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This portfolio aims to consider the challenges and opportunities posed to practitioners when developing a pedagogical approach to Curriculum for Wales 2022 (CfW).  Chapter 1 will reviews relevant literature and research which has informed my practice alongside the challenges and opportunities raised by this research.  

Chapter 2 draws upon this research and places it into the context of my own setting (School A) and forms a SWOT analysis and strategic plan intended for the Leadership and Support Team (LAST).  

Chapter 3 summarises the research and actions in the form of a poster that been used as a tool to engage colleagues in professional dialogue around a Pedagogical approach to Curriculum for Wales 2022.    

[bookmark: _Toc30436061]Chapter 1 – Literature Review

Pollard raised the issue of the “lack of reference to pedagogy in educational discussion within the UK” (Pollard, 2015) however, thankfully this no longer seems to be the case and Pedagogy is a term that has become a key element when scrutinising the Curriculum for Wales 2022 (CfW).  Having worked in the profession for 14 years, I have never known the word to be so widely used but It what does it really mean?  According to Livingston, pedagogy is “the dynamic relationship between learning, teaching and culture” (Livingston, et al., 2017).  Pedagogy has been considered to be the ‘science’ of teaching but Pollard (2015) leads us to consider that pedagogy is even greater than that.   Unsurprisingly, Pedagogy encapsulates ‘teaching’ and ‘learning’ but Livingston’s (2017) addition of the term ‘culture’ indicates the wider concept of pedagogy being far more personal and involving relationships, well-being and the ‘climate’ of a school.  Waters (2013) described the curriculum as “the entire planned learning experience that the children encounter” (Waters, 2013) .  To summarise, the curriculum is ‘what’ is taught and pedagogy is the method and approach used - or in its simplest form, pedagogy is ‘how’ something is taught.  Recent research has made me consider how difficult it is to talk about curriculum without navigating towards pedagogy and vice versa.  

Recognising the need for a curriculum to become more than a set of learning outcomes and supporting Pollard’s vision that “learning should aim to help people develop the intellectual, personal and social resources that will enable them to participate as active citizens, contribute to economic development and flourish as individuals in a diverse and changing society” (Pollard, 2015), the Curriculum for Wales places the Four Purposes at its core. This design shares striking similarities with Scotland’s ‘Four Capacities’ and the ‘Five Key Competencies’ of New Zealand where the ultimate goal is to create well-rounded citizens with the capacity to thrive in the 21st Century and supporting Waters (2013) belief that learners should end their schooling “with the presence of mind to know that their educational journey has just begun”(Waters, 2013).  The required skill set for many vocations today remain the same however, technological advances have created roles that differ extensively from those less than 20 years ago.  Our learners need to be prepared for this and have the capacity to adapt to these changes and even become the agents of these changes.   

When it comes to the 12 Pedagogical Principles set out in ‘Successful Futures’ (Donaldson, 2015). Donaldson (2018) is steadfast in his belief that teachers should have complete autonomy when it comes to making decisions around the methods and approaches used to deliver the curriculum and 12 Pedagogical Principles.  Both Hattie (2013) and Hirst (1974) advocate the role of teachers and speak highly of the expertise within the profession. However, with teachers also being the “biggest source of variance” (Hattie, 2013), one may question whether all teachers have the necessary understanding of pedagogy to drive this approach and secure impact.  

Although Donaldson (2015) does not advocate any particular teaching style, it would be challenging to achieve the 12 Pedagogical Principles or the Four Purposes without creating opportunities for ‘blended’ or ‘inter-disciplinary’ learning’.  This pedagogical approach is however expected in the ‘Professional Standards for teaching and Leadership’ (Welsh Government, 2019) which suggests using cross-curricular themes need to be used to exploit “complex learning which is made explicit through effective reflection on learning” (Welsh Government, 2019).  Initial reflection dialogue around Curriculum for Wales and Successful Futures at School A highlighted the need to develop a more holistic approach to learning.  One with a great emphasis on developing curiosity and independence.  Kerry (2011) suggests that “subjects may be useful to a point” but that “more pressing problems are not conveniently packaged within a single subject” (Kerry, 2011). This provided a rationale for School A to move away from traditional subjects in boxes and over-used templates for teaching. This is in complete contrast to the methods of the ‘Michaela Community School’ a school based in Wembley where the pedagogy is one of pure didactic teaching and the school motto is that “knowledge is power” (Birbalsingh, 2016).  Though I agree that a didactic approach will have its time and place – particularly when imparting knowledge and where the subject matter lends itself to this particular pedagogical style – for example, the teaching of phonics, times tables and high frequency spelling, it does not have the same potential to engage, enthuse and ignite curiosity in learners – all of which are vital if they are to become well-rounded adults.  What has become clear through my professional learning visits, research and experience is that “everything works somewhere and nothing works everywhere” (Wiliam, 2018).  There are many societal, cultural and logistical reasons why we could not pick up the world renowned curriculum of Finland or Singapore and make it work in Wales but we can certainly learn from those who have gone before us and adapt the curriculum accordingly.

The knowledge vs Skills debate is one that has caused great ambiguity with professionals.  Reflecting on the viewpoint that “It is the students from less advantaged homes that lose out when knowledge is taken out of the curriculum” (Wiliam, 2018) I am thankful that there is no suggestion of knowledge being ‘removed’ from the curriculum but more of a focus for learners to develop the capacity to apply acquired knowledge and use their personal skills to know when and how this knowledge can be used.  Priestley (2019) emphasises the need for teachers to understand this in order for an inter-disciplinary curriculum to work effectively.  He recognises the need for more clarity around pedagogical approaches in order to avoid the situation in Scotland where the “assumption that the new curriculum was replacing a focus on knowledge with an emphasis on skills acquisition” (Priestley, 2019).

Recognising the value of both knowledge and skills, for our learners and our community, the radical curriculum reform that Curriculum for Wales 2022 couldn’t come soon enough. It is clear that we need the pupil offer to be one that builds resilience, motivation and one that raises the low self and community aspirations of our learners. Dweck would describe this pedagogical approach as one that builds a ‘growth mindset’ and her extensive research into learning capabilities suggested that “pupils who possessed a growth mindset and a belief in the potential for their abilities to improve” (Dweck, 2017) were the pupils that made the greatest progress. This is in contrast to research from the  Education Endowment Foundation (2018) which questions the impact of ‘aspiration interventions’. I would question whether you could raise attainment without raising the level of aspiration! I do however, recognise the challenges in measuring impact of this kind and I believe it is for this reason many schools may choose to focus on other aspects which are essentially easier to ‘prove’ or ‘measure’ particularly when they have always been held accountable to statistics and data.
[bookmark: _Toc18433738]
[bookmark: _Toc30436062][image: ]Chapter 1.2 – A review of the challenges and opportunities faced when adopting a pedagogical approach to the Curriculum for Wales 2022

This chapter aims to review the challenges and opportunities faced when adopting a pedagogical approach to Curriculum for Wales 2022. Whilst there are a vast array of potential opportunities and challenges, due to the limited word count of the assignment, I have decided to focus on the three elements highlighted in the Professional Standards for Teaching and Learning (Welsh Government, 2019) (see figure )and the elements of these standards most relevant to School A.

[bookmark: _Toc30436063]Challenge/Opportunity 1 – Refining Teaching with a focus on Assessment
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In the Professional standards for Teaching and learning, ‘Refining Teaching’ is a broad term I covering five key elements (see figure ).  I have chosen to focus on the ‘Assessment’ element  and particularly ‘Assessment for Learning’ as this is likely to present as both a challenge and opportunity for School A. 

Dedicating a whole chapter of Successful Futures to Assessment, it is clear that Donaldson recognises “the vital role of assessment in children and young people’s learning and of weaknesses in the current assessment arrangements” (Welsh Government, 2014).  As we strive to move away from a ‘teaching to the test’ culture, assessment will play a fundamental role in assuring the reformed curriculum is fit for purpose. With the ultimate aim of creating a curriculum capable of “raising standards, reducing the attainment gap between different groups of learners and delivering an education system that is a source of national pride” (Welsh Government, 2019).  Though Donaldson (2015) is dedicated to developing the whole learner, he does not dismiss the idea of PISA being an influencing factor in the rationale for change.  The idea of using a child-centred pedagogical approach is not unique to him.  Waters (2013) also recognises Wales’ decline in PISA results but sensibly questions the validity of the data.  

This was perhaps my greatest element of concern when first considering the Curriculum for Wales 2022 and poses one of the greatest challenges for implementing Curriculum for Wales 2022. The idea of having progression steps that span three years was a whole new concept and one that I found quite unnerving until I realised that this has been part of my daily practice for years. When differentiating learning experiences, I have often looked at the skills above and below to determine where the children are at and their next steps.  I wonder if this ‘assessment’ is really any different to what we are already doing.  Ultimately, this will need to be discussed on a school based, local authority and national level so that there is some form of understanding of where the learner is at during the ‘in-between’ stages of progression.

Though I appreciate the need and value of formative assessment, I still question the necessity for year on year ‘testing’ and agree that “what we are after is far more than high scores on standardised tests” (W.Eisner, 2003).  As a Foundation Phase teacher and parent to a creative, enterprising and inquisitive 7 year old who will undoubtedly struggle through his ‘tests’ this year, I am acutely aware of the lack of realistic evidence these tests offer for the majority of children in the context they are currently used.  For this reason, I am grateful that this has been noted as an issue “the lines between assessment and accountability have too often been blurred, leading to unintended consequences in the classroom and distorted teaching and assessment.” (Welsh Government, 2019).  The greatest challenge comes where the draft curriculum has been released yet current forms of assessment are still in place. How can teachers plan for the new curriculum if they are still held accountable to the old?  This calls into question as to whether the professionals are really trusted with the ‘autonomy’ that the Curriculum for Wales advocates so strongly.

[bookmark: _Toc30436064]Challenge/Opportunity 2 – Advancing Learning 

Having spent the majority of my professional life working in an area of high deprivation,  I have become acutely aware of how the home and community foster a child’s understanding of the world around them.  Over the last five years, School A has experienced a notable increase in learners entering the school with a low baseline, negative attitude towards learning and low aspirations of themselves.  The most able learners often suffer from the greatest lack of confidence and make concerted efforts to ‘blend in’ rather than showcase their abilities.  Analysing the need to adapt our curriculum to enable these learners to thrive, careful consideration needs to take place as to how the new curriculum will look like in School A.  One avenue currently being explored is the concept of ‘cross-curricular’ or ‘blended learning’.  Cross-curricular learning opportunities should exploit “complex learning which is made explicit through effective reflection on learning.” (Welsh Government, 2019).  Known as “inter-disciplinary’ learning in Scotland, this pedagogical method “is a planned approach to learning which uses links across different subjects or disciplines to enhance learning” (Priestley, 2019).
 
The aim of the Curriculum for Wales to close the gap between learners from areas of social deprivation and those from those of more advantageous backgrounds.  “A curriculum that promotes high expectations for all can help schools to defeat the circumstances that condemn so many to educational underachievement.” (Donaldson, 2015).  A particular challenge when faced with creating ‘blended’ learning experiences and extending the pupil offer is often funding.  Despite meticulous budgeting, this is a continuous struggle for School A which is set in an area of social deprivation and where the local authority described as mostly ‘unsatisfactory’ in their latest inspection (Estyn, 2013).  Having taken the opportunity to visit ‘Pioneer’ schools with the latest technology, offering innovative ideas such as ‘immersion days’, high cost visits and experiences, it was disheartening to think that we would not be able to offer such opportunities to our learners who are perhaps the children who need it most. I questioned whether we would be able to deliver this curriculum at all until I considered research by Hattie (2013) who states that “the majority of things we debate don’t matter much” (Hattie, 2013) included in his examples are money, ability groupings and class sizes – all of which have been the subject of much deliberation at School A and all of which I considered to be as important as teachers.  Hattie (2013) disputes this and it is comforting to think that it is ultimately reflective teachers who have the biggest impact on learning – School A has this in droves!

“In order for teachers to achieve a successful upward extension of the Early Years Foundation Stage pedagogies into Key Stage 1, much greater attention needs to be paid to how children’s play changes and develops”. (Kerry, 2011).  Despite the aforementioned challenges, School A has invested what it can into developing learning environments to centre around opportunities for ‘inter-disciplinary learning’.  The theory behind this pedagogical approach was largely based on the concept of ‘Building Learning Power’ (Claxton, 2002) and ‘Inquiry Based Learning’ (Murdoch, 2015) and although the former was mainly focused on metacognitive strategies, it was felt that the two would work most effectively if they were introduced hand in hand and therefore raising standards whilst maintaining a focus on well-being and progress.  For the Foundation Phase, this was not drastically different to what they had been doing already but for Key Stage 2, this provided a dramatic culture shift and one that proved challenging for the staff who were so used to whole class, traditional teaching methods.  Having been so used to being in control at all times, they still struggle to find the correct balance and would perhaps agree with the idea that “there is no reason whatever to suppose that free activity will necessarily promote any desired learning, even if it occurs in a suitably well-equipped environment” (Hirst, 1974).  

This pedagogical approach offers many opportunities and I have seen it work successfully in a range of primary schools.  What I have yet to see is how this will work in Secondary schools.  A recent professional learning visit to a secondary school left me feeling quite deflated.  I questioned whether the efforts of School A to develop all these learner attributes and independence were actually doing our learners a disservice when it came to them transitioning to secondary school where the learning experiences were ring-fenced and didactic.  This was not due to a lack of teacher agency nor enthusiasm, this was due to the ‘teaching to the test’ culture that so many secondary schools have succumbed to and confirmed the idea that “Changes to examination systems often lag behind reforms in the curriculum” (Livingston, et al., 2017).  [image: ]If this pedagogical approach is to work successfully in Secondary schools, there will need to be a dramatic shift in the culture as well as a tremendous investment in professional learning opportunities.  A critical aspect in securing success is “knowing deeply what the child already knows”.  I feel very fortunate to be in a position where I spend every day with the same class of children, discovering their interests and strengths and building relationships with them all of which are essential if I am to teach them from where they are at.  I also admire fellow professionals working in secondary schools who do not have this luxury.
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Claxton raises an interesting point by stating that “high achievers are not necessarily good real-life learners” (Claxton, 2002) and that it is “resilience in the face of difficulty” (Claxton, 2002) that is crucial to building learner capacity.  This point struck a chord with me as I reflect on my own childhood.  I was fortunate to have a very good memory and able to regurgitate information often doing very well in tests. However, when it came to university and self-directed study, this was a great challenge for me.  Despite having the capacity to engage, recall and articulate ‘knowledge’,  I did not have the ability to think and question what I was learning  – this is still something that I find difficult today and I agree with Livingston that “Pedagogy is often shaped by a teacher’s own experience of learning.” (Livingston, et al., 2017), although I feel that my university experience has made me far more aware of the benefit of focussing attention on developing learner capacities and building an excellent foundation – but I agree that they cannot work in isolation.  

Chapter 5 of Successful Futures (Donaldson, 2015) highlights the need for learners to become self-aware and summarises the need for learners to become intrinsically motivated, not reliant on grades, awards or stickers but by their own effort.  He specifically uses the terms ‘Metacognition’ or ‘learning to learn’.  Developing metacognition has been a focus for School A.  Wiliam (2018) and Nelson (2015) both highlight the potential high level of impact offered by using this pedagogical approach.  This is supported by The Education Endowment Foundation (2018) “with pupils making an average of seven months’ additional progress.”  (Education Endowment Foundation, 2018) where there is intervention focussed on developing these attributes. For School A, it was clear that this approach was appropriate for the learners but what wasn’t clear was how to implement it and this is the current challenge! 

“An increased access to metacognitive strategies developed through ‘talk for learning’ appears to improve longer term outcomes for pupils and raise expectations for teachers. The development of learning skills needs to be embedded in lessons” (Nelson, et al., 2015)  if learners are to become involved in the assessment process, they need to understand themselves as a learner.  Many teachers had not heard of the term ‘metacognition’ and commented on the similarities between metacognition and Assessment for Learning and there are certainly overarching similarities.  Recognising the need to support Donaldson’s 12 Pedagogical Principles and improve the pupil offer and professional development at School A, a Metacognition Professional Learning Community (PLC) was established.  Based on research from Nelson (2015) and the need for these ‘talk for learning’ strategies to be embedded into daily practice, the team developed a bespoke metacognition toolkit aimed at developing learner resilience, resourcefulness and ability to self-reflect.  Though still in its early stages,
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Fundamental to the successful impact of Curriculum for Wales are the teachers and leaders at the heart of it.  As a developed country, we place so much emphasis on the need for a high-quality education systems for our current and future generations.  There is a continuous strive to make improvements and get the best out of our teachers and educational settings.  The Organisation for Economic Co-operation and Development (OECD) identifies aspects of the role of a teacher as being a problem-solvers and details how “innovation in teaching is a problem-solving process rooted in teachers’ professionalism, rather that and add-on applied by only some teachers in some schools” (Paniagua & Istance, 2018).  This innovation is expected and you could argue is almost instinctive to many teachers – reacting to the needs of the students in front of them and creating enabling environments, routines and adapting teaching strategies to ensure success.  But are teachers ready to accept the Curriculum for Wales 2022 as a change in practise rather than an additional workload?  Worryingly at a time when there is so much attention on getting things right in education, so many teachers are leaving the profession. It is vital that provisions are put in place to ensure the profession are supported and proficient enough to drive the changes.  

There is also a tremendous pressure on the education system at a time of what many may consider one of political unrest and economic instability, “education seems to be yet again expected to provide quick and easy solutions; school curricula and higher education programmes of study in particular are construed as spearheading such ‘problem-solving’ efforts” (Priestley & Phillippou, 2019).  Through the Four Purposes, The Curriculum for Wales emphasise the need for us to ignite a passion for our learners to become curious, independent, and lifelong learners which in turn aims to develop a society of well-rounded adults.  It is clear that whilst the curriculum acts as a baseline for individual schools to build on, the mammoth role of  “transforming society” (Waters, 2013) will need more than a reformed curriculum.  The challenges will be with creating the climate for the curriculum and all that it entails whilst in the confines of current assessment arrangements.  It would be unfair to assume that the education sector can fix all of the problems with society but I recognise that it is a good place to start!

The opportunity for schools to use the Curriculum for Wales 2022 as a starting point for a bespoke curriculum must be treated with caution.  Priestley (2013) questions whether previous curriculum reforms in England and Scotland have managed to balance autonomy and accountability particularly with external  or ‘output regulation’ such as attainment data.  “It is not sufficient to call for more autonomy. We need to decide where autonomy is [un]desirable, and what forms of [de]regulation are necessary to maximise teacher agency in the areas that matter” “I would suggest that we have still not got this balance right.” (Priestley, 2013).  Waters (2013) also values the idea of sharing practice and believes that each teacher should spend at least two days per year in another school observing practice.  Coming from a school where this has always been encouraged, I naively believed this was already the case across schools in Wales.  It was only on discussion with other professionals that I realised how fortunate I have been to be in a school with a supportive leadership team who have been able to facilitate this.  COLLABORATION

Paramount to achieving success with the Curriculum for Wales is realising that there is no ‘end’ to the journey. The new (ETLF) standards for teachers ensure that no matter where they fit on the continuum, there is still room for professional development,  there are no ‘finished articles’.  “Ultimately, no matter the program, reform happens through people, not policies, curricula, or technology.” (Bialik & Fadel, 2017).  Though I do not question the achievements of  the ‘Michaela Way’ and other radical approaches, it is evident that their approach has had a positive impact on many of the children they serve. However, it is just that, a school based curriculum built around the needs of their community and the new curriculum paves the way for other schools and communities to do the same. How this will be interpreted will largely be dependent on the Leadership of the school and its strategic School Development Plan.
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This SWOT analysis and subsequent priority actions (strategic plan) are designed to be shared initially with the Leadership team to 
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Figure 4 – SWOT Analysis detailing Challenges and Opportunities for Implementing Curriculum for Wales 
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	2019-2020 Priority Actions for: Implementing Curriculum for Wales 2022 at School A
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	Priority 1  for 2019-2020

	Deepen understanding across the school community of the Four Purposes.

	Expected outputs
What will it look like if successful?
	Expected outcomes
Quantitative impact where appropriate

	Staff 
· Will understand the rationale behind the Four Purposes 
· Will create learning environments that facilitate opportunities to develop Four Purposes
· Will centre planning around the Four Purposes and developing learner capacity
· Will reflect on learner progress in relation to Four Purposes
· Teachers will plan learning experiences around Four Purposes and Areas of Learning Experiences (AOLE’s) whilst also using the Literacy and Numeracy Framework to support the ‘pitching’ of planning and progression.
· There will be a balance of knowledge, skills and experiences enabling learners to broaden experiences and interest.
· Assessment will provide the route for progression, not accountability

· Wider skills a golden thread that is woven through the curriculum

Learners
· Will be encouraged to reflect on their own capacities as a learner 
· Pupil voice will play a key role in planning and delivering learning experiences
· Will become 

Wider Community

· Support Services and partnerships will be used robustly through the school to support learners ability to access the curriculum.



	
Increase in outward trend of achievement using Wellbeing Webs.

Increase in Personal and Social Development levels across the school using universal, targeted and focused provision for wellbeing and inclusion expected 10% increase for all learners. 

Pupil voice questionnaires prior to, mid-point and end of year focused on understanding of themselves as a learner and opportunities to develop learner capacities intrinsic to the Four Purposes


Parents and carers survey to be used to evaluate perceptions and act upon advice presented.




	What are we
going to do?
	How long will it take?
Start Date             End Date
	Who is Involved?
	Resources and Cost

	Create a shared vision for what the Four Purposes mean for learners and staff at School A – fundamentally the ‘why’.

Audit of current pupil offer 

Through the Metacognition PLC create a bank of resources to support teachers in 

Utilise the expertise of 8 trained Thrive Practitioners and well-being webs to identify vulnerable and More Able learners and provide targeted intervention to support their needs 

	September 2019
	Evaluated termy
	All Staff



Metacognition PLC leads and pupil ambassadors




Leader of Provision for More Able and Talented

	Non-contact time for staff involved

	Expected Challenges
The Curriculum for Wales 2022 contains a vast amount of content. Without paying particular attention to the core of the curriculum, The Four Purposes, we run the risk of them being ignored altogether.  Ultimately, it is the Four Purposes that tie learner experiences together and enable them to make links with and across their learning.    Without a clear vision and professional learning opportunities alongside a steadfast support system to ensure impact, the curriculum runs the risk of limited change.  

	Termly Impact Report Priority 1 – To be completed termly as a team as “teachers who work collaboratively to understand their impact have the biggest effect” (Hattie, 2013)


	Autumn 2019

	What have we done? 
	What has the impact been? 
	What are the next steps? 

	Spring 2020

	What have we done? 
	What has the impact been? 
	What are the next steps? 

	Summer 2020

	What have we done? 
	What has the impact been? 
	What are the next steps? 




Executive Summary Priority Action 1

Whilst School A has made rapid progress with regard to pupil offer, this is currently based around progression steps.  As the school moves towards an inquiry based approach to learning, it is vital that all staff have a sound understanding of the Four Purposes which underpin the whole curriculum.  Having a sound understanding of these purposes and a consistent approach, the pupil offer of School A will be one that keeps learner well-being at the heart.

As a result of the White Paper report (Welsh Government, 2019) it was widely felt that Wales requires a curriculum that will “raise standards, reduce the attainment gap, and deliver an education system that is a source of national pride and public confidence” (Welsh Government, 2019).  As a result of this, The Four Purposes were designed and have been “the starting point for all decisions in respect of Curriculum for Wales 2022 and school-level curricula should be designed and guided by these same four purposes.” (Welsh Government, 2019).  If the school curricula is to be ‘designed’ and ‘guided’ by the Four Purposes, there needs to be a wealth of Professional Learning and Development opportunities focused upon them.

In order to demonstrate sustained highly effective practice, practitioners must ensure that “Parents and carers are given strong support in helping their children develop in terms of the four purposes. Employers and other stakeholders are actively encouraged to support the four purposes and, in particular, the commitment to build authentic experience as a natural part of learning.” (Welsh Government, 2017).  When designing the bespoke curricula for School A, we need complete investment from all stakeholders, particularly parents and carers.  Their involvement in designing the school ‘vision’ is crucial to the impact.  
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	Priority 2  for 2019-2020

	Build upon improved levels of Family and Community Engagement through ‘Wider Learning’ opportunities

	Expected outputs
What will it look like if successful?
	Expected outcomes
Quantitative impact where appropriate

	Family and Community Engagement opportunities embedded in the school ethos so that families are partners in their child’s education.

Increased number of families, particularly those hard to reach,  engaging with school and equipped with the skills and knowledge to further support their child’s learning and development

Opportunities for community links and family engagement planned for by all teachers.

Teachers draw upon community resources to support authentic learning experiences




	Review initial audit
Feedback from learners
Feedback from community
Using ETLF ‘advancing learning’ innovation and invention, evidence and progress towards advanced impact on learning
Well-being webs and attitudes to learning improve
Progress against SLO model for wider learning will be evident
Greater sense of cohesion between school, families and community - less conflict and complaints made.
Higher level of green and amber in RAG attitudes to learning scoring.
Improved learner behaviour and outcomes/levels.








	What are we
going to do?
	How long will it take?
Start Date             End Date
	Who is Involved?
	Resources and Cost

	Audit of staff, learners and community - what are we currently doing? What could be done better?  What else can we offer?
What does ‘wider learning’ mean to them?
Audit staff training needs and community offer - do parents have any expertise they can share?
Develop pupil leadership groups allocate staff based on interests and expertise.  Each group to decide on a focus for the term.  This could be to raise money, facilitate well-being, complete a project, support community
Create a whole school vision alongside the children based on feedback
Link with a school already out in the community - what worked well? What do we need to consider? Take learners to observe how it works to ensure they feel comfortable


	To be done in stages clear focus
Careful not to get caught up with too many ideas - need to be able to execute effectively if they are to be successful long term 
2-3 year plan to set up but ‘wider learning’ will evolve with time and should be reactive to changes in society. As more and more schools become involved, wider learning will grow.
The metacognition aspect will need to be continuous, learners need to live and breathe it to feel it


	
	




	

	Expected Challenges

The largest challenge will be reaching out to families, particularly those in full time employment, shift workers or those with additional responsibilities such as siblings.  There is also evidence to suggest that parents/carers with a poor school experience are less likely to engage with school-based activities than those with more positive backgrounds “they may feel their own lack of knowledge or skills puts them at a disadvantage (Welsh Government, 2015).  Many may consider these opportunities as a way of checking up on them or teaching them to parent their children and there will need to be clear communication around the intentions so avoid a situation of ‘mistrust’.  

For a high level of impact, there will need to be engagement at all levels – it is not a case of just attending workshops or events, it is about taking something away from them that can be used to support their child in meeting their full potential and they become true ‘partners’ in their child’s education after all, “It takes a whole village to raise a child.” (African Proverb,n.d)



	Termly Impact Report Priority 2 – To be completed termly as a team as “teachers who work collaboratively to understand their impact have the biggest effect” (Hattie, 2013)

	Autumn 2019

	What have we done? 
	What has the impact been? 
	What are the next steps? 

	Spring 2020

	What have we done? 
	What has the impact been? 
	What are the next steps? 

	Summer 2020

	What have we done? 
	What has the impact been? 
	What are the next steps? 

	




Executive Summary – Why?



Family and community engagement has historically been limited at School A and was highlighted on the SWOT analysis as a potential threat. The school has already made steps towards overcoming this and the employment of a TLR Post holder as “Leader of Wider Learning” demonstrates the commitment of the school to combat this.  The Professional Standards for Teaching and Learning consider highly effective practice to be where “Parents and carers are given strong support in helping their children develop in terms of the four purposes.” (Welsh Government, 2017).  Recognising the value in creating community links is the first step in tackling “the impacts of deprivation on educational outcomes” (Welsh Government, 2015).

As a staff, we recognise the need to continually strive to engage parents and carers in their child’s learning and achievements, maintain professional dialogue and encourage a shared understanding of the values of the school placing great emphasis on the ‘Together’ element of the school motto ‘Believe, Enrich, Succeed, together’.  We need to guide and support our school families and strive to maintain their trust, keep them informed and engaged as the school embraces the new curriculum, a time that understandably, may be daunting for those outside of the profession.


[bookmark: _Toc30436073]Priority 3 – Build positive learner dispositions by improving opportunities for pupil voice across the school

	Priority 3  for 2019-2020

	Build positive learner dispositions by improving opportunities for pupil voice across the school

	Expected outputs
What will it look like if successful?
	Expected outcomes
Quantitative impact where appropriate

	Learners will take an active role in designing and evaluating their own learning experiences

Learners will have high expectations of themselves

Learners will suggest ways in which their learning experiences could be further developed

· Raised level of expectation on all learners with a clear vision of where we want our learners to be 
· Raised level of achievement for all learners
· Improved learning behaviour
· Curiosity of learners is embraced and channelled resulting in greater motivation and passion for learning
· Increased independence of learners




	
Review initial audit
Feedback from learners
Feedback from community
Using ETLF ‘advancing learning’ innovation and invention, evidence and progress towards advanced impact on learning
Well-being webs and attitudes to learning improve
Progress against SLO model for wider learning will be evident






	What are we
going to do?
	How long will it take?
Start Date             End Date
	Who is Involved?
	Resources and Cost

	involve pupils more effectively in assessing their own performance so they know where they are in their learning and what they need to do to make progress.

Introduce Pupil Learning Reviews to involve pupils in their learning.

MP 2 Re-instate groups which enable pupils to have a voice and play an active role in the school community. Achieved 2017-2018

Improve the PSE curriculum so that all pupil know what to do to be healthy and how to keep themselves safe and well. 




	
	
	




	

	Expected Challenges
· Ensuring all staff share the same high expectations of learners including support staff and know how to get them there!
· Developing learner dispositions so that they have high aspirations 
· The attitude towards metacognition and the ‘growth mindset’ of staff and learners- do they truly understand?
· Sharing the vision with the local community, parents and key stakeholders 
The level of learner resilience is currently low. They do not persevere well with challenge and will need support to develop independence and motivation for such tasks

	Termly Impact Report Priority 3 – This section will be completed termly to evaluate impact as “teachers who work collaboratively to understand their impact have the biggest effect” (Hattie, 2013)

	Autumn 2019

	What have we done? 
	What has the impact been? 
	What are the next steps? 

	Spring 2020

	What have we done? 
	What has the impact been? 
	What are the next steps? 

	Summer 2020

	What have we done? 
	What has the impact been? 
	What are the next steps? 





Justification -

Article 12 of the United Nations Convention on The Rights of the Child state that they “have the right to an opinion and for it to be listened to and taken seriously” ref. At School A, there is a strong focus on relational pedagogy and building positive working relationships with learners based on trust and mutual respect but how much do we value what our learners are telling us?  How often do we use what they say to impact our next steps for teaching?  By incorporating the effective use of pupil voice, learners become ‘not just ‘active learning’ but are active agents in their own learning” (Kerry, 2011).


































[bookmark: _Toc30436074]Chapter 3 - Poster

[image: ]

[bookmark: _Toc30436075]Poster Introduction

Having been given time during a staff meeting to reflect on the journey of School A along the path to realising the Curriculum for Wales 2022, it was felt by many staff that the content of the curriculum was vast.  When planning, staff expressed their confusion over what the non-negotiables were from a school level but also from a National perspective.  The poster aims to focus staff on what we are accountable for on a day to day basis whilst maintaining sight of where we have come, our key drivers and our next steps.  The main aim of the poster was to create critical dialogue around the Curriculum for Wales.  This section offers a justification for the design of the poster alongside a critical analysis based on feedback from staff and core study group colleagues.


[bookmark: _Toc30436076]Rationale for Poster

[bookmark: _Toc30436077][image: ]Section A – The Rationale for Change – why?

This section aims to encourage staff to continually consider the ‘why’ (youtube link) of what we as professionals do.  Without this, it is possible to lose sight of the purpose and become easily distracted from the end goal.  This section was shared with a core study group and the question posed was “is this too abstract?” .  This is something that I had already considered and whilst this section takes on a National perspective on the rationale for change, it was felt that whilst developing our own bespoke curriculum, we still needed that common vision as discussed in Chapter 2 after all, this is ultimately the ‘Curriculum for Wales’.  This summary – although it could be considered ‘wordy’ summarises the key concepts of the reform and highlights the main ambition to develop a ‘value-added’ 


Critical evaluation – how will it be used?  Why the words?  They are in the curriculum but where is the emphasis?  Shouldn’t they permeate everything/



[bookmark: _Toc30436078]Section B – How?

[image: ]This section was perhaps the one I found most difficult to articulate in such a short space – to the point where I even considered withdrawing it altogether and just having the word ‘how’.  On sharing this idea with staff and members of the leadership team, they felt that the section did actually have a place in the poster and whilst the word alone would encourage dialogue, the section gave a direction for that dialogue and for staff who have engaged in limited research around Curriculum for Wales 2022, this was seen as a “comfort blanket” Colleague 2019 or a “starting point” enabling them to visualise how the puzzle fits together. 

[bookmark: _Toc30436079]Section C – The Jigsaw Model to support planning

[image: ]This element is kept succinct and will be used as a ‘go to’ when planning and reflecting on pedagogical approaches.  Feedback from staff consistently highlights the volume of planning and assessment material available and this section aims to draw the attention to the key ‘non-negotiables’ and also acts as a reminder that the curriculum is far greater than the six areas of learning.  Quote here

I had to carefully consider when creating this model if I was almost going backwards and putting things in the boxes that CfW strives to avoid but as a staff, we needed more clarity, particularly when planning learning experiences as to what we needed to take into account.  Placing the Four Purposes in the centre clearly demonstrates their ability and need to connect with all that we do.  One staff member indicated that it would be helpful if the Four Purposes were detailed in the middle section.  Whilst agreeing that a poster highlighting the Four Purposes would be helpful for our setting, the aims of the poster were to create dialogue around the curriculum and not to spoon-feed the curriculum.








[bookmark: _Toc30436080]Section D - What have we done so far?
[image: ]
Quote – success

Teachers are perhaps one of the most self-reflective and self-critical members of society.  As a staff, we have been through a rapid reform of our school environment, professional attitudes and pupil offer.  Though we are always clear of the next steps through peer mentoring, pupil progress and staff development meetings, I felt that there is also a need to celebrate how far we have come.  As a school we have grown to accept the idea that there will be no “eureka” moment as described by Collins (2011) but the many ‘small wins’ need to be remembered and celebrated.  These go hand in hand with sharing ‘failures’ and all support the need for staff to feel safe to be honest with one another after all, “A school as a learning organisation makes lessons learned – whether good or bad – available to all staff. It also evaluates the impact of professional learning.” (OECD, 2016)
.   This was discussed at length with fellow leadership team members and evolved further to the idea of a pin-board display of things to be proud of that can be revisited throughout the year. Whilst this idea is still in its infancy, it was born from dialogue around the poster and has the intention of maintaining a positive morale amongst stuff which can only be a good thing!

[bookmark: _Toc30436081]Section E[image: ] - Pupil leadership 

see finding your voice email

Whilst Donaldson does not use the term ‘pupil voice’, at least three of the twelve principles lend themselves beautifully to the idea of incorporating pupil voice (figure .  

[image: Related image]

As part of my research, as well as my Leadership role, I spent time reflecting with learners about our curriculum offer and how it felt to be a learner at School A.  Initially I had included some of these comments in the poster however, at a core study group, a fellow professional indicated that this may lead to staff making the assumptions that all learners feel this way, trying to guess who the learner may be or only considering it for the quote that it was and nothing more. By removing the quote, the aim of this section is that staff will not only go away and spend time talking to learners (quote) but to continuously consider this when planning learning experiences.





[bookmark: _Toc30436082]Section F – Next Steps
[image: ]

Whilst we have a strategic school development plan, that is well shared and understood, this is not something that sits in front of us when planning learning experiences.  The inclusion of this section aims to draw attention to our common goals on a day to day basis.  Whilst it was difficult to find the right number to include as, inevitably there are so many.  It was felt that for a first draft, these next steps would be linked to our professional learning targets and could be re-drafted to suit developing school initiatives such as metacognition etc.  Feedback on this section was positive and staff liked the inclusion of the well-being element ‘to support one another during times of change’.  Whilst this was not built on any research other than my own personal experience of working with staff during staffing restructure, this in addition to curriculum changes will place huge pressures on all staff and I felt that this needs to be discussed as a team.  


[bookmark: _Toc30436083]Section G – Principle Words

The words believe, enrich, succeed, together, although created as part of the strategic school vision almost three years ago, are still appropriate today and linked to the why, how and what of the Curriculum for Wales 2022.  Whilst the why, how and what may be considered to be overused, it was felt that this was a necessary benchmark.  Quote – teachers need to believe in what they are doing if they are to do it well. There needs to be purpose.

When considering the idea that we need to “develop a consistent, shared language within and between schools and phases to support high standards” (Nelson, et al., 2015), The 10 principle words really stood out to me.  On reading the background material for Curriculum for Wales (CfW),  these words summarised for me, the aims of CfW and made me question how we support these values in our setting.  Similarly, when analysing the 12 Pedagogical Principles, I felt that these words summarised the shared vision however, I do not feel that they have a prominent place in the CfW documents and wanted to draw them to the attention to the staff at School A.  

As a result of this poster and my commitment to developing a whole school understanding, it has been decided with the rest of the Leadership Team that prior to all staff meetings, one of the 10 principle words will be shared in advance.  Staff will spend the first five minutes discussing what they understand by the term and what it looks like in our setting.  They will be encouraged to offer experiences, research and also ask questions to clarify understanding. A bank of reflections will be collated to share with staff how far along the journey they have come and misunderstandings/ areas of weaknesses will be highlighted.  Whilst these do not ‘trump’ the pedagogical principles, they are a starting point to engage staff in short burst discussion and reflection and have the potential to promote academic research further down the line (link to standards).  In the future, I would like to roll a similar method of study out for the 12 Principles and the Four Purposes but at this moment in time, at the stage we are currently at, these words offer the perfect starting point in engaging staff with dialogue around Curriculum for Wales.

[bookmark: _GoBack]Whilst staff are obliged to attend meetings, the aim of the poster is to encourage active participation and dialogue.  The ultimate aim is for staff to become intrinsically motivated 
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Strengths

-A strong, forward thinking leadership team
-Enthusiastic and motivated learners
-A shared school vision and meticulously detailed School Development Plan
-Clear roles and responsibilities for all staff including 'Leader of Innovation' and Leader of Wider Learning 
-High level of staff development opportunities
-There is a high level of trust within the current leadership team


Weaknesses
-Staff have been through turbulent times to get to this point and many fear change. The change in Leadership is a concern for many
-resilience amongst learners and support staff
-Independence of learners
-Current level of pupil voice
-Our learners and community do not have high aspirations of themselves or one another
-Is our curriculum empowering enough?
Staff ability to teach through the medium of welsh


Opportunities
Autonomy
An Inquiry based approach has the potential to raise standards for all
A pedagogical approach will enhance learner well-being
To create a bespoke curriculum for the needs of the learners and community we serve
Staff will become more resilient to change if supported in the correct way - Leadership team have the opportunity to reseach into (5 stages of grief to ensure all staff are supported)






Threats
-The change in Leadership structure
-Potential dip in standards due to so many expectations
-Funding for resources, learning experiences and staff development
-New methods of tracking progress - How can we avoid learners slipping through the net?
-The volume of change could impact negatively on staff and learner well-being
-Impact - will the changes be enough?  How will we know?  We know we probably won't get it right first time but how long do we give it before we change course?
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