Design and conduct a small-scale research study, and critically evaluate the chosen research tools, and the impacts of your findings on your professional practice.

Introduction
In this research study I will be investigating the question, ‘What are staff and learners’ perceptions of sharing success criteria?’ Sharing success criteria can be done in different forms, sometimes the teacher might list it on the whiteboard. Another way teacher share success criteria is to give out marking ladders, this allows the pupils to incorporate self-marking and peer marking in addition to the teacher giving feedback on the comment boxes of the marking ladders. See appendices for an example of a marking ladder I have used. As H. Snow, 2022 says learning intentions and success criteria go hand in hand when shared they give the pupil the best chance in succeeding at the task given. Personally, I find they work well with literature tasks as the pupils have a clear list of strategies to use and can give the pupils an opportunity to push their work to the next level. They can choose the level of challenge they want – I have adopted the school’s method of differentiating the list with stars * is lower level, ** is middle ability and *** is higher ability. I believe that the results of this inquiry will positively affect my practice, I will be able to critically analyse the data I receive from the investigation and conclude my findings. Gathering my own data is beneficial says SAGE et. Al, 2012, it allows first-hand experience to the researcher as well as giving the researcher the ability to tailor the questions asked in qualitative research e.g. conducting interviews. 
In addition, the views of other professionals will broaden my perspective of the various perceptions of sharing success criteria. I sent out surveys for staff at my placement school to respond to if they wanted. I believe as teachers it important to inquire and share knowledge between professionals – an individual’s pedagogy will be deepened.

Why research?

Research is important to gain the view of other professionals, and this includes discovering the different perspectives to consider. Within research it is important to include as many varying types of research as possible, where possible I will try to include qualitative and quantitative data. In my research for this project, I used qualitative data such as surveys and interviews with individuals. I chose to interview individuals as I felt that a focus group would increase the number of ethical dilemmas including interviewees not being honest due to their peers being present. Next time, to improve my practice I would try to include quantitative data to vary the data I have.
I believe that it is important to gather your own data when researching as well as using third party data, as it helps to pertain a fuller picture. 

 Lit review content:

As Hargreaves says assessment is carried out for different reasons in different situations – it provides valid and accurate information about the children to feed back to their parents or carers about the individual’s progress. Assessment for learning will also aid the construction of lessons, assessment for learning contrasts original assessment e.g. for standardised tests as it gives a feeling of what they have learnt at that moment (a short period of time) and standardised tests are a way of giving a grade or level based on one day’s testing – it is usually external, and this is based off the whole year’s knowledge. Hargreaves goes on to explain that summative assessment shouldn’t just be a written test – making, doing, talking and writing enable the learner to demonstrate their learning in a variety of ways. 
As DeLuca et al., 2018 says teacher’s knowledge, skills and practices have been emphasised, the study undertaken shows that students valued teacher feedback and success criteria to aid with their learning whereas peer feedback wasn’t as valued. 
Research dispositions orchard and winch 2015: 

Methodology
I have taken a quantitative approach to the research, I will be using surveys for the staff and interviews for the children. The concentrated approach that I will take will be the mosaic approach – this is when researchers collect data through a wide range of means to conclude. The researcher then puts the individual pieces together to form a larger picture, similar to the concept of a mosaic. The mosaic approach is used predominantly with children as the researcher can get creative with the way in which they use their research tools. In some cases researchers have asked children to create pictures and stories to present their data, however it was noted by researchers that it can be difficult to interpret and an interpretation is likely necessary for the data to be recognised. I chose not to ask for any interpretive responses as the children were older (Year 5/6) and there were no SEN children present in the sample; the risk of unanticipated data was quite lower due to the higher age however I thought it would be better suited for the pupils to express themselves how they felt comfortable. The sample was selected randomly by the class teacher for ethical reasons (they were pupils who had completed the most recent task and were up to date with their work), this meant I had pupils from different ability groups throughout the class. All children felt comfortable speaking and didn’t have any limitations that would mean they couldn’t express themselves expressively through oral communication. Again, the age of the pupils was a deciding factor in the type of interview; I chose to conduct a semi-structured interview with open ended questions, as well as an additional open question about anything the child would wish to add. On reflection the children didn’t respond to the question in a beneficial way, so to adapt it next time I would ask a question more suited to the audience. Instead of ‘Do you have anything else to say about success criteria?’, I might ask a more direct question like ‘Do you think there could be a better way that a teacher can deliver success criteria?’. When I began to plan the interview, I wanted to ensure that the children were comfortable, so I took steps to ensure this. The steps I took were to ensure there was a place of confidence which was informal – I used an unused space in the school and both I, the interviewer and the interviewee sat on bean bags to be on the same level. I ensured that my tone of voice was calming and reassuring as children often look for non-verbal responses to confirm that they’re doing the task well. In addition to this I maintained an appropriate level of eye-contact to achieve the same outcome.  

I found that conducting a semi-structured interview allowed for topics of conversation to come to light that might not have otherwise. For example, the opportunity for pupils to speak critically of the success criteria they have had experiences with, as I explained I wasn’t interviewing as a teacher I was taking the role of a researcher – I felt that this allowed the children to be more forward. I believe that the combination of the above gave the children confidence to highlight their thoughts in detail (Weiss R S., 1994) concurs with this. However, there was one interviewee who was less confident than the others right at the beginning of the interview, and I picked up on this through body language – I asked if they had anything they needed to ask or say before we continued and they asked what success criteria was. They further said that when they answered the question ‘Do you know what success criteria is?’ They answered ‘Yes’, but the questions that followed did make sense with what they thought the definition of success criteria was. When I explained, then they understood and were able to continue with the interview comfortably. 

On the other hand, interviews might provide problems like in the above example where I assumed that the participant knew the topic thoroughly. Luckily in my experience of research the class teacher was mindful of pupils missing work and accommodated the research with pupils who had finished their work. Pupils were taken at random, but I did announce to the class that the pupils who would come with me for a chat would be helping with ‘university work’ as to not offend any pupils not chosen. I did find it quite difficult to differentiate the role of teacher and researcher – I found myself wanting to help the children to an answer but that wouldn’t have created accurate results. 

Findings and discussions 
I found that the children were very happy with the way the success criteria was presented to them, most found it useful especially with extended writing tasks where they might forget to try to challenge themselves with including different grammar and punctuation. Others liked success criteria for artistic lessons as they described themselves as not very artistic, so it provided them with a checklist of how they should approach the task to complete it. When I had the surveys back I found that the staff try to include success criteria in most lesson in most areas of the school. Given the children’s feedback this would create a positive working environment where the pupils felt supported. 
Reflecting on my findings I will continue to use success criteria in PTE 3 and find varying ways to deliver it to make it more engaging. 

Conclusion
 I feel that success criteria is one of the most effective ways of delivering assessment for learning in the classroom, this along with teacher feedback will create a positive learning environment within the classroom. I do believe that it’s important to know when to reveal it to students and to use it effectively – sometimes a list can be quite ineffective, and it might need to be expanded on verbally by the teacher to further it’s effectiveness. Success criteria also provides an opportunity for teacher to include additional tasks to challenge the children who would benefit from a task like that. Success criteria should also be differentiated and when it is the pupils should be able to choose which level of difficulty they need, with teacher support and guidance if they’re unsure. 
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