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INTRODUCTION
Critical incidents are not necessarily events that are severe or dangerous but the use of the word ‘critical’ refers to the analysis and evaluation undertaken on a certain incident. Critical incidents are commonly used by teaching professionals as a way of reflecting on situations and events that occur in the classroom. In doing so, teachers incorporate differing strategies to improve these events and professional practice. Tripp defined a ‘critical incident’ as “... an interpretation of the significance of an event” (Tripp, 1993 p.8) and 
     “... they are mostly straightforward accounts of very commonplace events that occur in routine professional practice what are critical in the rather different sense that they are indicative of underlying trends, motives and structures” (Tripp, 1993 pp.24-25). 
An example of a critical incident could be the observation of a pupil not finishing set work consistently or a pupil always wanting to sharpen their pencil. This observation would then become critical after analysis of this behaviour and asking the question of why this is happening’ (Joshi, 2018). During this piece of work an observed critical incident will be analysed with various aspects looked at; this will highlight the appropriate next teaching and learning strategies needed to improve practice. In the case of this critical incident, the aspects of attachment and peer interaction of the pupil will be considered. The potential identification of the next teaching and learning strategies will be highlighted which will increase the effectiveness of learning for the pupil, the class and this will also improve the teacher’s practice. Self-evaluation is a key component of the Professional Standards for Teaching and Leadership and as such carrying out this sort of reflective practice will improve teaching in the long term (Hwb, 2019).



OBSERVATION 
One of the ethical guidelines is the right of institutions and individuals to have their anonymity and privacy (BERA, 2018). Privacy is a human right and such information and details should not be able to be traced back to the school or individual(s).  In accordance with these ethical considerations, the school and pupils that are involved in the observed critical incident will be kept anonymous and fictionalised during this piece of work; the school will be referred to as School X and the pupil involved in the critical incident as Pupil A.  

Figures from 2018 state that there were 217 children aged between 3 to 11 on school X’s roll and that the school achieved a green category from the inspection. Statistics provided to Estyn during the last inspection in 2018 show the percentage of pupils on free school meals and those pupils that have additional learning needs were above the national average. 27% of pupils were eligible for free school meals compared to 19% of the national average and 38% of pupils needed additional support compared to the 21% of the national average (Estyn, 2018).
 
The observations took place in a Year 2 class where the pupils were aged between six and seven years old. Prior to observations, the teacher informed us that the class as a whole was low attaining and this was concluded from testing which was undertaken at the start of every school term. The results of the test showed that the average reading age of the class was four years old.


METHODOLOGY
Observations took place over two half days in School X. Any observation was to be recorded on observation field notes and a reflective model completed for each observation. These four observations and four reflections can be found in the appendices. Fletcher-Wood (2016) believed the main purpose of observation is to help improve teachers’ practice; in doing so he set a list of questions to be answered in such an observation. The observation field notes used during this observation were adapted from Fletcher-Wood. 

In order to analyse a critical incident there must firstly be an observation of behaviour or an event. Observations can be classified into two types of data collection; qualitative and quantitative. Qualitative data is more subjective and analyses data such as traits whereas quantitative data is conclusive and uses numerical data such as measurements and counting. Many researchers are using a mixed strategy approach to data collection where both qualitative and quantitative data is used; it is believed to give greater depth and scope to research and increase validity (Sandelowski, 2000). 

Observation models can be classified as structured, unstructured and semi-structured (Palaiologou, 2019).  Structured observation techniques are ways of collecting data without having direct contact with the participants. Collection of this data is usually well structured; this method is most often used when researchers already know what they intend to look for. An example of this could be the use of a sociogram. Benefits of the structured observation approach are that it helps identify areas of improvement and highlights the good practices within a lesson. However, data collection in this context can be quite superficial and does not give reasons for why a particular behaviour occurred. Unstructured observations include data collection with the involvement of participants. The aim of the observation is not necessarily known prior to observation. A benefit of the unstructured observation model is that it requires little preparation beforehand and it can capture unexpected behaviour. However, this method relies on memory and note taking and as such may lack objectivity as it is based on the observer’s perspective and interpretation of events. The third observation model is the semi-structured observation. Semi-structured observations allow for an understanding of the context of behaviour or occurrence of an event. However, this model of observation is time-consuming, and it has been shown to miss some behaviours as they may be considered normal and to be expected (Palaiologou, 2019).   

There are many techniques for observation including profiling and video-taping but during the observation period a structured, non-participant technique using a note-taking approach was used. This was the most appropriate method to use because it allowed for a wide range of data to be observed and recorded in a short space of time. It allowed the opportunity to look over the notes after the observation and provided time to consider what incident would be most interesting to analyse. Pupil A was identified through this technique and then focused on for the critical incident in question.

There are many benefits to observations and case studies in a classroom setting but it is important to be mindful that observations also have their limitations. Observation is just a snapshot and sometimes the image can be distorted (Sharman, Cross and Vennis, 2007). What is observed is just a glimpse into the classroom environment at that specific period of time and it does not necessarily give a whole accurate representation of the classroom as a whole. 


FOUR PURPOSES
‘Successful Futures,’ a report carried out in 2015 by Donaldson has resulted in a major curriculum overhaul within Wales and a change in the way teaching is carried out across the country. The new curriculum will come into effect from 2022 (Donaldson, 2015). Donaldson has proposed six areas of learning and experience (AoLE) within the curriculum. These are to include: expressive arts, health and well-being, humanities, languages, literacy and communication, mathematics and numeracy and science and technology. These six areas of learning and experience are to enable all learners in Wales to achieve the four purposes. The four purposes for learners are: ambitious, capable learners, enterprising, creative contributors, healthy, confident individuals and ethical, informed citizens. 

The critical incident that will be discussed and analysed is when Pupil A kept approaching and interacting with the observer. Appendix 1 outlines the incident that was observed within a lesson. Pupil A was constantly asking questions relating to the tasks that had been set by the class teacher. Pupil A seemed to need constant instruction as Pupil A did not appear to have the knowledge of what was required once a task had been completed. Pupil A wanted the observer with them at all times. The observer would move to another area of the classroom and Pupil A would continually approach the observer wanting to know when the observer was going to return to help Pupil A. Pupil A kept showing and asking the observer trivial things. An example of this was when Pupil A wanted to show the observer where items, such as rulers, were kept in the classroom. 
What was also seen in regards to Pupil A was that they had little to no interaction with class peers and the only interaction that was seen was coming from communication with the teaching assistant (TA) during focus tasks. 

This incident lends itself to the four purposes that were set out by Donaldson. All four purposes previously listed should be rooted in all learners in education. The purpose stating that learners should be healthy and confident could be questioned with regard to Pupil A. This is because Pupil A could be lacking confidence and this may be the reason for the constant need for instruction. It could also be argued that for any individual to be healthy, there needs to be interaction and friendship with peers, which during the observation was lacking. This theory is supported by research which demonstrates that peer interaction and friendship are vital components in the success and well-being of humans (Amati et al., 2018; Haller and Hadler, 2006). Taking this into consideration, it would appear that one of the four purposes for education is not being met effectively and as such is a disadvantage to the pupil in question. In analysing this incident it could be possible to find a reason why Pupil A is displaying these types of behaviours. In response strategies could be put in place which will allow the pupil to successfully engage in this purpose, which is deemed to be an important attribute for all learners in education.


LITERATURE REVIEW
In analysing the critical incident, one aspect that will be examined is the theory of attachment and how this may have influenced Pupil A’s behaviour. Attachment is a normal, natural process that occurs between a child and the primary caregiver during the first few years of life (Bowlby, 1958). Early attachment theorists in 1950 suggested that attachment was a learnt behaviour and attachment came about from conditioned responses to behaviour (Dollard and Miller, 1950). However, the most accredited work on attachment came from Bowlby. He was one of the first to propose that attachment was an innate response for human beings to the primary caregiver rather than attachment being a learnt response (Bowlby, 1958). 

Attachment is influenced by the repeated action of seeking emotional and physical closeness to the caregiver. The response the child receives influences an internal working model of attachment which has a life-long effect on individuals. An internal working model of a secure attachment will allow for the child to regulate emotions, have self-understanding and empathy for others. A child with an insecure attachment will not have the foundations of an internal working model. As such, this will have an impact on how the child responds to stresses, how emotions are regulated and how the child engages in relationships with others (Golding et al., 2012). There are four types of attachment; secure, insecure avoidant, insecure ambivalent and insecure disorganised.  Research has demonstrated the link between attachment patterns and school achievement (Commodari, 2013; Bergin and Bergin, 2009). This research found a positive relationship between secure attachment and achievement within school. This is more evidence demonstrating the importance secure attachment has on children’s attainment in education. It should also highlight, to teaching and support staff, the importance of recognising these attachment styles, in order to implement strategies to benefit and improve the child’s educational success. 

[bookmark: _GoBack]As can be identified from the observation sheets within the appendices, the critical incident in question is outlined in appendix 1. Within, this specific observation, the behaviour observed was that Pupil A wanted constant instruction and company. From researching attachment style behaviours in classrooms, it could be suggested that the attachment type Pupil A demonstrated is, insecure ambivalent. Observations by professionals carried out in this field of expertise have identified key behaviours that are associated with each attachment type. In the case of this incident, research undertaken has shown that children with insecure ambivalent attachment usually express themselves as attention seeking, clingy and have difficulty in settling with groups of children (Golding et al.,2012; Bergin and Bergin, 2009). This research along with the observed behaviour in appendix 1 could provide an explanation for why Pupil A displayed this behaviour; it could demonstrate their attachment type. The focus for a child with insecure ambivalent attachment is on keeping the attention of the teacher, supporting staff or, in this instance, the observer rather on focusing on the task set, which in turn could lead to poor academic success as the focus is not on the most important part of education; the learning (Geddes, 2018).  This could be why Commodari (2013) found that pupils with secure attachment achieved more academic success; they were not focusing on competing for the attention of the staff and as such were able to focus on the task which in turn allows better concentration on learning. This links in with Donaldson’s four purposes and if a pupil is succeeding in education they could be deemed a healthy, confident individual; one of the purposes set out for education. Academic success has been proven to create confident individuals (Telbis, Helgeson and Kingsbury, 2014). 

Attachment influences the internal working model of individuals as previously explained.  There are many developmental processes that the internal working model controls and one is the ability to interact and engage with other people. During the observation period, it was seen that Pupil A had very little interaction with peers and this could be explained by the effect that attachment types have on the developmental of children. This will be explored.

The next aspect of the critical incident that will be examined is the interaction Pupil A had with peers, teaching and support staff. During the two observation days, it was clear to see that Pupil A had little to no real interaction with any of the class peers. Any interaction that did take place was of Pupil A to another class peer but that interaction was never really reciprocated. Even with the class teacher the pupil had little interaction, the most interaction that Pupil A had was with the observer over the designated observation period. 

Peer interaction throughout the life of humans is deemed a necessity for wellness and is a basic human need (Maslow, 1943). Through interaction with peers in infancy, communication skills and how to express emotions and needs are learnt. As one gets older, a lot is learnt through interaction with peers. Within education peer teaching is seen as an effective teaching strategy. As such, if Pupil A was more engaged with peer interaction, it could be argued that Pupil A’s learning could be improved (Fiorella and Mayer, 2013). Another, possible explanation for the constant questioning by Pupil A could be the conditioned behaviour that has been learnt by asking questions. If Pupil A has had a positive interaction with the person every time a question has been asked, Pupil A may positively associate asking questions with receiving interaction with other individuals. This is the basis of Skinner’s theory which includes positive reinforcement (Ferster and Skinner, 1957).

With an increase in the desire to help individuals with issues of mental health and well-being, there has been much research undertaken demonstrating the positive association between peer interaction and the wellness of individuals (Amati et al., 2018). As Maslow stated, in his hierarchy of needs, friendship and social interaction is required as a basic human need. This theory has been supported by Amati et al. (2018) and Haller and Hadler (2006) who found that individuals with good quality social interactions with others had a more satisfied life. Satisfaction was measured through survey questions on happiness and life satisfaction. The quality of social interaction is also important for individual wellness. Good quality interaction has been shown to increase wellness however, poor interaction quality has been found to increase individual susceptibility to psychological distress (Nguyen et al., 2015). Interactions between pupil to pupil differs to the interaction between pupil and teacher. However, both are seen as just as important as one another. It has been identified that teachers have an important role in the development of pupils’ social and cognitive skills. A positive pupil-teacher relationship will allow the pupil’s skills to progress further than a pupil who has a poor relationship with the teacher (Quaglia et al., 2013). 

The lack of interaction Pupil A has could have an effect on one of Donaldson’s four purposes where Donaldson (2015) states that all learners should be healthy, confident learners. From research carried out, peer interaction is a fundamental component for the happiness and well-being of all individuals. This can be related to the observed incident. This is because Pupil A may not have a healthy well-being due to limited interaction. In addition, Pupil A would not be deemed a healthy individual as Maslow states that friendship and interaction is a necessity to wellness (Maslow, 1943). The new curriculum focuses on pupil wellness with one of the new AoLE being health and well-being. Due to the importance of interaction, strategies could be introduced to maximise the occasions in which Pupil A could be encouraged to communicate with peers. Research by Quaglia et al. (2013) suggests that a pupil with positive peer relationships and positive teacher relationships will develop more both academically and socially than a pupil will little interaction. This shows the importance of social interactions on individuals.

However, it is important to note that not much information is known about Pupil A who could have additional learning needs that would potentially explain the heightened attachment felt towards the observer and also the lack of interaction with peers. It could be that the observed interaction is in fact greater than Pupil A would have previously experienced and such an improvement would in fact support the pupil’s well-being. In order to have a clearer understanding additional research and information would need to be carried out. 

REFLECTION / EVALUATION AND NEXT STEPS

Critical reflection and evaluation is one of the most crucial parts in any observation or research carried out as it allows for the identification of potential next steps and strategies to be implemented that will benefit future learning experiences. Being a good teacher involves evaluating the effectiveness of lessons and investigating weaker areas so that improvements can be made. In doing so, continued teaching development is undertaken and the importance of reflection and improvement is evident as these are one of the teaching and leadership standards (Hwb, 2019). 

There are a variety of reflective models that have been introduced and used throughout performance reflection. One such model is the Gibbs model. Gibbs model encourages the observer or teacher to contemplate each stage of the experience. This will enable a clearer area for improvement in teaching practice (Gibbs, 1988). Gibbs model also highlights positive areas of the experience which is always good to identify as these strengths can be continually implemented to ensure high teaching standards. Another reflective model that is used is Kolb’s reflective model. The basis of this model is that activities are carried out, and the process can be reviewed, analysed and evaluated (Kolb, 1984). During the observation period our own reflections were carried out on the lessons and the incidents that were observed. The assisted reflective conclusions model (ARC) was used for reflection of the observations. These four reflections each relating to one of the observations can be found in the appendices. For my own personal and professional development I will place great emphasis on the use of reflections. It is an important tool to identify effective teaching strategies that have positive outcomes and so can be continually used and adapted. Reflection also highlights areas that could be developed and this will allow for an improvement in teaching practice which in turn will improve pupil experience. 

The potential next steps that could be implemented in relation to the critical incident could be the use of a sociogram. A sociogram allows a diagrammatic representation of the interpersonal relations a selected individual has within a group setting. As little interaction was observed by Pupil A it could be beneficial to carry out a sociogram and focus solely on the interaction Pupil A has with the peers and teachers. This could highlight important relationships that were not previously observed and it allows for a detailed analysis of this specific aspect of behaviour, previously explored in the literature review. Another strategy that could be implemented for Pupil A is a scaffold approach to learning for the directed tasks that the pupil was asked to complete. It was during the directed task that Pupil A wanted to ask the most questions and sought continuous attention. Slowly introducing independence to the pupil could help to minimise the need of Pupil A to ask questions and continually check that the work was being completed correctly.  Scaffolding is the process whereby teachers, in this case, support pupils with work by bridging the gap between what is known and what needs to be known. Scaffolding has also been shown to reduce frustrations and stress associated with carrying out a task without assistance or guidance (Vygotsky,1978; Wood, Bruner and Ross, 1976). Additionally, it may be useful to alter the groupings of the pupils in order to see if Pupil A engages in more interaction with a different set of pupils. It could be that Pupil A may get along better with other class peers than the ones with which Pupil A was originally allocated.  

CONCLUSION

In conclusion, this assignment focused on the undertaking of observations over two school days in a classroom setting, in order to identify a critical incident that could be analysed in detail for explanations as to why the behaviour occurred. From this analysis of behaviour the next teaching steps were able to be identified. 

The theory of attachment was explored. Research has shown that individuals with a secure attachment type are able to achieve more academically than individuals with an insecure attachment type (Commodari, 2013; Bergin and Bergin, 2009). A potential explanation explored for this was that individuals with an insecure attachment are more focused on obtaining the attention of the people within the classroom rather than focusing on the task at hand and this could reflect in their academic success. Compared to individuals with a secure attachment type, their focus is on the work and not on gaining attention.

The second area that was explored was the value of social interaction on individual well-being. Much research highlights the importance of interaction with life satisfaction (Amati et al., 2018; Haller and Hadler, 2006). During the observation Pupil A was seen to have little interaction with peers and it could be questioned whether this has an effect on Pupil A’s well-being. Two aspects of the critical incident that were investigated were linked to one of Donaldson’s four purposes where he believes that education is meant to allow students to be healthy, confident learners. 

It is important to highlight the importance critical reflection has on improving teaching practice. Reflection should be continuously carried out to allow teachers to be the very best they can be. The importance and value of this skill is reflected in the role the reflective practitioner has in the Professional Standards for Teaching and Leadership (Hwb, 2019). From reflective thinking, it is possible to then implement next teaching steps that will allow for a better learning experience for pupils. Within teaching there is always room for improvement and this is an important concept for teachers to carry forward with them throughout their careers. 
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OBSERVATION /  FIELD
NOTES

(Questions adapted from Fletcher Wood (2016)

Date: 26/09/2019

Lesson details: To be able to write a recount using adverbs and verbs.

Classroom culture
(Are the students focused on learning?)
All students looked engaged with their heads down doing the work

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

There was a clear purpose set out at the start of the lesson; to write a recount.
Activities included sticking a sequence of events (brushing teeth) in order and writing a
sentence on each describing what was happening.

Direction

(Are the students clear about what they are doing and how to do it well?)

Clear instructions were set out and pupils were asked to explain what the task was
back to the teacher before the activity started.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)

All students were engaged. There was no differentiation in the work but observed some
pupils completing the task in more detail than others.

Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

AfL= (before)- recap what they had learnt previously e.g. what is a verb, adverb, what
was a recount and the 5 features that needs to be included.

(during)- Checked in with pupils and asked if they knew what they had to do and what
they were going to do next.

(after)- self assessment stamps were used to show how they found the difficulty of the
activity

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

There was a new pupil with ALN and he does not like loud noises. As part of one of the
morning activities the teacher was putting on different voices and used their ‘loud
voice’ which made the boy cover his ears.

Lack of interest from some pupils

One girl seemed very attached and wanted to show me everything all the time
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 26/09/2019

Digwyddiad critigol (Ffocws)/Critical incident (focus): Girl wanting constant attention

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

Overall | felt the lesson was very well structured and a good learning environment.
There were occasions when pupils would shout out answers when told to put their
hands up. There was clear instruction throughout and engagement of class was
high

Cofio a Deall/
Remember and

Understand

Allweh chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

+ Good recall on previous lesson knowledge

+ Very responsive

+ Date and learning objective were written in books already so could go straight
into the activity

-No differentiated work in the focus task

-No constant monitoring in the learner area which allowed situations to escalate

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yny dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

Timeline for the day outlined at the start of the day- allowed students to know
what was happening for the day

AfL strategies used before the activities to assess understanding

Having an adult on each focus task table helped guide the activity

The girl did not seem interested in the activities and as such was very distracted
and wanted constant attention

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

Find out what interests the girl and incorporate her interests into the activities
More guidance in the learning areas so pupils know what to do next after
completing one activity

Differentiation of the focus tasks to suit all abilities and include more supervision
in the learning areas

Speak to parents and see if this is an issue at home as well at school and to discuss
reasons for this behaviour

Y profiad newydd / Transformed experience





image3.jpeg
¥
¥

e [Yr Athrofa

University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 26/09/2019

Lesson details: To practice handwriting

Classroom culture
(Are the students focused on learning?)

Some were engaged, others were doing it because they had to and you could tell they
were not concentrating to the best of their ability.

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that

purpose?)

Yes, to practise handwriting of the letters a to e. Activity included a sheet of rows of
letters from a to e and they had to trace over the letters to practise.

Direction
(Are the students clear about what they are doing and how to do it well?)

Verbal instruction was given to give a brief outline of task. They practised on the board
how to write the letters using a rhyme beforehand.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

Yes, they could engage. Some pupils could have been more challenged with extra
letters.

Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Before- practised writing it in the air with their magic finger using a rhyme

During- observed how they were writing the letters and then if incorrect shown where
to start and how to do it

After- self assessment stamps

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

Shouting out when told to put hands up

Same pupils going up to the teacher to tell them something unimportant

Pupil wanted acknowledgment of their work immediately and if they did not get it they
would find another adult
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Dyddiad/Date:26/09/2019

Digwyddiad critigol (Ffocws)/Critical incident (focus): Pupil repeatedly kept shouting out after

being told to put their hands up and having a warning

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

Well-structured groups with clear aims/ outcomes for each section which were
met. The teacher used AfL strategies to assess the class’ understanding and there
were areas of independence shown by the pupils.

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o'r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were

+Able to practice the letters beforehand on the interactive board with the
guidance of a rhyme
+Self-assessment stamps at the end of the activity

-Some pupils finished the activity quickly and did not have any follow up work
-No differentiated work in the focus task

disappointing?”
Gwerthuso a Practice on the board and rhymes to help remember how to write the letters
dadansoddi/ Examples of good handwriting in frames on each table where task was taking

Evaluate and analyse
Beth fyddwch chi'n cadw’r un fath
isicrhau dysgu ac addysgu
effeithiol yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing
element?”

place

No additional work which led to pupils being unoccupied.

The pupil throughout the day continued to not listen to instruction and became
more boisterous which ended up hurting another pupil. Their behaviour did not
alter even after having their lunch play taken away from them.

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

Self-assessment stamps= maybe not use after every activity and to make sure
they understand the purpose of them rather than picking by colour.

Extra work for pupils who finish the task

Use a different range of AfL strategies to assess learning and incorporate more
group work.

Speak to pupil and ask why they keep shouting out and misbehaving after being
told not to and having a discipline.

Look into alternative behaviour management strategies.

Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: 2/10/2019

Lesson details: Ordering and pairing numbers.

Classroom culture
(Are the students focused on learning?)
All were engaged and answering questions on the carpet area beforehand.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Aim was explained by pupils at the start of the lesson so there was a clear
understanding and the activity included counting on five numbers from a set number/
starting point.

Direction

(Are the students clear about what they are doing and how to do it well?)

As explained above, the objective for the lesson was clear and they knew how to
complete the activity.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

All were able to engage in the activity and they were reasonably challenged as it was
introducing a new concept of counting that they had not done before using a technique
the teacher showed them. Pupils who were more able completed the activity without
the use of a number line.

Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Questioned pupils on whether they knew what the aim of the session was going to be
and asking all pupils who had their hands up and who did not, what the next number

would be in the sequence. The teacher would ask the pupil why they had that answer
as well so pupil understanding could be assessed.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

Boy with ALN was included in the assembly with all other pupils in the school. He had a
timer for 3 minutes so he could be included but also not be overwhelmed with the
whole duration of the assembly. He was apprehensive about going to assembly, so the

teacher went with him and that seemed to put the boy at ease.





image6.jpeg
¥ University of Wales
Triniy Saint David

.‘ Prifysgol Cymru
! '\ Y Drindod Dew Sant

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 2/10/2019

Digwyddiad critigol (Ffocws)/Critical incident (focus): ALN pupil included in assembly

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

The class were all engaged and taking part in the pre-lesson activity with
enthusiasm. The particular event with the boy with ALN was encouraging where
he was not being excluded from school events because he did not like loud noise
but they give a set duration which made it more bearable for the pupil and he
could also be included.

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o'r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were

+ Pupils were able to recall what the aim of the maths sessions for the week were
+ Teacher explained the purpose of knowing this skill and that they would be
using this skill throughout their education, so it was better that they had a good
understanding of it now.

+ Questioning techniques to assess understanding

-TA used different terminology to the teacher. The teacher when they were
explaining how to complete the activity at the start of the lesson used the word
‘magic number’ for the units of the number. Whereas, when the TA asked a pupil
“What the magic number was?” the pupil responded with the right answer but
the TA said it was wrong because their interpretation of the ‘magic number’ was

deappointing?* the tens column not the units. This could lead to confusion for the pupil.
Gwerthuso a Useful questioning strategies were used to assess pupil understanding of the work
dadansoddi/ Carpet time before the lesson to go over what was expected of the pupils seemed

Evaluate and analyse
Beth fyddwch chi'n cadw’r un fath
isicrhau dysgu ac addysgu
effeithiol yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing
element?”

to be very effective also.

Teacher and TA on each table for the focus task so they were on hand to help
pupils straight away if needed.

Differentiated work (ordering of higher numbers).

The TA missed the start of the lesson when the teacher was explaining the activity
so they did not hear the context that ‘magic numbers’ was used in this particular
activity.

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
‘materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

Communication between all teaching and supporting staff to ensure consistency
and to minimise possible confusion in the learning.

Keep including the ALN pupil in school activities so he does not feel left out but
cater it to his needs and limits.

On the whole the lesson was very successful and | would adopt similar strategies
the teacher used as they were effective.

Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 2/10/19

Lesson details: Introduction to answering questions based on a piece of text

Classroom culture
(Are the students focused on learning?)

Pupils were interested in the story and eager to answer the questions relating to the
text.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Purpose of the session was introduced at the start and the activity was explained to
incorporate aspects of learning the class had undertaken previously. The activity
directly related to the session aim.

Direction

(Are the students clear about what they are doing and how to do it well?)

Teacher explained what she wanted from the class in response to the activity and at
the beginning of the session spent an appropriate length of time going through an
example of how to complete the task.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
All students were enthusiastic about answering the questions as they saw it more as a
fun game rather than learning. There were a range of questions about the text which
would allow for a varying degree of challenge.

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Through the use of questioning techniques and asking the pupils how they felt about
the activity.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

There was a pupil that at the beginning of the session that was not sitting properly as
their teacher had asked numerous times and so that resulted in them getting a
warning. From this, their behaviour did not improve and it ended up with the pupil

being sent out for a reflective period. However, behaviour still did not improve.
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Dyddiad/Date: 2/10/2019

Digwyddiad critigol (Ffocws)/Critical incident (focus): Disruptive pupil

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

| felt the lesson was effective in regards to introducing a new aspect to their
language and literacy in being able to answer questions based on a piece of text
that was used. It was clear to see that this activity was a continuation from
previous knowledge and was incorporating all aspects they had learnt.

| felt it was appropriate to remove the disruptive boy from the class during the
introductory phase of this session as it allowed all other pupils to concentrate on
the session and understand what was expected of them.

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o'r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were

+ Recapping previous knowledge of recounts

+ Introduction of this aspect of learning as a group and spent time going through
how to complete the task.

+ Explaining to pupils that if they were not sure of an answer that they could go
back and have a look at the text again and see if that would help.

-The disruptive boy interfered with the lesson when all the pupils were focused
and engaged.

disappointing?”
Gwerthuso a Giving little tips to help pupils answer the questions independently e.g. looking
dadansoddi/ back over the text if they are not sure of the answer.

Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath
i sicrhau dysgu ac addysgu
effeithiol yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing
element?”

Good introductory section which allowed pupils to get a grasp of the new concept
that was introduced.

Questioning techniques- asking pupils who did not have their hands up to assess if
they understood how to do the activity.

Lack of concentration and motivation from the pupil which led to him
misbehaving. It was clear that he did not want to listen and was just disrupting
the whole class.

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

Remove the disruptive pupil sooner so it would lead to less of a disruption for the
learning environment.

Speak to the pupil one to one to see why he is not listening and if there is
anything that would help him get back on track with working.

Look into alternative behavioural management strategies that may be more
effective.

Y profiad newydd / Transformed experience
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Teaching and Leadership and as such carry
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