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MODULE CODE: ECPT6014 

ASSESSMENT COMPONENT: A1 Microteach Session

STUDENT NAME: Natalie Emma Male 

STUDENT NUMBER:1702161







Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 
AI Acknowledgement  

I acknowledge the use of Grammarly https://www.grammarly.com  on 07th October 2026 to check my work using the prompt 
1. Please check the following text for readability, grammar and syntax.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 




Introduction 

This reflection aims to critically analyse my thirty-minute microteach on the subject of Biomimicry. I chose to deliver this topic following a previous negative experience when presenting a similar subject to sixty colleagues at a corporate event. As a new employee, the request came directly from the Chief Officer of the organisation and I did not feel I could decline. However, the staff appeared confused, and feedback indicated they believed the topic was irrelevant to their roles as support workers. The experience deeply upset me and made me apprehensive about future public speaking.
For this assignment, I will use Driscoll’s (1994) Model of Reflection, as it provides a straightforward and effective three-stage framework well-suited to new practitioners. This model offers a clear structure to analyse my experience and support the development of my future practice. Driscoll’s model provides a scaffolded framework for low-stakes, consistent reflection, thereby empowering both educators and students to engage comfortably in substantive self-assessment. (Benedetto & Erickson, 2026).


1: What ? 
The microteach I delivered focused on sustainability and the innovative topic of Biomimicry - how we look to solve human problems using examples from nature. I purposely chose this topic as an opportunity to challenge an unfounded belief that the subject matter is unengaging to a new audience. The aims of the lesson were to identify how examples from nature can be applied to solve human problems, introduce learners to a new aspect of sustainability and to promote sustainability in an interesting and positive light. 
I immediately faced technical difficulties when the presentation failed to load due to log-on issues. Despite intervention from the tutor and my peers, this could not be fixed; even attempts to email the file were unsuccessful. As a result, my original slot of delivering second became more uncertain as we repeatedly tried to resolve the issue. I had chosen to present second, anticipating that my anxiety would increase the longer I waited. Smollin and Arluke (2014 p. 28) suggest that many new practitioners experience heightened anxiety stemming from a lack of confidence and feelings of unpreparedness. 
Whilst waiting for my turn and observing my peers microteaches, I noticed several issues with my own Power-Point presentation. My slides were entirely in capital letters, and my learning aims and objectives were neither defined nor listed. According to Thompson et al. (2024, p 115), Clear learning aims and objectives help learners understand the lesson structure and expectations, thereby increasing motivation. I also realised that my lesson plan lacked sufficient detail to be delivered by someone else in my absence. As a result, I began to feel a little inadequate, exposed and anxious. 
Despite this, I felt that my decision to use a physical, paper-based quiz was positive. From a pedagogical perspective my strategy aligned with Dewey’s (1938) principles of experimental education. The theory suggests that hands on tasks can stimulate cognition rather than passive listening. Interestingly none of the observers critiqued the use of paper in a sustainability presentation, perhaps empathising with the technical issues I was experiencing.
During the session, I adapted by sitting with my learners and delivering the material via my laptop, where I had saved a backup copy. I utilised a range of teaching strategies - including a quiz, mini lecture, group discussions and questions & answers- in order to meet my outlined objectives. As a result, learners were able to recognise how biomimicry can support sustainability, identify at least two examples of biomimicry and explain the basic principles in their own words. 
Overall, I felt that the session went well although it did run over by several minutes. Initial peer-feedback was positive. Later, I received in-depth peer reviewed feedback and my tutor’s observation form, both of which outlined successful elements and clear recommendations for improvement. 

2. So what ? 
I was extremely anxious when the presentation would not open, and I could no longer deliver in my chosen slot. However, the situation allowed me to sit with the group and present in a more person-centred way, which changed the dynamic and made me feel more at ease. This contrasted sharply with my previous negative experience delivering to a larger audience. Additionally, by waiting to deliver my session, I had time to identify improvements in my presentation - a luxury that I would not have if I had presented second as planned. Noticing that my aims and objectives were missing, I decided that I would write them on the board while learners completed the pairs quiz. 
The combination of technical difficulties and lesson planning issues provided an opportunity engage in what Schön (1983, p 49) describes as ‘reflection in action’ – the process of critically reflecting an adapting practice in real time as events unfold. My ability to adapt during the session was enabled by having outlined potential issues and recommendations  in the lesson plan. 
Additionally, when I asked the learners to name a public figure they associated to sustainability, I expected them to say Greta Thunberg. I was surprised by the diversity of answers and used this opportunity to record their answers on the whiteboard. Adams et al. (2024, p.45)  found that novice teachers decision-making and discourse patterns are often shaped by personal experiences, which in turn inform their reactions to classroom scenarios. I will be mindful in future of how my own assumptions and experiences may influence my teaching practice.
 I felt the lesson flowed well and learners appeared to enjoy the topic. Nevertheless, I relied on handwritten notes for key information and dates, as I felt this would maintain accuracy if my nerves took over. Observer one  (Appendix E)  highlighted in their feedback that I could try to rely less on reading directly from my notes and focus more on making eye contact, which could help my delivery feel more confident and engaging. While the notes helped to reduce my anxiety, for observer one they created a perceived barrier to learner engagement. This clearly demonstrates how past negative experiences heavily influence delivery, fear of repeating a previous failure may cause new practitioners to prioritise phycological safety over natural interaction with the class (Smollin & Arluke, 2014, p. 31).
 Despite this, group participation contributed to the session’s success; everyone was present and enthusiastic. The learning strategies appeared to be effective as supported by collective peer feedback. My tutor also identified gaps in the lesson plan (Appendix D) however, they provided encouraging feedback regarding my adherence to a wide range of professional standards. Hattie & Timperley ( 2007, p 81) suggest that feedback from both peers and tutors is critical for ongoing professional development and reflective practice. 

3. Now what ? 
The ‘Now What?’ stage of Driscoll’s (1994) model requires practitioners to identify actionable steps for future improvement based on reflection and analysis of the experience 

3.1 Improved lesson planning
In future sessions I will develop more detailed and robust lesson plans. Ensuring they contain sufficient information, clear structure and precise timing, in order that the session could be delivered by another practitioner if required. However, I will seek feedback prior to lesson delivery to strengthen my planning skills. 

3.2 Slide design and implantation 
I will improve the quality of my presentation slides by avoiding using capital letters, as this unintentionally creates barriers for learners with additional learning needs. Furthermore, I will ensure that the lesson aims and objectives are clearly displayed from the outset

3.3 Delivery and dependence on notes
I will ensure that my slides contain bullet points to reduce my dependence on notes. Thorough rehearsal in advance will also be a priority, as will seeking more varied teaching opportunities to build my confidence. If prompts are mandatory, I will use concise prompt cards rather than full sentences. This should help maintain learner engagement and increase my overall confidence.

3.4 Time management and pace
My microteach session overran by several minutes. In the future, I will define specific timings for each section to help keep the session within the allotted time. Regular practice will assist in developing this skill, and the use of a timer will support effective time management. 

3.5 Rewarding learner responses
I will develop my confidence in consistently recognising and rewarding  learners’ responses. Observing colleagues and reflecting on interactions will further support the growth of my emotional intelligence. According to (Niemiec & Ryan, 2009 p.133) Recognising and rewarding learner responses fosters a positive learning environment and supports student motivation. 










Conclusion
Overall, the session was successful because I have reframed public speaking from an anxiety-inducing challenge into a positive learning experience, allowing me to prioritise the needs of my learners. Whilst technical difficulties and deficiencies in the lesson plan increased my anxiety, I believe that I demonstrated professionalism, resilience and adaptability throughout the session.
 Peer feedback was largely positive and highlighted strengths in my subject knowledge and an ability to adapt to unforeseen technical challenges. However, feedback from both my tutor and peers identified areas for development, particularly in relation to reducing my reliance on notes, consistently recognising and rewarding learners’ contributions and developing more detailed lesson plans. 
To conclude, I agree with the collective tutor and peer feedback; this has indeed been a valuable learning experience. Applying Driscoll’s framework has enabled me to critically evaluate my performance, identify areas for development and inform improvements to my future practice. 
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Appendices
Appendix A: Lesson Plan 
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Appendix B: PowerPoint Presentation:
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Appendix C: Biomimicry Quiz 
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Appendix D: Teacher Observation Form 
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Appendix E:  Peer feedback form Observer 1
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Appendix F:  Peer feedback form Observer 2
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Appendix G:  Peer feedback form Observer 3
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Appendix H:  Peer feedback form Observer 4
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Appendix I:   Peer feedback form Observer 5
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Assessment Strategies: when and how are they included within the lesson?

Discussion and a multiple-choice quiz will be used to assess prior knowledge.
Understanding will be checked throughout the session through questions and
responses from learners. Learning outcomes will be assessed during the conclusion
through group questioning and discussion.
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Informal reflection (to be completed after the session)

I was extremely nervous waiting to go second to deliver the microteach session. I had
the option to go first but decided that I should try another place, I worried that the
longer I waited the more anxious I would be. I enjoyed watching the first microteach
and then when it came to my turn, I felt quite sick and anxious. I tried to log onto the
university intranet, but it wouldn't accept my password. I then tried to email my
presentation to another student, but this didn’t work either. I decided that although I
just wanted to get it done it was unfair to hold anyone else up and I said I would look
at fixing it later. That in itself was a huge step for me I have previously had a negative
experience when delivering a similar presentation in a work environment. [ was a
new member of staff and asked to deliver a presentation on sustainability to a room
of 60 people, no one knew why or looked particularly interested as it was nothing to
do with our area of work. The director just thought it was a good idea to push me out
of my comfort zone and another staff member said he does this to everyone.

Part of the reason I chose this topic was to change this negative experience to a
positive one. As I watched other presentations self-doubt crept in. I realised my slides
were in capitals didn't contain a lot of information and I had not stated my learning
ms and objectives

I watched three microteach sessions before it was my turn this helped to relax me as
we had some nice interactive presentations including potting seeds and plaster of
Paris. When it was finally my turn despite many work arounds the PowerPoint would
not show on the main sereen. I sat with the group and presented from my laptop. This
made the session feel a little more personal, I could only do this as we were a small
group

I thought the session went very well, better than I could have expected, though ran
slightly over time. I was pleasantly surprised that the group seemed to enjoy the
topic, which had been my aim.

I had been dreading this day, but it turned out to be one of the nicest experiences. I
really enjoyed watching and learning from my peers.
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NATURE HAS BEEN SOLVING ITS OWN DESIGN CHALLENGES FOR
BILLIONS OF YEARS.
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1702161@student.uwtsd.ac.uk




image17.png
Biomimicry quiz

Question 1
Velcro was inspired by:
A Pinecones
B. Bur seeds

C_ Spider webs

Question 2

Engineers find termite mounds interesting because they:
A Stay cool naturally

B Collect water

C. Are waterproof

Question 3

Gecko's can climb walls for the following reason:
A They have claws
B. They have small hairs on their feet

C_They have suction cups

Question 4

In which industry are examples from nature not often used:
A Business

B Legal services

C Medical profession





image18.png
PGCE/BIQfGGE/PCE (PCET)

Teaching Observation Record
Gudanceonthe v form.

Section 3 Trainss Tesener Notes

et o worksros N ofasmerst.

s ot vy oo you el B bl oy cbrer e el
i e s ot o e e o,

s . s g o ey -t s

s ot vy specc s et o e T et e o o
o xempecener s, plnring prietiy

ot soprecie sy esck prnidd. | o o the ol s the momen et





image19.png
T e T e
Sl e )

Section 2: Obsariar Feadback

T T g andreparion
Foesoryie oo e )
Lo e, dets roided ety of s, apraoencs)
et e oty f e s et 1o e e
et
e ctcomes ity o otcoes o eoring o i)

 Generaly sound s panin et o v hugh vty st youresson

7 Teoeng sty
Foexompte oot e )
v st iin shring o efctingonitcomes,wereuscomes et |
. Clstoom s s preerttion i sproratenos f et rteis s,
2 e st e tme nclshencs of koo s, ol aorons.
ctpcoion n sttt ond i o et i)

b e Yot et s, o ke g 30 ey en g





image20.png
erthsim for o s . Sty etk o,
e ———————

e Bt
Foresompie oot mved o)
H
e
= Gl pcttions oot e oot o st st
E——————
e

« Cacllen et knowede vent, your psion for s s v s s
ar s el s L oo wlh sy S 1 oAt e

o o e develpment 7 o o 3 e o e o e e
e with o e e

P T —





image21.png
T R o S e e

Dt sbjct ol cudnt gt yorsesion
xpoing s carolting ih el s You s o xclent g o

Secion 3 Studant tescnr refiections:

Tt ey o o o Tl e fedback e ed ooy Py
it ypy

T oy g el the ot ack i, oty et 'tk

vyon competedihe i i .| o st ik y s i el
o o e 5 dlt iy et

W il o sy work s he ol o ot .

bt ity aptttvyone t ncnion Gt Tampsr T goup e





image22.png
R e T e SR 5 ey

hesesionwent ey el bt o e s, hugh gty oer
ot i Th 7o g e e vt s o ey

o ey et muchon oy s, e with o k|-

[T e AT —





image23.png
PGCE PCET Microteach

Peer Observation Form

Guidance on this form:

o purpcsof i formis o ffer eedfonwerd on e prs mirotaachas cling
‘what vt welland uhat could o mproved rom 1 parspctive of you 63
parscipan.

Plasa remomber to ba constructive and aspsctful nyour foscforward

Thas aadbackforms should ba s 0 your poer olaer thn swo days fer
microtssch. Thee ormaar han s to vt Asessamant 20f ha e

Section One:
e TeseharNa: FoedaK oy
NatalisMla ScottRatens
Do Topie
Zu0s2006 Bommi

Section Two:

Plassacommantan thabelov:
Planring and Proprst:

Natalis's sasion appsaracvell planned andorgarisec. Th topic wes nteresting and
iferant, an th sesion had cearlybeen prepsred o cepturs earers'atention. The
ima o objectives wersciplaye it s beg g f o sssion, hih helped o
ot lasson susture, Honwer somo of tha ams and bjectives wero dificult o
oo basausa partof thescreanwasblockin e boar.

Tesshingand ey

Notaliodliered he sosioninun and sngagingway o topicofbomimicrywas
vory iarasing and nsping. nc sho was abla o c9pure th atation f theclass




image24.png
oughout th sssion Shaprasantd the sutiec n s vy et ancourggad et
e curiosity and he session ramined sngagig from st o i,

A tims, Noatio e o rosding Fomhar pad. Lookingup more fton anlmaking
more ey contastwi larners ol hl make th ey foaven more conidont
e naturet.

kst profssionsl standards:

Notaliodermonstrated a b ofprofassionalstandards ihroghoct hr micretasch.
‘She showed sfeciveplanring and delery by srucuing th sesion rcund cear
simsand ojoctivos and prasenting 15 opi inanangaging vay.She 5o
domonstrtod subjoc knondadg b ntroduoingomimicrynavay that vas.
intecesting snd formatie.

She sso shosd commitmant o angeging and supprtinglesies, a5 she wes sbls
o captur thestenionof the el and maitain nterse hoxghout ta ession, T
inspiingrnatur of th top ancouragad loamers o tink about how deas fom ture
e sppied i ifrantweys. To suengthan hr practi further, chacking the
ity of presanaon mtares eforhand and lying ese on ctas wauld el
improws accessiiity and s engagamart.

st

T sesion wesfun,vry inteesting and i, Netaliowa sl to capturathe
tonson of e clsce anc esp esrers engaged hroughou. The e et
ncoursged curiosity and made th sesion mamcrsbl,Her prasentaton gsve samers
sninorotig troducson o biomimiery and crastod aposie lssning simosphere.

Arass for dvslopment.

Notaliocoud o iy asson roading sty rom hor po nc moke mors sy
onactwitthacass, s tis may olpnercelvery o moro confident nd angsgig
Iewouldalso b0 useul o check e ity f tho board befoo e sesson bagins, &5
‘Somaof thosim and ojactos werodificul oroad bocause  scrosn vas n tho
ey Making s al isplayed formation s ceary v ok el anurs it
evory eomor can accoss th asson cortan.




image25.png
PGCE PCET Microteach

Peer Observation Form

Guidance on this form:

o purpcsof i formis o ffer eedfonwerd on e prs mirotaachas cling
‘what vt welland uhat could o mproved rom 1 parspctive of you 63
parscipan.

Plasa remomber to ba constructive and aspsctful nyour foscforward

Thas aadbackforms should ba s 0 your poer olaer thn swo days fer
microtssch. Thee ormaar han s to vt Asessamant 20f ha e

Section One:
e Tesehar e el Wl | FeadbeeK sample by Keva Wi
DT o ST

Section Two:

Plassacommantan thabelov:
Planring and Proprst:

You cauld 5003 o fplanming and proparaton wentino tisasson.Netalis had awall
‘it Powe i, witn mostlyvisual prompts,whistshetold s lots o formtion.
Notaliohad riton s of ptes o ofr o, shoning tho openof hr knonacge and
resasron.

Tesshingand ey
T taaching and dlivery wont vy wll. Evn hough thro s somo techrical
ifcutsos, Naaloaclptad thetsscnig accaringy nd kop averyone engsgod with
thotopic. Trorowas a ostf knowlodgo s he bogiing with a1t aizinpais het
gptusll tinking bous thesubjoc 1o b talied about, and o room et a comfrtable




image26.png
mronmentto arnin. e ke  Sosretc mathod o tascring, warking vl o the
opic
kst profssionsl standards:

1. Demanstats commitant o earners, e samin, sty anc walbeing -t
wes chioved b hallanging us with heinformaton we wereloaring, whis:
eV  poste it nd proving st tonment o arning.

2. Value nd promote ivesi,squay of opportunity and incluson - venyone
haing oquel opporunifos o answe question/ask quations and feling
incluced i theaing

3. Damonstat igny courtosy an repect owards ters - staning 0 sohof

ur answers o the uestions and ging s more nformation on top 1o e s &
betar undorsanding of hotopic

4. Planand delive ffectv samin s
‘assossmentrvoughout, st ia uiz and thom consistantassassment
hroughout, st supporting ho pregrssion onto 1 et parof helosson

5. Build posite nd colsborstie elatonships - comfotabl envonmentas.
craatd rom e tatf th lasson,allwing s feet happy 1o ask questons
nlaamin st anonment

chingand assossment - horovas

5. Deronstatoacommitmen osustingsiy - helesson et as o ok
Sustsinasiy utin 8 positve manmes,

st

T lssson Natlotaught ot us allvery involed, intorms ofsnswaring Lt

Questions anc ha s skingcuestions 55 was ey neresing, sspacaly he thght

tha hd gone o the Power point. It allowee s oA a o, without ool e v

werstryin s avryting e ke 0 someting eatabe, Th tming v sl o,

with s good peceof s,

Arass for dvslopment.

Thoontyares of deusiopmontis forthe i, it would have bosn elpfl o have ther &

ictur e 3l nformston o wht the tings were, ke thebursoods, o st

‘Suro what oy waro, kg answering e uetion it arder.




image27.png
PGCE PCET Microteach

Peer Observation Form

Guidance on this form:

o purpcsof i formis o ffer eedfonwerd on e prs mirotaachas cling
‘what vt welland uhat could o mproved rom 1 parspctive of you 63
parscipan.

Plasa remomber to ba constructive and aspsctful nyour foscforward

Thas aadbackforms should ba s 0 your poer olaer thn swo days fer
microtssch. Thee ormaar han s to vt Asessamant 20f ha e

Section One:
e TeseharNa: FoedeeK SOy
NatalisMal GaiaNihols Oskae
Do Topie

Zu0s2006 Bommi

Section Two:

Plassacommantan thabelov:
Planring and Proprst:
T lsssonad aclaarlayous,with  dfined s thatwalked s though the

‘subjectusinga mtue of axamplaand iscusson,incudinga b cuiz. Horsides
‘werowell putogather, nluding normation nd meges lavant o the subject.

Tesshingand ey

Notaliowas voryknowecgeabls and engagingin rsubjct, shohad song
prasantacion kil, 2nGourSEn s o paricata by ki s elevant uestions.She
Kept he e o th eseon flowng vy nurly,ensuing o nlud sectons where we
‘ould ety pericipatainthesubjct. Shoused axamplos that sppropristaly





image28.png
demonstrtad hrsubiact, 2 wel 8 making surs s had uncirstood k.
concapts.

kst profssionsl standards:

Notaliodermonsrated boh indepih knowlacgein hr subject matr, a5 vell asstrong
pedagogcal awerensss of howto sngaga lstmers in vy tat impartadhe
informaton and concepts o them. 5o managad e 155 very skl kosping
isoussion ouing i thoappropriat iacton such that o gasped th sujost, it
slsokeaping tholosson on rack.

st

Vet v gl gainod knondadge i oher subjeot marer 55 dect rsulof
ornthusias and sl ey | ariculaty njoyed how she bt discussion and
interactioninto helesson plan, in 3 that ot ko a nturalntgrationrathr than n
foroac mannes. T b qiz s aun actition, an | aepacilysppraciatad e
madean ot ancourago us t baactie pardeipents ncur o larring. Hor
‘amplas weracove,anhaveoft o warting olaain moro b s subjct

Arass for dvsiopmant

Atsoma pnt the lesson i el aet ragmentay, and at momants iscusion 6id
e k. Ntato i wal 0 bring hesubjec bk sround,howave herowero
porhaps fow oo many difarnt tpos ofieracte pardcipasoninvoled o he
imerama. At i, i s w bourced out opics gty




image29.png
PGCE PCET Microteach

Peer Observation Form from Mia Kelleher to Natalie Male

Guidance on this form:

Th purose of s formis o offer feedforard o your persmicaeaches autining hat
want el wht coul b mpeoved from the perspecive offou s  parspant.

Plesse rmemer o b construcsive sndrespacl i your fesdonvard

These feedback formsshoud b sent o your paer o ter than two daysaer e
icrtesen. These forms s th ue o wrie Ascement 2 o th modle

Section One:
e Tener e T Vol | Fesdhack competad by i aTaner
st 55 Sepramer s0ze. Topi omiie
Section Two:

Plessecommentonth blo:

Planning and eparaion: good planning, Natalie had ey of rtes writanand e on
hsoris, reseschers and e aidance whic et show 20 much awadge.The
Fouersoin was g0, th zsLuarkd eamples nd how hey ok i todays word s very
{nvresong | cout e Natah ha done oo esarc fo i preseatio. The aui st
on,engagingand nfomacve

Tescingand fvery: escing sty varie (s, nowlecgeche, presentao. sl
Seemes confdent and comforable hen lking 360t this opc. 1ot ould sk any
uestions and e woukd beabie o gie s informaonon . 0w could llse was
passionate o the topic. Varation ofsaming yls made this engagig. el sarnt
fromtoda's sson





image30.png
s 1o professona sandars:

Dsmonstate commitmen o earar, thlr eing ey and welbing ssesiad
urknowledge st e begining sndsn ofte sesson, ced dferantlesmi.
5y, worked colaborathly wihathr stdenss g he )

Miintsin s updatekncufadeof my subjects an o bet o tesc sndssess
Shem e hr wn ke onthe topc £nd e s tarasing sampleof
howthis topicha been appiedin th real o, usd esarchers and thlr stres
ofthe dscoreieswhichvas el ntresing)

Know how 0 useaidenceandresearch o improvs y pracie(flec on st
scovries and Lo xamples o this topic

Pianand deleraffeciveeamig, eachingand assssmen presenttion, pre
plarnes quizand ssesed our knowledge)

rscally eict on oun valus, knowledgeand s mprovelearing (52
Jesion i, devlopad o s, plined new examlés)

Wit wenwel anggin lsson.Very nermative,erjoyed theuse o et iz o maka
morsengaging snd o, Dre onher o kncusecee. e s ucens el
comforabl asking question and gttng e Natall s passonat withte oic
and mce i ntresong through her knowledge o the

Ares for development: e nfrmon on th s o ke sy from s eson. ore
xampes. aybe more pracical work e sing examplesfor s 0 inparson (1 now,
Natlie mertionzd sh hd ooked 3t gecing some exampes, et e and el
person forsxampl o aue mads f mor engagng] msyoe mare xampes rom
eV hescual ety o make € more tresting o s





image31.png
PGCE PCET Microteach

Peer Observation Form

Guidance on this form:

o purpcsof i formis o ffer eedfonwerd on e prs mirotaachas cling
‘what vt welland uhat could o mproved rom 1 parspctive of you 63
parscipan.

Plasa remomber to ba constructive and aspsctful nyour foscforward

Thas aadbackforms should ba s 0 your poer olaer thn swo days fer
microtssch. Thee ormaar han s to vt Asessamant 20f ha e

Section One:
TR Teseh e et Wl | FeadbeeK samplaae by Tacey s
TRETEEE TR Eoy

Section Two:

Plassacommantan thabelov:
Planring and Proprst:

Vourrasouross snd operin iz showed that you had preparad s s s o s
oo thatwas very now to mo. You dptod auicky whenyou coudnotlogin and had
0 changs your timeslotand youhad raparad  stdeshow that wo ould sl wetch from
yourtaptop.

Tesshingand ey
You deiered o ssson i  verywerm e frendly gannar,you mde 40 contsotwith
ma and ensurec tha flinclace i iscussins.You xplained somavery
‘complicatd tarminbssiolangusg wilhout making mo o hat i ot understand
Iewms clsr o hac thouEt sbou han ok th esson engaEing, sang it




image32.png
iz, an singis 5  bsis o xplain blomiiry was a good vy o assess ourprior
knowedge and il upon our gsps. Yo sed olstabl,avryday examplos of
omimioryand kopt o angaged b ssing uestons and oncouraging mo o
parscpatoatha than simplytolking o s v ice 10 ba bl o havo pais,
group isoussions an got e tining abouthow bomimiceycan and s used it our
overydayves.

kst profssionsl standards:

« Planand dliver ffctve oarmin,toacing and sssessmant
i was cislayod horough our praparsion ofsdos and adisonslrasourcos
that you brought o thesson, Usa o  uiz o Bul he o sround ansurod
that o ors ko engagad thoughou, e e assossod o knoulodgo gined
Stthe e through cuestioning an roup discuscion.

« Deronstatocommitmantolaarnors, e earing. ssftyand welLbsing
Using vriety ofteaching methocs -you delvered nformation verbal,using
Sidos and you hecked nwith s rogulrly by aking uestons.

+ Build positie nd colborsthe relagonshis
Youwers avaible t us, and bt askod, and gaue s lryof opporunides o
sk you questons durng tholasson. You e iendly,calm end dolvered the
Lesson with humor. Askig s o ok n i ave s the pperunity o buld
relconships with othe earars.

« Cridellyoftectonounvalus,knowadge and kil oimprovelarring.
You overosme a tochical ssuein clm sy and changad the way you wers
Epingodalver ths ssson. You hghiEhte tht you h notncluced larring.
outcomes withinyour sdesand rflctad withusthat s s somathingyou
‘would changoin th uure. You splained o s thet youhad conductad rasesroh
0 anaura that e samplos you gova us wero o st

st

You handlattheunxcctad echica ifcutiescamly. Stingsround the aptop
craatod  roclyliscussion and sctuallymad tho lasso fst nrctive. The opering
A P S —-————
‘s madeprogrss v, You axpsine an unfamilar subjoctinanangagng oy
Wihout making e fos thet  nosded prirknowodge.




image33.png
Arass for dvslopment.

Iewouldnave boongood o heve theasrring tcormes s par of e slideshon,
sknoughlappracets thatyouwrots thesaon thawhitsbrd for s ool back o
Vournotas e undorsandabl,sspecialy as e subjec s tochricalinplaces, but st
imes Loking down t thamrtamuptd th lowof thelasson, Considar usirg ass
spitallatars on yourponer it and i ncorporte  reussbla o igtal ety
whon dolvoring s asson around sustsinabil




image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




image2.png
Lesson Plan Template

¥ Drindod Dewi Sant

Trinity Saint David

Lesson Plan

Topic: Biomimicry: Lessons from Nature Class: PCET Microteach

Date’ 17/09/2026 Length of lesson: 30 minutes Number of students: 6

Resources req
PowerPoint
Notes

Paper questionnaires

Pens

im of Lesson

o Toidentify how examples from nature can be applied to solve human problems.

o Tointroduce learners to a new aspect of sustainability.

* Topromote the area of sustainability in an interesting and positive light
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Learning Outcomes — The Learners Should Be Able To:
* Recognise how biomimicry can support sustainability
o Identify at least two examples of biomimicry

o Explain the basic principles of biomimicry in their own words

Previous student knowledge required for the sessior

Students do not require prior knowledge of the topic to engage in the session.

A

ipated difficulties (if applicable):

Issues with connectivity

Technical issues

To address both issues, I have a copy of the presentation on an iPad that doesn't require an
internet connection. This is a practical method of delivery as it is a small group.
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Professional Standards (where are these being met within the session)

Demonstrate dignity, courtesy and respect towards others:

Providing appropriate individual support to all learners and promoting a culture of respect

Value and promote diversity, equality of opportunity and inclusion

Ensure that all learners have an equal opportunity to feel included, engaged and supported.
Learners are supported through visual images, questioning and group discussion. Identify
any respond to any barriers to learning during the session.

Demonstrate a commitment to sustainability:
Providing learners with a new topic within sustainability and application.

Ensuring any course materials provided are considered before use, such as printouts.





