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Design, conduct and critically evaluate a close-to-practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.

Aim, focus and purpose of the research / Research Context
The rationale for this literature review is centred around the Welsh national priorities incorporated into the Curriculum for Wales (2022). These priorities emphasise developing confident learners who are actively engaged.  The Successful Futures document outlines the 4 principles for Curriculum for Wales, including confident, engaged pupils who are active learners in the classroom (Donaldson, 2015). Therefore, it is imperative for progression that pupils are engaged in the learning environment to succeed and progress. Moreover, the national strategy places equal importance on both well-being and achievement in school. The holistic approach acknowledges the significance of cultivating a pleasant learning environment to enhance participation and encourages establishing a safe, supportive, and motivating atmosphere for students to actively participate (Education Wales, 2017). This aims of this research project is to critically explore the relationship between attention and focus, emotional well-being, and mindfulness-based interventions (MBIs) on pupil engagement to share with colleagues and improve my personal future practice. The research undertaken is based in a year two classroom at a rural school in Wales who prioritises pupil wellbeing as part of its aims and objectives. 
This case study is the result of observing events and conducting further investigation using research tools. The main goal of the case study is to find an intervention that can be tested in PTE 2 and supported by professional reflection in the PLP, providing evidence for completion of teaching standards. The research question, ‘How effective is the use of mindfulness for improving engagement with year 2 pupils?’ is explored hereafter. 


Overview of relevant literature

Attention and Focus
Mindfulness is defined as “a mental state achieved by focusing one's awareness on the present moment, while calmly acknowledging and accepting one's feelings, thoughts, and bodily sensations, used as a therapeutic technique’ (Oxford Languages, n.d). Several research studies have demonstrated a significant association between the use of mindfulness techniques and enhanced attention among learners. For example, Flook et al. (2021) found that short-term mindfulness training improved student focus and attention in class. This research examined an area that has been receiving increasing attention, specifically the potential advantages of mindfulness programmes in enhancing children's social and emotional learning. The article examined the impact of an 8-week mindfulness programme to improve children's ability to focus on the present moment attentively and nonjudgmentally. The research found positive improvements in teacher assessments of prosocial behaviour and externalising behaviours, indicating that the mindfulness programme could potentially have advantageous effects on pupils' ability to pay attention and focus. Nevertheless, the research was dependent on teacher ratings as the principal measure of performance, which may be subjective and susceptible to bias from teachers' expectations. 

However, the above study has failed to address pupils with attention deficit hyperactivity disorder (ADHD). Research by Ramos et al. (2022), who state that children with ADHD often have problems with paying attention in class, found a lack of evidence that mindfulness in the classroom supports all learner's engagement. The researchers found that mindfulness training effectively improves attention and self-regulation in children who do not have ADHD. The researchers explored the potential advantages of combining mindfulness training with current behavioural treatment for children with ADHD. The study involved the participation of children diagnosed with ADHD in a summer programme, in addition to a control group that was not given mindfulness training. The researchers assessed executive function abilities, such as attention, both before and during the implementation of the mindfulness programme. The results indicated that the inclusion of mindfulness training did not produce any substantial advantages when compared to the use of behavioural treatment alone. Interestingly, the study did not observe any enhancements in children's attention, executive function, or mindfulness awareness. Although the study took place in a summer program setting, which may not reflect real-world situations, the findings imply that incorporating a mindfulness activity in the classroom may not have a significant effect on all students and is not an inclusive approach to enhancing classroom engagement.


Emotional well-being
The study conducted by Graziano et al. (2007) revealed a positive correlation between emotion control abilities, including the ability to effectively manage frustration, and academic performance among children. This finding implies a potential association between emotion regulation and engagement with young children. Research indicates that the practice of mindfulness can develop emotional control abilities in children, leading to increased involvement in the classroom (Flint et al. 2017). As an example, the research conducted by Flint et al. provided evidence that the implementation of mindfulness training among students resulted in improved emotional regulation and a reduction in disruptive behaviours, establishing a more optimal learning environment. The study illustrates that in instances where students show deficiencies in emotional regulation abilities, the presence of negative emotions such as anxiety or frustration might appear as disruptive factors, therefore producing a negative impact on classroom participation. 

Nevertheless, researchers have raised concerns regarding the claim that mindfulness programmes may successfully improve emotional control among children. One example of this is the MYRIAD study (Kuyken W, Ball S, Crane C, et al., 2022), which examined the potential advantages of a mindfulness programme implemented in schools for young children. Although the study revealed improvements in assessments of positive behaviour, it did not demonstrate any significant impacts on emotional regulation of children in the study. This implies that meditation programmes may not be consistently effective in managing emotions for the specific age group and programme design in the study. Finally, it is also important to consider whether there are alternative explanations for positive findings. For example, perhaps the higher levels of engagement that were observed were due to influences other than mindfulness practices in the classroom, such as relaxation, changes in home-life circumstances or social interactions among pupils throughout the day. Further research with larger sample sizes may provide richer data and explanation. 

Mindfulness-based Interventions (MBIs) in School
An MBI is a program that uses mindfulness practices to improve mental and emotional well-being. These practices cultivate a state of present-moment awareness, where you focus on your thoughts, feelings, and bodily sensations without judgment. MBIs can involve activities like meditation, yoga, and breathing exercises (National Institutes of Health, 2022). Felver et al. (2015) examine how MBIs improve student mental and emotional health. These programmes were investigated for their effects on students' emotional regulation, attention, self-awareness, social functioning, and mental health. According to the review, MBIs in schools can improve emotional regulation, stress management, attention and focus, self-awareness, and classroom conduct. However, generalising these findings requires more thorough and long-term research, and a bigger sample size may provide more definitive evidence. 
However, such approaches have not addressed low-income schools, which are more vulnerable to long-term exposure to environmental stresses (Segal, Vyas, & Monson, 2021). These researchers point out that it is unknown whether methods designed for children in general are beneficial for this vulnerable population. They carried out an in-depth review to assess the effectiveness of mindfulness-based therapies given in low-income schools. The findings revealed that school-based mindfulness programmes may have the potential to increase access to intervention for low-income adolescents. 
This outcome is beneficial because it may lead to the incorporation of interventions into low-income schools to support learning and engagement. 

Nonetheless, establishing the degree of commitment to the intervention during delivery is essential in assessing the validity of intervention outcomes, which was frequently missing from the research reviewed. When considering the contrast between findings in the studies mentioned above, perhaps investigating whether the differences are impacted by varying research methods and designs, or data collection methods. Additionally, researching the impact of MBI’s in low income schools may provide useful interventions for pupils in future research. 

Explanation of Case Study
Case study research is an investigative strategy that looks into a specific subject, such as an individual, group, organisation, event, or phenomena, within a certain context (Merriam, 1998; Yin, 2018). This strategy emphasises the collection of rich data in order to create an in-depth understanding of an issue. Merriam (1998) emphasises the case study's ability to capture the 'lived experience' of the subject through surveys, interviews and questionnaires that capture detailed data including real-life experiences. Likewise, Creswell (2014) highlights how these qualitative methods provide deeper representations of an investigation, including not just facts but also lived experiences and subjective opinions. Therefore, perhaps by analysing a student's experiences in the classroom, researchers may gain valuable insights into how various factors, such as curriculum design, teacher-student interactions, and peer dynamics, can influence the situation rather than by looking at just facts and data alone.

Case study research has important characteristics that set it apart from other research approaches. Case studies, as opposed to surveys or experiments, involve dealing with a limited number of situations (Stake, 1995). Therefore, by looking at more specified instances, researchers may be able to gain a fuller understanding of specific circumstances influencing an investigation, resulting in more specific data and therefore useful interventions to overcome issues for groups or individuals. However, although case studies can provide highly specific information and inform future research, it is important for researchers to acknowledge its limitations. One significant drawback of case studies is their lack of generalisation. Gerring (2007) points out that case studies often are not statistically high enough to be generalised to the larger population, as numbers are often fewer. It is therefore important to note that the findings from a single case study of a student or classroom may not be universally applicable to other schools or students.

Furthermore, case studies pose the risk of researcher bias. Researcher’s interpretations and data selection may influence the final conclusions if specific children have been chosen to participate (Yazan, 2015). This would therefore influence the research findings, negatively impacting their validity. During the fore coming case study, participants will include children from a year two classroom based in the Welsh valleys. The class consists of 27 pupils, however for the purposes of this case study, a small group of 6 pupils will participate following pupil and parental consent. These six pupils will be selected at random to ensure a representative sample. Specifically, using a register of children’s names in alphabetical order, every fourth name will be selected. If the selected pupil does not wish to participate or does not provide parental consent, the following name will be chosen. This way, the sample is random and therefore more likely to draw reliable conclusions about the class as a whole. The purpose of choosing randomly is so that pupils vary in terms of gender, learning styles and ability levels, reducing the chances of biased results. 

Research methods 
The assessment of appropriate methods for data collection will be conducted in the next section. The main emphasis is derived from the findings in the previous section, which indicate that suitable approaches for conducting case study research include observations and questionnaire methods of data gathering. Observation is the methodical process of recording the behaviour patterns of people, objects, and events. When considering observations as a case study approach, researchers such as Merriam (2009) and Creswell (2014) agree that they can be a useful tool in providing a window into the natural world of participants. Human behaviour, such as verbal or physical actions and expressions can be observed within classroom settings in different types of ways. For example, structured observations consist of focused observation of something specific, whereas unstructured observations may be open-ended and natural. Notably, observing what does not happen may be as important as observing what does happen (Merriam, 2009).
 However, it is important to acknowledge both the strengths and limitations of this method to ensure validity and reliability of research findings. For example, Cohen, Manion & Morrison (2018) noted that observing children over time, as a longitudinal approach, can allow researchers to track their progress and gain better understanding of developmental stages. However, with this in mind, perhaps the most serious disadvantage during a small-scale case study is that there is limited scope to what information can be gathered over a short period within a specific timeframe and context. Therefore, the ability to generalise findings from a single classroom or small sample to a larger population may be challenging. 
One of the important strengths of an observation approach is that they are less intrusive than interviews or surveys, which may be challenging for young children who might struggle with comprehension or attention span (Cohen, Manion & Morrison, 2018) which makes them a more child-friendly way to gather data. However, one important factor to consider is observer bias, which presents as a significant limitation to the validity of observational data. Feagin, Orne & Beattie (1991) suggest that in order to prevent the risk of observers own assumptions, expectations or theoretical perspectives influencing what they perceive and record, multiple observers could be utilised, or clear coding schemes put in place to record frequencies of certain actions and behaviours. Therefore, the specific schedule for observation that will be used in this case study (Appendix 1) includes a checklist of observed behaviours with clear descriptors to tick-box throughout the observation period giving a more subjective viewpoint of what takes place. 
One major disadvantage of using the observation strategy alone is that participants are aware that they are being observed and may adjust their regular behaviours, especially if they are being video recorded with a camera present. In his influential inquiry into this affect, Landsberger (1958) defined the 'Hawthorne effect' as an unintentional influence of the research method itself on the participants' behaviour. Ethical considerations (BERA, 2018) state that participants must be fully informed about the research process and have the right to withdraw at any time; however, by modifying their behaviour to what they believe the observer is looking for, participants may increase the risk of research bias and jeopardise the validity and reliability of findings. 

As a result, during the upcoming case study, observations will be conducted in real time with a small random sample of students, with no video recording taking place. One potential shortcoming of this approach is the researcher's ability to effectively take notes in real-time. As a result, I created an observation sheet (Appendix 1) that allows for a tick-box method of observation, divided into pre-determined categories for both engagement and disengagement based on the Leuven Scale for Involvement in Learning (Ferre Laevers, 2002): verbal, body language, and on-task (or off-task) behaviours. Observations will be gathered from the classroom while the teacher delivers the lesson, allowing for non-participant observation and data collection in a more natural setting in the least intrusive manner. The category descriptions explain specific signals to look for that indicate engagement, and the form's layout allows for quick notetaking during observation, with additional areas for added notes if necessary. 


The Leuven Scale, while valuable for measuring engagement, can be misinterpreted. Quiet students or those with ADHD might be misclassified as disengaged due to cultural norms or coping mechanisms (Lawson & Lawson, 2020), or perhaps difficulty with the task may also lead to disengaged behaviours. This does not necessarily indicate a lack of engagement with the learning. These misunderstandings were considered when developing the observation criteria, and the lists of engaged or disengaged behaviours were modified to reflect different contexts. For example, calling out (typically classified as disengaged behaviour) was moved to the engaged category as long as it was relevant to the teaching and learning. In future studies, monitoring across various lessons and circumstances may provide a more detailed view of the sample's normal engagement habits. 

This organised observation method allows for quantitative data analysis to record the frequency of both engaged and disengaged behaviours, resulting in a numeric data set that indicates conclusions based on a predetermined list of behaviours. However, limitations include the researcher's ability to record every moment as a single person. Six students were observed over the duration of two twenty-minute sessions, with only rapid note-taking and visual indications to involvement levels, and some details may have been missed. With such a small number of students, there may not be enough time to produce a generalisable conclusion or a representative sample. 
To triangulate data and ensure participant perspectives are considered alongside observational findings, a post-observation questionnaire was administered to the same sample of pupils following informed assent. This child-friendly tool employed a modified Likert-scale approach using smiley face emoticons (Appendix 2, Appendix 3). Each question offered four options ranging from an upset face to a big smile, corresponding to a 1-4 scale that indicated engagement levels during the mindfulness activity and preceding lesson and resulted in quantitative data for comparison across questionnaires (day 1, day 2). However, the data provides information on frequency of behaviours but may not reveal the underlying reasons for engagement or disengagement.
This approach addressed potential limitations associated with open-ended questions for this age group. Open-ended questions could lead to frustration due to developmental limitations, or anxiety arising from researcher positionality (Patton & Winter, 2003). Power dynamics inherent in the school environment can also influence pupil responses (Gray & Holmes, 2020). Pupils may feel pressured to conform to perceived expectations rather than providing honest feedback. To mitigate these concerns, the researcher read the questionnaire aloud and emphasized the anonymity and confidentiality of responses. Participants were assured that there were no right or wrong answers, and their honest input was invaluable. Furthermore, they were informed of their right to withdraw from the questionnaire at any point. This approach aimed to create a safe space for pupil voice, fostering more reliable and valid data collection alongside observational findings.

Data Presentation and Analysis Method(s)
Two data collection methods were used (structured observations and questionnaires) to gather information on engagement to develop the credibility of findings and increase the accuracy of the results. This approach aligns with the concept of triangulation, a well-established strategy in educational research (Cohen, Manion & Morrison, 2018). Triangulation involves using multiple data collection methods to investigate the same phenomenon. By combining observations with questionnaires, the research gained a more comprehensive understanding of pupil engagement in the classroom. 
Observations allowed the opportunity to directly observe pupil behaviours during the lesson. The Leuven Scale (Laevers, 2002), a structured observation tool, provides a standardized framework for categorizing observed behaviours as engaged or disengaged. This approach offers consistency and reduces researcher bias in interpreting pupil behaviour. Additionally, Berger (2015) identifies the importance of researcher reflexivity, the practice of acknowledging one's own assumptions and experiences that may influence the research. To be aware of factors, such as being a student teacher and expecting a certain outcome due to one's own experiences and unconscious bias, the trustworthiness of the research may be stronger. 
Likert scale questionnaires, on the other hand, provide self-reported data on pupil experiences. These questionnaires, designed specifically for the research question, captured pupils' perceptions of their engagement level during the lesson and their experience with the mindfulness activity. By triangulating the data from observations and questionnaires, the data’s credibility is strengthened (Cohen, 2018). Therefore, the results are more likely to be a true reflection of pupil engagement and the potential impact of mindfulness.
Appendix 4 demonstrates the specific source used as the mindfulness exercise for pupils to complete prior to the second observation for a rich description and transferability of findings to similar contexts if needed. Nevertheless, with such a small sample of pupils and short time frame of data collection, transferability may be limited. Contextualisation should be considered in this instance, as six pupils were aged six and seven, in a classroom environment with 22 other pupils in South Wales. It is important still to acknowledge that the small sample size makes it challenging to generalise findings to the wider population or similar research conclusions in different environments. Using a standardised observation schedule (the Leuven Scale) minimises the influence of researcher bias and ensures consistency in data collection across both observation days, enriching the dependability (Bloomberg & Volpe, 2019).
The data collected from both observations and questionnaires will be analysed quantitatively. The data from the Leuven Scale will be used to calculate the frequency of observed engaged and disengaged behaviours for each pupil during the lesson on both observation days (without mindfulness and with mindfulness) on average. The average score was calculated to provide insights into potential shifts in self-reported engagement levels after the mindfulness activity. 

Ethical considerations
This study with year 2 students prioritised ethical issues as indicated by the British Educational Research Association (BERA, 2018). As a researcher, I recognised that my background may influence how I interpret student participation (Punch, 2016). As a result, transparency was crucial. Before approaching students, parental approval was acquired (Appendix 9), and the pupils supplied their assent after understanding the research objectives (described in a child-friendly information sheet, Appendix 8) and their right to withdraw at any time with no consequences. Confidentiality was important, so throughout observations and questionnaires, all data-gathering methods maintained anonymity by replacing identities with pseudonyms ("pupil 1," "pupil 2," etc.). Any documents containing initial data with names were blacked out prior to analysis (BERA, 2018). 
Providing a comfortable and safe atmosphere for students was essential. Pupils were assured that their honest responses were valuable and would not be shared with teachers or anyone else. 'Feelings fans' (Appendix 10) were offered to pupils at each part of the research and explained to pupils that they could use them at any time to indicate that they want to stop. Using a fan at any moment indicated a desire to end the observation or questioning, and their decision would be followed without question. Throughout the research procedure, participants were repeatedly reminded of the ability to withdraw. Prior to beginning, I also confirmed with the class teacher that the children were familiar with mindfulness practices in order to avoid introducing an unfamiliar topic that could cause students anxiety. 
These safeguards protected informed consent, confidentiality, and student well-being, demonstrating a dedication to ethical research techniques. Throughout the research, I understood the importance of time and when to conduct observations and questionnaires. The lesson observation blended well into the students' usual school day, but finding time to complete the surveys was difficult in a busy school environment. I was careful not to schedule this during the children's own time, such as playtime or lunchtime, so that they would not miss their breaks. I scheduled this at the end of the lesson, after they had finished their task. This was straightforward since students work in groups throughout the foundation phase, and their groups were prioritised to work first during the session so that their academic opportunities were not affected. 
During the questionnaires, I read the questions aloud to the students based on their attainment levels, but after each question, I reminded them that there were no right or wrong responses and that whatever answers they provided were extremely beneficial to my study and would not be shared with anyone else. When the research was finished, I debriefed the students and told them how impressed I was while observing them and how much their input would help me with my studies. I gave them 5 'dojo' points each once the research was concluded, making sure they didn't take it as a bribe, but rather as a thank you. 


Results / Analysis of results / Discussion

The data in this research was intended to understand groups of learners and whether mindfulness had an effect on engagement levels in the classroom. Trends were firstly identified in the observation data (Appendix 5) through a point system attributed to the pre-deciding factors that summarised engaged or disengaged behaviours, split into categories of verbal engagement, non-verbal engagement (body language) and on/off-task pupils. 
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Appendix 5, spreadsheet analysis of observation data

Both engaged and disengaged behaviours were recorded based on predetermined criteria, with a checkmark placed in the appropriate box on the observation schedule. The frequencies were documented at specific intervals during the lesson. For instance, each instance when the teacher instructed the students to engage in various activities, such as discussing ideas with a partner, counting aloud as a class, doing arithmetic problems on their whiteboards, directing their attention, or behaving in a desired manner was recorded. 
Following the adoption of mindfulness, verbal engagement improved from 9 to 16, representing a 7-point improvement. The level of interaction with body language increased by 14 points, from 28 to 32. The level of task participation grew by 13 points, from 25 to 38. The total score for engaged behaviours rose by 24 points, from 62 to 86. This heightened engagement score reflects existing literature (Flook et al., 2021) supporting the theory that short-term mindfulness training improves student focus and attention in class.
Regarding disengaged behaviours, there was a drop in both disengaged body language and off-task marks. However, verbal disengagement increased from zero to one. This could be attributed to the fact that the student was engaged in conversation with another individual about the topic at hand while seated on the carpet. The pupil may have been discussing the mathematical problem, but this occurred during a period when children were not instructed to communicate with their peers. 
The most prevalent body language actions indicating disengagement included doodling (unrelated to the lesson), turning away from the speaker, gazing into empty space, fidgeting, and avoiding eye contact. However, as previously mentioned, some of these traits, specifically the absence of eye contact and fidgeting, could be attributed to other circumstances such as ADHD (Ramos et al., 2016). However, the level of disengagement decreased by 6 points, from 20 to 14, following the mindfulness practice. This indicates that the activity had a beneficial effect on student involvement in this particular case. 

When analysing the data from the questionnaires, each score was obtained and an average created for each question on both questionnaires. The chart below allows for simultaneous visualisation of average self-reported engagement scores (Day 1 vs Day 2) for the same questions. By comparing the heights of the blue bars within the "Engagement in Lesson" section, you can see if engagement scores changed between Day 1 and Day 2.

The largest increase after the mindfulness activity was seen in the question regarding how easy they found the material to understand. The average score rose by 1.6 however this could be due to the content of the lesson fluctuating from the day before. However, both lessons were similar in content and new learning was presented again as it was also on the first day, which may negate any outside influences on content from negatively impacting the validity of the results. The pupils on both days reported that they did not feel that confident in that they understood the lesson well enough to help other pupils understand, however, they reported a higher average score after the mindfulness activity on day 2 for how fun the lesson was. This may indicate that they were engaged and enjoyed the lesson, but their confidence to explain concepts to someone else has only risen slightly. This could be due to other factors such as internal beliefs for mathematics skills or shyness rather than lack of engagement during the lesson. 


Appendix 6 – Graph showing average scores on 1-4 Likert Scale from questionnaires.

Additionally, exploration of focus/mindfulness data collected only on Day 2 is displayed in the graph below for pupils self-reported experiences of feelings of calm and being ready to learn. The stacked bars offer valuable information into the experiences of students regarding their focus and awareness on the second day. These data demonstrate that students likely experienced the advantages of the mindfulness session, as they reported feeling calm, composed, and attentive to their breathing during the activity. This results in a more precise reflection compared to reporting the contrary, as it is apparent that the mindfulness activity had an impact before the learning started. These findings compliment existing literature indicating that the emotional wellbeing of pupils improves engagement in the classroom (Graziano et al., 2007; Flint et al., 2017).


Appendix 7 – Self-reported average levels of calmness and readiness to learn following the mindfulness activity based on Likert Scale 1-4. 

Although these findings indicate a positive influence of mindfulness activities on pupil engagement, it is important to maintain an awareness of the role of the researcher in the research process. Being known by the children, providing them with information about the research and regaining assent multiple times throughout the study, pupils have an insight into what it is that is being observed, potentially impacting behaviour and engagement. Additionally, as the researcher, it is impossible to remain entirely objective whilst collecting data and expecting any certain outcome (Berger, 2015). 

Conclusions/reflection/recommendations
This study investigated the potential of mindfulness activities improving engagement in year 2 pupils. By employing a combination of structured classroom observations and pupil-reported data from questionnaires, the research aimed to explore changes in engagement levels before and after the mindfulness intervention.
The findings from this study suggest that the mindfulness activity may have had a positive impact on pupil engagement in the lesson. Observation data indicated a potential increase in the frequency of observed engaged behaviours after the mindfulness activity and the validity of the Leuven Scale is well-known and robust to measure student engagement, making it a valid choice for this specific research objective. Additionally, pupil responses on the questionnaires suggested a possible shift towards more positive self-reported engagement following the intervention. They also reported finding the material easier to understand, however although the lesson that followed the mindfulness activity was the same topic as the day before, content similarity may need consideration in further research. However, in future research perhaps piloting the questionnaires with a small group beforehand can help refine them for clarity and ensure they effectively capture pupil experiences.
However, it is important to acknowledge the limitations of this study. The relatively small sample size necessitates caution when interpreting the results. Future research with a larger sample could provide more robust evidence for the effectiveness of mindfulness in promoting engagement. Additionally, exploring different mindfulness activities and their impact on engagement across various subjects and age groups would be valuable avenues for further research.
Despite these limitations, this study contributes to the growing body of research on mindfulness interventions in educational settings. The potential benefits of mindfulness for improving pupil engagement warrant further exploration. By incorporating mindfulness practices into the classroom routine, educators may be able to create a more focused and positive learning environment for their pupils.
Based on these findings, perhaps future strategies in my own practice can include mindfulness integration such as guided breathing as part of a regular classroom routine, rather than a one-time intervention. 
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Appendix 1:
Observation Schedule Template
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Appendix 2 – Questionnaire 1
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Appendix 3 – Questionnaire 2
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Appendix 4
YouTube Video for mindfulness exercise
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Appendix 5
Observation data spreadsheet. 
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Appendix 6
Questionnaire data spreadsheet
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Appendix 7
Information sheet for for parents.[image: A letter to a child
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Appendix 8
Copy of pupil information sheet
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Appendix 9
Consent form for parents
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Appendix 10 
‘Feelings fans’ for pupil assent 
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Pupil 1 2 6 6 14 0 2 1 3
Pupil 2 2 6 6 14 0 0 0 0
Pupil 3 1 5 1 7 0 3 2 5
Pupil 4 1 3 4 8 0 4 2 6
Pupil 5 3 6 5 14 0 1 1 2
Pupil 6 0 2 3 5 0 3 1 4
9 28 25 62 0 13 7 20

Pupil 1 4 5 6 15 0 2 2 4
Pupil 2 4 6 6 16 0 0 1 1
Pupil 3 2 6 6 14 0 1 1 2
Pupil 4 3 6 6 15 1 3 1 5
Pupil 5 1 4 7 12 0 0 1 1
Pupil 6 2 5 7 14 0 0 1 1
16 32 38 86 1 6 7 14
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Checklist observer: Miss L Lyle

Date: 

Subject/topic:

Time scale:Context:





Engaged behaviours checklist. 

		

		Verbal participation

		Body Language

		On-task

		Notes



		Pupil 1

		

		

		

		



		Pupil 2

		

		

		

		



		Pupil 3

		

		

		

		



		Pupil 4 

		

		

		

		



		Pupil 5 

		

		

		

		



		Pupil 6 

		

		

		

		







Disengaged behaviours checklist. 

		

		Verbal participation

		Body Language

		On-task

		Notes



		Pupil 1

		

		

		

		



		Pupil 2

		

		

		

		



		Pupil 3

		

		

		

		



		Pupil 4 

		

		

		

		



		Pupil 5 

		

		

		

		



		Pupil 6 

		

		

		

		







		Category

		Engaged Behaviours

		Disengaged Behaviours



		Verbal Participation

		· Raised hand.

· Answers questions

· Engages in the conversation.

· Asks further questions.

· Discusses with a peer.

· Actively participates in discussion.

· Asks relevant questions.

· Shares their thoughts.

· Builds on others’ ideas.

· Responds to prompts and questions.

· Offers solutions and explanations.

· Volunteers.

		· Disturbing other pupils 

· Interrupting the teacher

· Calling out

· Non-serious participation 

· Overtly high energy and outbursts







		Non-verbal and body language

		· Facing the correct direction.

· Appears to be listening to teacher input and concentrating on the topic.

· Maintaining good posture.

· Making eye contact with teacher and students.

· Leaning in to listen attentively.

· Showing interest or curiosity through facial expressions e.g. raised eyebrows or smiling. 



		· Passive

· Appears absent.

· Displays no obvious signs of being engaged.

· Little participation

· Distracted

· Daydreaming

· Appearing bored or frustrated through facial expressions.

· Doodling or fidgeting

· Lack of interest in topic 

· Difficulty staying on task.

· Lack of eye contact or staring into space (Note: this may be a sign of inner concentration)

· Facing the wrong way.





		On-task

		· Pupil completes task set.

· Pupil listens to instructions and complies (e.g. tell the person sitting next to you…)

		· Pupil does not complete the task.

· Pupil does not do as instructed during input.
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Questionnaire%201.docx
Questionnaire 1 – For pupils preceding observation 1 (with no mindfulness activity)





· Did you learn something new today?


[image: A yellow and black smiley faces

Description automatically generated]

· Not really (Sad)

· Maybe (Neutral)

· A little bit (Smiling face)

· Yes, a lot! (Big smiling face)





· Did you use your brain a lot during the lesson today?

[image: A yellow and black smiley faces

Description automatically generated]


· Empty head (Sad face)

· A little bit (Neutral face)

· Mostly (Smiling face)

· Thinking cap on all the time! (Big smiling face)



· Was the lesson fun today?

[image: A yellow and black smiley faces

Description automatically generated]


· Not really (Sad face)

· A little bit (Neutral face)

· Really fun! (Smiling face)

· The best! (Big smiling face)





· Did you feel like you could help others understand the topic during the lesson?

[image: A yellow and black smiley faces

Description automatically generated]


· Crossed arms (Sad face)

· Maybe (Neutral face)

· A little bit (Smiling face)

· Yes, I could help! (Big smiling face)



· How actively did you participate in the lesson activities today? 

[image: A yellow and black smiley faces

Description automatically generated]


· Not at all (Sad face)

· A little bit (Neutral face)

· I gave good answers (Smiling face)

· Yes, I was really involved! (Big smiling face)





· Did you find the lesson activities easy to understand?

[image: A yellow and black smiley faces

Description automatically generated]

· Not at all (Sad face)

· A little bit (Neutral face)

· Yes, I understood (Smiling face)

· Yes, I understood and could explain to others! (Big smiling face)
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Questionnaire 1 - For pupils preceding observation 1 (with no mindfulness activity)

« Did you lear something new today?

o Not really (Sad)
o Maybe (Neutral)

o Alittle bit (Smiling face)

o Yes, a lofl (Big smiling face)

+ Did you use your brain a lot during the lesson today?

o Empty head (Sad face)
o Alittle bit (Neutral face)

o Mostly (Smiling face)

o Thinking cap on all the time! (Big smiling face)

« Was the lesson fun today?

o Not really (Sad face)
o Alittle bit (Neutral face)
5 Really fun! (Smiling face)
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o The bestl (Big smiling face)

« Did you feel like you could help others understand the topic during the lesson?

o Crossed arms (Sad face)
o Maybe (Neutral face)

o Alittle bit (Smiling face)

o Yes, | could help! (Big smiling face)

« How actively did you participate in the lesson activities today?

o Not at all (Sad face)
o Alittle bit (Neutral face)

o | gave good answers (Smiling face)

o Yes, | was really involved! (Big smiling face)

« Did you find the lesson activities easy to understand?

o Not at all (Sad face)
o Alittle bit (Neutral face)
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Engagement Level Questions (After Mindfulness Activity):

Read questions together and allow children thinking time of 30 seconds before answering. Tick or circle the emoji that best represents your answer.  



· How well did you focus on your breathing during the mindfulness activity?[image: A yellow and black smiley faces

Description automatically generated]

· Not at all (Sad face)

· A little bit (Neutral face)

· Mostly (Smiling face)

· Really well (Big smiling face)



· How calm did you feel during the mindfulness activity?

[image: A yellow and black smiley faces

Description automatically generated]

· Not at all (Sad face)

· Sort of calm (Neutral face)

· Mostly calm (Smiling face)

· Super calm (Big smiling face)




· How quiet and still were you during the mindfulness activity?

[image: A yellow and black smiley faces

Description automatically generated]

· I could not relax (Sad face)

· I was OK but did not feel that calm (Neutral face)

· I felt mostly chilled out (Smiling face)

· I felt super quiet and still and relaxed! (Big smiling face)





· How well did you listen to the instructions for the mindfulness activity?

[image: A yellow and black smiley faces

Description automatically generated]


· Chatty Chipmunk (Sad face)

· A little bit (Neutral face)

· Mostly (Smiling face)

· Like a listening lion (Big smiling face)





· Do you feel more ready to learn after doing the mindfulness activity?

[image: A yellow and black smiley faces

Description automatically generated]


· Not really (Sad face)

· Kind of (Neutral face)

· A little bit (Smiling face)

· Yes, definitely! (Big smiling face)



· Did the mindful activity help you understand the topic better?


[image: A yellow and black smiley faces

Description automatically generated]

· Scrambled eggs (Sad face)

· Maybe (Neutral face)

· A little bit (Smiling face)

· Like fitting puzzle pieces together! (Big smiling face)






· Did you learn something new today?


[image: A yellow and black smiley faces

Description automatically generated]

· Not really (Sad)

· Maybe (Neutral)

· A little bit (Smiling face)

· Yes, a lot! (Big smiling face)





· Did you use your brain a lot during the lesson today?

[image: A yellow and black smiley faces

Description automatically generated]


· Empty head (Sad face)

· A little bit (Neutral face)

· Mostly (Smiling face)

· Thinking cap on all the time! (Big smiling face)



· Was the lesson fun today?

[image: A yellow and black smiley faces

Description automatically generated]


· Not really (Sad face)

· A little bit (Neutral face)

· Really fun! (Smiling face)

· The best! (Big smiling face)





· Did you feel like you could help others understand the topic during the lesson?

[image: A yellow and black smiley faces

Description automatically generated]


· Crossed arms (Sad face)

· Maybe (Neutral face)

· A little bit (Smiling face)

· Yes, I could help! (Big smiling face)



· How actively did you participate in the lesson activities today? (Busy bee face with wings buzzing vs. Sleepy sloth face)

[image: A yellow and black smiley faces

Description automatically generated]


· Not at all (Sad face)

· A little bit (Neutral face)

· I gave good answers (Smiling face)

· Yes, I was really involved! (Big smiling face)





· Did you find the lesson activities easy to understand?

[image: A yellow and black smiley faces

Description automatically generated]

· Not at all (Sad face)

· A little bit (Neutral face)

· Yes, I understood (Smiling face)

· Yes, I understood and could explain to others! (Big smiling face)
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<Engagement Level Questions (After Mindfulness Activity):

4Read questions together and allow children thinking time of 30 seconds before answering.

Tick or circle the emoji that best represents your answer. « How well did you listen to the instructions for the mindfulness activity?

« How well did you focus on your breathing during the mindfulness activity? . . . .

o Not at all (Sad face)
o Alittle bit (Neutral face)

o Mostly (Smiling face)

o Really well (Big smiling face)

« How calm did you feel during the mindfulness activity?

o Not at all (Sad face)
o Sort of calm (Neutral face)
o Mostly calm (Smiling face)
o Super calm (Big smiling face)

« How quiet and still were you during the mindfulness activity?

o I could not relax (Sad face)
o was OK but did not feel that calm (Neutral face)
o I felt mostly chilled out (Smiling face)

o I felt super quiet and still and relaxed! (Big smiling face)

o Chatty Chipmunk (Sad face)
o Alittle bit (Neutral face)

o Mostly (Smiling face)

5 Like a listening lion (Big smiling face)

+ Do you feel more ready to learn after doing the mindfulness activity?

o Not really (Sad face)
o Kind of (Neutral face)

o Alittle bit (Smiling face)

> Yes, definitely! (Big smiling face)

« Did the mindful activity help you understand the topic better?

o Scrambled eggs (Sad face)
o Maybe (Neutral face)
o Alittle bit (Smiling face)
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o Like fitting puzzle pieces together! (Big smiling face)

« Did you lear something new today?

o Not really (Sad)
o Maybe (Neutral)

o Alittle bit (Smiling face)

o Yes, a lofl (Big smiling face)

+ Did you use your brain a lot during the lesson today?

o Empty head (Sad face)
o Alittle bit (Neutral face)

o Mostly (Smiling face)

o Thinking cap on all the time! (Big smiling face)

« Was the lesson fun today?

o Not really (Sad face)
o Alittle bit (Neutral face)

5 Really fun! (Smiling face)
o The best! (Big smiling face)

« Did you feel like you could help others understand the topic during the lesson?

o Crossed arms (Sad face)
o Maybe (Neutral face)

o Alittle bit (Smiling face)

o Yes, | could help! (Big smiling face)

« How actively did you participate in the lesson activities today? (Busy bee face with wings

buzzing vs. Sleepy sloth face)

o Not at all (Sad face)
o Alittle bit (Neutral face)

o | gave good answers (Smiling face)

o Yes, | was really involved! (Big smiling face)

« Did you find the lesson activities easy to understand?
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INFORMATION SHEET
PROJECT TITLE: How effective is the use of mindfuiness for improving engagement with year
2 pupils?

Dear Parent / Carer,

My name s Miss Lyle and | am studying for a PGCE qualicatin at X1 Athiofa, University of
Wales Trinity Saint David. | am currenty a student teacher at Cy{grfa Park Primary School
and am teaching in your child's class.

| would like to invite your child to partcipate in my research project. The tile of the projectis
“How effective s the use of mindfuiness for improving engagement with year 2 pupils?

1aim to understand how pupils in year two feel about school and what factors contribute to their
engagement and well-being in the ciassroom. Through your child's participation, | hope to
ascertain the impact of ell-being activities such as mindfulness on pupil engagement in the
classroom and develop sirategies to improve the leaming environment and make school a more
positive experience for all students.

‘The process wil involve observations of pupil engagement during lesson inputs before and
after mindfuiness actviies such as whole class breathing activties and collaborative games.
Engagement will be observed (non-recorded) by the student teacher and a random sample of
pupils will be invited to take partin a questionnaire. The questionnaire wil be used for pupils to
rate their experience of the lesson and activites using smiley face emojs to signal their ikes
and disikes.

All names will be kept strictly confidential and will only be known by myself and my research
partner. Your child's participation in this study is completely voluntary 50 you or your child can
withdraw from the study at any stage. Your child wil also be asked 1o give their assent before.
the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group.
interview, | would be happy to provide you with a copy of the findings at your request. The
results of the research vill be discussed in a university assignment that il contribute to my
PGCE course. The resuts of his study will be stored in a private, passviord-protected file and
all raw data wil be destroyed once the assessment has been marked.

1 thank you in advance for your time. If any questions do arise, feel free to contact me at your
convenience.

Yours faithfully,

Miss L Lyle
09/0412024
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Information%20Sheet%20For%20Pupils.docx
Information Sheet (for pupils).



Bore da pawb!

I have a fun project to tell you about! I really need your help. 

It's all about making school a happier place for children like you!

I want to know how you feel about school and what makes you excited to learn. So, I'm going to watch how you pay attention during some activities in class. Then, we'll try some special activities together, like breathing exercises and games, to see if they help you feel even happier and even more focused at school.

During the activities, I'll watch you closely, but don't worry, I won't take any videos or pictures. Afterward, some of you might get to answer a questionnaire where you can use smiley face emojis to tell me what you liked and didn't like about the activities.

Your names will be a secret – only I will know what answers you give. And guess what? You don't have to join in if you don't want to! And if you start but then decide you'd rather not, that's okay too, no problem at all!

I am so grateful for your help with my project, it is super helpful to me! 
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[nformation Sheet (for pupils).

Bore da pawb!
I have a fun project to tell you about! | really need your help.
It's all about making school a happier place for children like you!

I want to know how you feel about school and what makes you excited to learn. So,
I'm going to watch how you pay attention during some activities in class. Then, we'll
try some special activities together, like breathing exercises and games, to see if they
help you feel even happier and even more focused at school

During the activities, Il watch you closely, but don't worry, | won't take any videos or
pictures. Afterward, some of you might get to answer a questionnaire where you can
use smiley face emojis to tell me what you liked and didn't like about the activities.

Your names will be a secret - only | will know what answers you give. And guess
what? You don't have to join in if you don't want to! And if you start but then decide

you'd rather not, that's okay too, no problem at all:

1:am so grateful for your help with my project, it is super helpful to met
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CONSENT FORM
PROJECT TITLE:
How effeciive is the use of mindfulness for improving engagement with year 2 pupils?

Name of Researcher: Miss L Lyle

Please box

.1 confirm that | have read and understand the information sheet dated 09/04/24 for
the above study.

2. | understand that my child's participation is voluntary and that | am free to
withdraw my chid from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time,
reason

out giving a
4. 1 understand that the information given by my child wil be used in a university
assignment

5. I understand that my child's name will not appear at any time.

6. 1 agree for my child to take partin the above study.

Childs name Parent signature Date

When completed, please return to [N by Friday 19% April.

Thank you.

oo 0o
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Ethics Form 2312417 Liz Lyle.pdf
Ethics Form 2312417 Liz Lyle

by Liz Lyle
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» Prifysgol Cymru

» Y Drindod Dewi Sant

S University of Wales PG2/E1 FORM
Trinity Saint David

APPLICATION FOR ETHICAL APPROVAL

RESEARCH STUDENTS

This form is to be completed by the student within SIX months for full-time students and TWELVE months
for part time students, after the commencement of the research degree or following progression to Part
Two of your course.

Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd.uwtsd.ac.uk).

This document is also available in Welsh.

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
pgresearch @uwisd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A
researcher may not be covered by the University’s insurance if ethical approval has not been obtained
prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken
on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and
society, and the use of this stock of knowledge to devise new applications”. As such this covers activities
undertaken by members of staff, postgraduate research students, and both taught postgraduate and
undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing
within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see
Checklist for details of process for different categories of application.

SECTION A: About You (Principal Researcher)

1 Full Name: Elizabeth Lyle
2 Tick all boxes that apply: Member of staff: :-'iarinlg“o\::ary research O
3 In_stit_utg/Academic Yr Athrofa — Trinity St David
Discipline/Centre:
4 Campus:

Swansea
2312417 @student.uwtsd.ac.uk

5 E-mail address:

6 Contact Telephone Number: 07767839391

For students: student number
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7 Student Number: 2312417
8 Programme of Study: PGCE
9 Director of Studies/Supervisor: | Sonny Singh / Steve Hadley

SECTION B: Approval for Research Activity

1 Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate YES = NO O
approval process for different levels of research by different
categories of individual)
Date
2 If Yes, please indicate source of Research Degrees Committee O
approval (and date where known):
Approval in principle must be | |nstitute Research Committee O
obtained from the relevant source -
prior to seeking ethical approval Other (Sonny Singh) = 14/3/2024

SECTION C: Internal and External Ethical Guidance Materials

add rows to this table if needed.

Please list the core ethical guidance documents that have been referred to during the completion of
this form (including any discipline-specific codes of research ethics, location-specific codes of
research ethics, and also any specific ethical guidance relating to the proposed methodology).
Please tick to confirm that your research proposal adheres to these codes and guidelines. You may

UWTSD Research Ethics & Integrity Code of Practice

=

UWTSD Research Data Management Policy

=

BERA (2018) Ethical Guidelines for Educational Research, fourth edition. Available at:
https://www . bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018

=

SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their
personal data with the university. If there are no external collaborators then leave this section blank and

continue to section E.

1 Institution
2 Contact person name
3 Contact person e-mail address
4 Is your research externally funded? YES O NO 1
5 Are you in receipt of a KESS schaolarship? YES O NO O
6 Are you specifically employed to Voluntary YES O NO |
- undertake this research in either a Emploved

paid or voluntary capacity? mploye YES a NO a
8 Is the research being undertaken If YES then the

within an existing UWTSD Athrofa permission question = J e o
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Professional Learning Partnership below does not need
(APLP)? to be answered.
9 Has permission to undertake the (If YES attach copy)
research has been provided by the If NO the application YES O NO O
partner organisation? cannot continue

Where research activity is carried out in collaboration with an external organisation

10

Does this organisation have its own ethics approval system? YES O NO O

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this
may be a copy of an email if appropriate).

SECTION E: Details of Research Activity

L o What is the impact of incorporating mindfulness activities in the classroom on
1 Indicative title: the engagement levels of pupils?
2 Proposed start date: 14t March 2024 Proposed end date: 31st July 2024
Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the
points below:
Purpose of Research Activity
Proposed Research Question
Aims of Research Activity
Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
What the research activily will add to the body of knowledge
How it addresses an area of importance.
Purpose of Research Activity
The proposed activity is to investigate the impact of incorporating mindfulness-based techniques in the
classroom such as breathing exercises and age-appropriate mindfulness games. The specific impact that will
3 be measured is the effect on levels of pupil engagement to support existing literature that states mindfulness
increases pupil engagement (Flook, 2017). The purpose of this research is to examine the effects on
engagement within a year 2 classroom to influence my own practice while supporting Wales's national priority
on learner engagement and wellbeing (Curriculum for Wales, 2022).
4 Research Question What is the impact of incorporating mindfulness activities in the classroom on the
engagement levels of pupils?
Aims of Research Activity
The aim of the research is to improve my understanding of the benefits of mindfulness in the classroom for
5 promoting engagement in learners. The results and/or knowledge gained will influence my future practice and
determine how | implement such activities in my own classroom.
(this box should expand as you type)
6 Objectives of Research Activity
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Through observations and questionnaires with a small sample of pupils, the objective is to
accomplish qualitative and quantitative results that determine an effect on engagement both prior to
and following mindfulness activities.

(this box should expand as you type)

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed. You do not need to
justify the methods here, but should instead describe how you intend to collect the data necessary
for you to complete your project.

This enquiry will explore the effect of implementing mindfulness activities in the classroom on pupil's
engagement. The aim is to understand whether mindfulness has a positive impact on pupil
engagement to influence my future practice.

I will use a range of methods for data collection including structured observations, questionnaires
and semi-structured interviews.

Children will be observed during the input to a lesson two days in a row (immediately after morning
break time). Firstly, when there has been no mindfulness activity and again at the same time the
following day after a mindfulness activity. Levels of engagement will be tracked using a structured
observation form to provide quantitative data.

Viewpoints of pupils will be established using mixed-method questionnaires with both closed and
open-ended questions allowing for mixed data (both qualitative and quantitative) to be collected. The
guestionnaire will begin with a ‘Likert scale’ set of questions in which the children can indicate their
agreement/disagreement or likes/dislikes using emoji faces. The final few questions will be open-
ended to gather richer data on children’s experiences and perceptions and provide qualitative data.
Children will be selected based on consent from parents and assent from children, and they will be
reminded that they have the right to withdraw at any time with no consequences. The questionnaire
will be guided by the researcher with questions being read aloud to support in an age-appropriate
way.

Following the questionnaire, semi-structured interviews with a planned list of open-ended will be
offered to any pupils from the sample group who are happy to participate and expand on their
viewpoints and perceptions. Follow-up questions based on the viewpoints of children may be asked
in an age-appropriate manner.

The observation, questionnaire and interview data will then be analysed to indicate the level of
engagement during a lesson input when a mindfulness session has taken place.

| will employ the findings of this research in the planning of my future lessons and improve my
teaching in the area of engagement.

Location of research activity
Identify all locations where research activity will take place.

Class 8 (Year 2) Primary school in South Wales, UK.

(this box should expand as you type)

Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
guidelines (e.g. from local professional associations/leamed societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
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licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do
the research then please state this.
nfa
9
(this box should expand as you type)
Use of documentation not in the public domain: Are any documents NOT NO =
10 | publicly available?
YES O
If Yes, please provide details here of how you will gain access to specific documentation that is not
in the public domain and that this is in accordance with the current data protection law of the
country in question and that of England and Wales.
11
(this box should expand as you type)
Does your research relate to one or more of the seven aims of the Well-being
of Future Generations (Wales) Act 2015? YES NO
12 | A prosperous Wales O O
13 | A resilient Wales O O
14 | A healthier Wales X O
15 | A more equal Wales X O
16 | A Wales of cohesive communities O O
17 | A Wales of vibrant culture and thriving Welsh language O O
18 | A globally responsible Wales O O
19 | If YES to any of the above, please give details:

A healthier Wales:
Mindfulness may improve students' emotional well-being and stress levels, leading to healthier lifestyles.

A more equal Wales:
Mindfulness practices may help students develop self-awareness and emotional regulation abilities, which
may level the playing field for future success.

SECTION F: Scope of Research Activity

Will the research activity include: YES NO
1 Use of a questionnaire or similar research instrument? X O
2 Use of interviews? D} DX
3 Use of focus groups? 1 X
4 Use of participant diaries? O DX
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5 Use of video or audio recording? O |
6 Use of computer-generated log files? O X
7 Participant observation with their knowledge? X O
8 Participant observation without their knowledge? O D
9 Access to personal or confidential information without the participants’ specific O =

consent?
10 Administration of any questions, test stimuli, presentation that may be O =

experienced as physically, mentally or emotionally harmful / offensive?
11 | Performance of any acts which may cause embarrassment or affect self-esteem? O bzl
12 | Investigation of participants involved in illegal activities? O Dz}
13 | Use of procedures that involve deception? O
14 | Administration of any substance, agent or placebo? O X
15 | Working with live vertebrate animals? O D
16 | Procedures that may have a negative impact on the environment? O Dz}
17 Other primary data collection methods. Please indicate the type of data collection

method(s) below.

Details of any other primary data collection method:

O Dz}
(this box should expand as you type)

If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the
following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been
obtained.

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

Who are the intended participants:
YES NO
1 | Students or staff at the University? O DX
2 | Adults (over the age of 18 and competent to give consent)? O
3 | Vulnerable adults? O bzl
4 Children and Young People under the age of 187 (Consent from Parent, Carer or = O
Guardian will be required)
5 | Prisoners? O X
6 | Young offenders? O Dz}
7 Those who could be considered to have a particularly dependent relationship with O =
the investigator or a gatekeeper?
8 | People engaged in illegal activities? O bzl
Others. Please indicate the participants below, and specifically any group who
9 | may be unable to give consent.
O Dz}
Details of any other participant groups:
April 2022° 6 P G2 Ethical Approval Form
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(this box should expand as you type)

how will they be recruited?

Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and

How many participants are

Approximately six participants will take part in the study. There
will be a maximum of six pupils observed and also a maximum of
six pupils taking part in the questionnaire. Some of these pupils

n
10 | expected? will also complete the semi-structured interviews.
11 Who will the participants be? Pupils from a Year 2 class.
The participants will be selected randomly by selecting from an
alphabetical list of children, whose parents have given consent.
12 How will you identify the Every fourth name will be selected to take part, and pupils may
participants? decline if they like. If a pupil does decline, the name underneath
theirs on the alphabetical register will be selected.
Information for participants:
YES NO N/A
13 Will you describe the main research procedures to participants in 5 0 O
advance, so that they are informed about what to expect?
14 | Will you tell participants that their participation is voluntary? X O O
15 | Will you obtain written consent for participation? X O O
16 Will you explain to participants that refusal to participate in the = 0 O
research will not affect their treatment or education (if relevant)?
17 If the research is observational, will you ask participants for their = 0 O
consent to being observed?
18 Will you tell participants that they may withdraw from the research at = O 0
any time and for any reason?
19 With questionnaires, will you give participants the option of omitting 5 0 O
questions they do not want to answer?
20 Will you tell participants that their data will be treated with full = O O
confidentiality and that, if published, it will not be identifiable as theirs?
21 Will you debrief participants at the end of their participation, in a way = 0 0
appropriate to the type of research undertaken?
22 | It NO to any of above questions, please give an explanation
(this box should expand as you type)
Information for participants: YES NO N/A
24 | Will participants be paid? O X O
April 2022° 7 P G2 Ethical Approval Form
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25 | Is specialist electrical or other equipment to be used with participants? O X O

26 Are there any financial or other interests to the investigator or O = O
University arising from this study?

57 Will the research activity involve deliberately misleading participants in 0 = 0
any way, or the partial or full concealment of the specific study aims?

28 | If YES to any question, please provide full details

(this box should expand as you type)

SECTION H: Anticipated Risks

Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

Yes O
1 Full risk assessment completed and appended? No =
Risks to participants
2 | For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm,

transfer of personal data, sensitive organisational information

Risk to participants: How you will mitigate the risk to participants:
Write the risks here. Number each one.
1.1 will adhere to child protection and safeguarding
regulations. I will ensure informed consent and assent

1. Physical or psychological harm process are robust and thorough e.g. clarity regarding the
purposes, benefits and risks of taking part in the research,

Emotional distress g that te folly underetand thei
. . . ensuring that young people fully understand their own
3. Potential for discomfort and disagreement e ‘:" & peop o ) ; S
position it relation to the research, and their right to

amongst participants during the group withdraw from it at any time. Establish positive
discussion may be considered harmful to the | communication with parents and any gatekeepers of
professional and reputational of individuals provision that the young people attend. Work

in the research. collaboratively with them in promoting an understanding
of the research purposes, and the rights of the young
people participating in it, and those that chose not to do so.
Ensure that questionnaires are conducted on a one-to-one

4. Disturbance to relationships with staff
5. Risk that participants may feel coerced into

giving positive or biased responses to basis in a safe and private space, in which participants can
questions due to relationships and position express themselves freely without fear of recrimination
in the organisation as a pupil from staff or peers. Ensure robust procedures for

maintaining the confidentiality and anonymity of all
participants to the research. Avoid revealing any
stigmatising information regarding any of the participants,
ensuring that their participation remains confidential.
Ensure procedures for data storage are in accordance with
university procedures and ethical guidelines.

2.1 will ensure access to appropriate support should this
become evident and reconsider/revise the approach being
taken. Work with gatekeepers in clarifying the availability
of support services for those participating in the research.
Work collaboratively with gatekeepers in exploring any
issues that may arise in the questionnaire which may be a
cause of distress to each of the young people taking part in
the research. Be clear with the young people regarding the
conduct of the questionnaires, the area to the covered, and
their rights to stop the interview or withdraw from it at any
time. Consult with staff, parents/guardians, to gain an
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understanding of personal circumstances of the young
people participating in the research in order to ensure that
the interviews are conducted in a sensitive way, and that
the interview subject matter does not cause distress.
Ensure, as fully as possible, that participants understand
the nature of the research, its purposes, and possible
implications in order to avoid misunderstandings and
manage expectations. Ensure regular followup
communication with participants in order to re-affirm
consent and to update them on the progress of the
research.

3. To avoid discomfort and disagreement during the
questionnaire, I will develop a discussion guide which will
define the parameters and scope of the questions being
discussed. Participants will be given a participant
information sheet intended to remind them of the
following: Context and background to the research;
Purpose of the discussion: Research questions; Informed
Consent; Specific questions/statements to be addressed;
Use of the data gathered in the discussion; Closure and
briefing on the use of the information and data gathered in
the discussion. I will moderate the discussion, providing
reminders throughout as to the purpose of the discussion
to ensure professional decorum is maintained in line with
UWTSD codes of conduct. During the discussion about
the xxx, if group members begin to be critical in a way
that exposes participants to any degree of risk to the
reputation of individuals or UWTSD, I will remind group
members of their obligations with regard to professional
conduct.

4.1 will ensure clarity with all young people and
staff/gatekeepers regarding the aims and focus of the
research. I will minimise the disturbance of day-to-day
activities within the provision due to the research project. 1
will ensure the confidentiality and anonymity of those
participating in the research, at all times. I will ensure
appropriate and secure storage of data. I will reassure
participants that the information that they provide will not
be disclosed without their consent. I will ensure interviews
are conducted in a suitably confidential environment to
minimise the risk of positionality. I will work with
gatekeepers to promote an understanding of the nature of
the research, and to gain assurances that the young
people’s participation in it is fully supported and will not
result in recrimination by staff or peers.

5. Prior to the group questionnaire, participants will be
provided with participant information (verbal, read in age-
appropriate terms from a sheet) with which informed
consent will be sought. To avoid the risk of participants
feeling coerced, a debrief will be available to participants
following the discussion

If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

n/a
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(this box should expand as you type)

Risks to the investigator

4 | For example: personal health & safety, physical harm, emotional distress, risk of accusation of

harm/impropriety, conflict of interest

1.

2.

Risk to the investigator:

Allegations while conducting interviews

Accusations of fabrication or falsification
of data

Concerns of coercion
Participants may wish to withdraw

A possible conflict of interests between
the researcher and participants

A confidentiality breach due to data being
released accidentally

Risks relating to the possibility of
unexpected negative emotions of the
interviewees owing to, for example, an
uncomfortable interview place, the
anxiety for unintentional disclosure in
reference to the participants or for any
unintentional inappropriateness of
conduct violating any possible document.

How you will mitigate the risk to the investigator:

L.

I will ensure access to a suitable space that
secures the confidentiality of the of the
participant contributions, whilst also being
visible to other colleagues.

I will clarify with participants regarding
access to transcripts of questionnaires or
field notes. | will ensure debriefing with
participants to include recapping on and
clarifying where necessary the contributions
that they have made. | will work with
gatekeepers to promote a comprehensive
understand of the nature of the research
project.

It will be made explicit that participants are
free to disengage and that in that event, this
will not impact on assessment or outcomes
of their programme of study.

In the case of withdrawal from the student
group, discussions would be conducted with
the remaining participants and new
participants will be recruited, if necessary,
who will be fully briefed, and whose
informed consent will be sought.

Where there is a potential conflict of
interest between the researcher and the
participants, for example the researcher
may be involved in some aspect of the
assessment of participants work, the
researcher will not assess that participant’s
work.

The research will be stored on the UWTSD
cloud and any recordings, data or transcript
will be password protected in electronic
folders on UWTSD systems and subject to
university protocols. However, GDPR
statements will be included in any
participant information and consent and
that the researcher has completed training
on GDPR and will ensure that all records are
kept in secure cloud locations as a
precaution and not on any hard drive.

| will be cautious about the places to have
guestionnaires and choose quiet and public
places. The participants are assured that all
the personal data of the participants are
securely stored in the safe place such as my
own personal device in a password
protected file. All the related laws and
regulations will be carefully studied before
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the research activities to avoid
unintentional misconduct that arouse
suspicion and antagonism from authorities.

University/institutional risks

For example: adverse publicity, financial loss, data protection

Risk to the University:

1. Reputational damage (Potential complaint
against the researcher for causing emotional
distress or embarrassment that could cause
reputational damage)

(this box should expand as you type)

How you will mitigate the risk to the University:

1. 1will ensure adherence to the UWTSD code
of ethics and research standards and
commonly agreed standards of good
practice.

¢ | will ensure compliance with data storage
regulations and university guidelines and
security procedures.

* | will ensure that research methodology is
robust and that methods are appropriate.
Adhere to the UWTSD code of conduct (and
also the EWC code of conduct if you are a
teacher).

e | will establish clarity regarding procedures
on reporting of disclosures in field work
settings.

e | will work with partners to promote a
comprehensive understanding regard the
nature of the research in order to avoid
misunderstandings and manage
expectations.

Environmental risks

For example: accidental spillage of pollutants, damage to local ecosystems

Risk to the environment:

1. Use of paper
2. Travel - carbon footprint.

(this box should expand as you type)

How you will mitigate the risk to environment:

This research activity will mostly use electronic systems
reducing the need for bleached paper and need for travel.

Disclosure and Barring Service

contact with such participants.

If the research activity involves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any

YES NO N/A

Does your research require you to hold a current DBS Certificate? D=4 O O

If YES, please give the certificate number. If the certificate number is not
available please write “Pending”; in this case any ethical approval will be
subject to providing the appropriate certificate humber.

001839631772

SECTION I: Feedback, Consent and Confidentiality

1

Feedback

What de-briefing and feedback will be provided to participants, how will this be done and when?

April 2022 11
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Observation 1 & 2: Children will be de-briefed after the observations to ensure they understand the
purpose of the research and can ask questions. Due to the age of the children in year 2, the debrief
will be short and engaging. | will thank the children and express my appreciation for their
participation in my research and explain that this is to help me learn how we can teach them best. |
will let children know that the research is not going to be shared with anybody else and is
confidential. | will encourage them to ask questions about the research and answer in an honest
and age-appropriate way, keeping the conversation positive and focusing on the importance of their
contribution to my research.

Questionnaire and interviews: At the end of the questionnaire and interviews, | will briefly explain
that | am trying to learn about what makes learning fun and interesting in their class. | will reassure
and remind children that their answers are confidential, and they will not get in any trouble, and that
their contribution is really helpful to me. | will allow time for children to ask questions and encourage
them to share their thoughts about the experience.

Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

Parents and caregivers will be asked for consent via a letter home from school two weeks prior to
data collection. Once consent from parents is received, pupils will be informed of the research study
the day before it begins taking place and have the opportunity to ask questions about the research
and their involvement. Children whose parents have given consent will be invited to take part in the
observations and questionnaire, after having the research re-explained to them in a child friendly
way. Pupils will need to consent verbally and assent will be established throughout the process,
reminding children that they may stop their participation at any time with no consequences. There
will be a tick box at the beginning of the questionnaire for children to tick if they are happy to
continue before beginning.

Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

No names will be mentioned in any outputs, nor will any information indicating which pupil is which
be revealed. Pseudonyms may be assigned for the purposes of data following the data collection.
Data will be stored securely on a password-protected device and deleted following the end of the
research period. No data will be shared with other parties other than UWTSD tutors.
Questionnaires will be printed for children to see a visual of the emoji they may use, however no
names will be included on the sheets. Instead, | will use pseudonyms of ‘a’ ‘b’ ‘c’ efc to identify
which pupil has filled out the sheet.

(this box should expand as you type)

SECTION J: Data Protection and Storage

Does the research activity involve personal data (as defined by the General
Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 YES NO
"DPA")?

“Personal data” means any information relating to an identified or identifiable
natural person (‘data subject’). An identifiable natural person is one who can
be identified, directly or indirectly, in particular by reference to an identifier
such as a name, an identification number, location data, an online identifier or
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o one or more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person. Any video or audio
recordings of participants is considered to be personal data.

It YES, provide a description of the data and explain why this data needs to be collected:

(this box should expand as you type)

Does it involve special category data (as defined by the GDPR)? YES NO

“Special category data” means sensitive personal data consisting of information as
to the data subjects’—

(a) racial or ethnic origin,

(b) political opinions,

(c ) religious beliefs or other beliefs of a similar nature,

(d) membership of a trade union (within the meaning of the Trade Union and Labour O X
Relations (Consolidation) Act 1992),

(e) physical or mental health or condition,

(f) sexual life,

(g) genetics,

(h) biometric data (as used for ID purposes),

If YES, provide a description of the special category data and explain why this data needs to be
collected:

(this box should expand as you type)

Will data from the research activity (collected data, drafts of the thesis, or | YES NO
materials for publication) be stored in any of the following ways?

Manual files (i.e. in paper form)?

University computers?

Private company computers?

Home or other personal computers?

(<o T (N =« T (N Y o> T I & |

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

—_
(=]

K X X O 0O K
OO0l 0 K ® O

“Cloud” storage or websites?

Other — specify: O =

12

For all stored data, explain the measures in place to ensure the security of the data collected, data
confidentiality, including details of backup procedures, password protection, encryption,
anonymisation and pseudonymisation:

All data will be kept in passward protected personal computer. All participants will be given a unique
identifier to ensure confidentiality and this list will be kept securely in the password protected folder.
If any cloud storage is needed, the University Office 365 system will be used, which will be
encrypted and the data in the cloud is anonymised. The data will be stored until receipt of the
dissertation result and then deleted. Participants will have the right to ask to see what data is held
relating to them and these data will be deleted immediately if the participant requests this, in which
case the data will not be used in the project.

Manual files in paper form (printed questionnaire sheets for children) will be collected following the
questionnaire and stored in a safe place prior to being disposed of after the research project is
over.

(this box should expand as you type)
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Data Protection
Will the research activity involve any of the following activities: YES NO
13 | Electronic transfer of data in any form? O
Sharing of data with others at the University outside of the immediate research
14 O D
team?
15 | Sharing of data with other organisations? O X
16 | Export of data outside the UK or importing of data from outside the UK? O X
17 | Use of personal addresses, postcodes, faxes, emails or telephone numbers? O X
18 | Publication of data that might allow identification of individuals? O X
19 | Use of data management system? O X
20 | Data archiving? O X
If YES to any question, please provide full details, explaining how this will be conducted in
21 | accordance with the GDPR and Data Protection Act (2018) (and any international equivalents,
where appropriate):
Each participant’s electronic consent form and data from interviews, class observation and
questionnaire will be stored in a secure place in a password-protected personal computer or the
University Office 365 system which will be encrypted. All personal identification information will be
removed or anonymised during transcription. Signed informed consent forms in paper form will be
kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving
the feedback and mark for this piece of work, the signed informed consent forms will be destroyed.
(this box should expand as you type)
22 | List all who will have access to the data generated by the research activity:
Myself, Director of studies and university tutors.
(this box should expand as you type)
og | List who will have control of, and act as custodian(s) for, data generated by the research activity:
Myself — Elizabeth Lyle
(this box should expand as you type)
Give details of data storage arrangements, including security measures in place to protect the data,
24 | where data will be stored, how long for, and in what form. Will data be archived — if so how and if
not why not.
Data will be stored in a secure place in a password-protected personal student cloud storage. All
personal identification information will be removed or anonymised during transcription. Two-factor
authentication is enabled for all data stored electronically and on my personal student cloud. Signed
informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to
anyone except the researcher. On receiving the feedback and mark for this piece of work, the
signed informed consent forms will be destroyed.
(this box should expand as you type)
o5 Please indicate if your data will be stored in the UWTSD Research Data Repository (see
https://researchdata.uwtsd.ac.uk/ ). If so please explain. (Most relevant to academic staff)
No
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(this box should expand as you type)

Confirm that you have read the UWTSD guidance on data management (see
26 | nttps://www.uwtsd.ac.uklibrary/research-data-management/) YES

Confirm that you are aware that you need to keep all data until after your
27 | research has completed or the end of your funding YES X
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SECTION K: Declaration

The information which | have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Research Ethics and Integrity Code of Practice which is
published on the website: hitps://www.uwtsd.ac.uk/research/research-ethics/

Date:

Signature of applicant: Elizabeth Lyle 24/03/2024

For STUDENT Submissions:

Director of . Date: 24/03/2024
2 Studies/Supervisor: Sonny Singh/Steve Hadley
3 Signature: Elizabeth Lyle
For STAFF Submissions:
4 Academic Director/ Assistant Date:
Dean:
5 Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
guidelines and attached any required documentation:

[

| have read the guidance notes supplied before completing the form.

& | | have completed ALL RELEVANT sections of the form in full.

| confirm that the research activity has received approval in principle

O | I have attached a copy of final/interim approval from external organisation (where appropriate)

0 | have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT

= | understand that it is my responsibility to ensure that the above named research activity will meet

the University's Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
(including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd.uwtsd.ac.uk).

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
pgresearch @uwtsd.ac.uk , with the title ‘Ethical Approval' followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.
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