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Choose one Specific Learning Difficulty (SpLD) and discuss its impact on learning and achievement for children and young people in schools.

A specific learning difficulty can impact learning and achievement for children and young people in a range of different ways within the learning environment. A specific learning difficulty can be present in learners with a range of intellectual capabilities, they alter the way information is processed and absorbed. It can have a detrimental outcome on learning and education (Welsh Government, 2015a). Specific Learning Difficulties include dyslexia, dyscalculia, developmental coordination disorder (DCD also known as dyspraxia), attention deficit disorder (ADHD) and specific language impairment (SLI). ‘SpLD’s are present in up to 15 per cent of the population. This means that in every classroom there is likely to be at least one or two learners’ (Welsh Government, 2015b). This number can influence teaching in the learning environment as teachers need to adapt how they engage all learners. Although these difficulties can have a negative impact on a learner’s education the use of Multi Intelligence theory can have a positive outcome for learners with a SpLD. The theory suggests that intelligence is not a singular commodity. Intelligence can be divided into 8 categories with people having strengths in different ways (Gardner, 2006). Learners benefit most when a range of teaching approaches are applied using these different intelligences.

One specific learning difficulty that can impact learning and achievement in schools is Development Coordination Disorder. DCD which is commonly known as dyspraxia and comes under the SpLD umbrella. DCD has more than one definition which has changed over time. The dyspraxia foundation defined it as,

‘A form of developmental coordination disorder (DCD) is a common disorder affecting fine and/or gross motor coordination, in children and adults. While DCD is often regarded as an umbrella term to cover motor coordination difficulties, dyspraxia refers to those people who have additional problems planning, organising, and carrying out movements in the right order in everyday situations. Dyspraxia can also affect articulation and speech, perception and thought.’ (Dyspraxia Foundation, 2013). The ASA state that ‘DCD affects 5 – 6 % of the child population’ (American Psychiatric Association, 2013). This statistic will have a direct impact on children in the learning environment. Characteristics of DCD include the lack of fine and gross motor skills, making a person seem clumsy. A learner with DCD can have poor spatial awareness and the retention of information can be weaker. DCD is predominantly noticeable from an early age (Frederickson and Cline, 2015). As well as these difficulties presenting in physical ways it can also affect a persons social and emotional wellbeing. 

In the learning environment DCD can affect a learner’s literacy progression. Handwriting is complex and involves a range of motor skills to successfully complete it. There are also difficulties with planning of time and organisation is predominantly poor, work can take longer to complete (Addy and Dixon, G, 2004a). Literacy is impacted due to the reduced motor skills as well as dexterity. Some of the literacy areas affected are slower handwriting speed, letter, and numerical reversal, writes in the middle of the page, letter formation is not as prominent, spacing of words can be disproportionate and confusion whilst reading as they lose their point (McMurray, Drysdale and Glenda, 2009). Numeracy can also be impacted as learners get numbers back to front, struggle to sequence work and find it difficult to look at gridlines on a page. Learners with DCD can seem distracted or poorly behaved because of a lack of understanding from staff in the learning environment. Dixon and Addy 2004 state, 

‘The psychological impact of dyspraxia is more evident during Key Stages 3 and 4. The child’s confidence and self-esteem will acutely affect their daily performance. Therefore, they will often be able to do something one to the next’ (Addy and Dixon, G, 2004b). This shows that not only learning is diminished as a result of DCD but a learners social and emotional wellbeing. Children with DCD can find it hard to do physical education or join in games at play times. The difficulty can make it hard to get dressed before or after sports, the use of tools and equipment can be problematic. These tasks can all take longer to complete and learners with DCD can become self-conscious and frustrated as inclusivity seems more paramount. 

Schools can help and support learners by being at the forefront of change when it comes to any form of additional learning needs. Learning environments can use a range of different approaches to assist a learner with DCD. All learners are different and learn in different ways. Gardener, the creator of multi-intelligence theory suggests that first education settings should ‘learn as much as they can about learning strengths and proclivities of each student’ (Gardner, 2006b). Once they have done this and know how best to meet a learner’s needs, they would be able to see which of the eight multi-intelligences of linguistic intelligence, logical mathematical intelligence, visual spatial intelligence, bodily kinaesthetic intelligence, musical intelligence, interpersonal intelligence, intrapersonal intelligence and naturalist intelligence would assist the with learning. DCD varies from learner to learner and changes over time so regular assessments and progress checks would be beneficial to ensure they are being supported in a way that works for them. 
[bookmark: _Hlk69931046]
A research article in the participation of children with disabilities in school found that ‘individual and environmental interventions should be developed to promote participation outcomes in schools. Identified mechanisms offer a potential basis for developing psychosocial child-focused interventions’ (Maciver et al., 2019a). It also went on to state,

Teachers, knowledge is of key importance efforts are required to assist teachers regarding knowledge and confidence in enhancing participation. Teachers work with increasingly diverse groups of learners and are responsible for attempting to achieve positive outcomes. Concerns have been expressed that education remains less effective for learners with disabilities (Maciver et al., 2019b). Teachers and staff need to have robust training and strategies in place to best educate learners as best they can. The Welsh Government are currently implementing a range of changes to the education system in Wales. The all-new curriculum for Wales which comes into force in 2022 aims to ‘Put learners at the heart of learning through person-centred planning.’ (Welsh Government and Education Wales, 2019). The new curriculum aims to be more inclusive for all pupils and intends to put every learner’s needs first. In September 2021, the Welsh Government are also set to bring in the Additional Learning Needs Education Tribunal Act which is a single legislative system for learners requiring extra support. Both changes intend to put learners and guardians in a more central role in decision making for the learner’s education. This would be beneficial to a learner with DCD as they and their guardians are better equipped with what is needed to best support them. Conducive approaches from all parties involved to benefit a learner with DCD. 

Developmental coordination disorder can have a detrimental effect on a person’s education if the learner does not have access to the right support and teaching. Education environments all take different approaches when dealing with SpLD. For theories such as Multi intelligence whole school approaches need to be taken so that there is unity across the board in a leaner’s education. Multi Intelligence approaches allows learners with DCD to learn in their own individual way that works for them. The all-new curriculum for Wales and the ALNET act is being put in place so that inclusivity is at the forefront of change in education in Wales. These are positive steps to provide an education system that works for all. Evidence based training for staff in learning environments to support learners in a way that will improve education.  The word inclusion is currently used broadly across education settings. Addy and Dixon state that ‘successful inclusion really requires an attitude of motivation and acceptance. Teachers have got to want to support these children and to steer them towards reaching their own potential’ (Addy and Dixon, 2013). These practices and approaches work best when all staff are well trained and up to date with good practice. When a range of positive approaches are utilised, leaners with DCD and other SpLD’s can find fulfilment and enrichment from their education experience. 


Addy, L. and Dixon, G (2004a). Making Inclusion Work for Children with Dyspraxia : Practical Strategies for Teachers. London: Taylor And Francis.
Addy, L. and Dixon, G. (2004b). Making Inclusion Work for Children with Dyspraxia : Practical Strategies for Teachers. London: Taylor And Francis.
Addy, L. and Dixon, G. (2013). Making Inclusion Work for Children with Dyspraxia : Practical Strategies for Teachers. London: Taylor And Francis.
American Psychiatric Association (2013). Diagnostic and statistical manual of mental disorders: DSM-5 (5th edition). Reference Reviews, 28(3), pp.36–37.
Dyspraxia Foundation. (2013). Dyspraxia at a glance…. [online] Available at: https://dyspraxiafoundation.org.uk/about-dyspraxia/dyspraxia-glance/.
Frederickson, N. and Cline, T. (2015). Special educational needs, inclusion and diversity. Maidenhead, Berkshire: Open University Press.
Gardner, H. (2006a). Multiple Intelligences : New horizons. New York: Basic Books.
Gardner, H. (2006b). Multiple intelligences : new horizons. New York: Basicbooks.
Maciver, D., Rutherford, M., Arakelyan, S., Kramer, J.M., Richmond, J., Todorova, L., Romero-Ayuso, D., Nakamura-Thomas, H., ten Velden, M., Finlayson, I., O’Hare, A. and Forsyth, K. (2019a). Participation of children with disabilities in school: A realist systematic review of psychosocial and environmental factors. PLOS ONE, 14(1), p.e0210511.
Maciver, D., Rutherford, M., Arakelyan, S., Kramer, J.M., Richmond, J., Todorova, L., Romero-Ayuso, D., Nakamura-Thomas, H., ten Velden, M., Finlayson, I., O’Hare, A. and Forsyth, K. (2019b). Participation of children with disabilities in school: A realist systematic review of psychosocial and environmental factors. PLOS ONE, 14(1), p.e0210511.
McMurray, S., Drysdale, J. and Glenda, J. (2009). Motor processing difficulties: guidance for teachers in mainstream classrooms. Support for learning, [online] 24(3). Available at: https://web-b-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/detail/detail?vid=3&sid=c76b2857-a1bb-47d7-a7ba-bd2ed9009cbb%40sessionmgr103&bdata=JnNpdGU9ZWhvc3QtbGl2ZQ%3d%3d#AN=45277352&db=aph [Accessed 20 May 2021].
Welsh Government (2015a). Screening, assessment and intervention Identifying screening, assessment and intervention methods for learners with specific learning difficulties Guidance. [online] . Available at: https://gov.wales/sites/default/files/publications/2018-03/screening-assessment-and-intervention-identifying-screening-assessment-and-intervention-methods-for-learners-with-specific-learning-difficulties.pdf [Accessed 15 Mar. 2021].
Welsh Government (2015b). Specific learning difficulties framework. [online] Available at: https://gov.wales/sites/default/files/publications/2018-03/specific-learning-difficulties-framework.pdf [Accessed 22 Mar. 2021].
Welsh Government and Education Wales (2019). Additional learning needs in the context of the curriculum for Wales 2022.

2

