Portfolio


Introduction:

	This portfolio will include three reflective journal entries linked to higher education to explore self-assessment and self-evaluation, regarding why these are important factors for learners to develop.  The chosen topics to discuss for the purpose of this portfolio are: the decision to change course, exams and timed assessments and presentations.  The range of skills that have developed within the reflective journals will be explored, and the challenges that were faced will be critically evaluated.  
The principles of self-assessment and self-evaluation will be explored, the importance of these, and how they impact development within learners will be critically discussed.  Self-assessment and self-evaluation are parts of reflective practice, this can be done either by ‘reflection-on-action’ which is after the event or ‘reflection-in-action’ which is thinking while its happening (Reflecting on Reflective Practice 2008; Schon, 1983).  Reflective practice is when a person takes time to go back over what they have done, this can be transferred to any topic, assessment or situation (Finlay, 2008).  The person then considers what went well, what could have done better and what would be done differently next time (Rolfe, 2014).  Self-evaluation is when a person reflects on one’s current learning, skills and capabilities; which is used for improvement (Estyn, 2020).  Self-assessment is a way to generate accurate information about one’s self.  This information can then be used to direct learning, develop skills and work towards achievements (Tylor, 1995).  One way this can be done is through examining grades and feedback from assignments, by evaluating the areas that can be improved; which can lead onto further development and higher attainment (Welsh Government, 2018).
 

Self-Evaluation and Decision to Change Course:

	The higher education experience started with the undergraduate Education Studies and Psychology BA hons degree.  From reflection during the first year of study there was more enjoyment linked with the Education Studies modules compared with the Psychology modules, including the assignments and exams.  This lead to grades being significantly higher that were linked to the Education Studies modules, studies have found that when students are engaged with the learning this produces higher grades (McClenney, Marti and Adkins, 2012).  Studies provide evidence to suggest that a lack of enjoyment has been linked to a decrease in motivation and engagement which can impact negatively on student’s attainment (Sogunro, 2015).    
The second academic year had changes within the teaching delivery which altered the way the programme was run.  The Education Studies programme had moved over to block teaching, this meant that an entire module would be completed within three weeks.  However, the Psychology side of the course had not moved over to block teaching.  The changes to the course made completing assignments extremely challenging, as deadlines were closer together.  Studies have found that when students feel under pressure this can negatively affect their mental health and attainment (Brown, 2016).  This meant that assignments for different modules needed to be worked on alongside each other, as opposed to completing one and starting the next.  Each individual learner will have preferred teaching methods, preferred learning styles and work differently on assignments (Kolb, and Kolb, 2005).  From using the feedback from tutors, reflective practice, self-evaluating and self-assessment to do better in future work, the best way to personally achieve higher grades is to fully focus on one assignment at a time (Rolheiser and Ross, 2001).  From reflection the change in teaching delivery impacted negatively on learning, development and enjoyment of the course as it did not suit my personal learning style; this could not be altered to tailor for the individual learner due to change in programme (Pashler, McDaniel, Rohrer and Bjork, 2008).  This affected how I felt about the course as I was under more pressure, this in turn decreased enjoyment and impacted levels of motivation (Dwyer and Cummings, 2001; Vlisides, Eddy, & Mozie, 1994).  
However, from self-assessing, self-evaluating and being a mature student these skills helped to decide which direction would be best to take for future progression as an educational professional (Niblock, 2007).  It was not only the change in teaching practice, more enjoyment was with the Education Studies and that Psychology was not a desired career route.  By analysing grades, feedback from lecturers, levels of enjoyment, motivation and career options these lead to coming to the decision that it would be best to change course (Philippakos, 2017).  Meetings with lecturers were arranged to ask for their advice on what would be best to do, and when, this support was important as it helped with the self-assessment and self-evaluation process (Walsh, Larsen, and Parry, 2009).  This resulted in switching courses to the full Education Studies programme and repeating year two, from doing the psychology modules this meant too many of the Education Studies modules were missed to move forward straight into year three.  Currently coming to the end of year three, the right decision was made to switch course from using reflective practice, self-assessment and self-evaluation skills (De Heredia, Arocena and Gárate, 2004).  Motivation and satisfaction with the course has been high, both of these factors have impacted positively on achieving and maintaining higher grades that have averaged over year two and three as 1st’s, providing a sense of self-efficacy for attaining them (Schunk, 2003).  Therefore, developing self-evaluation and self-assessment skills enabled me to make decisions that have had positive impacts on my learning and development; while working towards completing an undergraduate degree.  Directing one’s personal learning to progress onto the PCET postgraduate course, to work as an educational professional is an achievement goal being worked towards as part of self-assessment (Tylor, 1995).    
         






Exams and Timed Assessments:
	During year one of the Education Studies and Psychology undergraduate degree there was set exam dates for the Psychology modules, as well as a timed assessment for an Education Studies module.  The unknown content of the exam papers caused anxiety alongside the pressure to be at the exam hall at a certain time (Trifoni and Shahini, 2011).  Initially revision techniques were trial and error which was difficult to start with, however, through self-evaluating, self-assessment and reflecting; the best revision method was to create folders with colourful mind maps of each section (Giving Feedback, 2017: Fitzgerald & Markham, 1987; MacArthur, Graham and Schwartz, 1991).  By linking the information with a creative task and engaging with active learning this made the information more memorable, as well as providing a visual aid; finding a suitable revision method reduces stress (Cavanagh, 2011). With being a mature student it can be challenging to slot in revision in between the essay deadlines and work commitments as spare time was limited (Stone, 2008).  However, by self-evaluating and reflecting upon when information is learnt best, study times are now considered (Denham, and Lieberman, 1980).  This enabled the level of information learnt to be increased, and recalled within the psychology exam.
	The timed essay for Education Studies was not as stressful as the psychology exam, due to being able to choose the topic beforehand.  This allowed for planning and organisation removing much of the uncertainty involved in the exam, with notes being allowed within the assessment (Erbe, 2007).  Personally, this is a preferred method of assessment, as it took away the unknown aspects, reduced stress levels through preparation (Khan, and Madden, 2018).  Being under pressure and stress could impact the quality of the work, as these factors can affect thought processes; the timed element of the exam can also be distracting (Vogel and Schwabe, 2016).  From reflecting on how well the revision methods went for the psychology exam, these skills were transferred into preparing notes that were allowed to be taken into the timed Education Studies assessment (Humphreys, Greenan and McIlveen, 1997).  Having the colourful mind map of ideas helped to stay on track with the assessment (Long and Carlson, 2011).  Feedback from tutors, developing reflective practice, self-evaluation, self-assessment and transferable skills this helped to progress in learning and the intake of information retained (Burke, Jones and Doherty, 2005).     
Presentations:
Throughout the undergraduate degree programme presentations have been a form of assessment, some have been group presentations and others individual.  This type of assessment aims to develop a range transferable skills: confidence, self-esteem, body language, communication, listening and social skills, organisation, literacy, time keeping, ICT, collaboration (Van Emden, and Becker, 2016).  The group presentations were extremely daunting, creating stress and anxiety (Elliot and Chong, 2005).  This was exacerbated by my being a mature student who was worried about being good enough to be in university after being out of the education system for a longer period than other class peers (Shanahan, 2000).
Group presentations carry other difficulties with them such as, working out when to meet up; how to divide work and then re-assemble it into a group presentation (Lambert, 2008).  The group work proved to be difficult as each student had their own commitments outside of university, including work and home life; these were difficult to balance (Grube, Cedarholm, Jones and Dunn, 2005).  However, upon reflection when doing the first group presentation it provided a feeling of peer support as you were all in it together, studies show from having peer support this can have positive academic outcomes (Dennis, Phinney and Chuateco, 2005).  Through developing self-assessment and communication skills, peers expressed they were also experiencing the same emotions such as anxiety; knowing this made it feel normal to be anxious about presenting to the class while being assessed as well as timed.  Once the presentation was over there was a great feeling of relief that it went well as we had all engaged with learning, practiced, supported each other and put in the hard work beforehand, developing these aspects and peer relationships it lead to academic achievements (Chen 2005).  Feedback on the group presentations improved self-esteem through gaining academic success, which reduced the worries of not being good enough to come back into education as a mature student (Mercer, 2007).
The group presentations enable students to develop their confidence before moving onto individual presentations (Chivers and Shoolbred, 2007).  Upon reflection, individual presentations are much less stressful, as these can be worked on when you have free time without trying to fit things in when other peers need you to.  Individual presentations also take away the aspect of relying on peers to work to the same standard as one’s self (Scotland, 2016).  However, presenting individually for the first time was still daunting as all the pressure to do well is on one’s self; presenting with confidence was challenging to start with (Hill and Storey, 2003).  Reflecting on individual presentations within the final year of the undergraduate degree programme, the stress levels are very low and confidence is high due to developing: ICT, research, organisation, self-esteem, confidence, self-assessment- self-evaluation, preparation and reflective skills; as well as feedback from tutors on how to further develop (McCarthy, P and Hatcher 2002).  This is due to repeatedly having presentations set as assessments and becoming used to standing up and talking aloud while being recorded and timed.  Over the course of the undergraduate degree feedback from tutors on presentations have helped to improve overall skills and understanding, resulting in grades improving and maintaining high grades (Weaver, 2006). 


Conclusion:
[bookmark: _GoBack]
	To conclude, higher education develops a range of transferable skills through lectures and a range of assessment methods: exams, timed written assessments, essays, presentations, group and individual work (Gibbs and Simpson, 2005).  The process of making the decision to change course had many area’s that were reviewed through reflective practice; using self-assessment and self-evaluation skills which was an overall challenging process (Niblock, 2007).  However, through using the self-assessment and self-evaluation skills developed on the undergraduate degree and the support provided from tutors, this facilitated the best decision for the individual learner to be determined (Philippakos, 2017).
	From reflection exams are the most stressful type of assessment as exams have the unknown element factor, where the individual learner attempts to cover as much as possible within revision (Trifoni and Shahini, 2011).  However, through using self-evaluating and self-assessment this allows the individual learner to recognise their preferred revision techniques maximising their own learning (Cavanagh, 2011). Timed assessments had reduced levels of stress from being able to fully organise and prepare for the assessment in advance (Khan, and Madden, 2018).  With higher education developing these skills within their students and providing feedback, students can develop and direct their learning each academic year preparing them for their career pathway (Tylor, 1995).
	Presentations cover a range of skills that are academic, such as: ICT, Literacy, organisation, time keeping, analysing the assessment brief and research skills (Van Emden, and Becker, 2016).  However, presentations also develop: communication, listening and social skills; confidence, self-esteem, body language (Chivers and Shoolbred, 2007).  From self-evaluating, self-assessment and using feedback provided by lecturers and peers, this enables the individual learner to understand where they currently are with their skills and areas they can develop.  From a personal perspective presentations develop the widest range of skills for each individual leaner, even when facing the challenges with peers of group presentations (Scotland, 2016)    
These are all essential skills for life-long learning, which is why these are embedded within higher education assessments and lectures to develop the individual learner (Chadha, 2006; and Fieldhouse, 1998).  Self-assessment and self-evaluation are part of reflective practice which allows the individual learner to understand where they currently are within their learning, where they want to be, and how they can make progress to get there (Burke, Jones and Doherty, 2005).  From personal experience university has been a very challenging yet rewarding experience that has developed skills that are essential for life-long learning and development, and progression onto the postgraduate PCET course to pursue a career as an educational professional.   
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