 

Serious and organised crime can have a profound impact on an individual, family, business or community. Those who are most vulnerable are frequently targeted by organised crime groups and more likely to be exploited (Local Government Association, 2015). Such exploitation of vulnerability is no more highlighted by County Lines. A County Line is a phone line or other ‘deal line’ used by gangs and organised criminal groups to buy and sell drugs, this can be from one area to another or within an area already controlled by a group (NPCC, 2024). The National Crime Agency (2018) states that criminal groups operating county lines are likely to exploit children and vulnerable adults to move and store drugs and money. The tactics used by these gangs include the use or threat of physical and sexual violence, coercion, intimidation and exploitation. There are many policies and strategies in place in order to tackle serious and organised crime gangs and prevent their exploitation of vulnerable members of the community. This includes local authorities and partner agencies firstly having an understanding of the links between organised crime and exploitation. The next stage is to develop relevant safeguarding pathways and referrals for early intervention to prevent exploitation from the outset. This can be done through the submission of a public protection notification to bring to the attention of local safeguarding agencies people with vulnerabilities. This is then discussed at multi agency safeguarding hubs (MASH) and information is shared with key stakeholders, such as social services, education and health, as part of the Operation Encompass initiative (Local Government Association, 2015). People may also be referred to the national referral mechanism where public bodies have a statutory duty to notify the Home Office of a potential victim of modern day slavery (College of Policing, 2015). Information about potential or actual perpetrators in the community may also be shared between agencies such as the police and social services to make them aware of the potential risk of exploitation in their area. Suitable actions, such as having an awareness of the perpetrator for intelligence gathering, increased patrols or awareness sessions in education settings then may take place to mitigate risk. 

The link between serious and organised crime and public protection issues is clear. So to is the link between organised crime groups and the exploitation of children and vulnerable adults. Without this exploitation, serious and organised crime would not be able to function as effectively as it does. Serious and organised crime groups are experts in identifying vulnerable people and exploiting them to the group’s benefit. OCGs often target children and young people in their business to act as runners, distributing their product locally or from area to area. Children and young people may not be seen as ‘typical’ participants in organised crime, making it easier for them to carry out activities such as drug deals or moving product. Children and young people involved in such activities, in the first instance, may not even realise their involvement in organised crime. Densley (2013) points out that youth is a major vulnerability and children lack the maturity to recognise grooming tactics. 

Organised criminal groups often target vulnerable adults and take over their homes for storage and distribution drugs and other illegal activities. The tactic is known as ‘cuckooing’ (Local Government Association, 2015). The vulnerabilities of these adults may include a range of learning disabilities, other disabilities, poor mental health and drug addiction. Organised crime groups are able to exploit these people, through their lack of understanding of what is happening and offering ‘friendship’, through the use of fear, intimidation and violence or through the repayment of drug debts where the debtor’s house is taken over as repayment. It is also important to consider socio-economic factors when considering OCG’s exploitation of vulnerable people. For some, the apparent life style of being able to provide for their family, the ability to put food on the table, pay for materialistic things they would not ordinarily be able to afford outside of the criminal activity, provides an attraction to becoming involved in organised crime (Pitts, 2008). 

In conclusion, it is clear that organised crime groups look to exploit vulnerabilities identified by this essay in order to perform their criminal activities. There are particular vulnerabilities that may increase the risk of exploitation, such as drug dependence and age. Having effective public protection strategies in place at the local and national level, with prompt information sharing of victims and perpetrators provides an opportunity to protect people from being exploited or becoming too far involved in serious and organised crime. Early recognition and intervention is key. Understanding the play book of serious and organised crime groups and the methodology of recruitment is also fundamental in protecting the public from exploitation and the larger effects of crime. 
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How effective is early intervention an effective means of preventing young people from offending or re-offending?
Your answer must be based on academic research, but you may make reference to relevant case studies.


Early intervention policies and strategies are implemented in the England and Wales justice system in order to prevent and reduce youth offending. Put simply, early intervention is designed to prevent young people from committing crimes. If an offence has already been committed, then early intervention may be used to prevent reoffending and divert the person to an alternative life path. There are several reasons and theories explaining why youths commit crime – some of which this essay will touch upon. This essay will then explore prevention methods, such as Youth Offending Teams, and examine their effectiveness in preventing offending and reoffending. 

There are several factors that result in children and young people becoming involved in criminal activities. This includes socio-economic factors, such as living in poverty. The lack of opportunities may push young people into crime in order to provide an income. Furthermore, experiencing problems at school may result in exclusion or isolation. Dropping out or being pushed out of the education system limits employment opportunities and provides an opportunity to become involved in crime. A factor that may expose young people to becoming involved in crime is peer pressure and their social circle. Socialising and spending time with others who are involved in crime normalises the routine of committing offences, albeit low level in the first instance that may develop to become serious offences. Once a young person becomes involved in criminality and the criminal justice system, the more likely the chance they will reoffend, with 40% reoffending within a year (Ministry of Justice, 2021). Therefore, early intervention is key to bucking this trend. 

 Early intervention strategies aim to stop youth reoffending and key stakeholders, such as the police and education, partner with each other to take a multi-agency approach. An example of this joined-up approach is Youth Offending Teams or YOTs. YOTs are a collection of police, social services and education that aim to work with young people that are identified as potential offenders or re-offenders. YOTs work with young people in a variety of settings, as conducting after school sessions to engage young people in diversionary activities, such as sport. Youth Offending Teams can work with parents of young people to provide them advice and support so that there is a wrap around service to prevent reoffending. Youth Offending Teams may also work with schools to conduct input sessions around crime and its effects in an attempt to reduce the appeal and glamourisation of crime. YOTs provide support to young people and their families in a range of circumstances, such as mental health issues, substance abuse and school absence issues (Home Office, 2024). The Youth Justice Board (2020) state that over a ten-year period from 2010, the number of young people entering the justice system for the first time fell by 83%. The Youth Justice Board suggest that Youth Offending Team had some responsibility for this, showing their effectiveness in reducing the youth offending rate. 

An additional method of early intervention is Restorative Justice. Restorative Justice, known as ‘RJ’, is a process where a victim and offender collectively resolve how to deal with the aftermath of the offence, often facilitated by the police. Restorative Justice can take several forms. This can include, but is not limited to, mediation between the parties. It can also involve restitution or reparation where this is agreed between parties involved (Crown Prosecution Service, 2023). Restorative Justice may be dispensed by Youth Offending Teams as part of their own intervention package. Restorative Justice provides an early opportunity to ‘nip problems in the bud’. According to the Restorative Justice Council (2015), restorative justice reduced the frequency of reoffending by 14%. Furthermore, the Council state that it is cost effective, saving the criminal justice system money and is a method of disposal favoured by victims; 85% of victims were satisfied with the process after a face to face meeting with their perpetrator. 

The Restorative Justice Council provide real world examples of restorative justice in practice. The Council talk about ‘Anthony’s story’. Anthony is a 15-year-old boy who during a football match lost his temper and assaulted another player on the field. Anthony was referred to the restorative justice method of disposal in order to deal with the offence. Anthony stated that having the opportunity to talk about the incident and convey his thoughts and feelings, as well as speaking to the victim in person to express his feelings of remorse, was really impactful. Anthony states that he would recommend the process to anyone. 

Early intervention is proven to work, as outlined above. However, it does not come without challenges. Budget constraints since government budget cuts and austerity has meant that the Ministry of Justice’s budget has been cut by 40% since 2010 (House of Commons Library, 2019). The Home Office budget, which is responsible for resourcing the police, was also cut by over 25% in this same period (Institute for Fiscal Studies, 2024). This means that funding to early intervention programs, such as Youth Offending Teams, faced significant strain to do the same work with less resources. Therefore, it can be argued that it was inevitable that some young people would fall through the net. 

In conclusion, the data and case study suggest that early intervention works. Early intervention can be very successful in reducing reoffending amongst young people. The programs offered by teams, such as the YOS, offer an effective wrap around service. However, their good work cannot be done with goodwill alone. Budgetary requirements must be met to fund services that are proven to work to reduce youth offending in England and Wales. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, peer-reviewed research articles and/or original materials appropriate to the discipline). You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, and your sources should be reliable. Try to limit the quantity of journalistic sources you use and instead include peer-reviewed journal articles or academic sources. Refer to the reading list to help you find relevant sources. The university library is 90% available online; make use of this to access academic e-books and scholarly journals. 


2. Knowledge and Understanding Skills

At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You should be able to explain the theories, concepts, etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each answer should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.


3. Cognitive and Intellectual Skills

You should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data, some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems. You should describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas; at this level you should be discussing and arguing points. Do not try to discuss too many points; select an area of study and then analyse and discuss this area. You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or solve problems. You should be able to frame appropriate questions to achieve a solution, or identify a range of solutions. You should be able to demonstrate how subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques and/or theories in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment, requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances. This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
































	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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