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Part 1: The Recorded Activity 
Video - https://share.icloud.com/photos/060YtUo4mY_e0QvLkYx0iahzg







Part 2: Multilingual Practice in Early Years 
Being bilingual means knowing two different languages through reading, writing and communicating children who are bilingual tend to have a preferred language that they will communicate in more often. Bilingual children tend to have learnt the language from the day they were born leading to being fluent in all areas of the language. (Welsh Government, 2019). 
Multilingualism is knowing three or more different languages through reading, writing and communicating children who know multiple languages are likely to pick up and learn more languages quicker than others (Welsh Government, 2024). Through the curriculum for Wales children should now be learning three different languages, in Wales schools are commonly using Welsh, English and British sign language throughout the curriculum (Welsh Government, 2021). 
Being bilingual/multilingual can come with many benefits and disadvantages for children and babies. Children who are bilingual/multilingual might struggle using a variety of languages in one language as they only know a limited amount of vocabulary in each language, it may also delay the child’s communication as they might be translating sentences to understand them leading to them taking more time than others might (Bright and Filippi, 2019). 

Benefits of multilingualism/bilingualism:
[bookmark: _Int_CnmguL3C]By exposing children to different languages, they can learn about different cultures and beliefs widening their knowledge of religious education. Children can build stronger bonds with their extended family and feel closer to their heritage and culture (NHS, 2026)). Through assessment and observation, it has been found that in Wales children who speak two or more languages tend to thrive through the new curriculum and do better overall in development (Baker, 2025). Being bilingual/multilingual improves children’s creativity and problem-solving skills (NHS, 2026). 
Being bilingual/multilingual allows children communicate with more people and can offer greater brain flexibility as they can learn new skills and languages quicker than a child who only speaks one language (Carmarthenshire County Council, 2024). Relating to Wales all children have the right to learn Welsh as a language wether that is in a Welsh-medium school or English medium, by giving children the opportunity to learn Welsh as an additional language it offers more job opportunity as they grow older (Methrin, 2025). 
By speaking multiple languages children can have the option to speak in the language that they feel more comfortable (Baker, 2025), it is important that practitioners recognise if the child is speaking in a different language to asses wether there is someone they can speak to that will understand the child. Being bilingual has benefits to children’s confidence as they may feel more comfortable speaking in a different language making them more likely to ask questions or deepen their development (Carmarthenshire County Council). 
English as an Additional Language (EAL)
English as an additional language is defined as when a child has a home language and they are learn English additionally it is common for children who join school to have a first language that is not English, practitioners are expected to support these children by providing a multilingual environment that recognises their language and also encouragers English in various ways leading to children having more learning experiences (Department for Education, 2025).
Curriculum for Wales states “education should build on learner’s existing linguistic resources rather than replace them” (UNESCO, 2026). Practitioners should be using skills and knowledge that the child already has in another language to help them learn English/Welsh. There are ways that children can be taught English such as games and practical activities that makes links to language and objects/movements.

Children might experience language attrition through learning a new language which is when they begin to lose a language due to lack of use and replacing it with a new language this can be hard for a child and they may being isolating themselves due to embarrassment or insecurities about not knowing the language anymore (Schmid, 2016). Children can show negatives behaviour when they have EAL due to not understanding tasks or feeling insecure about expressing their feelings. Children might also be misunderstood for having an additional learning need when they are EAL as they might show communication barriers. 

Brain Development
Bilingual/multilingual children will pick up new information and languages quicker than others as they are used translating and understanding new things. By children being bilingual/multilingual their brain is expanded to process new information, they also have greater capacity to problem solve the brain is adapted to process information and store it correctly benefitting the child when it comes to learning new information (Marian & Shook, 2012). 
Bilingual children have enhanced phonological awareness meaning they can hear and recognise sounds in their spoken languages, this means that children can learn new languages better as they have more understanding of different phonics (Kupris & Thierry, 2015). The Wernicke's area of the brain is where language production and processing take place, bilingual/multilingual children have increased connectivity to this area as they have multiple languages to link and connect to (Hofman, 2020). 
Bilingual children will not be exposed to both languages in every context this means that they regularly need to balance the two languages and learn how they can use one language whilst not using the other (Thomas, 2018). It is important that some tasks a child might understand in their main language but not understand the task in another language as they may not have made a connection to the task in the other language such as, a child might know how to put on a coat and zip it up but not when asked in their other language meaning they may require visual examples.

Divergent Thinking
Divergent thinking is the ability to solve solutions to open-ended problems, divergent thinking contributes to creative potential as they think more outside of the box (Vaisarova & Carlson, 2021).  Divergent thinking has benefits as it enhances creativity to enhance children’s learning and development. Divergent thinking is a cognitive process that is used to create varied solutions to problems (Social Science Explainer, 2024). 
Divergent thinkers have the ability to generate multiple solutions to problems and even generate more ideas when the solution has already been solved, divergent thinkers are likely to acquire new skills and have more independence which supports them to thrive and become more capable and ambitious learners (Booton., Hoicka.,  O'Grady., Chan & Murphy, 2021). Growth mindsets have links to children who are multilingual/bilingual as they have the understanding that they can learn new skills if they try hard enough, by children developing a growth mindset they will become stronger divergent thinkers (Su, Wei & Chuang, 2026). Through being bilingual/multilingual children will come across many barriers such as translating new words therefore by acquiring a divergent mindset they can push through these barriers. 
By incorperating loose part objects in children’s play it can enhance their cognitive development, loose parts encourage children’s imagination to create play through the objects this supports a divergent mindset as they are learning how to achieve outcomes through relicense. To support multilingual/bilingual learners' practitioners can encourage communication through play and teach key words and meaning through imitation and direction. (Ozlem, Mackenzie, & Haugen, 2025). 





Frameworks and Programmes 
The new curriculum for Wales aims in improving the learning opportunities for children it has been designed to ensure all children are learning through the same curriculum ensuring they are building on prior experience and knowledge (Welsh Government, 2026). Languages, literacy and communication is a key aspect of the curriculum, it focusses on children’s abilities through reading, communication and writing (Cwlwm, 2016). The curriculum for Wales encourages children to learn about different international languages, Welsh and English to ensure children have a wide variety of knowledge. It is emphasised that children should be learning three or more languages and signifies the positive impacts of children being bilingual/multilingual (Welsh Government, 2021).
When Estyn is inspecting schools, they are now looking to see how multilingualism/bilingualism is being incorporated throughout settings, if there is deemed to be a lack of bilingualism/multilingualism in the setting they provide guidance and support for settings to improve (Estyn, 2025). Estyn emphasise the importance of bilingual school and looks at the strategies being used to support children to become bilingual learners (Estyn, 2026). 
In Wales a new strategy has been put into place to encourage Welsh across the curriculum and around Wales. The strategy aims to have one million Welsh speakers in Wales by 2050. It links in with bilingualism as children are encouraged to use Welsh more often and become more confident when using it. It supports children to recognise their heritage. Cymraeg 2050 aims to let all children have close links with Welsh from the age 0-5 to then go on and become fluent in the language. (Welsh Government, 2018). 
Article 30 states that ‘I have a right to speak my own language and to follow my family’s way of life’ (UNCRC, 2026). Practitioners should recognise and celebrate children’s different cultures and religions and encourage them to speak and make others aware of them. Bilingual/multilingual children can be recognised supporting their journey in various ways. 
Conclusion
To conclude, throughout this section the positive impact that bilingualism/ multilingualism has been stated. Children who are bilingual/multilingual have prior knowledge that supports their creativity and problem-solving skills (Marian & Shook, 2012; Vaisarova & Carlson, 2021). It also supports children to connect with their culture and heritage (NHS, 2026). 
Although, some children may have difficulties learning new skills and understanding tasks given as they may not understand the vocabulary that is being spoken to them (Bright & Filippi, 2019; Schmid, 2016). This could lead to children having a lack of confidence in expressing themselves as they fear being mocked. Practitioners should create spaces that encourage children's heritage and culture and supports them to learn new vocabulary. Children have the right to their language and culture and should be supported to thrive and meet their learning and developmental needs. 
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