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	1.Points of contact



If you need to discuss anything relating to the module contact: 

Menna Davies              			
Email: menna.davies@uwtsd.ac.uk 


Gail Parker
Email: gail.parker@uwtsd.ac.uk 



	2.Our expectations



We hope that you will enjoy the module and programme and we are here to help. 
You should: 
· Make good use of the University facilities and resources
· Attend and participate in sessions
· Act responsibly 
· Meet assignment deadlines
· Engage and participate in all session
Please read the University Regulations for Students


	3.Aims and Learning Outcomes


AIMS 
· To provide a critical overview of the knowledge, skills and understanding needed to ensure an awareness of literacy, numeracy and digital competence frameworks. 

· To equip students with the critical skills necessary to effectively teach literacy, numeracy and digital competence through cross-curricular pedagogies. 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to:
· Demonstrate an understanding of the three cross-curricular frameworks within the Curriculum for Wales, and how they relate to learners across the primary age range;
· Show a deepened understanding of the significance of pupils’ literacy, numeracy and digital competence in relation to pupil outcomes;
· Secure an understanding of the pedagogic skills to ensure progression in learning in literacy, numeracy and digital competence. 

INDICATIVE CONTENT
· Develop a purposeful creative method to develop pupils’ knowledge, skills and understanding while motivating them to learn through stimulating, interconnected topics.
· Offer consideration and critical understanding of the barriers to progress in literacy, numeracy and digital competence.
· Develop a deeper consideration of pedagogical approaches and content knowledge for cross-curricular learning and teaching.
· Ensure progression and opportunity to use and apply knowledge, skills and understanding in a purposeful context.
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Relationship to four purposes of the Curriculum for Wales:

	To develop children and young people as:

	Ambitious, capable learners, ready to learn throughout their lives.

	Enterprising, creative contributors, ready to play a full part in life and work.  

	Ethical, informed citizens of Wales and the world.  

	Healthy, confident individuals, ready to lead fulfilling lives as valued members of society. 



Developing a vision for curriculum design - Hwb (gov.wales)
The mandatory cross-curricular skills of literacy, numeracy and digital competence are essential for learners to access knowledge. They enable learners to access the breadth of a school’s curriculum and the wealth of opportunities it offers, equipping them with the lifelong skills to realize the four purposes. These are skills that can be transferred to the world of work, enabling learners to adapt and thrive in the modern world.  

Schools and settings must develop a curriculum which enables learners to develop competence and capability in these skills and, where there are opportunities, to extend and apply them across all Areas. Developing these skills is therefore a consideration for all practitioners.

Learners must be given opportunities across the curriculum to:

· develop listening, reading, speaking and writing skills
· be able to use numbers and solve problems in real-life situations
· be confident users of a range of technologies to help them function and communicate effectively and make sense of the world.
Relationship to Professional Standards for Teaching and Leadership (QTS): 
	
	
	          Standard Title                                     QTS Descriptor

	Pedagogy
	 
	Pedagogy - Refining Teaching

	
	Refining Teaching
	Managing the learning environment 
	The teacher understands the importance and demonstrates the
effective establishment and on-going management of the learning
environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.

	
	
	Assessment 
	The range of purposes and practices for assessment is understood and articulated.

	
	
	Differentiation 
	The teacher demonstrates knowledge, understanding and
experience of high expectations and effective practice in meeting
the needs of all learners, whatever their different needs.

	
	
	Involving partners in learning 
	The importance of positive involvement of parents/carers and otherpartners is understood and opportunities are taken to observe and evaluate processes.

	
	 
	Pedagogy - Advancing Learning

	
	Advancing Learning
	Four purposes for learners 
	The teacher demonstrates a knowledge and understanding of the
needs of all learners in planning, preparation and teaching, ensuring that the four purposes are the drivers for learners’ experiences.

	
	
	Blended learning experiences 
	The teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner.

	
	
	Progression in learning 
	The teacher demonstrates an understanding of how learning
develops incrementally and tangentially, building on prior experience
and learning, and plans for progress in learning based on this.

	
	 
	Pedagogy - Influencing Learners

	
	Influencing Learners
	Challenge and expectations 
	The teacher provides appropriate levels of challenge and
expectations for the range of student abilities and characteristics,
motivating learners to achieve.

	
	
	Listening to learners 
	The teacher demonstrates a willingness to seek, listen to and take
account of the views of learners in order to engage and encourage
them as active participants in their own learning.

	
	
	Sustained effort and resilience in learners 
	The teacher promotes and secures learners’ self-motivation and
self-direction in their learning.

	
	
	Learning outcomes and well-being 
	The teacher raises awareness of how high-quality learning
experiences and performance outcomes lead to improved learning
and a heightened sense of well-being.




	Collaboration
	Collaboration

	
	Seeking advice and support 
	The teacher actively seeks and engages with support from a range of formal and informal sources. This includes observation and team teaching, whilst demonstrating increasing levels of independence.

	
	Working with in-school colleagues 
	Organised and constructive work with a range of colleagues to enhance learners' experience is a consistent feature of the teacher's practice. Reflection on developing expertise is structured as a personal or a collaborative process, as appropriate.

	
	Supporting and developing others 
	The teacher develops high quality relationships with colleagues in order to have a positive impact on learners' experiences within the school.

	
	Enabling improvement
	There are examples of improvement in outcomes following the teacher's seeking and adoption of advice.

	Professional Learning
	Professional Learning

	
	Wider reading and research findings 
	The teacher demonstrates increasingly confident understanding of the theories and research about assessment, pedagogy, child and adolescent development and learning relevant to planning and day-to-day practice.

	
	Professional networks and communities 
	The teacher has an informed understanding of the contribution of research, including small scale action research, to the development of practice.

	
	Continuing professional learning 
	The Professional Learning Passport influences the ongoing critical reflection and learning of the teacher and is developmental in prompting further professional growth.

	Innovation
	Innovation

	
	Offering expertise 
	The teachers models an increasing repertoire of teaching techniques, as expertise emerges and flourishes, in order to inform and enhance the development of others.

	
	Developing new techniques 
	Research on cognitive, social, emotional and physical development has a positive impact on pedagogy. The teacher can demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice. 

	
	Evaluating the impact of changes in practice 
	The teacher actively seeks support and advice from colleagues in developing innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.




	Leadership
	Leadership

	
	Taking responsibility for self 
	The teacher demonstrates professional attitudes and behaviours, developing positive relationships with learners, parents/carers and coleagues which illustrate a personal commitment to the fundamental principles of equity and of maximising the potential of all learners.

	
	Exercising corporate responsibility 
	Contractual, pastoral, health and safety, legal and professional responsibilities are known and understood by the teacher.  

	
	Supporting formal leadership roles 
	The teacher demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the school's ethos and the successful fulfilment of the school's vision.



	4. Module Introduction



Within this module student teachers will:


· explore key theories and research that underpin the holistic development of children and young people, including developing knowledge of physical literacy and more contemporary issues.
· be provided with opportunities to identify and evaluate how theory and research impact on practice within an educational setting.
· further explore the contractual, pastoral, and legal responsibilities including Additional Learning Needs, safeguarding and child protection, children’s health and well-being, rights and voices.
· consider a wider range of approaches to reflective and transformative practice within an educational environment.
· undertake a more in-depth study of the physical, emotional, social, intellectual and other needs that impact on learning and development, including the identification of relevant pedagogies to support progress.
· further explore strategies, approaches and interventions to best support equality and diversity and begin to challenge beliefs and assumptions about the norm. 
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	5. Module Content



This module will promote the development and application of the following research dispositions:

	Being an Ethical Researcher

	Understanding the ethical base of inquiry in a complicated workplace:
· knowing ethical principles of research
· understanding positionality within research
· recognising own beliefs and assumptions about the world


	Being a Skilled Researcher

	Understanding the principles of social science research, and to know
the different kinds of methods that are used and why; 
· understanding qualitative methods and the nature/status of findings
· understanding quantitative methods and the nature/status of findings 
· understanding pragmatic designs 

Understanding how to construct an argument based on evidence and warrant in educational research; 
· employing critical reading skills
· taking a sceptical approach to ‘evidence’

Critically appreciating the degree of support that may or may not exist for popular and influential theories in such areas as child development and the nature of learning.
· taking a sceptical approach to ‘innovation’ (policy and practice) or the ‘next big thing’ 

Understanding how to apply empirical evidence in their classrooms and evaluate its effectiveness; 
· being clear about what is intended and why
· defining the parameters for evaluation of effectiveness 

	Being a Sceptical Researcher
	Understanding empirical evidence in a contested terrain;
· being aware of the political, economic and social drivers for, and implications of, ‘evidence’.

	Being part of an Inquiring Profession
	Contributing to a community of inquiring practitioners; 
· knowing whether, when and how to share outcomes of classroom inquiry 
· pro-actively contributing to a range of audiences  
· actively engaging with the inquiry and findings of others


MODES OF DELIVERY

	Face to face – live sessions, held on campus lead by tutors, directed tasks, and tutor and peer led group discussions.
	[image: ]

	Synchronous sessions - online timetabled sessions held in real time where there will be live input from tutors, directed tasks and tutor and peer led group discussions.
	[image: ]

	Asynchronous sessions - online timetabled sessions where all material will be posted online with follow-up online input e.g. discussion forum, blogs etc. 
	[image: ]
 

	Directed tasks – tasks set during or at the end of sessions that you will be expected to complete independently.  These will support your knowledge and understanding of the topic and will be formatively assessed in follow-up sessions. 
	
[image: ] 




The study time for the module is divided as follows:

	Activity type 
	Hours 
	Percentage 

	Scheduled learning 
	20 
	10% 

	Independent learning 
	180 
	90% 

	Placement learning 
	0 
	0% 

	TOTAL 
	200 
	100% 



ASSESSMENT
	☐	Written exam
	☒	Coursework
	☐	Practical



	Mode of assessment
	Volume
	Weighting

	Essay 
	2000 words
	100%






SESSION OUTLINE
N.B. The sessions will be delivered face to face but may change according to circumstances.


	Iechyd a Lles

Health & Well-being
	Cymhwysedd digidol
Digital competency

	Ieithoedd, Llythrennedd a Chyfathrebu
Language Literacy and communication
	Mathemateg & Rhifedd

Mathematics and Numeracy

	Celfyddydau Mynegiannol
Expressive Arts
	Gwyddoniaeth a Thechnoleg
Science and Technology

	Meryl Bowen
	Tom Cox

	Menna Davies

Jayne Morgan
	Fiona Jones
	Lisa Regan
	Helen Williams




	Dyddiad / Date
	Amser / Time
	Grŵp A
	Grŵp B
	Grŵp C


	8.3.24
	9-11am
	MD
Darlith arweiniol
	GP
Lead Lecture
(RH001)

	
	11-1pm
	Cynllunio  

	Planning

	Planning 


	13.3.24
	9-11am
	LR / MB (CJ7)
	TC (CJ2)
	JM / HW (CJ1)


	
	11-1pm
	LR / MB (CJ7)
	TC (CJ2)
	JM / HW 
(CJ1)


	19.3.24
	9-11am
	FJ / MD (CJ7)

	LR / HW (CJ4)
	TC (TL04)


	
	11-1pm
	FJ / MD (CJ7)

	LR / HW (CJ4)
	TC (TL04)


	20.3.24
	9-11am
	TC / HW (CJ7)
	JM / FJ (CJ2)
	LR / MB (CJ1)


	
	11-1pm
	TC / HW (CJ7)
	JM / FJ (CJ2)
	LR / MB (CJ1)


	21.3.24
	9-11am
	MD Cefnogaeth Aseiniad
	GP
Assignment Support


	
	11-1pm
	MD Cefnogaeth Aseiniad
	GP
Assignment Support











	6. Assessment tasks and guidance 



	MODULE CODE
	   MODULE TITLE
	     MODE OF ASSESSMENT

	
   ECAD4014
	
Developing professional literacy, numeracy and digital competence

	
Essay

SUBMISSION DATE: 15.04.24




Please see Assessment Specification form (on Moodle) for more detailed assessment information and guidance.


Assessment Title:

Demonstrate how cross-curricular teaching and learning can influence in-depth skills and understanding. Underpin this with reference to relevant research, a detailed lesson plan and an enhanced provision material.

2000 words






	7. Reading list 



Use Moodle/ Leganto for ECAD4014-C for the most recent list.


	Module Code 
	ECAD4014
	

	Module Title 
	Developing professional literacy, numeracy and digital competence 
	

	Classification 
	Reading List 
	

	Essential 
	Askew, M. (2015) Transforming Primary Mathematics: Understanding classroom tasks, tools and talk Oxon: Routledge
	

	Essential 
	Didau, D. (2014) The Secret of Literacy, Carmarthen: Crown Publishing.  
	

	Essential 
	Gross, J. (2013) Time to Talk, Fulton: Oxon 
	

	Essential 
	Haylock, D. and Cockburn, A. (2017) Understanding Mathematics for Young Children 3-7. London: SAGE 
	

	Essential 
	Kelly, & Stead, D. (2013). Enhancing primary science: developing effective cross-curricular links. Open University Press.
	

	Essential 
	Payton, S. and Hague, C. (2010). Digital literacy across the curriculum Bristol: Futurelab.  
	

	Essential 
	Welsh Government (2022) National Literacy and Numeracy Framework. Welsh Government, Cardiff 
https://hwb.gov.wales/curriculum-for-wales/cross-curricular-skills-frameworks/literacy-and-numeracy-framework/
	

	Essential 
	Black, & Wiliam, D. (2010). “Kappan Classic”: Inside the Black Box--Raising Standards through Classroom Assessment. Phi Delta Kappan, 92(1), 81–.
	

	Essential 
	Welsh Government (2022) The Digital Competence Framework 
https://hwb.gov.wales/curriculum-for-wales/cross-curricular-skills-frameworks/digital-competence-framework/ 
	

	Essential 
	Welsh Government (2022) Cross Curricular Skills Frameworks Welsh Government, Cardiff Cross-curricular skills frameworks - Hwb (gov.wales)
	

	Further 
	Bird, J. (2014) Lessons in teaching computing in primary schools. United Kingdom: SAGE Publications  
	

	Further 
	Caldwell, H. and Bird, J. (2015) Teaching with Tablets. United Kingdom: SAGE Publications  
	

	Further 
	Grigg, R and Lewis, H (2018) Teaching on a Shoestring: An A-Z of Everyday Objects to Enthuse and Engage Children and Extend Learning in the Early Years. Crown Publishing
	

	Further

	Kerry. (2015). Cross-curricular teaching in the primary school : planning and facilitating imaginative lessons (Kerry, Ed.; 2nd ed.). Routledge.
	

	Further

	McAteer, M. (ed.) (2013) Improving Primary Mathematics Teaching and Learning, Berkshire: Open University Press  
	

	Further

	Oakhill, J. (2015) Understanding and Teaching Reading Comprehension, Routledge: London. 
	

	Further

	Pound, L. and Lee, T. (2010) Teaching Mathematics Creatively, Routledge: Oxon 
	

	Further

	Savage, M. and Barnett, A. (2015) Digital literacy for primary teachers. United Kingdom: Critical Publishing  
	

	Further

	Turvey, K., Sharp, J. and Potter, J. (2016) Primary computing and digital technologies: Knowledge, understanding and practice. London, United Kingdom: SAGE Publications 
	

	Further

	Waugh, D. (2015) Teaching Grammar, Spelling and Punctuation in the Primary School, Learning Matters: London.  
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