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Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.






Understanding the role of Constable/Maintaining Professional Standards
Title 1: Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
This assignment will critically evaluate the concept of ‘the professionalisation of the police service’, considering the importance of maintaining professional standards, being ethical and inclusive, and how coaching and mentoring approaches contribute to this. According to the College of Policing (CoP) (2021), a PCO (Police Constable Officer) role is for the prevention and detection of crime, reduce fear of crime, promote law and order, build confidence and improve the quality of life for citizens. The CoP (2021) also state there is a requirement to meet and maintain the highest professional standards requested of the role, and to understand and act within ethics and values of the public service. 
In western societies, Bratts, Smoot and Scrivner (2012) believe a ‘new’ police professionalism is needed to respond to societal changes, adapting from Peels principles to the ability to secure and maintain public trust and confidence (Workman-Stark, 2017). This demonstrates ongoing attempts for police to ensure actions are ethical and in accordance with Peels Principle Policy (Swinnerton-Gismandi, 2020). According to Green and Gates (2014), the characteristics of the profession include professional associations, the code of ethics, training and high standards of professional excellence. It is believed that education is a key component in adopting a professional model which would mean increased collaboration between the police service and education (Neyroud, 2011; Heslop & White, 2011; Bryant & Bryant, 2020). 

The Professional standards and ethical guidelines have become important components of modern policing (MacVaen & Spindler, 2013) and the CoP (2021) aim to support the development of all members within the profession of policing through education, setting standards, improving evidence-based practice, providing skills and promoting the necessary attitudes and behaviour of all those within the profession (Police Conduct Regulations, 2012). 
The CoP (2018) believe professional standards exist to promote ethical behaviour, demonstrate commitment and provide specialist knowledge which are fundamental to officer’s performance (Pepper & McGarth, 2020). 

The Code of professional conduct is a common feature of the profession, with the Code of Ethics (2014) central to the professionalisation of the police service and police practice (CoP, 2021). It is claimed that all officers must act honestly, with integrity, fairness, being impartial at all times, never discriminate but respect individuals and their beliefs (Pepper and McGarth, 2020; Police (Conduct) regulations 2012). To add to this, Swinnerton-Gismandi (2020) state that it is crucial that police officers provide ethically sound service to members of the public and for all have the right to be treated with dignity and respect (Pepper & McGarth, 2020). 

MacVean and Spindler (2013) maintain the public expectation that officers are to behave with the utmost integrity even when confronted with the most challenging and complex situations. Hess-Orthmann et al. (2016) state it is essential that PCO receive professional development training to handle these complex crimes and societal changes, however the ability for police officers to carry professionalism within their roles is dependent on the training, equipment and management support provided (Home Office Guidance, 2020). Therefore, the NPCC (2018) support implementation of policing education qualification framework (PEQF) for new constables, providing professional recognition. It is believed the introduction of PEQF is linked to higher levels of knowledge, with a good understanding of the professional standards expected which will have a positive effect on performance level (Wood, 2020). 

There has been some criticism surrounding the professionalism within policing, with clear debate surrounding the need for UK police officers to be graduates and what attributes are brought to the police force (Brown, 2018; Hallenberg & Cockcroft 2017; Cox & Kirby 2018). In contrast to this view, UK based research literature provides examples of police students having positive experiences on university programmes, leading to perceived improvements to their professional practice (Jones, 2015). In relation to this it is also believed that if police officers do not receive adequate professional training, the effects prove to be detrimental to officers, organisation and community serviced by police officers particularly the police-community relations (Sereni-massinger et al, 2015). Ordan, Dewar and Cameron (2019) believe there is a need for standardised in-service professional development training which enable police offices to be viewed as professionals, respected by the community and ensuring police services are evidenced-based policing (EBP).

According to Ordan et al (2019), coaching and mentoring is regarded as informal professional development with Baker (2015) viewing this type of support as essential when dealing with complex societal changes which require police officer to receive continuous in-service professional training. Tyler (2020) and Bratts et al. (2012) claim this training can help develop skills, knowledge and performance which can overall increase professional identity by encouraging feedback and improving communication skills (Green, 2019). Bryant and Bryant (2019) suggest that Mentoring, Coaching and Reflective mechanisms are beneficial tools used in achieving learning outcomes outside of formal training. Ordan et al, (2019) believe these tools help to increase knowledge and self-confidence, and further results from a quantitative study of Dutch police found a positive association between informal learning practices and achieving learning outcomes. Furthermore, research taking into consideration the perspective of those mentors found that support such as mentoring and coaching is crucial to experience and central to long-term professional development and learning, as opposed to solely relying on formal training (Tyler & McKenzie, date). It is also believed that this is more beneficial to the individual’s career and performance, as well as the organisational performance as a whole (Payne & Huffman, 2005). 

It has been suggested by Wood (2020) that using reflection helps to maintain professional standards in policing with Wood (2020) and Copley (2011) arguing that reflective practise is essential to lifelong learning as it demonstrates commitment from the individual to improve. This they suggest, ensures that the police service is evidence-based, linking it to both cultural and organisational reform of the police service (Woods, 2020; MacVean & Spindler, 2013; Heslop, 2020; Palmer, Kirby and Coleman, 2019). 

It has been claimed that inhouse support helps to develop and enhance professional standards, which has been instrumented within the CoP (2016) evidence matrix used to encourage a culture of reflective practice by both emphasising the importance of values, critical thinking, responsibility and professional development. However according to Woods (2020) there does remain difficulties in understanding how reflective practice currently influence professional practice. In regard to this claim Copley (2011) believe that the police service needs to embrace, promote and enable their police officers to become more reflective through critical thinking, to establish and maintain policing as a full professional role by focus on professional standards and ethics which are, along with the commitment from students and help from academic partners crucial. 
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Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Title 2: Critically evaluate the role of the police in one of the following areas: •	Counter Terrorism Policing (Structure/ Risks/Insider threat). 
 
To begin, this assignment will look at the role of the Police Service in regard to counter terrorism. It will critically evaluate the way counter terrorism is structured, looking at what agencies are used to protect the UK whilst addressing the risks officer faces during their duties in facing counter terrorism. It will look at the insider threat of terrorism and how employees can be utilised against organisations and governmental bodies, looking at disrupted activities and discussing how terrorism has adapted to this with advances in technology over the years. 

Lowe (2016) wrote, for an international multi agency collaboration to work, definitions of terrorism must align with Roberts (2014) stating that a universal definition of terrorism doesn’t exist, instead looking at individual acts being kept in proportion rather than a whole ideology. According to Lowe (2016), the UK definition of terrorism is written as 
“for political ends and includes any use of violence for the purpose of putting the public or any section of the public in fear” Lowe (2016 p:4)

In the UK, priorities toward terrorism have changed over the years as the UK government was predominantly focussed on events surrounding the IRA and Northern Ireland rather than Jihadist groups Lowe (2016). Lowe (2016) goes on to suggests that during the 1980’s and 90’s a number of international jihadist supporters were granted asylum in the UK of which London became a hub for jihadist fundraising (Cited Pantucci, 2010, p254). This is supported by Argomaniz et al (2017) who stated that due to different cross-border terrorism laws within the EU, terrorists can take advantage of differences in international police and judicial collaboration. This in addition to a reluctance by countries within the EU to centralise police and intelligence in to one body, limiting the efforts of Europol and other agencies, instead deeming it a national operational responsibility. 

MI5 acknowledge that not all extremist actions contain direct attack planning, with organised crime groups fundraising, radicalising others without conducting any attacks themselves and helping others travel overseas to receive training in order to conduct an attack upon their return (MI5, 2021). The terrorism Act of 2000 expanded the use of stop and search without reasonable suspicion until the European Court stated that it was violating human rights by doing so, with human rights groups criticising the police in ‘ethnic profiling’ Asians over whites reducing trust and undermining the relationship between Asian youths and the police (Coppock & McGovern, 2014).

In response to the war of terror, Al Qaida adopted a number of different strategies to combat Western intervention such as Naji’s management of savagery model as discussed by the Mackenzie Institute (2016). This model attempts to justify Islamic violence by the adaption of an Islamic state which suggests that potential insurgents infiltrate police, army, political parties, newspapers, Islamic groups, petroleum companies, private security and infiltrate it for their own ends. There have been a number of cases relating to this such as the case of Rajib Karim who was found guilty of conspiring to blow up an aircraft by sharing sensitive information and attacking IT systems. Rajib stated in encoded messages that he had “worked very hard in painting myself as a liberal Muslim” (BBC, 2011).

[bookmark: _GoBack]A review by HMICFRS (2020) suggested the police are at risk of officers becoming radicalised after a serving metropolitan police officer was arrested on suspicion of being part of a neo Nazi terrorist group. It criticises the response to vetting in ‘PREVENT’ referrals, suggesting that failed to recognise the risk of family pressure contributing to radicalisation. Dearden (2020) and Einwechter (2002) also wrote about this insider threat in regard to terrorism and described it as someone entrusted with authorised access who manipulates the system to exploit it rather than fulfilling their responsibilities. There have been other examples of insider plots which have exemplified the vulnerabilities of organisations and individuals such as the assassination of Indira Gandhi in 1984, where her own bodyguards turned on her and assassinated her (Free Press Journal India, 2020). In the UK, CPNI have adapted a framework to tackle insider threats, looking to tackle its foundations and implementing guidelines and strategies focussed on supporting security framework. This is in addition to MI5 who are directed by the National security strategy and the strategic defence and security review which identifies 15 priority risks to the UK. 

The NSS (2010) acknowledges there remains a vulnerability against unconventional threats due to our prowess as an open and networked country. Brady (2016) states the UK counter terrorism strategy is known as ‘CONTEST’, with its strategies adapted to Contest, protect, pursue and prepare and although in comparison to other western nations, the UK has suffered less, Brady questions its success, pointing towards the disparity between nationalistic or Islamic attacks and subjective analysis of statistics. The statistics show that the UK has been under attack for a number of years since the war on terror, however these attacks appear to be spread out in isolation with the exemption of 7/7 in 2005 and the spike of 2017 in London and Manchester. House of Commons (2020)   

In the UK, Counter terrorism is approached covertly and overtly with 11 intelligence operations currently operated in the UK with special branches used to gather hard evidence and carry out arrests on a local level. This is usually as a result of tactical planned operations as Bryant and Bryant (2019) wrote, effective communication ensures the appropriate strategy is adopted, negating the possibility of less appropriate police responses on the front line. This is determined by Gold command who require specific and accurate intelligence in order to provide a tactical response including contingencies for changing circumstances. To do this, a community impact assessment is implemented to strategize what impact on a local level communities, businesses, families and individuals would be affected by police intervention. Bryant and Bryant (2019)

Brady (2016) quotes Foley (2013) in stating “An effective counterterrorist strategy needs to be able to monitor, investigate, capture and prosecute the adversary in order to prevent attacks, imprison those who pose a threat, and reduce levels of terrorist activity. But it must do all this without raising the political temperature in a way that could contribute to radicalization.” (pg 317) By saying this, Foley suggests that there is a fine balance between knee jerk reactions toward communities and effective counter terrorism measures. Any negative feeling between communities and police would only increase by increasing political pressure and a balance must be found to implement this successfully. 

Lindahl (2018) argued that the focus on counter terrorism primarily looks to prevent financial support, prevent refuge and developing an insider threat, and preventing creation of weapons of mass destruction. It argues that despite the amount of resources allocated and the possible consequences it could have, it’s next to impossible to evaluate counter terrorism. In order for this to be implemented successfully, trust needs to be developed on a local level, as Coppock and McGovern (2014) suggest, stop searches and other surveillance have had a negative effect on respect between Asian communities and police with a climate of suspicion developed as a result. 
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Information and Intelligence/Communication Skills
Title 3: Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated.

This assignment will look to critically evaluate processes utilised by police in gathering information and intelligence and looking at how this information is adapted and tasked. I will look at how information is communicated from the source to dissemination in its adaption at developing intelligence, CHIS’s, intelligence logs with the 3 x 5 x 2 system adapted by police in the UK and how this is shared as part of the tasking and coordination process. First, I will look at what intelligence is, as the National Crime Agency (NCA) (2021) state,  

“Intelligence is information that has been analysed to assess its relevance and reliability” 

Police gather information from a broad range of sources, this can range from calls by members of the public, internet, other police forces, to CHIS (Covert Human Intelligence Source), private sector, surveillance and targeted operations. Bryant and Bryant (2019) NCA (2021)  When police can link this information and develop it and associate it with other community factors, this information then becomes intelligence. 
Bryant and Bryant (2019) wrote that police are able to identify the quality of what intelligence they receive and this is supplied in to the intelligence system by means of a 3 x 5 x 2 form which grades the source, intelligence reliability, and the distribution to other sources in how this information gets utilised. 

Karn (2013) wrote that the intelligence process is utilised at operational, strategic and tactical levels. This is in addition to the problem orientated approach (POP) which are two of the most established methods of efficient policing. Radcliffe (2011) described the objectives of intelligence led policing (ILP) in collecting a range of reliable resources to paint an accurate picture of current and future crime issues. These are then prioritised depending on importance with planned responses targeted as a result. Once these plans are implemented, they are evaluated and reviewed with feedback an important part of the process.  

Karn (2013) described the NIM (National Intelligence Model) as aiming to develop solutions alternative to the criminal justice system with Bryant and Bryant (2019) suggesting that rather than tackling crime, the NIM determines crime priorities. Sheptycki (2004) wrote that within the terms of the NIM, a cycle of 6 phases are established with the skills of analysts based on the intelligence cycle NPIA (2008).  
The cycle begins with the direction the intelligence will take, followed by a collection of information to be processed. Once processed, this information is then collated and organised before being evaluated and scrutinised. Once it’s considered reliable it is then analysed with any gaps identified before being developed into intelligence and disseminated.  Burcher and Wheelan (2018) NPIA (2008). By doing this it maintains a constant cycle, where information is submitted, looked at and reviewed and actioned, with Carter and Carter (2009) writing that it uses a combination of enhanced intelligence options, sharing information and problem solving. 

Kirby and McPherson (2004) state that the NIM uses three tiers of response known as the tasking and co-ordinating process. Bryant and Bryant (2019). It begins with analysis starting with the basic command unit at level 1 which focusses on local issues such as anti-social behaviour and crime. Level 2 increases its importance in dealing with specific issues and offenders utilising a more comprehensive response than level 1 looking at potentially force wide objectives, with level 3 looking at more serious crime issues on a national or international scale with M15, M16 and GCHQ potentially involved. Chalk and Rosenau (2004)

On a local level, the NIM is used heavily by NPT (Neighbourhood policing teams) with National Centre for Policing Excellence (NCPE) (2006) stating that NPT’s success is depending on its integration of the NIM. The NCPE (2006) write that NPT teams work with their communities to identify local issues and develop strategic assessments in order to tackle these issues. They state that some of these strategic assessments require a collaborative approach which then develop in to tasking and coordination meetings. The NCPE (2006) argue that by having these meetings, it brings together community members, partner agencies and the police to tackle local issues from a prevention, enforcement and intelligence standpoint. 

Bryant and Bryant (2019) state that the tasking and coordination groups are fed by intelligence analysts with strategic assessments and tactical assessments and are influenced by local, governmental and performance objectives. These strategies are then fed back to officers by means of daily briefings. Bryant and Bryant (2019) As discussed by Kirby and McPherson (2004), in having a multi-agency approach, the tasking and co-ordinating mechanisms can deliver more workable results, however they also state that good ideas require thorough implementation in order to succeed. 

Burcher and Wheelan (2018) maintain the reality of ILP needs much improvement with advances in technology, the volume of data and the variety of crime all having an impact on the efficiency of analysists.  Sheptycki (2004) support this by stating that old or out of date intelligence can often clog up the information systems leading to failures further on. Karn (2013) suggested that focussing on effective community engagement would have a greater impact on a local level with Perry et al (2013) suggesting proactive, smart and effective policing are a preferred alternative to response policing with intelligence guiding operations rather than operations guiding intelligence. Burcher and Wheelan (2018) cite Radcliffe (2016)

This argument is supported by Kirby and Nailer (2013), who suggest in terms of covert units, prevention rather than enforcement is a more suitable strategy due to the cost, resource and time heavy approach it utilises. The use of CHIS’s can also be considered controversial as it contravenes the code of ethics in regard to honesty and integrity in cases where CHIS’s have to break the law Casciani (2020). CHIS’s are usually handled on a specialist basis and there are regulations such as RIPA (2000) which regulates the use of CHIS’s and other surveillance operations which requires authority and justification for its use. Bryant and Bryant (2019)

Also to be considered is that hierarchical information flow is the basis of intelligence systems Sheptycki (2004), with Burcher and Wheelan (2018) citing Carter and Carter (2009) in suggesting that there is a reliance on partner agencies to collaborate this information efficiently which can hinder the entire process. 
In addition to this, Carter and Carter (2009) claim that community policing provides the most valuable source of intelligence as it helps to understand local issues, relying on information input as a component for intelligence analysis. However, there is little evidence of community intelligence within the NIM as Kleiven (2007) believes, instead stating that ILP is more focussed on a ‘need to know’ basis rather than a collective sharing of information which can impact community trust. 
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Title 4: Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues.

This assignment will look at Public Protection strategies developed by police services in the UK. It will critically evaluate these strategies and look at the developing link between public protection issues and serious and organised crime groups while considering the abuse of victims, its impact, and victimisation. It will also look at how personal attitudes and beliefs can affect the investigative process and what frameworks are in place to guide officers during the process of dealing with victims in order to achieve best evidence. 

Policing is changing, and during the 21st century there has been a far greater emphasis on the police providing not only ‘force’ but a ‘service’ also. Bryant and Bryant (2019). Part of this service is adequately dealing with victims which is defined by the UK Government under the Victims code (2021 paragraph 15) as 

“a person who has suffered harm, including physical, mental or emotional harm or economic loss which was directly caused by a criminal offence or a close relative (or a nominated family spokesperson) of a person whose death was directly caused by a criminal offence”

There are challenges to having such a broad definition as the support offered will vary depending on the offence, for example a victim of fraud would not necessarily require the same level of support that a victim of domestic violence would. Mendelsohn and Sewell (2004) suggest that social attitudes towards victims differ, with individuals of a liberal nature leaning toward victim support more naturally than those with reserved attitudes. In addition to this, they suggest that if an individual has shared values or experiences, then they are more likely to express favourable attitudes towards victims. 

Considering this, in 2014, the Home Office published a strategic overview in supporting vulnerable people who have interactions with the police. They argue that in order to prevent the escalation of risks and threats, a multi-agency approach is crucial to this. They suggest that the most appropriate partner agency intervene during concerns of welfare, including address checks, the facility to identify vulnerability (usually identified at the point of contact), Liaison and diversion to assess individual needs including referrals, street triage including power to utilise section 136 of the mental health act or transfer to a place of safety when necessary. (Home Office (2014)

Shorrock et al (2020) argue the effectiveness of such Multi agency safeguarding hubs (MASH) have been reduced, calling in to question its objective of reducing victimisation at the earliest opportunity due to its lack of resources. Bryant and Bryant (2019) describe the benefits of MAPPA (Multi agency protection arrangements) in its design to protect the public and reintegrate violent or sexual offenders back into society. This would be categorised depending on the complexity of the offender and the threat and risk associated with integrating them back into society. This is supported by the Serious and organised crime strategy (2018) which emphasises the importance of understanding offender behaviour in order to prevent reoffending with the offender becoming a VISOR subject once any MAPPA cases cease. There are issues with this approach however, such as the fact that it is a set of arrangements rather than a single entity U R Boss (2021) , secondly, it must have the users active participation and compliance with the programme in order for it to work effectively Weaver and Barry (2014). The importance of consent and data sharing with partner agencies is also key to the victim experience in accordance to the data protection act 1998 Home office (2014)

Kemshall and Wood (2007) cite Connelly and Williamson (2000) in writing of the community protection model. They suggest that this model is embedded in the criminal justice system and prioritises victims over offenders by looking to restrict, survey, monitor and control would be offenders. Intelligence is key to this approach and as Kirby and Nailer (2013) suggest, by utilising a pro-active intelligence led approach with prevention rather than enforcement is more appropriate strategy, however this can be time consuming and expensive in comparison to the percentage of successful results.  

Also, what needs to be considered is the impact of abuse on victims with Casassa et al (2021) discussing the effects of trauma bonding between an abuser and victim in cases of organised crime such as sex trafficking. They discuss Stockholm syndrome which prompts the victims to protect the trafficker at the expense of themselves, despite the difficulties in obtaining an accurate picture due to it’s unlawful nature and the perceived victims vulnerabilities to physical, emotional, financial and emotional exploitation.  They argue that trauma bonding can occur in a wide variety of situations, not just sex trafficking with long term affects of abuse affecting individuals in different ways. For example, Asscher et al (2015) suggest that female juvenile offenders are more likely to have a history of neglect or sexual abuse than their male counterparts. However, this account is disputed by a study by Suchitra et al (2011) which did not discount long terms affects of childhood sexual abuse, but instead argued that a more immediate issues deriving from family dysfunction instead. 

Davis et al (2013) wrote, the effects of domestic violence on an individual extends beyond that of immediate physical trauma, instead resulting in serious psychological harm, emotional suffering and conditions such as PTSD and increased risk of suicide. This is in addition to the probability of repeat victimisation, where Farrell (1995) states is a high percentage of all victimisation due to what Pease (1998) describes as opportunities gained by the original offence and difficulties by victims to articulate their experiences NHS (2021) leads to difficulties in preventing victimisation to begin with. 

Victim support (2021) state that there are disparities in people’s emotional resilience, with symptoms such a depression, fear, anxiety, loneliness, guilt, sleep depravity, confidence issues. This results in difficulties in leading a normal life, specifically in cases of domestic abuse. However these effects could also be applied to other forms of abuse also. Also under the victims code there are a number of referral systems in place for support such as Victim support, Connect Gwent (for GWP) including at the point of contact offering a Victim personal statement in the event of any complaint made against an offender with standard or enhanced services offered, however this is usually down to officer discretion. Bryant and Bryant (2019)

In conclusion, this assignment has discussed a range of public protection issues, looking at trauma bonding, sex trafficking, child sexual exploitation and the possible aftereffects of being a victim including long term affects leading to further issues later in life. It has also looked at the challenges found with resource heavy intelligence led approaches to multi agency collaboration in addition to challenges faced by front line officers, as sometimes as Bryant and Bryant (2019) argue, victims don’t always see themselves as vulnerable in which consent becomes altogether more challenging as a result. 
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Evidence based policing/criminology and crime prevention/criminal Justice
Title 5: Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending.

The aim of this assignment is to critically analyse the concept of evidence-based policing (EBP) and ‘what works’ in policing by evaluating crime prevention theories and strategies, as well as addressing the option open to reduce re-offending.  The concept of evidence-based policing was first developed by Lawrence Sherman (1998) who believed police practice should be based on scientific evidence about what works best. According to Bryant and Bryant (2019) EBP is an approach to improve policing strategies by aiding decision-making and policymaking in the police, making changes to existing practices, introducing new initiatives and measuring their effectiveness. 

College of Policing (CoP) (2021) state that EBP approach helps to improve policing strategies and countering crime in the UK, with 
The policing evaluation toolkit’ evaluation a key component of EBP because it uses the best available evidence to inform and challenge policies, practices and decisions.  However, it has been noted that EBP does not provide definitive answers that officers and staff should apply uncritically, therefore police officers are encouraged to reflect on practice, ask questions and challenge accepted practices (College of Policing (2021; Home Office, 2016). 

CoP (2021) believe that EBP helps to improve crime prevention in the UK with Bryant and Bryant (2019) stating that all police officers have a crime prevention responsibility. This, in addition with a problem orientated approach to policing can help forces understand why crime is occurring through information gathering which as part of the intelligence cycle order to help identify the preventative measures. NPIA (2008)

The Home Office (2016) ‘Modern crime prevention strategy’ put forward a modern approach to crime prevention, and with strong evidence it is believed to be key drivers of crime which are ‘opportunity, character, effectiveness of criminal justice, profit, drugs, and alcohol’. 
According to research there are many crime prevention strategies which originate from a theoretical approach to environmental criminology (Scottish Government, 2014). These approaches believe that making changes to society’s routine activities will change the types of situations people are confronted which is heavily linked to crime involvement and crime occurrence, this type of theory is called Rational Activities Theory (RAT) by Cohen and Felson (1979).  With reference to this theory Bryant and Bryant (2019) claim there are three elements needed for a crime to take place, which include ‘accessible target’, ‘absence of capable guardians’, and ‘presence of a motivated offender’, and It is believed that altering at least one of these elements can prevent a crime from happening (Felson and Clarke, 1998).  
Therefore in terms of policy and prevention, the RAT approach helps to examine various cause of crime, examining deterrents and its impact on potential crime which has been mainly linked to situational crime prevention and policing Wilkstrom, (2018) 

 
An alternative theory in crime prevention is Rational Choice Theory which focusses on free will with motivations toward the avoidance of pain and punishment, and the pursuit of pleasure (Siegel 2010).  According to Bryant and Bryant (2019) this theory focuses on individuals and their choices while ignoring the social constraints and conditions that shape an individual’s circumstances. In relation to Social Crime Prevention strategies, this would look at how change to the social environment would have a positive effect on crime prevention including empowering communities through employment programs and skill-building activities Webb (2014). 


Other strategies look at certain characteristics and traits in individual which are believed to be related to their propensity to commit crime (Moffitt, Poulton, & Caspi, 2013). According to research this would focus on the persons willingness to break social norms, their level of empathy and self-control which are seen as predictors to offend (Wikström, Webb 2014; Moffitt, Poulton, & Caspi, 2013). However according to the Home Office (2016) this is still growing area of research which focus on putting measures in place which will prevent crime by building positive character traits, increasing young people abilities and achieve positive life outcomes. 
 
 
Eck (2006) suggest that the RAT approach to crime prevention is the most effective strategy which looks at changes made to a person’s environment and its link to reduce crime. Police officers can encourage communities to become more involved in implementing effective crime prevention strategies e.g. neighbourhood watch schemes and street watch. However, the Scottish Government (2014) suggest it is difficult to find robust evidence of a relationship between participation in diversionary recreational activities and a reduction in crime. Difficulties controlling social aspects and recreational activities alone may not reduce offending, with greater social support, positive role models and other protective factors all contributors. The evidence strongly suggests that the key to having a sustained impact on crime is to address the underlying problems which drive young people to offend. 
 
 
The Home Office (2016) believe that crime prevention strategy work to build positive character traits and resilience in older offenders, and as a result the government has published key principles to support local agencies to enable better partnership working to reduce reoffending namely the Integrated Offender Management where agencies will work with individuals to build key character traits like resilience with the Ministry of Justice (MOJ) supporting prisoners by maintaining family ties. 
According to evidence this shows that maintaining good positive relationships and support networks prevent people from returning to crime by developing positive character traits which is influenced by relationships Muraven (2010). 
This is evident from measuring the success of family-related interventions and listening to the views of third sector organisations with regards to improving available support Home office (2016). 
Furthermore, the MOJ (2013) suggest there is evidence that rehabilitation programs through the criminal justice system can effectively reduce the risk of crime and reoffending, in support of this the Home Office (2016) believe treatment from drug addiction programs and other programs such as anger management and improving cognitive skills. Alongside such initiatives include aftercare programs for young offenders which evidence suggest can either increased or reduced crime, but overall do not had a significant effect on crime (Weaver & Campbell, D, 2014; College of Policing, 2017). 
 
In conclusion EBP does not provide definitive answers that officers and staff should apply uncritically (Bryant and Bryant, 2020). In contrast to basing decisions on theory, assumption, tradition or convention, an evidence-based approach is adopted to continuity tests hypotheses with empirical research analysis with reflection encouraged (CoP, 2021). 
Therefore, the College of Policing and the National Policing ensure that crime prevention, including the latest evidence on ‘what works’, is built into police guidance and training Home Office (2016) and helps to improve policy strategies and countering crime in the UK.
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     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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