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ED7002: Assignment Component Two
Research Question 1: “How do teachers in one behavioural unit in South Wales perceive the support they receive when managing challenging behaviour?”   
Introduction
[bookmark: _Hlk196490244]My chosen research topic is to explore teacher’s perceptions in one behavioural unit in South Wales, and their perceptions of the support they receive when dealing with challenging behaviour. The “Thematic Survey Report- Learner Behaviour in Further Education Colleges” (Estyn (b), May 2025, p.4) has perceived a rise in teacher-directed violence in Wales since the return to face-to-face teaching following the lockdowns during the Covid-19 Pandemic, stating “college staff are now dealing with types of anti-social behaviour that were practically unheard of just a decade ago” (Hill, J., 2024, as referenced in Estyn (b), 2025, p.4).  The report states that, while the immediate effects of the pandemic have deteriorated, the pandemic and subsequent lockdowns have resulted in “a significant number of disengaged young people who were either irregular attendees or had been excluded from school by the time they reached their GCSE’s” (Estyn (b), 2025, p.5). A similar picture has been painted in reports regarding a rise in challenging behaviour in secondary schools; in the report “Behaviours that challenge and disrupt schools across Wales: effective strategies and mitigations”, (Welsh Government, 2025), it is stated that since 2023, the Schools Research Branch of the Welsh Government has seen “emerging evidence” highlighting a rise in challenging behaviour in the classroom that significantly effects teaching and learning as a “long-term impact” of the coronavirus pandemic (Welsh Gov, 2025, p.9), which is highlighted again in Estyn’s 2025 report “Fostering mutual respect- promoting positive behaviours in secondary schools”, which states that “particularly since the pandemic”, visits from Estyn into secondary schools have noted “a general decline in pupils’ behaviour” (Estyn (a), 2025, p.6). 
 	While much research has been done on the effects of the lockdowns on adolescents, the subsequent socio-ecological consequences of the lockdowns on society and the rise of violence in schools, there is a gap in literature that looks at the link between the two. There is evidence to suggest that the ongoing teacher retention crisis and higher increase of teacher turnover considering the pandemic has led to an increase in teacher-directed violence, (Peist et. al, 2024, p.3, Peist et.al, 2020, p.4), however, it could be argued that this research has been undertaken by psychologists, and it is not given from the perspective of someone who has firsthand experience in the field. Conversely, evidence from the National Association of Schoolmasters Union of Women Teachers (NASUWT) in their report “Teachers declare a behaviour emergency” (2025, no page number) suggests there has been a rise in teacher-directed violence since the pandemic, with 25% of teachers experiencing violent incidents at least once a term. Nonetheless, research on teacher-directed violence has been “relatively neglected” (Wilson, 2010, p.2355) over the years. The research desires to understand how teachers perceive the support they receive when dealing with a statistically significant rise in challenging behaviours, as stated in the reports by the 2025 reports from Estyn and NASUWT, and what then can be done to further support teachers effectively; the intention being that this research could have a positive impact on the current teacher retention crisis, and contribute to a necessary safer work environment, as stated by Peist (2024, p.3) and NASUWT (2025).
 	 This research will require a relativist approach using mixed methods, using quantitative methods to provide both precise, concrete data that reflects the numbers of teachers who are receiving support in the unit, and how satisfactory they deem the support, while using qualitative methods to understand the contexts and individual realities of that support, leading to suggestions from front-line staff on how we can better these provisions in Wales. The research question I have chosen to focus on is “How do teachers in one behavioural unit in South Wales perceive the support they receive when managing challenging behaviour?”    
Chosen Method
This research project uses a mixed-method approach to research. My justification for a mixed-method approach lies in the complexity of the issue of teacher-directed violence; I believe that one of the strengths of a “scientific” approach that produces measurable data provides my study with a sense of “validity” that is sometimes favoured by researchers over the use of quantitative data (Flanagan, 2013; Randy & McKenzie, 2011). However, the issue of using solely quantitative data in this study is that by doing so, it does not provide me with the context and depth of knowledge necessary to understand the perceptions and realities of teachers (Maxwell, 2013.) 
 	My chosen question for this assignment is one of three research questions and the singular question that will use quantitative methods to answer it. Using a mixed method approach in the research, the remaining two questions will require a qualitative approach, using unstructured interviews to understand the context behind a perceived rise in teacher-directed violence. My reasoning for this is that I believe that a quantitative approach will provide precise data and statistics that can be analysed as a foundation for more exploratory and narrative analysis that will provide context and depth to the quantitative data. This approach is taken from Gardner’s theory of “multiple ways of knowing” (1983), in using qualitative and quantitative methods as a continuum rather than two research methods that oppose and contrast each other completely (Jones, Torres & Arminio, 2021). This also acknowledges the theory that qualitative and quantitative research are not dichotomies that exist “neatly” in separate camps, but borrow and benefit each other (Walsh, 2012.)
 	The use of a questionnaire enables me to take part in descriptive research as a foundation for further qualitative research, giving more context and depth to the quantitative data. Descriptive research in this first instance allows me to identify the characteristics, trends and frequency of teacher-directed violence; understanding what is happening before the “why”. While descriptive research design is usually categorised as qualitative research, by using a quantitative research tool, we provide a statistical description of the problem before understanding why the problem is happening. 
 		
Sampling Methods
My sampling method involves a small population of participants, which have been chosen through convenience sampling; the behavioural unit in question is my place of work and has been for the past five years. The current list of teaching staff in the behavioural unit will act as my sampling frame; this does not include senior management roles as I acknowledge the results from management may be hindered by, perhaps, the participants reluctancy to speak negatively on the school due to their involvement in providing said support. Also, these management roles do not face the same teacher-directed violence as often, due to their work commitments largely being outside of the classroom. My sampling method is a form of non-probability sampling and involves purposive sampling; due to my proximity and relationship to the staff, I understand and experienced firsthand the challenging behaviour that the staff at the unit experience, I know the sample suit the purpose of this research and I have a good working relationship with the staff. Consequently, we already have an open working dialogue about the behavioural challenges; hopefully this will make it easier for staff to be open about their views. However, I acknowledge there is more of an opportunity for sampling bias. 
 	My inclusion criteria for the study are that participants are currently employed in the behavioural unit for at least one term; this is so participants have had time to witness the challenging behaviour in question and have had an opportunity to witness or access the support offered. Participants must be over the age of 18 and able to give informed consent.      The exclusion criteria include any teachers that are not directly employed by the behavioural unit. Management or senior leaders also meet the exclusion criteria for the reasons mentioned previously, and staff employed at the unit for under a term may not take part. 
 	Here, it must be acknowledged that there is a potential for bias in the study. The sample have a close working relationship with me. As a result, there is a possibility of affinity bias. There is also a possibility of non-response bias; there is no guarantee that these participants will want to take part. If they are experiencing much teacher-directed violence, they may not wish to take part in a research project about it which means that in this unit alone, this may result in a lack of usable or relevant data, or not enough participants. In this case, the scope of the research may have to be widened past the behavioural unit, to the mainstream school in which it is housed, and the research question altered slightly. 

Ethics
Agee (2018, p.438) states that “enquiries into the lives of others is always an ethics exercise.” Flick (2018, p.51 ) echoes this, stating that “principles of research ethics require that researchers avoid harming participants involved in the process by respecting and taking into account their needs and interests”, while Thomas (2017, p.37) acknowledges that some decisions in ethical research “do not just pit right and wrong, but balance one right action against another right action, taking into account the possibly conflicting interests of the parties involved”. This is particularly pertinent regarding my research; while it is in the interest of teachers to understand how they perceive support and how we can potentially make this support more effective, we must also acknowledge that the topic may be emotionally distressing for teachers that are enduring this violence in their individual realities. Here, it is pertinent to state that this project was inspired by my own personal experience with teacher-directed violence in this behavioural unit. In March of 2025, I was assaulted by a student in this unit and as such, I acknowledge that (while the incident is what has inspired me to understand this topic) this could be emotionally distressing for me as a researcher to undertake. As stated in the BERA Ethical Guidelines for Educational Research (2024, p.11), “educational researchers should operate within an ethic of respect for all persons- including themselves- by the research they are undertaking”.  I have already been signposted to support within the University, by my supervisors, and within local authority if emotional distress does take place personally. All participants, and I as the researcher, will have access to a local authority supervision councillor if there is any emotional distress during the study.   
 		BERA (2024, p.20) also states that: “safeguarding the physical and psychological wellbeing of researchers is part of the ethical responsibility of employers and sponsors, as well as of researchers themselves”. As a result, participants will never have to be completely isolated or alone while taking part in this research; participants that complete the questionnaire in-person will be given access to an available room on the premises to take breaks, as well as the option of a safe colleague to accompany them who may provide them with comfort. Due to my personal relationship to the school, getting gate-keepers permission to book a room for breaks should be straight forward for this. Participants will always complete in-person questionnaires during school hours, when the school is not empty. Participants will also be given the option to complete the questionnaire at home, in an environment they feel more comfortable in. As stated previously, as the researcher I will be aware of any non-verbal cues they may exhibit and give them the option for breaks and/or withdrawal as they see fit. Participants can ask for breaks or withdraw at any time during the taking of the questionnaire if they are uncomfortable. Questionnaires or interviews will never take place in a locked or isolated room.
 	Firstly, it must be noted that no participants will be under the age of 18, and therefore we will be attaining informed consent, rather than assent. According to the BERA (2024, p.13) guidelines: “it is normally expected that participants’ voluntary informed consent to be involved in a study will be obtained at the start of the study, and that researchers will be sensitive and open to the possibility that participants may wish, for any reason and at any time, to withdraw their consent”.
As such, participants will all be given a participant document that outlines the full extent and intentions of the study, it’s entire process, intended use and purpose, and use of data before the study begins. Participants will also be made aware of the full extent of the anonymisation of data, how the data is stored and collected, and the ethical considerations made with regards to safeguarding procedures and potential interview arrangements. Participants, in this document, will be made aware that their consent to the study can be withdrawn at any time; participants will be given an outline of the stages of research and can withdraw with up until the final date of data collection with no consequence to themselves or their employment; this will be made clear to the participants as withdrawal after the final data collection may influence the outcomes of the study, however I acknowledge the participants’ right to do so. The participants will also made aware that if, as a researcher, I believe they are presenting non-verbal cues that indicate they are uncomfortable, they will be given an opportunity for breaks and/or to withdraw if they feel necessary, with no consequence to themselves and they will be directed to the school-based supervisor if distressed. My university email address will be given to the participants so that they may contact me with any questions or concerns, if they feel necessary. 
 	With regards to feedback, participants will be allowed to access feedback from the questionnaire or interview they have taken part in, if they request to see any notes made during the interview process. At each stage (questionnaire study and the semi-structured interview), participants will be debriefed on how their data and words will be used, including in depth descriptions of the anonymisation of data and the intent of the study. 
 	The anonymisation of the questionnaire, and indeed its use in the research paper, will be made aware to them at the beginning of the study. Each questionnaire will simply be titled as they will be referred to in the study (Teacher A, Teacher B) with no use of names in the study used at all. Participants will be made aware before taking part in the questionnaire that there will be no descriptions of them or their unit, or place names used in the report that may lead to a jeopardization of their anonymity; the unit will be referred to as “Unit A” only. 	Participants will be made aware of how data from the questionnaire is stored. All data will be stored on a personal, password protected PC in the home that is password protected, and the folder it is kept in will also be password protected. Data may be stored in a folder on the University server, which will be password protected and all files from this folder will be transferred to the personal home computer and deleted upon use. All questionnaires will be filled in in-person, any paper copies always kept on my person, and in the event unavailability of in-person questionnaires, a private link to the questionnaire will be sent that is only accessible to the researcher and the participant. No USBs or portable devices will be used to collect data. Paper copies will be shredded upon data retrieval. Upon submission of the written report, all data will be immediately deleted. Participants will be made aware of all the above before taking part in the questionnaire. 

 	
Research Tool
This research question will be answered using an anonymous questionnaire containing scaling questions in a Likert scale; to obtain ordinal data surrounding to what extent they have experienced teacher-directed violence and how they perceive the support given during and after the challenging behaviour. I believe that in starting with a quantitative method firstly, it will allow me to collect and analyse data in a way that acknowledges my positionality in the research. By analysing the perceptions of support from a quantitative and statistical perspective in the first instance, I can be somewhat removed from the data in a way that qualitative data may not allow me to (Flanagan, 2013). 
 	These questions will involve statements which will intend to gain understanding over what the participants are perceiving in their classroom, and what kinds of violence they are experiencing in their classrooms. These questions in the first case will involve a scale from 1-5, ranging from “Strongly Agree” to “Strongly Disagree” to understand scale, as well as multiple choice questions to understand the frequency of violence and how the support is perceived. This will enable me as an investigator to understand the ongoing perceptions of support before I can go on to understand the contexts behind the perceptions. This will begin to uncover the individual realities that these participants are experiencing in their professions (Buckler and Moore, 2023). An example of the questions are as follows:
I have experienced a rise in teacher-directed violence in the classroom since returning to face-to-face teaching:
1. [bookmark: _Hlk203306751]Strongly Agree
2. Agree
3. This has not changed either way 
4. Disagree
5. Strongly Disagree 
      How often do you experience teacher-directed violence in the classroom?
1. Once a term 
2. Once a fortnight
3. Once a week 
4. Multiple times a week 
5. Never 

I believe I was sufficiently supported by my school while the teacher-directed violence took place. 
1 Strongly Agree
2 Agree
3 Disagree
4 Strongly Disagree 
I believe I was sufficiently supported by my school after the teacher-directed violence took place. 
1 Strongly Agree
2 Agree
3 Disagree
4 Strongly Disagree 

The limitations of a questionnaire concern truthfulness, accuracy and validity. Winter (2000) has discussed the notion of validity in quantitative and qualitative analysis, stating that issues of validity stem from the questions of “is the method measuring what it is intended to measure?” and “is the means of method accurate?” for the research question. However, while in analysing the data we could argue that – yes, we can only deal with what we have statistically on paper in front of us, we have to assume that the answers given are truthful and accurate to the participant’s experience- in reality, there is no real way of knowing if these two strands of validity are in fact being met. We simply cannot know how truthful the participants are being in answering the questions, therefore making the data inaccurate. If there is a good rapport between myself and the participants, there is a chance of affinity bias and perhaps the participants answering questions inaccurately in order to “please” me as a researcher (Gorell et al., 2011.) Considering this, I hope to eliminate most opportunities for affinity bias by anonymising the questionnaires and by making this the first step in my research process, there is limited opportunity to build a relationship with the participants which may mean that participants feel less inclined to skew their data positively. There is also a potential for “careless answering” (May, 2011, p.112); the research questions following the questionnaires involve semi-structured interviews, and this qualitative method invokes a relationship between participant and researcher, and naturally, a conversation between two people arguably holds more concentration than a questionnaire. There is a chance that participants answer carelessly, don’t fully read or understand the questions, answer quickly and carelessly to get the questionnaire done and move onto “more important” parts of their everyday lives, and ultimately this then affects the accuracy of the data, which calls the reliability of the data into question (May, 2011, p.113).
 	However, from an ontological perspective, we are exploring the participants’ individual realities (Flick, 2018.) This calls into question Flick’s philosophical question of “what is reality?” As this study uses a relativist approach in general, we must assume that what we have in statistically is reflective of the individual realities of the practitioner (Marshall & Rossman, 2001). While I can acknowledge the limitations of the questionnaire, it is not my place to question an individual’s reality; when dealing with the data, must keep this in mind while approaching it with a scientific and “outsider” perspective to accurately analyse the quantitative data (Flanagan, 2013; Ryan, 2018.) |
 	The strengths of using of a questionnaire to tackle my first research question. By using quantitative data for this research question, we can statistically analyse the data imminently for empirical validation (Flanagan, 2013.) Questionnaires are a practical way to obtain information quickly from participants, to immediately understand if there has been a potential rise in teacher-directed violence. By getting concrete, measurable data, statistical evidence makes it easier for consumers of research to take the research problem seriously- it is harder to deny the analysis of numbers than the interpretation of words (Marshall & Rossman, 2011.) The data is easily quantifiable, and this gives me opportunity to be reflective and reflexive in my research (May 2011); if, from the results of the questionnaire, there has been no notable increase in teacher violence then a change of perspective will be needed. While anecdotal evidence would suggest that this should not be an issue, it is not impossible that my hypothesis would be immediately disproven through the results of the questionnaire. This would then enable me to revise my following research questions if necessary. 


Data Analysis Method
To analyse the data, I will be using a descriptive statistical analysis. The key purpose of the questionnaire is to describe and summarise the features and outcomes of the questionnaire, to provide a snapshot of the perceptions of the support given to teachers. The outcome of will be focused on the data and not generalised inferences about the data to provide useful statistics on the research topic, to build a foundation for more in-depth context and answering how we can provide teachers with adequate support in further qualitative research. Through this analysis, I will be able to determine if support being perceived as adequate, what kinds of support teachers feel they need and how support can be made more effective. It will also be able to provide me with figures on a potential rise in job-satisfaction by providing figures on the support teachers are getting and overall morale in the workforce. This will provide meaningful conclusions in the form of statistics that will be hard for consumers to deny (Marshall & Rossman, 2021). 
 	The questionnaire will provide the research with ordinal data. By using descriptive analysis, I will be able to convert the answers of the questionnaire into frequencies and percentages that will provide these useful statistics. This will help consumers of the research understand what percentage of my sample perceives support as satisfactory, and this can be used as a basis to understand what kinds of support are available or desired, as well as it’s impact on the Welsh education workforce. Using Excel, I will be able to illustrate the data of the quantitative through bar graphs to see visual distribution throughout the categories of support (for example, if there are outliers, if more teachers are satisfied with the support given than not), to see if one category is more dominant than others. This will make the data more accessible to consumers of the research and provide visualise the outcomes of the research, while the report will give a narrative to the context of these statistics. This can help emphasise, then, the severity of the need for support. 

Conclusion
In conclusion, the intent of this research question is to provide quantitative data and statistics, to provide more in-depth contextual information in the study. This research question will intend to answer the question “How do teachers in one behavioural unit in South Wales perceive the support they receive when managing challenging behaviour?” to understand if teachers perceive the support they receive when experiencing challenging behaviour and teacher-directed violence is satisfactory. The question will be answered via a questionnaire that uses the Likert scale to understand if there the perceptions of support, what kinds of support are available and how this is affecting their everyday realities. The sample will include teachers at one behavioural unit in South Wales, using descriptive analysis to understand the data provided. This quantitative analysis will provide a solid foundation for qualitative research to understand how we can offer solutions to teachers to have a safer working environment for the future. 
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