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	 Make further use of articles from journals to give your work more academic rigour.
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	 Revise minor referencing errors in the reference list.





ECAD6008- Professional and Pedagogic Studies:
Leading the Learning: what, how and why am I teaching?
Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement. 
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Digital Competency (Tab 5)

As a result of the Covid-19 pandemic restriction, the first half of PTE3 was through online blended teaching. Following the school’s approach to online teaching, I used J2E and Google Classroom to upload and teaching lessons. As I was unfamiliar with both platforms, prior to my first week of teaching online, I explored both platforms, up skilling my knowledge and understanding by ensuring I was familiar with the different tools on both software. To enable further improvement, I asked to meet with my mentor via Teams to seek further support and advice. Through effective communication and collaboration, the mentor explained that the pupils were familiar with certain presentations and layouts, therefore I took this onboard when planning online lessons. 

After further researching into both tools, I further developed my DCF skills through using a variety of different technology to enhance and make my introductions on Google classroom interesting and engaging. I used Loom to prerecord my lessons, IMovie, IFunFace to create a hook, Pic Collage to share and praise the pupils work and Jamboard to make a collaborative piece of work. I believe that these engaging introductions on Google Classroom encouraged the pupils to want to learn, resulting in better learning outcomes. As the class teacher was unfamiliar with Loom, I shared my knowledge and offered my expertise to enhance the pupils learning. I had the opportunity to set online homework, which developed my online classroom management skills. When setting tasks, I had to ensure all work was posted on time, that the work was differentiated and shared to each group correctly and I ensured that all work was marked on time providing feedback to the pupils. 

As a result of online teaching and having the opportunity to teach online, I have greatly developed my DCF skills. These new skills developed will be transferable skills that I can use in the future. I am confident in using Google Classroom, Google Meet and J2E to plan and share work with the pupils. I will continue to develop my DCF knowledge which can be used to enhance my teaching.
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Evidence of using J2E to create tasks.
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Evidence of planning differentiated tasks on Google Classroom. 
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Evidence of marking on Google Classroom using personalised reward stickers. 



Welsh Language Development (Tab 5)

During my time on PTE3 I wanted to further develop my knowledge and understanding of the Welsh language. I undertook a course on Learnwelsh.cymru which focused on everyday phrases and greetings that could be transferred to the classroom. Throughout the course I looked at how to introduce myself at different times of the day, numbers, days, months, times, how to welcome and greet people etc. 

While completing the course I wrote a list of essential everyday phrases, words and sentences that I could use throughout my time on placement. I used this list during my placement as a prompting sheet and further expanded this list using the Welsh Ap Geiraduron to ensure that my translations and spellings were correct to enable improvement and take responsibility for my own professional development. 

I also created a flip book of different phrases to use throughout the school day, for example: mae hi’n amser ffoneg, mae hi’n amser gwasanaeth and mae hi’n amser ymarfer corff. During my time on placement, I used Duo Lingo to further improve my Welsh language skills.  After undertaking research and developing my own skills, I now feel more confident in delivering Welsh lessons and supporting the pupils to progress in learning the Welsh language. 
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Welsh language patterns used on placement. 
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Evidence of using Duo Lingo to improve my Welsh language skills. 
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Welsh course on Learnwelsh.cymru. 

Subject Knowledge Development (Tab 5)

Prior to starting PTE3, I had a conversation with my class mentor via Teams and found that the class topic was based on a book called “Mary Jones and her Bible”. The school was a Church School therefore I ensured that I followed the school’s ethos. Prior to PTE3 I had no prior knowledge relating to the story of Mary Jones, therefore, to enable improvement and to develop my knowledge, I undertook research about the story of Mary Jones and her Bible. I undertook research through the websites “bydmaryjonesworld.org.uk”, BBC Bitesize and www.biblesociety.org.uk. 

Over 200 years ago a 15-year-old Welsh girl named Mary Jones, walked 26 miles from Llanfihangel-Y-Pennant to Balan to purchase a Welsh Bible. Mary grew up in a poor family, her farther died when she was young, and her mother struggled to provide for her. Mary’s passion was to read stories from the Bible, so Mary Jones saved her money for 6 years before walking to Bala to buy one. 

After conducting research and reading the story Mary Jones and her Bible, I felt confident that I could plan and deliver lessons to a high standard, meeting the needs of all pupils online and in the classroom. Through the topic, I had the opportunity to extend the learner’s cultural, linguistic, religious and socio-economic experience by fostering Curriculum Cymreig. I confidently planned cross-curricular lessons linked to the Welsh weather around Wales, using Bala and Llanfihangel-Y-Pennant as locations on the map. I planned lessons focusing on different materials and linked this to Mary Jones’ house. The pupils also had to sequence the story of Mary Jones and her Bible in the correct order using Jamboard. 
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Websites used to undertake research to improve my knowledge on the story of Mary Jones.













Progression in Learning template 1- (See appendix 1-6)

Template 1 capacity maths lesson: 

What did you do and why?
During PTE3, I planned a series of capacity lessons that coincide with each other. Each lesson ensured that the pupils were building on their prior knowledge to further develop their understanding of capacity. Due to the Covid-19 pandemic the pupils missed loads of work, therefore when planning the first introduction lesson to capacity I focused on skills from the year 1 strand. I ensured that the pupils understood the basic language related to capacity such as "more than, less than, empty, almost full" etc before moving on. The first few lessons focused on non-standard units before progressing onto standard units and word problems. The Welsh Government (2020, p.124) states that “the application of mathematics to solve problems in real-world contexts – plays a critical part in our everyday lives”. Therefore, I provided an opportunity for the pupils to apply their knowledge in “real life contexts” by practising their measuring skills ready to make pancakes for Shrove Tuesday. 

When the pupils returned to school during after the restrictions eased, each morning I assessed the pupils’ knowledge by asking the pupils quick mental maths questions linked to capacity. During the mental maths sessions, I was able to provide the pupils with immediate verbal feedback, to further support and develop their understanding. After engaging with the pupils, it was clear to see which pupils had been completing their home learning independently and with support. To ensure that the pupils developed a conceptual understanding, I used verbal, visual, digital and concrete resources to engage and deepen the pupils understanding. 

After assessing the pupil’s knowledge, I understood that the next step was to see if the pupils could apply their knowledge independently in the enhanced provision areas. To ensure that the pupils had an equal opportunity to thrive in the learning, the independent challenges were differentiated to meet the needs of all learners. The higher ability pupils had additional challenge questions to complete at the end of each independent task. 

What have you learned?
I have developed an understanding of the importance of planning for progression. Planning for a continuum of lessons that ensure progression is vital in any area of learning. In order for the pupils to progress in their learning it is vital that the pupils are provided with the opportunity to apply their prior knowledge in different contexts, through real life experiences, independent tasks and through cross-curricular lessons. I have learnt how to plan and teach a whole maths topic, such as capacity which has demonstrated how pupils progress over a continuum of lessons. 

What next?
In the future, I will continue to plan a sequence of lessons, building on the pupils’ prior knowledge and learning. I will ensure that all pupils understand the basics before moving on to anything more advanced within a topic. To ensure that all pupils have the opportunity to progress in their learning it is vital that the work set is suitable for each ability group. Therefore, I will ensure that I assess the pupils’ knowledge through formative and summative assessments to identify the next step for progression, to meet the needs of all learners
Progression in Learning template 2- (See appendix 7-11)

Template 2 differentiation in reception:

What did you do and why?
On PTE2 the class theme was “The Little Red Hen”. During one lesson the pupils followed a recipe on how to make bread. The pupils listened to and followed the instructions correctly with support. This task allowed the pupils to apply their knowledge in real life, authentic contexts. Following this lesson, the pupils had to apply their prior knowledge to writing the instructions. The higher ability group had to fill in the missing word using a word mat for support. The middle ability group also had to fill in the missing word however needed support when identifying the initial sound of the word they were looking for, and the lower ability pupils had to verbally retell the instructions in the correct order. This demonstrated that the pupils were building on their knowledge and understood that the instructions had to be in the correct order. The pupils were able to use the previous lesson in order to help them complete this task. This shows that the pupils were making progression in their learning by building upon previous knowledge and using it in the following lesson. 

What have you learned?
I have learnt that learning consists of building upon prior knowledge and experience and using this new knowledge to progress in following lessons. I think it's crucial for pupils to show progress in their learning and this can be identified through lessons where the pupils’ knowledge can be tested and assessed. I could clearly see that the pupils had progressed from the previous lesson as they used their prior knowledge and applied it to their work. ​​​​​​​I now feel confident in planning and delivering lessons that ensure that pupils are building on their prior knowledge. I understand the importance of challenging pupils at a suitable level, to encourage each individual to reach their full potential. 

What next?
In future lessons I will continue to plan lessons making links to previous lessons to recap the pupils’ knowledge and to ensure that they understood the last lessons work. This will allow pupils to build upon and use their prior knowledge in future lessons which will show progression in their learning. I will reflect upon the pupils learning in order to articulate next steps for planning lessons and to identify differentiation. I will plan my lessons to ensure that each learners knowledge is extended and further developed.












Four purposes template 1 (see appendix 12)

Template 1 enhanced provision template:

Although my final placement school did not use the Curriculum for Wales 2022. I still ensured that the pupils were working towards the 4 purposes. For example, I ensured that the pupils were developing as ambitious, capable learners by planning enhanced provision/independent challenges for the pupils to complete. When explaining the enhanced provision challenges, I ensured that the pupils understood the high standards that they needed to work towards, setting themselves challenges. I also ensured that the pupils developed as healthy, confident individuals. One creative development enhanced provision challenge was to create a daffodil following instructions. This task encouraged the pupils to be confident in their learning, as they could refer to the step-by-step picture instructions for support, rather than relying on a teacher to help.

I have learnt how to incorporate the 4 purposes into my planning, regardless of my placement school not using the Curriculum for Wales 2022. I understand the importance of incorporating the 4 purposes into my planning as the Welsh Government states that the four purposes are also underpinned by integral skills which should be developed within a wide range of teaching and learning. 

The four purposes are the starting point for all decisions on the content and experiences developed as part of the curriculum. More than that, they are designed to influence how practitioners plan, teach and assess. Therefore, I will continue to plan lessons linking them to the four purposes. I will continue to develop my knowledge and understanding on how to incorporate the four purposes into my planning in order to encourage each individual to meet the four purposes in their learning. 





















Four purposes template 2 (see appendix 13-14)

Template 2 cross curricular lesson BFG:

When planning for the topic "The BFG" I ensured that the four purposes would be met. One of the main purposes running through this theme was for the pupils to progress as ethically informed citizens of Wales and around the world. The pupils had the opportunity to develop their ability to show respect, to value equity, to listen to others and to evaluate the social influences around them. During the topic the "BFG" the pupils learnt that you should not judge someone by their appearance as they learnt how friendly the BFG was despite how he looked. The pupils were taught what bullying was and how to prevent bullying. The BFG left the pupils a text message asking for the pupils to create an anti-bullying poster for him. The pupils made anti-bullying posters on the chrome books and shared their knowledge with the rest of the class. The pupils also made progress in developing as enterprising, creative contributors throughout this topic, by engaging in expressive art and through developing their creative skills when creating dream jars and dream catchers. 

I have learnt that when planning lessons, it is crucial to take into consideration how the four purposes link to the planning. All pupils should have the opportunity to develop and meet the four purposes through a range of different lessons and areas of learning. I have also learnt that more than one of the four purposes can be linked to a lesson at a time, this is important as it allows the learners to develop their skills and knowledge to help improve and encourage their personal development. 

In order for the pupils to develop as individuals, improving the skills that can be developed through the purposes, I will continue to plan my lessons ensuring that they meet the four purposes for the learners. I found some lessons hard to link to the four purposes therefore I will continue to improve my own ability to plan and link the purposes. I will ensure that the pupils have the opportunity to meet these four purposes through a range of engaging and exciting lessons. 


















Part 2: 

During part two of my essay, I will critically analyse a range of literature and research on effective pedagogy and learning. Mathew (et al, 2017, p.126) states that “reflective practice is a process that facilitates teaching, learning and understanding, and it plays a central role in teachers’ professional development”. Reflective practice encourages teachers to identify any areas of improvement, adapting their work to develop their excellence in teaching (Jackson, 2019). Therefore, my chosen area professional development will focus on how to support pupil progression. One aspect of the professional standards developed by the Welsh Government (2019, p.32) is “progression in learning” which is defined as “the teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this”.  The Welsh Government (2020) emphasises their commitment to ensuring that education is inclusive to all learners. According to Arshad (et al, 2012), to provide pupils with a rigorous education, teachers need to engage with social justice issues. This will prepare pupils to develop into” healthy, confident individuals and ethically, informed citizens” ready to contribute to society (Welsh Government, 2020, p.11). To help pupils progress in their learning, Arshad (et al, 2012) highlights that teachers should create a conducive learning environment which allows each individual to strive in their learning, to foster their potential. A successful teacher should be able to meet the diverse needs of all pupils by identifying any barriers to learning, to help them progress. Russo (2004) draws attention to the significance of teachers understanding how privilege and marginalisation operates and how this has an impact on education. Similarly, Earl (2003) states that teachers should meet the needs of all learners regardless of any personal preference conflicts. This is a teacher’s moral duty. 

The importance of progression is stressed throughout the Curriculum for Wales 2022 and this was highlighted during my time on PTE3. The Curriculum for Wales (2022) emphasises that there is a continuum of progression, which allows the pupils to progress at their own pace. Correspondently, Donaldson (2015) highlights that the Progression Steps will not be a universal expectation with the pupils’ ages at fixed progression steps. To support the continuum of progression, teachers play an important role in supporting and challenging the pupils so that they can access a high standard of education which strives to encourage pupils to reach their full potential and progress in their learning (Welsh Government, 2020). Coe (et al, 2014, p.2) explicitly states that “great teaching is defined as that which leads to improved student progress”.

The Curriculum for Wales (2022) identifies that “assessment is intrinsic to the curriculum design”. In order to guide pupils to succeed in their learning, teachers need to implement different assessment approaches, such as formative and summative assessments, so that the teachers can identify where each individual is and to see whether the pupils need to consolidate their understanding (Welsh Government, 2020). Black and Wiliam (1998) stress the importance of teachers understanding each individuals’ difficulties and progress in learning so that they can adapt their planning to meet the pupils’ needs. In order to provide the pupils with feedback on how to improve, the teacher needs to develop a good understanding of where each individual pupil is in their learning (Werry, 2017). According to the Welsh Government’s key principles, assessment should be used to support the progression of each pupil along the continuum of progression (Welsh Government, 2020). Similarly, Donaldson (2015) states that assessment should be a central part of the learning progression. Black and Wiliam (1998) highlight that ‘Assessment for Learning’ (AFL) is a major factor of progression which helps raise the standards of achievement in schools. Harlen (cited in Hodgson, 2010) strongly agrees, stating that AFL should be an integral part to teaching. In order to give a student advice on what they need to do to improve, the teacher needs to have an excellent understanding of where that student currently is in their learning. In order to motivate pupils to reach their full potential, teachers can use formative assessment to challenge individuals and set high standards within the classroom (Welsh Government, 2008). 

Through the use of effective assessment for learning, teachers can plan lessons and create resources appropriate to support each ability group. Differentiation recognises that not all individuals are the same and to ensure that pupils make progress in their learning, learners should be provided with instructions, resources and support to help them succeed in their learning (Tomlinson & Imbeau, 2010). When differentiating it is vital to consider each individuals’ differences.  The different needs in the classroom differ according to interests, gender, language, background, culture, speed of learning, support needed, confidence and independence (Tomlinson & Imbeau, 2010). Versey (et al, cited in Westwood, 2009) suggests that differentiation is needed due to the fact that all pupils are different. Teachers must use their detailed knowledge and skills to plan accordingly and assess each individuals’ outcomes. It is crucial that teachers reflect on each individual’s progress, to enable practitioners to plan for progression, whether this includes supporting pupils through additional support or interventions (Welsh Government, 2020). The National Association for the Education of Young Children (2009) states that teachers should respond to and act on AFL to meet the needs of each individual. They state that this is central to developmentally appropriate practice. 

Although differentiation is essential in order to help each pupil progress at their own pace and level, Prast (et al, 2015) highlighted that one major factor for teachers is appropriately meeting the academic needs for a diverse range of pupils. Even experienced teachers find it difficult to meet the diverse needs and capabilities of individuals in the classroom (cited in Westwood, 2009). Teachers also need to be careful when differentiating, as a “self-fulfilling prophecy can occur when a teacher holds expectations for pupils, which through social interaction, causes the students to behave in such a manner as to confirm the originally false (but now true) expectation” (Schaedig, 2020, p.1).  According to Rosenthal and Babad (1985) when teachers label pupils and expect certain behaviours from each ability group, teachers are more likely to act in ways which make the expected behaviour likely to arise. A teacher’s expectations of a pupil can affect their learning progress in school (Gentrup, et al, 2020). Furthermore, for differentiation to be successful, senior members of staff should support in-depth planning and support teachers when applying differentiated approaches to support pupil progression (Taylor, 2017).

To avoid this from occurring, Lemov (2010) states that setting high standards in the classroom can motivate pupils to want to achieve these goals, leading to improved outcomes in work. Teachers should encourage pupils to develop a growth mindset, so that they believe that they can learn anything if they work hard with the right level of support and challenge to progress in their learning (Tomlinson & Imbeau, 2010). Dweck (2012) emphasises that those with a growth mindset thrive when they work towards achieving a goal. Robinson (2017) believed that pupils with a growth mindset can improve and develop their skills with good teaching and practice. In contrast, she states those who develop a fixed mindset believe that their abilities cannot change or improve. It is important for teachers to nurture a growth mindset approach in the classroom, to help improve the pupils’ attitudes to learning guiding them to progress. 

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Mitra (cited in Pulis, 2016) pupil voice as the learners’ contribution and participation in their learning. In order to encourage motivation in the classroom, pupil voice should be used to inform planning. Pupil voice can help improve relationships between teachers and pupils, increase pupil engagement, which leads to improved outcomes and progress (Cited in Pulis, 2016). Article 12 of the UN Convention of the Rights of the Child (UNCRC, 1989) emphasises that all pupils have should have a say in their learning and their opinions should always be considered. This highlights the importance of pupil voice in school. Working Together: Giving Children and Young People a Say (DfES, 2003) also encourages schools to include pupils and listen to their opinions when making decisions. One of Donaldson’s twelve pedagogical principles (2015, p.69) promoted that teachers should encourage and motivate pupils to “take responsibility for their own learning”. When pupils are engaged in their learning, their motivation is heightened which leads to improved learning outcomes. A pupil’s interest in their learning Is linked directly with motivation and progress (Tomlinson and Imbeau, 2010). School X identified that pupil voice has led to improved attitudes to learning and improved engagement (Estyn, 2019). The Estyn (2019) good practice report recognised that pupil voice had a positive impact on the pupils’ standards and progress.  The Research for Teachers document (2009) highlights that if teachers listen to learners and take their views into consideration, then pupils will be more engaged in their learning leading to progress. 

Although AFL is vital to support progression in school, constructivists believe that pupils make progress by building on prior knowledge. Cognitive constructivism states that knowledge is something that is actively constructed when pupils base their understanding on existing knowledge (McLeod, 2019). As a result of this, cognitive constructivism believe that their stage of cognitive development has an impact on each individual learning. Likewise, Piaget states that pupils can only learn skills and progress in their learning when they reach certain stages in their development (McLeod, 2019). Cognitivist teaching methods aim to assist pupils to building on their prior knowledge to help accommodate new information and progress in their learning. Correspondingly Tomlinson and Imbeau (2010) agree, stating that real learning encourages pupils to retain their knowledge and understanding and enables them to apply their skills in different contexts, building on prior knowledge. Donaldson’s 12 pedagogical principles emphasise that good teaching consists of allowing the pupils to build on their prior knowledge (Donaldson, 2015).

In compassion to constructivist views, Flavell’s theory of Metacognition highlight the importance of clear learning objectives and success criteria’s, so that pupils know exactly what they are working towards in order to progress in their learning (Drew, 2021). The Welsh Government (2020) also agree with this, stating that practitioners must share the learning outcome appropriately with pupils. Teachers should encourage pupils to reflect on their learning and progress, identifying what they have achieved, this can be done through using a success criterion in the classroom (Welsh Government, 2020). “High-quality assessments should guide students in understanding essential learning outcomes, their status relative to those outcomes, and ways in which they can work effectively to maximize their growth toward and beyond those outcomes” (Tomlinson and Imbeau, 2010, p.21).

Through conducting research into ways to support pupil progression, I have developed an understanding that there are many factors that need to be taken into consideration. In future practice, I will ensure that I provide the pupils with the opportunity to progress at their own pace, with the correct support. I will guide pupils to progress in their learning by providing them with the opportunity to build on their prior knowledge. To do this I will plan differentiated independent challenges in the enhanced provision areas, allowing the pupils to allow their knowledge and skills independently. This will allow me to develop an understanding of the pupils learning, assessing the pupils’ outcomes to inform my future planning.  Assessment for learning is a vital aspect of evaluating the pupils’ understanding and I will ensure that I assess each individuals’ needs to ensure that I know how to best support each pupil. I will continue to differentiate my lessons, ensuring that the pupils are challenged at the correct level, whilst providing the pupils with resources to support their learning and understanding. Many teachers plan lessons aimed at the pupils in the middle ability group, generalising work so that “one size fits all” (Brighton et al, 2005). To avoid this and to ensure that all needs are met, Algozzine and Anderson (2007) suggest that when differentiating work to meet the needs of all learners, teachers should create learning profiles which include information about each individuals’ learning styles, favourite hobbies and interests etc. In the future I will create profiles on each individual, taking into account external factors that may influence their learning, in order to plan “engaging, student-centred differentiated lessons” (Algozzine & Anderson, 2007, p.4). This will engage pupils in their learning, leading to improved outcomes and progress in learning. 
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Appendix 1 


	Student-teacher
	Teigan Wray

	Class:
	Year 2

	AoLE/Subject
	Mathematical Development
	Date:
	8.2.21

	Lesson Focus:
	Introduction to capacity 

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development:
· use direct comparisons with capacity, e.g. holds more/less than
· use non-standard units to measure capacity

Language, Literacy and Communication: 
· identify words and pictures on-screen which are related to a topic
· use simple subject-related words appropriately
· Select letters, words and pictures to compose writing on-screen

Personal and Social Development, Well-being and Cultural Diversity:
· concentrate for lengthening periods
·  become independent thinkers and learners

Knowledge and understanding of the World: 
• exploring and experimenting (challenge task) 
· making observations and measurements (challenge task) 
· identifying what they want to find out and how to do it

DCF framework: 
· use digital devices within a controlled environment, time and context
· identify some success criteria in response to questions

	Personal Targets
(Linked to QTS and identfied in weekly review)
	To ensure that I proof read my work/tasks. 



	Learning Intention (Focus on Learning)

	The pupils will learn to: 
To understand what capacity means
To understand the topic related language such as empty, full, half full etc

	Success Criteria 
(process/product)
	At the end of the session: 
Can the pupils label the cups correctly using the correct language? 



	Key Resources Health & Safety
	Introduction on Google Classroom
Differentiated tasks on Jit. 



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning
	This is the pupils first lesson on capacity, therefore I will focus on the Year 1 strand. 


	Opening Phase


	Introduction on Google Classoom.
Slide 1: Learning Intention
Slide 2: What is capacity? 
Slide 2-4: Will needs help to find the cup that is full. 
Slide 5-6-: Will needs help to find the cup that is half full.
Slide 7-8: Will needs help to find the cup that is empty. 
Slide 9: Sophie needs help to order the cups from the least amount of liquid to the most. 
Slide 10: Sophie needs help to order the cups from the most amount of liquid to the least. 

	Teaching & Core Learning
	Jit tasks: 

HA/MA:
Task 1: Draw a line on each glass to show: a full glass, empty, half empty, almost empr, almost full 
Task 2: Label the following bottles: half empty,empty, full, almost full, almost empty
Tasl 3: Circle the objects that will hold the most, cross out the objects that will hold the least. 
Task 4: Which contianer will hold the most liquid? How do you know? 

LA:
Task 1: Draw a line on each glass to show: a full glass, empty, half empty, almost empr, almost full 
Task 2: Label the following bottles: half empty,empty, full, almost full, almost empty
Task 3-4:Circle the container that holds less, circle the container that holds the most

	Plenary


	HA/MA Task 5: Challenge. Have a look around your house find 5 different bottles and order them from the item that holds the most to the lease. Take a picture and upload it to Jit.

LA: Task 5: Challenge. Have a look around your house find 3 different bottles and order them from the item that holds the most to the lease. Take a picture and upload it to Jit.







































Appendix 2

	Student-teacher
	Teigan Wray

	Class:
	Year 2

	AoLE/Subject
	Mathematical Development 

	Date:
	9.2.21

	Lesson Focus:
	Capacity 

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development:
· use direct comparisons with capacity, e.g. holds more/less than
· use non-standard units to measure capacity
· Solve one- and two-step problems 

Language, Literacy and Communication: 
· identify words and pictures on-screen which are related to a topic
· use simple subject-related words appropriately
· Select letters, words and pictures to compose writing on-screen

Personal and Social Development, Well-being and Cultural Diversity:
· concentrate for lengthening periods
· become independent thinkers and learners

Knowledge and understanding of the World: 
· making observations 
· identifying what they want to find out and how to do it

DCF framework: 
· use digital devices within a controlled environment, time and context
· identify some success criteria in response to questions

	Personal Targets
(Linked to QTS and identfied in weekly review)
	To proof read all my work/tasks thoroughly 



	Learning Intention (Focus on Learning)

	The pupils will learn to: 
Explore capacity reasoning questions
Develope their understanding of subject related language 
To order cups in terms of capacity (LA) 

	Success Criteria 
(process/product)

	At the end of the session: 
Can the pupils solve capacity reasoning problems 
Can the pupils identify the subject related language e.g. more than, less then 
Can the pupils order the cuprs in the correct order? (LA) 



	Key Resources Health & Safety
	Introduction on Google Classroom (MA/HA) 
Introduction on Google Classroom (LA) 
Differentiated tasks on Jit, 



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning
	The pupils have been introduced to capacity. 



	Opening Phase


	Introduction on Google Classroom 
HA/MA: Filling cups to recall vocab. Story: Teddy is having a picnic with his friends. He has 2 bottles but want to take the one that holds more. How can we find out which one holds more?

At the picknic Teddy’s friend forgets his squash. Teddy is offering to share. How much had Teddy got? How much did her give his friend? 

LA: Use 5 containers/cups. Fill the cups, how much? Fill the 2nd cup and compare. This has more than... this has less than.. put them side by side to compare. Etc. 

	Teaching & Core Learning
	Differentiated tasks on Jit: 

HA: 
Task 1: Write “more than” or “less than” to complete the sentence. E.g. the uce cream tub holds ____ the plastic cup. 
Task 2: 3 children are describing their glasses. Can you fill in how much water could be in each childs glass? 
Task 3: Look at the pictures on the previous page and complete the sentences: Tillys glass is... Ben’s glass is..... Mo’s glass is..... use the word bank to complete the sentence: full, empty, half full, almost empty, almost full.
Task 4: Whitney had 2 bottles of juice. She poured some juice into two glasses. Which glass has the most juice in? Which glass has the least juice in? Explain how you know. 
Task 5: Miss Wray is hosting a party. Bob has a full glass of juice. Mary has drunk half of her juice. Adam has finished all of his. Max has almost finished his juice. Amy's drink is almost full.  Can you show me what their cups could look like? 

MA:
Task 1: 2 children are describing which bottle of soap is theirs. The pupils need to match the correct bottle of soap with each child. 
Task 2: These containers have different capacities. Which container will hold the most, which container will hold the least? 
Task 3: Miss Wray is hosting a party. Bob has a full glass of juice. Mary has drunk half of her juice. Adam has finished all of his. Can you show me what their cups could look like? 
Task 4: Miss Wray is really thirsty. Which glass should she use? Why? (show a picture of a small and big glass). 

LA: 
Task 1: Draw a line to the correct description (label each glass) Empty, almost empty, half full, almost full, full. 
Task 2: Put the cups in order from empty to full.
Task 3: Circle the object that will hold the most. Cross out the object that will hold the least. 

	Plenary
	BBC bitesize: https://www.bbc.co.uk/bitesize/topics/zt9k7ty/articles/zp8crd





Appendix 3


	Student-teacher
	Teigan Wray

	Class:
	Year 2

	AoLE/Subject
	Mathematical Development

	Date:
	10.2.21

	Lesson Focus:
	Capacity: Non-standard units. 


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development: 
· use non-standard units to measure capacity
· make a sensible estimate of a number of objects that can be checked by counting
· make a sensible estimate of measurement of capacity that can be checked using non-standard measures 

Language, Literacy and Communication: 
· identify words and pictures on-screen which are related to a topic
· Select words to compose writing on-screen

Personal and Social Development, Well-being and Cultural Diversity:
· concentrate for lengthening periods
· become independent thinkers and learners

Knowledge and understanding of the World: 
· making observations 
· identifying what they want to find out and how to do it

DCF framework: 
· use digital devices within a controlled environment, time and context
· identify some success criteria in response to questions

	Personal Targets
(Linked to QTS and identfied in weekly review)
	To proof read all my work/tasks thoroughly



	Learning Intention (Focus on Learning)

	The pupils will learn to: 
The pupils will use non-standard units to measure the capacity of different containers. 
To estimate the total capacity. 

	Success Criteria 
(process/product)

	At the end of the session: 
Have the pupils made a sesnsble estimation of the toal capacity? 
Have the pupils used non-standard units to measure the capacity of different containers? 



	Key Resources Health & Safety
	Differentiated introduction on Google Classroom.
Differentaited tasks on Jit. 



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning
	The pupils have been introducted to capacity. They understand the terms such as “more than, less than, full, empty” etc.

	Opening Phase


	Introduction on Google Classroom. 

Model filling different containers. How could we describe how much water is in this glass? Compare. Model how i bend down to look at the containers. 

Go over some examples and model what the pupils will be doing. Etc “how many yoghurt pots do you think it will take to fill this bowl”. Can you help me estimate? 


	Teaching & Core Learning
	Differentaited task on Google Classroom: 
HA: 
Task 1: The pupils will need to use one small container to fill a variety of larger ocntainers. The pupils could use a yoghurt pot or any other small container. The pupils will need to ensure that they fill the containers so that they are full. The pupils have 5 containers to fill. 

Follow up questions: Which container has the largest capacity? Which container has the smallest capacity? Put the containers in order from the one that holds the most amount to the least. 

Task 2 challenge: Can you find a container that holds 8 smaller containers? What container? 
Can you find a container that holds 10 smaller containers? What container? 
Can you find a container that holds 12 smaller containers? What container? 
Can you find a container that holds 15 smaller containers? What container? 

Take a picture and upload them to jit. 

MA: 
Task 1: The pupils will need to use one small container to fill a variety of larger ocntainers. The pupils could use a yoghurt pot or any other small container. The pupils will need to ensure that they fill the containers so that they are full. The pupils have 4 containers to fill.

Follow up questions: What did you use to measure the capacity? Which container holds the least? Which container holds the most. 

Task 2 challenge: Can you find a container that holds 8 smaller containers? What container? 
Can you find a container that holds 10 smaller containers? What container? 
Can you find a container that holds 12 smaller containers? What container? 
Take a picture and upload them to Jit. 

LA:
The pupils will need to use the different small containers that I have listed on their Jit tasks, to fill one large container of their choice e.g. milk bottle, jug. The pupils will need to estimate how many of their small containers it will take to fill their larger container. They will then check this by counting how many small containers it takes to fill. 

Follow up questions: What did you use for your large container? 
What one of your measuring containers had the highest total capacity? Why? 
Which of your measuring containers had the lowest total capacity? Why?

	Plenary

	The pupils will need to take pictures of their containers for the challange task.








































Appendix 4

	Student-teacher
	Teigan Wray

	Class:
	Year 2

	AoLE/Subject
	Mathematical Development
	Date:
	11.2.21

	Lesson Focus:
	Capacity

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development: 
· use non-standard units to measure capacity
· make a sensible estimate of a number of objects that can be checked by counting
· make a sensible estimate of measurement of capacity that can be checked using non-standard measures 
· use standard units to measure capacity: litres, ml (HA/MA)

Language, Literacy and Communication: 
· identify words and pictures on-screen which are related to a topic
· Select words to compose writing on-screen

Personal and Social Development, Well-being and Cultural Diversity:
· concentrate for lengthening periods
· become independent thinkers and learners

Knowledge and understanding of the World: 
· making observations 
· identifying what they want to find out and how to do it

DCF framework: 
· use digital devices within a controlled environment, time and context
· identify some success criteria in response to questions

	Personal Targets
(Linked to QTS and identfied in weekly review)
	To ensure that I proof read my work thoroughly. 



	Learning Intention (Focus on Learning)

	The pupils will learn to: 
HA/MA: Use standard units to measure/read the capacity of measuring jugs. 
LA: The pupils will use non-standard units to measure the capacity of different containers. 
LA: To estimate the total capacity.

	Success Criteria 
(process/product)

	At the end of the session: 
HA/MA: Can the pupils measure/read the capacity on a measuring jug. 
LA: Have the pupils made a sesnsble estimation of the toal capacity? 
LA: Have the pupils used non-standard units to measure the capacity of different containers?



	Key Resources Health & Safety
	Differentiated tasks on Jit.
Differentiated introductions on Google Classroom. 
Differentiated tasks on Jit.



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning
	The pupils have used non-standard units to measure the capacity of different containers. 


	Opening Phase


	Introduction on Google Classroom. 

HA/MA: Model reading a measuring jug. Ask the pupils to get a measuring jug and ask them to fill the jug. Explain that there is 1000ml in 1L. Model bending down to read the jug at eye-level. 

LA: Model filling different containers. How could we describe how much water is in this glass? Compare. Model how i bend down to look at the containers. 

Go over some examples and model what the pupils will be doing. Etc “how many yoghurt pots do you think it will take to fill this bowl”. Can you help me estimate? 


	Teaching & Core Learning
	Differentiated tasks on Google Classroom:

LA: Task 1: The pupils will need to use one small container to fill a variety of larger ocntainers. The pupils could use a yoghurt pot or any other small container. The pupils will need to ensure that they fill the containers so that they are full. The pupils have 4 containers to fill. 

Follow up questions: What did you use for your small container? 
Which container had the largest capacity? 
Which container had the smallest capacity? 

MA: Task 1: The pupils will need to draw a line to the correct ml on each jug. For example 300ml, the pupils will have to draw a line to 300ml. (100s)

Task 2: The pupils will need to read the measuring jug and write how much water is in each jug. 

HA: 
Task 1: The pupils will need to draw a line to the correct ml on each jug. For example 300ml, the pupils will have to draw a line to 350ml. (150ml, 450ml etc). 

Task 2: The pupils will need to read the measuring jug and write how much water is in each jug. 

	Plenary
	Practice filling and reading measuring jugs. 











Appendix 5- Pupils using their capacity skills to make pancakes
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Appendix 6- examples of pupils’ work
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Appendix 7

	Student-teacher
	Teigan 
	Class:
	Nursery/Reception

	AoLE or Subject
	-Language, Literacy and Communication
-ICT
	Date:
	20/11/19

	Lesson Focus:
	Me: Writing instructions on how to make bread (reception)
Ta:Controlling a digital device

	Meaningful links to Curriculum 
	TA: Personal and Social Development, Well-being and Cultural Diversity:
· Experiment with new learning opportunities, including ICT
· Become independent thinkers and learners 
· Concentrating for lengthening periods
· Listen to and carry out a three-step instruction 
· Take part in activities alongside others, with some interaction. 

Physical Development: 
· Develop fine manipulative skills

	Meaningful links to:
Cross Curricular Responsibilities
	Me: LNF, Literacy: 
· Talk about things they have made or done, adding some description
· In simple terms, retell information that they have heard 
· Use pictures to aid understanding of text 
· Follow texts read to them and respond appropriately. 
· Orally compose and dictate a sentence describing events, experiences and pictures to communicate meaning - Lower
· Copy and write letters, words and phrases, e.g. from the environment or those modelled by the practitioner 
· Hold writing instruments appropriately 
· Show an understanding of different formats, e.g. instructions


TA: DCF: 
· Control devices by giving them instructions
· Listen to and follow a sequence of instructions from others

	Personal Targets (Linked to QTS and identifed in weekly review) 
Personal targets from professional diary: 
To get all the pupils’ attention during carpet time and wait for all pupils to be ready. 
Practise using my tone and volume of my voice in order to get the pupils attention e.g during story time.
To start introducing Welsh routines in the morning.



	Learning Objectives (focus on Learning- use accessible vocabulary):

	Me: 
· All: Pupils shold show an understanding of different formats such as instructions
· Higher/middle: To copy and write letters and words
· Lower: Should be able to sequence the instructions using pictures and retell infomration they they have heard.
TA: The pupils should be able to explore simple modelling and simulation games, improving mouse control .



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Me: 
· All pupils should have an understanding of different formats
· Most pupils should be able to copy and write letters


TA: Pupils shuld be able to use a mouse/mouse pad to explore simulation games. 
	· Modeling
· Observing
· Questioning
· Verbal feedback






1

	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)


	Me: Explain to the pupils what we will be doing and go over the bread instructions with them. 

TA:
Set up chrome books before hand, go onto Cbeebies Down on the Farm as it links to the theme of the Litte Red Hen on the farm.

 Explain n to the pupils what they will be doing, and which apps/games they can go on. They will be told that they have to follow the instructions on the game, and move they mouse pad to complete the activity.
	




	· Chrome books
· Instructions to make bread

	

Teaching & Core Learning
	Me: Read the instructions to the pupils and get the to fill in the missing word/ initial sound. 
 

















TA: If pupils are unsure the TA will model house to use the mouse pad to click.
	 Higher ability need to fill in the word using the word mat with no pictures. They need to find the word they are looking for by lookig at the initial letter and sounding it out. They will then copy the word onto the worksheet- Henry, Carys-May, Harrison, Ethan, Fern and Oliver. (mix, siv, add, rub, cut, cook).

Middle ability will need to write the initial sound of the word missing on their worksheet, and over write the rest of the word. We will use the alphabet mat, and a worksheet with pictures. The pupils will fill in 3 initial sounds- Jacob, Padme, Alanna, Jac, Evie. (mix, siv, add, rub, cut, cook)

Lower ability will need to sequence 6 pictures from the recipie/instructions and they will be recorded on the ipad retelling the instructions talking through their pictures- Sophie, Rocco, Austin. 


TA: The pupils will have the opportunity to explore the simulaion games individually following the instructions on each game.

	· Chrome books
· Higher ability work sheets 
· Middle ability work sheets 
· Lower reception sequencing cards
· Ipad
· Pencil

	

Plenary
	Me: Read over the pupils work with them ensuring they think their work is correct. Record lower ability group.

TA: The pupils will feedback to the teacher about what they had done, and what farm animals they used. 
	Me: Lower ability group will be recorded individually retelling the insrtructions using the pictures that they have sequenced to support them

	· Ipad































Appendix 8- Higher ability pupils’ work
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Appendix 12- instructions for pupils to follow independently 
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Appendix 13- Hook for a lesson
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Appendix 14

	Student-teacher
	Teigan 
	Class:
	Year 3/4

	AoLE or Subject
	Personal and social eductaion framework
	Date:
	28.1.20

	Lesson Focus:
	Anti-bullying- Ethically infromed citizens of Wales and around the world.

	Meaningful links to Curriculum 
	· form personal opinions and make informed decisions 
· listen carefully, question and respond to others 
· contribute to class discussions
· create and present information and ideas 
· use ICT safely with appropriate support and guidance. 
· empathise with others’ experiences and feelings 
· To develop strategies to resolve conflict and deal with bullying 

	Meaningful links to:
Cross Curricular Responsibilities
	LNF (Literacy): 
· listen carefully to presentations and show understanding of main points 
· after listening, respond, giving views on what the speaker has said 
· adapt what they write to the purpose and reader, choosing words appropriately, e.g. descriptive and persuasive language 
DCF: 
· use a range of ICT resources and equipment independently and collaboratively, 
· store and retrieve information they have found or created 
YCC: Incidental Welsh. 

	Personal Targets (Linked to QTS and identifed in weekly review) 
To use more incidental Welsh. 



	Learning Objectives (focus on Learning- use accessible vocabulary):

	To develop strategies to resolve conflict and deal with bullying by making an anti-bullying poster. 



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To understand what bullying is and how to prevent it.
	· Lollypop sticks
· Hot seat
· Think, pair, share




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)


	·  Read out the text message from the BFG explaining that he is being bullied by the giants.
· Read out the extract from the story where the giants were bullying the BFG. 
· Put pupils in mixed ability groups/pairs and give them a copy of the extract and ask them to underline any parts of the extract which shows that the BFG is getting bullied. 
· Write down the pupils ideas on the whiteboard- put them in lists of verbal and physical bullying. Can they tell the difference? Why have i put them in seperate lists?
· Ask the pupils how did this make the BFG feel?  What could the BFG do to avoid being bullying?- Hot seat? 
	· The pupils will need to underline any parts of the extract which shows that the BFG is getting bullied. Ask the pupils to share their ideas. 
· Hot seat- one pupil to be the BFG, other pupils ask questions. 
	· Example on the board
· Lollypop sticks

	

Teaching & Core Learning
	· What would you do in school if someone was being bullied/someone was being mean to you? – think,pair ,share (discussion)
· Show an example on the board of anti-bullying/stop bullying posters. 
· Explain to the pupils that they are going to be making anti-bullying/stop bullying posters on the Chromebooks. 
	· Class discussion on what the pupils would do if they were being bullied. 
· The pupils will make anti-bullying posters on the chromebooks in mixed ability pairs. 
	·  Chromebooks 


	

Plenary
	· Get the pupils to save their work to their J2E accounts. 
· Use lollypop sticks to ask pupils to read out some of their ideas that they have wrote down. 
	· Pupils will need to read out some ideas that they have wrote down on their posters. 
	· Lollypop sticks
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Write ‘more than’ or ‘less than” to complete the sentences.

Theice cream tub

holds more ‘

than the plastic J
Theicecream tubholds P

the plastic cup.

The bucket holds -
more than
The bucket holds

the book tray the book tray. C
\
The plastic cup
holds less than
The plastic cup holds __the water. bottle.

the water bottle.

The bowl holds .
more than
The bow! holds il ti

_penciltin.___ the pencil tin.
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A

mnacl‘y Circle the object that will hold the MOST.
Cross out the object that will hold the LEAST.
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Click next.
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Use one small container to
fill a variety of larger
containers.

You could use a small yoghurt
pot, an egg cup or any other
small container.

Make sure you use the same
container to measure the

capacity. ©

T am going to use

Click next to answer
the questions.
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1o showan ersiandg of ferentormats such a5

The Little Red Hen bread = 4. Once the by e,
= nce the bread has set, cut the
ctions h :
instructions dough and roll it into balls.

1. First weigh the flour and

it into the large bowl \ )
= A 5. Last ! the bread.
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2. Then o . 4  salt yeastoil

and water.

3. Next
redients together and knead the
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- 2. Then add salt, yeast, oil and water.

3. Next ' |
the
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Hello Miss Wray. | is the BFG and i
has bought a whoopsy wiffling
phone. lis feeling very sad as the
new giants are not being very nice
to me, they is a big bully. | is hoping
that the year 3/4 class can help me
think of ways to stop bullying, what
would they do if they was me?

Absolutely wondercrump! Is you
able to make them on the
Chromebooks i has seen you on
before?
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\ Click on the next page
© to answer the questions.

Ben

Can you fill in how much water could be
in each of the children’s glasses?

Draw a line to show how

much water could be in each
glass. Use a thin paintbrush.
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How many ml are in each Jug? Use the ABC stamp to write the
answer underneath each jug. Click next.
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