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Assignment 6008

Critically reflect on your progress in planning, preparing, and teaching lessons that i n c o r p o r a t e s p e c i f i c pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.


Introduction:
This assignment will be based upon understanding and developing a key pedagogical method, this regards to methods that teachers use to develop their teaching and knowledge of the pupils. The pedagogical method that has been carefully selected for development is assessment for learning. Assessment for learning is defined as:
[bookmark: _Int_7WT7gO9L]“An approach to teaching and learning that creates feedback which is then used to improve students’ performance. Students become more involved in the learning process and from this gain confidence in what they are expected to learn and to what standard.” (Education, Unknown date)
Pamela Sammons (2013) details that assessment for learning is the cornerstone for education as it embraces four key elements of education, these elements detail the inclusion of everyone in the class, which can be seen several strategies labelled in the Welsh Assembly guide (Government, 2010) to assessment for learning more specifically in think pair share. Pamela also discusses how self-awareness, leadership and effective teaching are all encouraged and developed throughout assessment for learning. (Sammons, 2013)
This chosen method has been selected through identifying feedback from placement experiences as well as reflective practice. Within lesson plans that produced several different pedagogical methods the use of assessment was lacking; this was detailed back in reports as well as one to one feedback. To help improve on this there will be a detailed literature review, assessing the knowledge theorists have developed as well as comparisons to what was produced during lessons on placement. Using this knowledge and research, there will be an understanding of how to improve and take this improvement into the next teaching experience and into my future practice. The work being critically reflected upon is from a professional teaching experience with a year two class in a primary school in the Swansea County borough. 

Literature Review
[bookmark: _Hlk90372476]This literature review will be discussing the positives and negatives of assessment for learning as shown through theorist’s ideas. This literature review will be split into two main sections. These sections will be:
· Quality of talk and questioning in the classroom
· Peer and self-assessment 
These key areas have been identified through reflective practice within the professional teaching experiences. As well as discussing relevant theory, the experiences gained from the professional teaching experience will help underpin or contradict the common beliefs. 

Quality of talk and questioning
[bookmark: _Hlk90472132]The quality of talk and questioning throughout lessons is a crucial element of planning and preparation as it allows educators to gain a sense of understanding throughout the class. This idea is encouraged throughout all the phases and stages of school. There are different elements within the quality of talk and questioning that allow the educators to get the best responses from the learners. One of these simple techniques is the ‘no hands up’ method. This method encourages different voices to be heard within the class from both the confident and quiet learners. The Welsh Assembly Government believes that all children within the class have a chance to speak and allows them a chance to prepare their answers in anticipation. Within the no hands up techniques there are many different varieties such as their name on lollipop sticks or a draw from the hat method. This involves a random draw system that allows all pupils to have a voice within the class. However, theorists believe that due to the randomisation of the draw it can provide more of a wellbeing issue, this is regarding to the introverted children within the class. This can cause anxiety for these pupils who may know the answer but feel shy when answering them or worried about judgement from their peers. (Ehmke, Unknown date). Furthermore, it is discussed that if these interventions in the classroom environment are not placed early into the school year, it can cause more issues as children that may not normally speak are put under pressure to reply or scared to get the answer wrong, during an experience situation when a pupil’s name was called, they began to panic and stated to cry, thus showing the fear in the unknown anticipation of being called upon. This can cause children to perform negative behaviour or even not turn up to school.
Throughout the education community they think that ‘think, pair, share’ is a popular strategy. This method was introduced into education by Frank Lyman (1982), who suggested that using this strategy would encourage everyone to participate in the class even those who “have little intrinsic interest in the topic” (Lyman, 2005)). There are many varied reasons to use this method, the most compelling argument is that you allow for whole class engagement thus bringing in the shy students out of their shell without having to discuss a topic in front of the whole class. This is a strong notion for success as it gives everyone a voice (People, Unknown date). As well as the whole class engagement it allows for the teachers to differentiate without making an issue of the questions being too easy or difficult for certain members of the class. Schwab (1999) identified that think pair share consisted of four key steps, these included the question being poised, the students thinking individually, then sharing with a partner then finally sharing with the class. Consequently, presenting a problem within the think pair strategy, this being the quality of the think pair response depends majorly on the quality of the question. This question can not be a closed question as it will not allow the students to think concisely about the answer or spark up discussion within the class. Overall, this provides the critic that think pair share is only as good as the user. A clear example of this was taken from a teaching experience, where the user used a question that caused confusion and a lack of communication throughout the class leading to the major point of a lesson not being answered. 

Throughout the research it can be clear to see that not only do teachers think highly of think pair share, but the theorists do also too. Pimm (1987) believed that this method allowed the students to be more responsible for their own learning as they are building upon confidence in the classroom. This confidence within learning can be transferred into group activities with their peers (Staff, Unknown date). On the other hand, Cobb (1991) suggested that the think pair share method would mean the users would depend more on their own understanding of the lesson and ideas than engaging in feedback from the educators providing the lessons. Brady and Tsay (2010) suggested that these skills increase interaction and outcomes in a group setting. Hence, proving how vital using think pair share methods within a class environment is, with hindsight these skills should have been used more throughout experiences in a real environment. 
On top of the overall theory throughout think pair share, there is many that believe that when working in a mixed group ability setting it allows for different abilities to have roles unconsciously, this tends to follow the same system that the tops will lead the discussion with the middles being highly involved and the lower ability having a voice that may normally be lost in an open class setting. However, it can be argued that when the work or discussion gets more challenging it can be more of a chore for the lower ability to be involved as the tops will dictate and the lesser abilities will miss out of on voicing their own opinions or answers in the group.
Peer and Self-assessment
Another key element of assessment for learning is the engagement of the learners through assessment methods. The peer and self-assessment element of feedback is a thoroughly debated element. Many contrasting opinions are shown throughout. Arguments are shown on how well the self-reflection improves the quality of learning. On the other hand, theorists have discussed that these practices become redundant if the rules, information, and task is not fully understood by the learner. This can be done through clear explanation and demonstration by the teacher (Paez, 2017). 
Within the research it was found that when self-assessing their own work, pupils find it easier to reflect and allowed to understand their mistakes without having the pressure of how their peers understood and commented on their work (NFER, 2012). The argument that having a peer look over someone work is that it can stray the results. On personal reflection, children who have marked their friends work provides them with the opportunity to change answers or have a joke at them for getting it wrong. In contrast, theorists believe that this method maintains an air of fairness as everyone is encouraged to peer assess someone else’s work. Whereas, if pupils marked themselves, it would allow them to critically reflect and develop judgement skills for example, understanding where they went wrong and setting targets for the future (Academe), 2017) (Staff, Unknown date).  
A much talked about method regarding self-marking is the traffic light marking system. This method is where the children assess their own understanding of the work and mark it in one of three ways. Green for fully understand, amber for understand but could use some further guidance and red for did not understand need further guidance. Hattie (2012) believed that this method gave the teachers a chance to gauge a level of understanding of work and decide where to do full class recaps or if a one to one/ small group work was the best course of action. This would allow for lessons to flow and for near instant feedback from the students. He also mentions how this allows for the pupils to critically reflect and be honest on how they found the work they were presenting. On a contrasting opinion, Wiliam (2011) believed that this method would put a strain on the children’s learning as the teachers may not understand there is an issue with the learning until after the lessons which my leave the student deluded with the subject.  
The act of peer-assessing work can encourage and develop learning in many forms such as evaluations and communication. It is argued that this method of assessment allows the learners to build upon knowledge that their peers have whilst marking their work, thus learning from each other. An example is if a child has not put full detail into their answer, so their peer included another piece of information to stretch their peer’s learning. The communication key skill is crucial within this process as it allows the peers to share what they have marked and the reason they have suggested certain things. 
Peer assessment is argued to improve the ability of the students to engage deeper into social skills, more importantly the sociocultural theory set out by Vygotsky (1978) (Dolya, 2010). This argues that the development of intra and inter psychological happens twice within the process of peer assessment, first between two or more individuals and then individually. Utilizing this skill enhances the intelligence of the induvial by allowing them to understand the feedback and process that their peers have shared to them. Villamil and De Guerrero (2006) believe that this is a transition that happens through repeated practice. 
There is an argument in theories that peer and self-assessment makes a teacher's job easier as it allows the teacher to skim mark the work knowing two people have already marked it. (Reading, Unknown date). When reading articles by teachers and whilst on professional teaching experience this practice can make for either lazy marking as the teacher is not double-checking work or the work being mark thoroughly anyway as it allows the teacher to check for an understanding throughout the work (NFER, 2007) 
Bandura’s theory can link to both quality of talk and questioning and peer and self-assessment as his social theory discusses the watching that children do on other children (Taylor, 2012). This is linked as the children learn from each other. Bandura used the Bobo doll experiment to evidence his theory. This experiment shows how the children will watch and mimic the actions of others. The adult would perform actions such as hitting. Kicking and punching the doll, the innocent and non-violent children then began using the same violent behaviours onto the doll as demonstrated to them. This shows that children will copy and mimic those around them, affecting their learning and progression, negatively or positively (Bandura's Bobo Doll Experiment, 2012). This links to quality of talk and questioning as, using the no hands up strategy, the children will watch each other completing questions, answering questions and copying the explained actions that must be taken, learning from each other. This links to peer assessment as the children will mark each other’s work, giving feedback and tips for next time. This means that the children will be using new methods, key vocabulary, and sentence starters to aid progression that they are doing through the conditioning and watching of those around them. This critical assessment can then be taken into their self-assessment. 
Conclusion 
When researching theoretical knowledge regarding the assessment for learning pedagogical method, it is highlighted that there is a bold mixture of contrasting opinions regarding the use of different strategies in the classroom. Theorists such as Cobb (1991) believed that the think pair share was the underlying catalyst in social and cognitive development. Whereas Pimm (1987) disgusted these ideas and methods gave to much reliance on the learner knowledge with little input for the teachers. After critically reflecting on placement and initial feedback from these experiences, a systematic plan needs to be created to ensure that future lesson plans and preparation takes these strategies into real world situations. Various methods have been identified above creating a large pool of options to take forward. This includes the encouragement of the think pair share method, this has a resounding backing not only within theorist and the Welsh Assembly Government, but also with teachers agreeing that it’s a system that allows them to get feedback not only from the higher ability children but from the middle and lowers. 
 It has discussed throughout the literature review that as a teacher it is crucial that you allow students to improve their communication skills, using appropriate forms of speech, including the use of dialect within the classroom especially about what they are being taught. Providing a period throughout lessons for the pupils to discuss relevant topics. Thus, allowing for encouragement to improve the questioning and quality of talk. This should be a fundamental must when planning as allowing for the time will not only allow the teacher to further their understanding of how the students are interpretating the information but also allowing for the students to help develop their peers and their own knowledge. 
Looking toward to a teaching practice placement with another year group, written assessment will be a key focus. This is due to feedback and reflection identifying that marking did not allow for formative feedback such as traffic light marking. This would give immediate feedback, allowing the teacher to act upon responses from pupils individually where necessary. Using not only the traffic light system but systems such as thumbs up and thumbs down can give the teachers instant feedback to ensure full understanding throughout the class.
The underlining reasons to why these steps need to be taken are that without such techniques and methods teaching and learning can become difficult especially if the pupils do not have a voice or a chance to express emotions or opinions. As mentioned in the introduction the assessment for learning system will develop the student’s ability to lead and allow everyone a voice. By not including these methods in my future lesson I will be excluding different abilities and will be not have full knowledge that what is being taught is being absorbed by the students. 
 The concluding thought of this critical reflection and plan is that getting these principles up to the teaching standards is a task needing updating personally by the end of the next professional teaching experience, but in fact it will always be developing as teaching is a practice impossible to fully complete. 
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Appendices:
ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Throughout my placement, I was able to integrate some think pair share, this worked well in my year 2 class at times as it gave everyone a chance to think and a chance to answer question. It was used throughout a lesson on diwiali, I used this to allow the children a chance to share different ideas on how to design a lamp what patterns and what materials/colours they may use to make their lamps special. 
I also used a no hands up method of mini whiteboards during a counting on session in patterns. This was used in a whole class introduction where they had to guess the next shape or colour of the egg on the board. This worked well as a reflection as it allowed me to really see who was fully engaging and who was ready to move to more challenging patterns and who needed a recap on how the systems were working. 

	What have you learned?

	Using these methods, allow me to reflect on the lesson as I was going. It allowed me to understand two things, 1. If the session wasn’t going well and the whole class did not understand then am I explain it badly and 2. If it was only a couple of pupils it gave me time to sit with them and boost their confidence and understanding of the topic. 
I also leaned that these methods do not work for everyone, and that certain child will react differently to different methods. This also gave me the knowledge that not all the children will fully understand something first time, there will be times were recapping and revisiting is necessary. 

	What next?

	To fully use these next placements to fully explore more ways to involve this session, through talking to the teacher and research to get the best experience not only for myself but for the pupils as well.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Unfortunately, during the first placement I had a extend leave due to illness and did not get to fully use this standard. This was marked on my record and is currently a cause for concern, alongside the rest of the standards. These will be fully incorporated in the current practice. 

	What have you learned?

	

	What next?

	To fully use these next placements to fully explore more ways to involve this session, through talking to the teacher and research to get the best experience not only for myself but for the pupils as well. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	

	What have you learned?

	

	What next?

	To fully use these next placements to fully explore more ways to involve these session, through talking to the teacher and research to get the best experience not only for myself but for the pupils as well.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Within the placement I touched upon this before I went off. I used different methods to help teach what ii considered dry and tough subjects. Especially for me. The one example I had was the Welsh story of Guy Fawkes. I speak very little to non-Welsh and using this in class was difficult but linking the Welsh to an arts activity gave the children a chance to use it in a fun way. Using a matching game, I was able to test the knowledge of the children as well as allow them to have fun learning a hard skill. 

	What have you learned?

	I learnt that it is difficult to link some subjects to others and that trying to force it can take away the main object of the lesson. On reflection I noticed that only about half the class could remember the names in Welsh, which told me that I focused to much on the wrong activity during the session. 

	What next?

	To fully use these next placements to fully explore more ways to involve these session, through talking to the teacher and research to get the best experience not only for myself but for the pupils as well.
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