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Referring to Article 28 'Every child has the right to an education' is on point perhaps  a disabling concern to impart this on a Global World, when as we will discuss in parts of Kenya this is certainly not the case. This stated right by the UNESCO is not a perquisite to receiving an education. Furthermore, Article 28 states 'Richer countries must help poorer countries' (UNESCO, 1989), 'help', in what way and is the Western World succeeding?  We will examine throughout the 'why' we must help and also examine why governments may not have succeeded fully in doing this. The intention of good-will to mankind is fraught with disparities,  implications of various points throughout history of, from one point slavery,(modern slavery, human trafficking) (Smith, 2010, p.244), inequality and  also the disablement of human dignity that poverty brings to lower and middle income countries; furthermore, the constraints to education in relation to gender inequality, child exploitation, poverty and military conflict (Smith, 2010, p.363).
Focusing on Kenya as a country of choice, comparing from a global perspective with that of the UK (mainly Wales). Recognising there are differences between countries. These differences relate to... climate, culture etc. However, with Kenya classed as a low middle income country it is interesting that through there own charter, Africa Charter on the Rights of the Welfare of the Child,(ACRWC), progression and change through ratification have been made towards gender equality, however only parts of Kenya have benefited, leaving poorest parts still to change (KNBS, 2017).  Njogu and Orchardson-Mazrui (2009), state that there are ' Glaring gaps in policy, legal frameworks'. Wales is classed as a high income country and yet figures suggest that in (especially rural areas,) there is evidence of poverty and inequality; an according to End Child Poverty Network (ECPN) (2012),  they report that,  'social disadvantage as the biggest obstacle to achievement in education' (ECPN, 2012). Maslow's Hierarchy of Needs as McLeod (2017) points out ' self-actualized needs are those who realize personal potential, self fulfilment'. 
 Around 200,000 years ago modern humans started to evolve in Africa, and Homo sapiens (human beings) came to be the only surviving  species. Move forward to 500 years ago and 'Africa are cultivating coffee' (Smithsonian National museum of Natural History, 2018); and through the utilization of Fairtrade, in 2018 the UK is helping to support countries such as Kenya (Fairtrade, 2018). Subsequently Hub Africa works with Fairtrade Wales in partnership (Hub Cymru Africa, 2016).
Throughout our global history we have endured two world wars with many lives lost. In the first world war millions died globally from influenza ,with, as Smithsonian National museum (2018) state, were '5% of the entire population.' Our capacity as human beings to endure great hardship on a global scale, has been a continuum of events throughout life history. Protection of child welfare has been a movement towards as Cregan and Cuthbert (2015) 'a list of key initiatives includes the establishment of international philanthropic organizations focused on child welfare including the Save the Children Fund in 1919' (2015, p.36).
So what does global mean, and referring to the question barriers to engagement in Education for children in Kenya? The population of Kenya is fairly young compared to Wales. Kenya's medium age is 19, whereas Wales is 40.5 years. Kenya's life expectancy is 60 years, with over 65 years being at 3% compared to Wales who have a considerable margin of life expectancy 75 plus years and the over 65 at 18.04% ( Index Mundi, 2018). Looking at these figures it is clear to see that Kenya population life expectancy is much lower, however they have higher percentage of younger people.
In Kenya the population is diverse, with several languages recognised, with English being one of the main languages. There dissolved state in 1990 and under the current president Uhuru Kenyatta,( The Guardian, 2018), poses the question concerning their African Charter on the Rights and Welfare of the Child (ACRWC). Exploring the question why Africa felt the need to respond by creating their own charter is one that Ekundayo (2015) explores in his journal. To understand this we must firstly identify the differences between ACRWC and that of the United Nations Convention on the Rights of the Child (UNCRC). 
As mentioned earlier the first world war had a huge impact globally with many lives lost, not only through war and conflict but also through a global impact from influenza. The heavy loss of lives weighed heavy and world leaders identified in part, that through, as Cregan and Cuthbert (2014) state, 'horrors of that war' (p.59, 2014). The League of Nations, created after the World War one, specified that it was about making the world a better place, developing an international children's rights, and as Scott and Swain (2002), cited in Cregan and Cutherbert (2014) 'there was a comparative disregard for children relative to animals'. The Geneva Declaration of the Rights of the Child (GDRC) was adopted by The League of Nations. This came about through the hard work and dedication of a Eglantyne Jebb; (her response to the result of World War One), her concern that many children were left to  starve was to set up 'Save the Children', which in 1924 the League of Nations adopted as their GDRC. Jebb fought for human rights for every child and in 1959 UNCRC was born through Jebbs efforts, a 'document signed in almost every country in the world (Save the Children, 2018). 
Emphasis on Children's Rights came into fruition with the UN Assembly adopting the Declaration of the Rights of the Child in 1959 and furthermore  in 1989, a decision was made to adopt a further approach (special convention) in providing for children under the age of eighteen as provision, exceeding the Declaration In 59; 'childhood is entitled to special care and assistance' (UNICEF, 2010). Comparable differences are that in 1959 the UN specified that children were to be protected, however, they did not list children's rights on empowerment. Looking at Article 2, part 1 which states 'parties shall respect and ensure the rights set forth in the present convention (UNICEF, 2010). 
In developing equality that serves to progress a global target of addressing poverty, hunger, disease, illiteracy, environmental degradation and discrimination against women (World Health Organisation, 2018); in 2000 the UN involving 189 member states involved in Millennium Development Goals (MDGs), began pledging a fifteen year goal plan, addressing all of the above inequalities of global inequality. The Eight goals in total looked at ways to improve inequality in developing countries. Significantly to disparage inequality for females, goals 1-3 address poverty, primary education and thirdly gender equality for women. According to the United Nations (2015) 'gender gaps have narrowed' however, they state 'girls continue to face barriers to schooling'. UN refer to 'poverty' as the main reason, and gender disparage is an amalgamation of various indignities, for example, girls in secondary school do not have access to proper sanitation and therefore are less likely to attend school, (United Nations 2015). 
Since this time the MDG has been replaced by Sustainable Development Goals (SDGs) to ensure that the next fifteen years relate to the 2030 sustainable goals. According to The Guardian (2015), SDGs are forward thinking and relates more to the vulnerable, with low to middle income countries participating and related to the article. David Mepham from Human Rights Watch argues, 'MDGs were not rooted in human rights standards' (The Guardian, 2015). SDGs are subsequently relating to a more humanitarian feel, concentrating on the vulnerable and disabled, embedded in their human rights goals.
Referring back to the question, (Article 28),  primary education must be free, Kenya in 2003 gained through their 'Free Primary Education' policy (FPE) a provision that school primary children who previously were expected to pay for books, stationary for example, were entitled to free primary schooling; this was supported as part of the MDG2, a continuum of support, and financed by the World Bank and the British Department for International Development (World Bank, 2014).
So what does this all mean in relation to what is currently happening in 2018. Certainly there is progress with humanitarian consideration with response to SDGs, however history shows in countries, such as Kenya, the discourse of inequality, for example, gender inequality and this leads us to our question of barriers to engagement in Education.
In Kenya, (a low middle income country) in response to Education, the ACRWC states in Article 11 that children should receive basic free education, it however fails to deliver on secondary education, conversely we compare this to CRC Article 28 which responds to not only free primary education but also the right to continued secondary education. Point in case, as Ellundayo points out  that 'Education is a vehicle' and responds to creating possibilities that not only give children a means of self actualisation but also creating a way out of poverty' (Ellundayo, 2015). Maslow's Hierarch of Needs
The value of the ACRWC seems to suggest that the ACRWC compliments the CRC in terms of where African Culture is somewhat different to the western world is therefore a predeterminate means of adding to the CRC to create ACRWC, however as stated in the charter, 'a child is a child until the age of eighteen' (ACERWC, 2018), where as the CRC gives permissible reasons to waver this. Nevertheless, Kenya's hidden cultural message is that child marriages still go unreported and the contradiction to the ACRWC is to send message of cultural diversity  which clearly go against the charters Article 2 of the ACRWC (Ellundayo, 2015).
Girls not Brides is a global partnership that centres its beliefs stating that 'education is a key driver' in response to tackling gender inequality. They go on to say that Kenya has a high rate of HIV and that girls are put at risk through early marriage. Girls are seen as a  economic cost to their family and early marriage is an answer to this burden, by the offering of cattle, the girls family are able to offload this burden for 'economic exchange' (Girls not Brides, 2018). Despite the 2014 Marriage Act in Kenya for both men and women that state marriage is illegal under the age of eighteen, reports clearly state this is still happening, hidden amongst the beliefs and culture of some African people.
Clearly gender is a barrier for education in Kenya. Girls as young as thirteen who enter into marriage, do so often under protest; their culture and tradition are such that the female is unable to express her wishes to do otherwise. The concerning matter is that not only is this a violation of human rights but to add further to this concern female genital mutilation occurs (FGM) putting the female at greater risk of infection and possibly the chance of becoming infertile. Charities, such as, the  Balcraig Foundation Projects, a Scottish charity, who strive to support abandoned babies and destitute children, (orphans have a higher risk of FGM). The charity support to change poverty and encourage the advancement of education (Kenya Children's Home, 2013). They also have an outreach programme, a boot camp for children, who are checked medically, offered lessons and meet up with friends they have made. They also link with UK schools asking for donations for books to support children in Kenya (Kenya Children's Home, 2013). 
Various charities are having a positive effect in Kenya to help combat barriers to Education. The charity set in Kenya's Maasai Mara, where a boarding school for girls gives reason to celebrate, the opportunity for these girls to continue with their education (girls in this area of Kenya normally do not continue with their education beyond the age of twelve) a chance to be educated for work or further education. The expansion of the boarding school is hopeful. Constable (2016) states concerning the charity, that without this opportunity many girls are at risk from FGM, from as young as nine; FGM in Kenya is illegal, reported by (The Guardian, 2011). The UK charity 'Educating the Children' has raised money for the 'first ever secondary school in Maasai Mara and the charity state (2016) 'they believe in empowering the girl child through higher education'. Without a secondary education, girls are disempowered, as without a 'secondary leaving school certificate', their access to jobs is minimal' (The Philanthropy Club, 2016). If we link this with the Welsh Government's (2013)'Young people Not in Education, Employment or Training (NEET) state 'The Welsh Government places a high priority on tackling levels of young people who are not in education, employment or training.
The Kenyan Government in 2011 responded to the problem of FGM bringing out the Female Genital Mutilation Bill (The Guardian, 2011), however, a report from The Guardian in 2016 covers the story of Kuria in Kenya with a parade taking place of girls who have had genital mutilation. The Kuria tribe, Horner reports 'elders in this community are the worst enemies to ending FGM (The Guardian, 2016). Looking at the African charter Article 16 points to 'Every individual the right to enjoy the best attainable state of physical and mental health. Article 17 'Every individual shall have the right to Education', however in the same article it also states 'promotion and protection of morals and traditional values' (African Union, 2016).
Further contradiction presents as Arnot and Marshall state in (2008), in relation to response to Global ITE (Initial Teacher Education) project involving Kenya, India and England, linking together to discuss aspects of, for example, gender inequality in Education, however, as the UNESCO (2004) cited in Arnot and Marshall (2008) uncover, examples of inconsistency of prevalent within the system, as the UNESCO (2004) cited in Arnot and Marshall (2008) on Kenya's ethics states:
    'Social Ethics Education' that endorses the nuclear family and provides the concept of         marriage in which authority rests with the husband, and at the same time, endorses the Centres for Excellence for Rescued Girls who are at risk of FGM/ or early marriage'.
 Education expresses an individuals rights and encompasses a meaning of value, but is this a western way of thinking, an imperialistic view? Butucha expresses the view of before independence of colonial countries, 'western values and external economic forces affected all nations in the world (Butucha, 2015); Political globalization on the right to enforce  compulsory Education is a form of  cultural imperialism. This statement produces a strong argument against to the western world in response to globalisation. Ritzer (2010) states 'Although it appears that the western world has undergone a process of liberalization, in fact it has grown increasingly oppressive.' 
The author Kabiru Ibrahim Yonkuzo (2014) expands on the theory of globalisation reporting ' globalization is a critical tool for cultural homogeneity'. Both Ritzer and Yonkuzo expand on recognising cultural differences and relate to western world influences. However, changing the infrastructure  of African culture, is this a means to an end or a process of catch up with the western world in  which  the inevitable process of change must take place? Yonkezo's argument is that education is so much more than sitting in a classroom, it extends beyond this and talks of spiritually aspects of learning as well as African culture (Yonkezo, 2014). Research from the State University report (2018), 'An awareness of kinship was lacking when western education was introduced to Kenya.
Therefore, arguably what we are now suggesting in Wales through Professor Donaldson's Successful Futures is a new curriculum that does include humanities. The need for change is recognised in Wales global economy, highlighting the need for awareness of humanitarian citizenship. The Welsh Governments Education for  Sustainable Development for Global Citizenship (ESDGC), establishes a role within the schools, that looks at global diversity as a tool for gaining a valued response of guided  informality (Estyn, 2013). Our recognition throughout the past hundred years of progressing towards Wales own gender equality in education itself been problematic. Women were seen as and identified as second class citizens and subject to much discrimination. Women of Jebb's generation fought for rights for children, however they did so with many struggles, women were seen as very much the second citizen. This moral dilemma resonates with parts of Kenya today and the struggle for attainment ship  in gender equality in education.
Colonial Britain during the first world war was fraught with gender inequality and it was very much seen that boys rather than girls would achieve an education that resulted in a career ; here we can link gender discrimination in the UK with that of Kenya. Life expectancy at this time in the UK for women was 55. World War One created a new continuum for women rights, they become useful as men went to war and women became the workers; this paved the way for the beginnings of gender equality (Save the children, 2018).
Looking at the 'human capital theory linking economy and schooling and as Sweetland (1996) states 'hidden curriculum accessed by private individuals who freely choose to enhance their skills'. However Bennell (2002), 'Ignores impact of social class, religion or race'. The argument here in relation to both Kenya and UK is choice. Cultural implications and diversity of needs create and inequality, a predisposed unrationed discrimination. Geertz (1973) understanding of culture represents, he states, 'structural and functional regularities of social organisation'. However does cultural give the right to inequalities? The hidden curriculum, historical during Great Britain in the 1970's reflected the social dynamics of 'women's subordinated in the home and excluded from the world of works (Fennell, 2008 ). Fennell talks of the reality of gender equality ever being realised.
In 2000 in response to gender disparity, Dakar Framework for Action resulted in a continuum of measures; Six Education for All Goals (EFA). However according to Colclough (2008) their goals were ' unrealistic' and that Colclough reports 'the international community has made a habit setting unrealistic target dates' (Colclough, 2008). 
Closing the gap between gender (inequality) continues to be measured using for example, Gender Parity Index (GPI) using data collected by the UNESCO which examines the data to quantify links between countries of female gender disadvantage in education. The results in 2017 (below one, seen as disadvantaged) Kenya 0.9 and UK 1.0  (Index Mundi (2017). Referring to Article 28 'Discipline in schools must respect children's dignity'; the operative word being 'must'. Primary schools in Kenya are changing in respect to a child's dignity and the educational delivery system on defining discipline. The view of the Kenyan Government is one of adopting methods that relate to  Vygotsky's constructive approach. The authoritarian retributive approach is being exchanged for one of a as Pluijmen (2017) states 'child centred approach. The new curriculum respecting the rights of the child to a freedom to explore a more open curriculum. The premise for this curriculum devises reason of choice as an exploratory for learning in reference to the 'Montessori Approach' (Kavita, 2018). This can be linked to the Welsh Governments framework which explores and defines the Welsh Government's ESDGC which values and responds to the individual the right to explore their decisions and beliefs (Estyn, 2013).
To conclude, globalization has arrived and if we are to succeed in as Article 28 states in insuring that future generations do not encounter the inequality and deprivation of indignity that poverty brings. By addressing poverty and inequality through the right to an education, both primary and secondary, is a continuum of learning, a new learning for both the UK and Kenya that establishes a bond of humanity. This can only be made possible through an infrastructure of acquiring the process of life long learning, understanding other one's needs but not fully encroaching on tradition and belief. However through humanitarian terms the world can not sit and watch the inhumane tradition of an unacceptable tribal belief and culture  that brings suffering to children. The promise of 2030 SDGs, again brings hope. In the UNCRC work to establish equality and recognition of children's rights, we need to continue to be proactive within our community. In addition,  Oswalt states (2015) of Bronfenbrenner 'The microsystem is the small, immediate environment the child lives in' and 'how these groups or organisations interact with the child will have an effect on how the child grows. 
To conclude, if as Professor Stirling (2018) for Education for Sustainability suggests for us to respect our planet, we need to respond by ' Enabling individuals and communities to achieve their potential in ways which protect their futures as well as enhance the well-being and resilience of the planets-life-support-systems'. 
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