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Quality care in the early years is vital for promoting children's development, well –being and health. It encompasses various elements, including structural quality, pedagogical practices, and supportive environments. ​It is essential to support all practitioners with understanding quality care as this will provide a range of perspectives, empower practitioners to take control of their practice, and support staff working in partnership to enable delivery of quality care, as well as maintaining in within settings. (Teach 2020). 
Furthermore, the study of Early Education and Development (SEED) tells us that high-quality provision is vital for valuable and exceptional outcomes for all children. (Welsh Government 2025). In addition, a report by the Early Intervention: The Next Steps (2011) found that at 22 months, a child's score can predict their educational outcomes when they reach the age of 26. A child's earliest years are the most important. ​Assessing high-quality practices in early years settings involves a multifaceted approach that considers several indicators of effective care and education. One widely recognized method is the use of observational tools, which evaluate classroom interactions and learning environments. Similarly, the Early Language and Literacy Classroom Observation (ELLCO) focuses on the richness of language and literacy experiences provided to children. (National Academies of Sciences, Engineering, and Medicine 2008). 
High-quality early education and care has a profound effect on children's academic achievements. Schweinhart and Weikart, 1993; Sylva et al. 2005).  Similarly, high-quality learning experiences at the children’s settings benefit children's language, cognitive and social development, particularly children from disadvantaged backgrounds. (Campbell et al., 2008; Fox and Geddes, 2016; Melhuish et al.,2015 Ramey and Ramey, 2005). Wylie (2001) agrees with this and adds that high quality care provides a window of opportunities for laying down the foundations for basic mathematical and literacy skills, which is a window that narrows after the age of eight. However, Wysolowska and Slot (no date) suggest that quality in early childhood education is multidimensional and is at the centre of many debates between researchers, policymakers and practitioners. The term 'quality' within early years has been characterized as falling within two categories, these are "structural quality" and "process quality". (Dowsett et al., 2008; Mashburn et al., 2008; Vandell & Wolfe, 2000). Structural quality includes features such as practitioners, qualifications and staff-to-child ratios. Professional development actives are also included, along with learning framework to guide with educational practice and to build support within the children's learning opportunities with their parents and carers. (OECD, 2006; Pianta et al., 2016; Torii et al., 2017).  However, process quality encompasses the children's experiences with a focus on pedagogy and numerous teaching strategies, prasctitioner to child interactions, and social-emotional support. (Burchinal et al., 2008; Pianta et al., 2016; Torii et al., 2017). 
The Baby Effective Learning Programme (BEEL) aims to improve quality in early childhood settings for children from birth to three years old.  The program aims to provide a strategy for all early childhood education and care providers, with well-tested systems or ongoing quality improvement.. Quality varies with time, perspective, and place (Pascal, 1993; Pascal and Bertram, 1994; Moss and Pence, 1989). Furthermore, the programme suggests that while it is vital to set and meet the national minimum standards, there is a need for continual improvement and steps that can be taken beyond these, which will promote a culture of continuous quality improvement. BEEL offers training for staff and volunteer teams who become researchers of their practice, and continually use evidence to ensure the delivery of high-quality services for all children and their families, within the early years setting.  
BEEL recognises that the 'Learning and Development for young children is providing cognitive, social, emotional and physical enrichment in their setting, which is safe, stimulating and secure. Furthermore, children must have opportunities that drive their curiosity about the world around them. This programme aims to target improvement in all Early Years settings to ensure they are achieving high-quality standards through a national system of inspection, a system of registration, and a training strategy that enables early years practitioners to increase their qualifications. The BEEL programme, ensures that all interactions between the children and staff are at the centre of high-quality care, learning, and development. Observations are undertaken and these will focus on the child's motivation to find out about the world, the ability to interact with other children and adults, and their sense of location. 
The Baby Effective Early Learning Programme is designed to support the cognitive, emotional, and social development of young children through structured interventions. Practitioners use information from the BEELP to create individual learning plans that are based on each child's needs. Practitioners can gather data on a child's progress across various domains and can tailor activities to support areas where a child may need extra support. For example, if a child is struggling with language development, a practitioner might implement more language-rich activities to foster vocabulary acquisition (Bodrova & Leong, 2007)
However, despite having well-intentioned objectives, the programme presents several disadvantages. One of the key criticisms of the BEELP is its strong focus on developing academic skills at an early age, such as language, numeracy, and literacy. However, an overemphasis on cognitive skills during early childhood can lead to increased stress and anxiety in children (Bodrova & Leong, 2007). Rather than fostering balanced development of social, emotional, and creative skills, such programmes may add increased pressure on to young learners to achieve specific milestones that may not be developmentally appropriate. According to Wood (2009), children benefit most from an enriching learning environment that prioritises emotional well-being and social development, alongside academic content. In addition, there are areas of information and data that need to be considered for the BEELP to improve. One area is that practitioners need to conduct regular assessments of children's cognitive, social, and emotional development as these are needed to tailor interventions correctly. Data on whether children in the programme are meeting typical developmental milestones for their age, for example, motor skills, language acquisition, and emotional regulation can highlight areas where the programme may be falling short or could be enhanced. (Shonkoff & Phillips, 2000).
Moreover, The Leuven Scale, is a five-point scale that allows childcare experts, teachers, and nursery practitioners to measure children's emotional well-being and involvement, two vital components of learning, which support with scaffolding the progress and development in children. The scale is grounded in the concept of "involvement," which focuses on the children's participation and involvement during provision. (Laevers, 2005).  Practitioners make use of the Leuven Scale to assess children's well-being and involvement by observing their actions and evaluating their responses to various classroom situations, such as observing focus tasks and outdoor provision. 
Curiosity and a genuine interest in what the children are doing are characteristics of high levels of 'involvement' that indicate a 'deeper level' of meaning learning.  These signs of a child's 'involvement' are directly linked to the EYFS (Early Years Foundation Stage) characteristics of effective teaching and learning.
By identifying areas in need of improvement, practitioners can create a more supportive learning environment that will cater to each child's individual needs. One of the primary advantages of the Leuven Scale is its holistic approach to assessing both the emotional and cognitive aspects of children's development. It focuses not only on children's engagement in activities within their provision but also on their emotional well-being, which is crucial for effective quality learning (Laevers, 2015). Furthermore, The Leuven Scale is inclusive to all children and ensures that practitioners can recognise and adapt to the various needs the children have. The scale is adaptable and can be used to assess the engagement of children with diverse needs, including those with disabilities or those from culturally diverse backgrounds (Miller, 2012).
However, the scale does have disadvantages. One criticism is the subjectivity involved with how observations are completed. As the Leuven Scale is reliant on the practitioner's interpretation of a child's behavior, there is a risk of inconsistencies in assessments.  (Pramling Samuelsson, 2009). Additionally, the time practitioners need to use the method of the scale effectively is sometimes hard to manage. Moreover, the resources required to undertake a thorough observation can be quite difficult, particularly in settings with larger groups of children. (Leavers, 2005). 
In conclusion, both the Baby Effective Early Learning Programme (BEELP) and the Leuven Scale contribute significantly with creating high-quality care in early years education, however, they both have limitations that need consideration. The BEELP focuses on a child's cognitive skills through structured learning and is vital for a child's developmental milestones. However, the programme tends to prioritise academic outcomes over the child's emotional and social development, these are both vital to a child's well-being. (Perry et al., 2015).  In contrast, the Leuven Scale offers a more holistic approach by focusing on emotional well-being, engagement, and the quality of relationships, both of which are vital for fostering high-quality care and an enriching learning environment. Furthermore, the scale provides an effective tool for assessing the level of involvement and emotional security of children. (Laevers, 2005). However, its applicability across diverse and cultural contexts may be limited, and its subjective nature in assessment can lead to inconsistencies in measuring children's engagement and well-being (Tassoni et al., 2014).
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