	ECAD4008-C
	 Rhif Myfyriwr / Student Number: 1902225 





ECAD4008-C: Cycle 1 – Leading the Learning: what, how and why am I teaching?
Lauren Bourne - 1902225



Table of Contents
Task Description	2
Introduction	3
Pedagogical Principle 1	4
Pedagogical Principle 2	5
Pedagogical Principle 3	7
Conclusion	8
References	10








	[bookmark: cysill]Targed/Target 1
	Proof read your work and use educational texts to model a more academic style of writing.

	Targed/Target 2
	Strengthen your arguments by making further references to literature, and developing counter-arguments.



[bookmark: _Toc36814440]

Task Description

1. Good teaching and learning means employing a blend of approaches including direct teaching.
2. Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
3. Good teaching and learning ranges within and across Areas of Learning and experience.
(Donaldson 2015:68)

Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to your experience in school showing secure understanding, identifying strengths and areas for development for each principle.
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The pedagogical principles stated in the task description can be found in the new Curriculum for Wales (Welsh Government, 2020), based on Professor Graham Donaldson’s curriculum review, Successful Futures (2015). Donaldson’s report sparked a curriculum reform for the whole of Wales, which is to be based on four key purposes. These purposes are to underpin curriculum design in all schools in Wales from 2022; the curricula should then incorporate the six Areas of Learning and Experience and the three cross curricular responsibilities of numeracy, literacy and digital competence (Welsh Government, 2020).
	The idea of purposes, principles and areas of learning and experience holds some similarity to the New Zealand early years curriculum, Te Whariki; ‘whariki’ meaning woven mat in Maori, the curriculum is seen as “being woven from principles, aims and goals and appropriate practice,” (Pound, p67, 2005) much like the new Curriculum for Wales (Welsh Government, 2020).
The 12 pedagogical principles were created by Donaldson for schools in Wales to use as guidelines and reflect “well-documented evidence about effective pedagogy.” (Welsh Government, p50, 2020). Schools and teachers must have a sound understanding of the principles so that the ‘why’ and ‘how’ are considered as much as the ‘what’ when it comes to teaching and learning. I intend to discuss the selected three principles during this assignment by reflecting on my recent professional teaching experience and the correlation between both. 
	Each school in Wales is now in a process of transition to implementing the new Curriculum for Wales in 2022 (Welsh Government, 2020). My placement school is currently still using the Foundation Phase Framework (Welsh Government, 2015) from the present curriculum. While on placement, I did note similarities between the Framework and the new curriculum guidance. The seven Areas of Learning within the Framework, for example, are an idea that has been adopted by the new curriculum as six Areas of Learning and Experience. The Foundation Phase philosophy of holistic child development and the seven core aims, are reflected within the new curriculum; the four purposes and 12 pedagogical principles ensure that children will be given a variety of learning experiences to help them achieve, without the onus on the rate of attainment, but rather the preparation made for life on a continuum of learning. It is for this reason, many Foundation Phase practitioners may find the transition to the new curriculum smoother and so can assist their colleagues in the Key Stages. 
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The first of the selected principles state that good teaching and learning “means employing a blend of approaches including direct teaching.” (Welsh Government, p50, 2020). In the Foundation Phase Framework (Welsh Government, 2015), there is a focus on balancing child-led activities with practitioner-led tasks and an emphasis on learning through play. During my placement, I planned for several ‘Topic’ sessions (Bourne, 2020a) which included a teacher-led activity, a focused activity led by the Learning Support Assistant in the class, and an independent group which could choose an activity from an enhanced provision planner (Bourne, 2020b). Every session of the day included an opportunity for children to be independent, as well as engaging in teacher-led activities to give the children a variety of ways in which to learn. Loris Malaguzzi, founder of the Reggio Emilia approach, said that the teacher should be “sometimes the director, sometimes the set designer, sometimes the curtain and the backdrop, and sometimes the prompter.” (Rinaldi, p73, 2006). I found it is important as a teacher to assess where children need guidance and assistance, but then also to allow them ample opportunities to be independent where possible. 
	While ensuring that pupils receive a broad range of approaches and opportunities, I feel that it is important to incorporate pupil voice into the planning of lessons where possible in line with Article 12 of the UN Convention on the Rights of the Child (1989); this is also following Froebel’s thoughts on allowing children to be children, enjoying their play and learning without worrying about what comes next and for teachers to “begin where the learner is.” (Pound, p15, 2005). 
During my placement, I had to plan an enhanced provision planner for independent groups to use during their ‘Topic’ sessions. I gathered the year group into one class for a pupil voice session, directly asking the children what sort of activities they would like to do over the course of the theme. I then took these suggestions and added them into my enhanced provision planner highlighted in yellow. (Bourne, 2020b). I also gave children an opportunity for pupil voice during my first rotation of lessons on the theme, ‘Journeys of Water,’ by using my focused activity as a KWL task. Pupils made a note of what they already knew about the topic, and brainstormed what sort of things they would like to learn about. I found this effective during my teaching practice as the children had a choice in what they were going to learn, they were more engaged and interested when it came to the lessons. Montessori also believed that children should be free to choose what interests them, and that children had periods of ‘sensitivity’ during which they are eager to learn (Pound, 2005). She believed it was the practitioner’s role to meet the children’s needs when they are in these periods of ‘sensitivity’. 
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Pedagogical principle two states that: “good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.” (Donaldson, p67, 2015). To engage interest from children, a lot of Foundation Phase classes seem to use a thematic approach. These themes are either chosen by the teacher or with the children, and then expanded upon as the theme progresses; some themes could last a term and some for only a couple of weeks. In my placement school, the theme for the term was ‘Journeys’, chosen by the class teachers in Year Two; the children then had a KWL task to give their ideas and opinions on what they would like to learn about the topic. Lilian Katz suggests that the project approach should be more child-led and “determined by children’s interests…based on their ideas, questions and experiences.” (Pound, p32, 2009) Although pupil voice was a factor in the thematic choices at my placement school, as the overall theme and activities are predominantly chosen by the class teachers, children’s engagement may not be held and the approach cannot be considered truly child-led.
As the ‘Topic’ sessions I planned would be the main source of delivery for the theme of ‘Journeys’ (along with my sub-topic of ‘Journeys of Water’), I ensured that pupil voice was considered when creating the enhanced provision planner (Bourne, 2020b) and for planning activities after completing a KWL task with children at the beginning of my placement. I believe this helped to engage interest while building on the children’s prior knowledge on the subject.
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Small World Area for enhanced provision using water beads and figures, chosen through pupil voice. 
Photo credits: Personal photographs taken with the consent of my placement school.

	While on placement, I would plan using the Foundation Phase Framework (Welsh Government, 2015), focusing on a particular age appropriate skill. As the Foundation Phase works as a progressive document in the fact it starts building core knowledge from Nursery level through to Year Two, although the specific skill may be new to children, the tools to learn the skill would have most likely been put in place previously. Within the new curriculum, the difference will be that the Progression Steps are not assessed according to age but rather to the individual child (Welsh Government, 2020). 
	Prior knowledge is considered crucial to a child’s cognitive development according to Piaget’s theory on schemas (Gray and MacBlain, 2012). He believed that children would develop basic units of information called schemas, which would adapt through adding information about a schema by assimilation, or through changing an existing schema due to new information by accommodation. For example, if a child had a cat at home, this would give the child a schema on cats to be able to accommodate and assimilate the idea of lions and tigers being ‘big cats’. The prior knowledge of the child becomes a category which the child can compare new information against, making it easier to sort and adapt.  
	During my placement, I used the children’s prior knowledge on the subject of ‘Journeys’ to assist me when introducing the sub-topic ‘Journeys of Water’. In one of my early introductions, I introduced the concept of bodies of water, which could then be linked to transport which travels on the bodies of water – a concept which was well explored previously with the class teacher. I continued to reaffirm prior knowledge over the next few weeks by using repetition in the form of a water cycle ‘game’. In the first lesson we explored the water cycle, I linked specific actions to the four key stages to help children remember the vocabulary. I then asked all children to stand up, and as I would say one of the stages, they would have to show me the correct action; on occasion I would flip the roles and show them an action, which they would then have to say the corresponding stage of the water cycle. By repeating this game in my introductions and plenaries for the next week or so, the children gained a good understanding of the names and the order of the stages of the water cycle. 
	Repetition is a key component of Bruner’s spiral curriculum theory, in which he suggests children should revisit information several times at different ages to build on prior knowledge and deepen understanding on a topic (Pound, p48, 2005). Although the use of prior knowledge is common between Bruner and Piaget’s theories, Piaget believed that children would move through stages during which their cognitive development would facilitate new learning, whereas Bruner believed children have the capability to move their own learning forward, if supported, by undertaking more challenging tasks (Gray and MacBlain, 2012). 
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Linking to pedagogical principle three which states, good teaching and learning “ranges within and across Areas of Learning and experience,” (Donaldson, p68, 2015), cross curricular teaching is something common in the Foundation Phase (Welsh Government, 2015). Barnes (2007) suggests that in real life, everything would be considered ‘cross curricular’ and being able to adapt for each situation is a vital skill that should be taught in childhood. The cross curricular approach became more known in the United Kingdom after the Plowden Report (Plowden, 1967), in which Plowden suggests that splitting subjects up into rigid blocks interrupts the train of thought and hinders learning. Maria Montessori would agree with this statement, as she believed children should be given time to explore learning opportunities while they were engaged without interruption (Pound, 2005).
	During my placement, I engaged with this principle by planning for lessons which were cross curricular in nature. For example, I planned a series of ‘Topic’ sessions on the Water Cycle for which the main area of learning was ‘Knowledge and Understanding of the World’ (Bourne, 2020c). Each activity then had incidental cross curricular skills linking to the other areas of learning, e.g. Languages, Literacy and Communication, Mathematical Development and Creative Development. I believe this approach made the learners more engaged as there were several aspects of learning to be explored rather than one to grab their interest. 
	In addition to teaching cross curricular lessons whilst on professional teaching practice, I also planned a literacy focused task (Bourne, 2020d), and a numeracy focused task (Bourne, 2020e). It became evident that literacy and numeracy sessions are still taught as almost a discrete subject in some Foundation Phase classrooms. Each day there was a dedicated literacy and numeracy lesson and although this does not exactly follow the Foundation Phase philosophy, it does show evidence of direct teaching. When planning for the literacy and numeracy sessions, the activities are focused on a particular skill for the Foundation Phase outcomes. 
	I was able to use the Foundation Phase outcomes to create ‘Learning Objective’ slips for my lessons, which would be used to assess pupils’ learning (Bourne, 2020f). The slips would state the specific aspects of the Framework’s outcomes (Welsh Government, 2015) that were to be learned, as well as the level of support the child had during the session, a RAG rating system for the child to show how they felt about the learning, and a space for feedback which could be given verbally during the session or written down. My placement school also uses the ‘Tickled Pink’ and ‘Green for Growth’ marking strategy which focuses on positive and constructive feedback. At the start of my teaching experience, I began marking the children’s books after the session had ended for them to read back on. However, after a discussion with my class mentor, I decided to become more mobile during my writing activity with the pupils, marking and giving verbal feedback throughout the session. This improved the results from pupils from the first instance, as the children had time to correct any mistakes and adapt their learning as they went along, managing to complete the task to the expectation given. Formative assessment such as this example, gives pupils an opportunity to engage actively and take their learning into their own hands once they establish where it is they are. Black and Wiliam (1998) strongly believe that “formative assessment is an essential component of classroom work and that its development can raise standards of achievement.” (p12, 1998).
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As important as it is for children to reflect on their learning, it is equally as vital for teachers to be reflective practitioners during their career. Feuerstein’s Social Interactionist Theory is underpinned by the idea of ‘mediated learning experience,’ in which stimuli is transferred in the environment by a ‘mediating agent’; a mediating agent could be a parent, sibling, teacher or any other caregiver (Gray and MacBlain, 2012). It is the job of a mediating agent to select and organise the world of stimuli for the child, and so the cognitive development of the child is affected. It is important, therefore, for practitioners to reflect on their choices and how they affect the children’s development. 
	As a student-teacher on placement, I would evaluate each lesson plan after the lesson had occurred, reflecting on the pupil’s learning and next steps for progress, as well as my own practice and what I could improve for next time. My lessons were structured as a rotation throughout the week, so I could make short term amendments to my practice after one rotation and see effects immediately in the next. For example, in a focused task in which the children were making water cycle lanterns, I had to give a high level of support to the group on the actual making of the lanterns. In the next rotation, I decided to create a success criteria with the children and displayed this on the board so that they could refer back to it throughout the task. This had a positive effect on how the learners completed the task; they were more independent and aware of the expectations.
	Carlina Rinaldi said,
“personal and professional development, like education, should not be seen as static or unchangeable qualities, achieved once and for all, but rather as a process, an ongoing path that we follow from birth throughout our lives,” (Rinaldi, p137, 2006). 
This is reflected within the philosophy of the new curriculum (Welsh Government, 2020), in that progress is no longer going to be assessed on attainment at a certain age, but rather as progressive stages on a continuum of learning, ultimately preparing children for life. Professional development is something that should also be considered a continuum of learning, as teachers should continue to be researchers throughout their careers. As a student-teacher, each of the targets that were identified during my placement in school are ones that I will continue to work on throughout my time at university and onwards. 
	The 12 pedagogical principles are intended to provide a framework for teachers, helping to translate the four purposes into their practice daily. In the feedback from my placement, I was marked ‘on track’ for all three pedagogy strands of the professional standards (SWWCTE, 2020). I believe I was able to implement several of the principles with confidence, but will need to continue to work on utilising the principles to help with the transition to the new curriculum. It was also noted in the comments that while I considered the four purposes in my planning, the next step would be to make these more explicit and share them with the children during the lessons. Going forward, I will use research and study the new curriculum guidelines to further my practice based on the targets left in the comments of my end of placement report. I believe studying the principles further will deepen my understanding and ensure I consider the ‘why’ and the ‘how’ when it comes to teaching and learning.
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