[image: ]


1800691
Josh Randell























An individual reflective response to the Professional Teaching Experience

My current experience in primary school placement has taught me a lot about developing my skills and knowledge as a trainee professional teacher. Due to firstly being placed in year 6, I have only currently had experience in KS2. I find that it is important to reflect on teaching practice, as it is a way of making sure that the methods I use in the classroom are effective, and actually work. Christopher Day (2001) stated that “at the heart of adult learning lies reflection”. Therefore, I have chosen three main areas to target for my reflection. These particular areas are Class Control, Practical Teaching and Behavioural Management. I feel like I have developed the most in these areas during my placement.  
I strive to ensure that all areas, not only those mentioned above, are constantly growing and developing. In support of this idea, Christopher Day, again, stated and agreed that “Continuing professional development is essential if teachers are to remain up to date in their knowledge of the curriculum, wise in their selection and use of repertoire of pedagogical skills, committed and enthusiastic about their work and the students they teach, self-confident, and clear about their purposes.” 
I have found that Class Control has become a main goal of mine, particularly clear communication between myself and the pupils. Even though I used the method of Observation, I was very much actively involved with the class and its lessons, from the start of my placement. This was so I could get a hands-on view of how the classroom worked, get to know each of the pupils, and gage their individual abilities. I used various tactics and strategies the class already had in place, as well as my own, to keep the classes attention on myself, or on the active teacher during a lesson. For example, ‘ClapBack’ was used a lot to keep the class’ attention. This was a very effective method that I used a lot during my second week, regardless of whether I was teaching groups or the whole class. During the Friday of the first week, I used this method for the first time and was met with instant results and continued to use it since. I find that this target of Class Control most likely links to the QTS Standard S3.3.1;
“They have high expectations of learners and build successful relationships, centred on teaching and learning. They establish a purposeful learning environment where diversity is valued and where learners feel secure and confident.” 
A huge development for me, which links to my previous target of Class Control, is Behavioural Management. I used similar techniques here to control behaviour also, such as ‘ClapBack’, but altered them for specific children in the class who were known to misbehave. I was also able to utilise a behavioural peg board for misbehaviour and for well-behaved children that was situated on a wall in the centre of the classroom, and was able to give house points for good work, and kind actions. B.F. Skinners (1960’s) theory of ‘Contribution to Learning Theory’ closely reflects my work towards behavioural management during my placement, as it is the idea that behaviour can be conditioned in pupils. During my activities in small groups, as well as all lessons that I was present for, I constantly rewarded good behaviour, and praised good results, to condition them to continue this behaviour. Vice versa for bad behaviour. I found that this helped especially towards my future full-class lessons, as pupils seemed noticeably more well behaved when I was delivering lessons to them. Skinner also stated that pupils’ changes in behaviour are “responses to events around them”, which I found especially true with a few pupils in my class at the time, as I was constantly trying to adapt to their sudden changes in behaviour that seemed to alter daily. I made sure during my placement in year six to get to know my pupils individually as much as possible, in the hope that I would learn what triggers particular pupils’ bad behaviour. Overall, this was successful, however, a lot of children had personal issues at home which I couldn’t get involved with. To control behaviour, I was constantly making sure my lessons would meet the needs and abilities of each of the children and keep them engaged. Glasser would agree with this approach, as his Choice Theory (1998) closely links with the idea of teachers being “managers”.  
My biggest development is definitely my teaching abilities. Although I was immediately ‘thrown in the deep end’, I found that that was the best way to learn and build on my knowledge and technique. Due to me being set activities and small lessons to take during the first day and onwards, I very quickly got to know the class, their names and their basic range of abilities. Though my teacher wanted to see results in their designated books when she gave me her already-planned lessons and missions to deliver, I kept most of my own planned lessons focusing on the learning process rather than the result. Perfect examples of this were both my planned maths lessons, as I focused more on the children’s understanding and active participation, rather than on making sure they presented information, they may not have fully understood in their maths books. This sort of approach was inspired by Kohn’s Student Directed Learning Theory (2006) (he stated “there is too much emphasis on achievement than the learning process). This particular development links to S3.3.4 of the QTS Standards;
“They differentiate their teaching to meet the needs the needs of learners, including the more able and talented, and those with special educational needs. They may have guidance from an experienced teacher where appropriate.” 
I learnt to keep my pupils interested through the use of resources, and my positive attitude towards them. John Dewey (1993) said that it’s impossible to teach someone to think, but we can develop someone’s thinking. He further stated that “instead of teaching data in schools, we can create an encouraging environment, within which the already-creative-mind will be simulated into further creative thinking”, and I have found this to be true with, not only physical classroom environments and displays, but with resources that have had a lot of thought put into them, not just simple black and white sheets. I found that children react better to colourful resources, or ones that have a story attached. I have also found that a creative environment can be established with just the right attitude. I found that, although resources definitely make a big difference, my own attitude and enthusiasm could be used as a stimulus to encourage children into a more creative, hardworking mindset. A personal example of this was my maths lesson, in which I used a Kahoot quiz to put children into a competitive and playful mood at the start of the lesson, and used that sense of competition and fun atmosphere throughout the first half of the lesson as they used their whiteboards. As I was so enthusiastic about the topic too, the children actually wanted to complete and understand the tasks I set. However, I acknowledge that I was definitely slightly apprehensive during the first ten minutes or so of my lesson, as it was my first time teaching in front of the whole class. However, I quickly settled in and became more relaxed as the lesson progressed. Therefore, on reflection, I now know that I should remain confident in myself and my lesson plans as children respond better to my confidence, and when I allow my own personality to come through in my lessons. During future placements, I plan to take more extra care when planning lessons regarding children with behavioural and social struggles, to further meet S3.2.4 of the QTS Standards;
“They identify and support more able and talented learners, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties.”
This is mainly because my only actions taken involved placing additional adults with pupils who had classroom difficulties (who were almost exclusively found in lower-set groups). I feel as though I could have tailored these tasks better to suit individual pupils, rather than tailored them to only suit set groups as a whole. For example, I found that one pupil during my lessons finished the work quicker than others in their set group (they were in the lower-set), and was only placed in that group as they were extremely shy and rarely showed any form of understanding of the topic being delivered when the teacher was addressing the entire class. I only found out about this pupil’s intellectual abilities, after spending time with them during classroom activities, and found that it was their social skills that were lacking, rather than their actual ability to learn.  
“We don’t learn from experience. We learn from reflecting on experience.” (John Dewey) The importance of self-refection is immeasurable. Trainees, and teachers alike, should be encouraged to use various methods, such as Bloom’s Taxonomy, to reflect on their classroom experiences. Donaldson found that I definitely have learnt immensely from this experience. It has been a learning curve, one that I feel I have benefitted from. Moving forward, I will now use the skills I have learned and developed in KS2 to benefit myself and my class in the foundation phase and in future placements. One important factor I’ve come to realise, is that all children are different, and cannot be classed, and I feel it is important to take the time to get to know each individual pupil. This is so teachers can get the best out of every pupil, no matter their learning capacity compared against the rest of the class. 
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