Inclusive Education Policy and Practice: SJIE6003   
Question.
Should parental wishes override schools recommendations for a learning setting for a five year old who has multiple needs and learning difficulties? 
Introduction.
The case study will look at a child who attends a Community Primary school situated within a large city which is close to other schools in the area where deprivation is prevalent. The school was built during the early twenties and operates as a mixed primary (Archives Wales, 2017).There are approximately five hundred children attending aged three to eleven. The community school accommodates children mainly from local area, exceptions are made with Additional learning needs children and some (LAC- Looked after children) English is the predominant spoken language. There are 10.4% of children form numerus ethnic origin, who have additional support from internal and outside agencies. (School Guide 2017). There are approximately 166 children with Additional learning needs, about 30 of these children are statemented, where children can require additional learning or medical support so that they receive the best from their education. (Enquire, Org, 2017).
Childs A lives with his parents and baby brother who has Cerebral Palsy. Child A has multiple needs and is currently in a reception class within a mainstream setting. Mum has stated to the class teacher “that she felt her child would thrive in mainstream and was competent and aware of his needs and surroundings”. The underlining reason suggested by mum to the class teacher was that he would be stigmatised if he was placed in a Special Teaching Facility. (Anecdotal evidence) Child A has one to one support for 30 hour a week. Child A has a LA statement and requires support with his fine gross motor skills, his communication skills, his early learning skills and self-help skills. Childs A uses his thumb during circle and registration time to indicate he’s present in class. He is a very happy boy who shows care for others, he has been diagnosed with left side hemiplegia caused by a bleed on the right side of his brain, he has left side schizencephaly with associated brain abnormalities Child A has severe global developmental delay. He walks slightly unsteady and is susceptible to falling, his left arm and hand are more effected than his leg which leaves him unstable.  His mouth movements are restricted and he wears a bib because he tends to dribble. His expressive language and speech are delayed with expressive languages more developed than speech but he makes his needs known very effectively by using non-verbal language. Child A, is an adventurous child who likes to explore his environment, he can say mam and occasionally says dad, he has been heard to use some babble sounds. Child A is able to follow simple instructions and commands, For example, when asked to find a member of staff he is able to do so quite happily, similarly he is able to indicate “no” by shaking his head when shown a cue card for activity choice. This shows that his receptive language is more developed that his expressive language. (Anecdotal evidence) Child A’s needs mainly centre on his physical and communion skills. Child A, is very aware of everything going on around him, and is independent with toilet training. (Individual Education Plan Appendices A) 
Methodology 
[bookmark: _GoBack]Observation: Child A, walked and ran around the playground continuously before seeing groups of year six children. Some children stopped and talked while others walked on. Child A, placed his right hand on a boys back and pushed him as he walked, he did this to several children then became frustrated as he could not get a response, he ran around the yard screaming and hitting children. Child A, tried to get his peers attention by tapping them repeatedly, smiling and waving his hand indicating that he wanted them to follow him, but he could not get a response. I approached a child and said “he want to play with you”. One child ran up and down the yard with him several time before becoming distracted by peers. Child A, continued running and hitting children throughout playtime, with varied responses, while some children continued playing after being hit. During this academic year children generally walk away, but, previously children would become upset when they were hit. 
When Child A, attended nursery his peers played parallel and generally became involved in the daily routine of the class while being supported by his one-to-one was. However, the gap between his developmental and learning attainment and his peers his peers has widened considerably.  Child A, has made no progress with speech but has made positive improvements in areas of listening and uses his left hand more, he can recognises numbers 1-5 and responds to a timeline for ten minutes sessions, (using the words, now and next). (Appendices A & B)To support with the development of peer interaction child A, has play therapy every morning in the special teaching facility. As mentioned child A,’s mum does not want him to be placed in the special teaching facility, therefore should parental wishes override the schools recommendations for a learning setting? On the other hand, it could be said that if child A, continues to be educated in mainstream the development gap between himself and his pears could widen further. The inability to socialise and academically keep up with his peers could be detrimental to his well-being as demonstrated in (Appendices C, D & E Maths) (Appendices E, F & G Language). Because Child A, is aware of everything that is happening, he is becoming frustrated and hitting out at other’s during playtime, this is because his expressive language is limited, therefore he is unable to express his thoughts and feeling to his peers, resulting in him, becoming restricted with peer interaction and social development. The Welsh Government (Read et al 2012) state that the association of “disability is identified as a major challenge for social policy”.  
Vygotsky (1934) believes that “the personality of children with disabilities is not determined by their disability, but rather by their social environment and its dialectical interaction with other children”. Vygotsky emphasis that interaction with peers is one of the most significant conditions for development among children with disabilities. Vygotsky’s theory highlights the importance of interaction, communication and problem solving, and for children to extend their personal boundaries especially when the structure of academic and emotional process is aided by adults. Vygotsky’s theory may be true, but, at the same time when children are unable to fully intergrade into school life, especially when there are differing opinions of ways forward for child A’s needs. The 1989 children’s Act, defines parental responsibility as rights and duties. Parents “have a right to make day to day decisions independently of anyone else”, however, the 1989 Act also state that the welfare of the child is paramount, taking this into consideration the children’s law and practice notes, emphasis that full parental right are not absolute and are dependent on principals. For-example, children’s own views, furthermore, Lord Scarman’s, cited, (Jarrett 2017) states that “it is not enough that a child should understand the nature of advice which is being given they must have a sufficient maturity to understand what is involved”. However if a children are not competent in expressing their views does a parent necessarily know what is best for their child, or are parents putting their own views and needs first.   
Findings
There are 13,843 children on the learning disability register and 66.620 registered on the physical or sensory register in Wales (2018). The statistic draw attention to the number of disabled children in Wales, with this in mind, children with disabilities have families who look after their daily needs, this can involve numerous challenges that parents when discovering their child has a disability or learning need, for-instance, parents can refuse to accept that their child’s needs would be better met in a special unit because they could feel their child will be stigmatised. Logsdon (2018) considers, that when parent find out their child has a disability, parents go through processes, this can be based on, grieve, anger, denial and relieve. 1, Parents could refuse special educational services provisions, 2, parents maybe in denial because of guilt that somehow they have failed because their child is disabled and/or will not live a fulfilling life. According to Hsiao, (2017) “Parents of children with disabilities often experience a higher level of stress than parents of children without disabilities” Hsiao points out three main factors of parental tension, 1, coping strategies, 2, behaviour of the child, 3, lack of parental support for the family. This highlights the importance of developing strategies to help parent to find coping technics. 
Taking into consideration Child A, care needs, plus, severe global delay it could be said that child A, would benefit from a smaller class offered in a special teaching facility, for example, he would be able to learn Makaton and have regular speech therapy. At present child A, makes his own signs which limit communication. Learning Makaton could aid the development of communicate skills? In the unit all staff are trained, with a number of children who respond well to sign language. Child A, could benefit from learning through the use of signing words which could produce better communication for learning and peer friendships. As stated above peer interaction is an important part of child development. Child A, exhibits frustration when trying to interact with his peers, he frequently hits out as a way of getting attention. Previously children would get upset when he hit them however, as child A’s, peers have become aware of the differences between them, the children no longer respond when he indicates to play. Berndt et al, (1989) believes that peer interaction impacts on the cognition, personality and the behaviour, the consequences of conflict between peers relationships and the significance of peer influences. Therefore finding a way forward to develop friendships is essential for his well-being.  
Historically the term special educational needs was constructed from the medical model deficiencies. The 1944 Education Act was introduced towards the end of world war two with the emphasis on all children having equal right and opportunities to access education, this included, extra provisions of special equipment and furniture, and support provided by teachers to overcome barriers to learning. However, “the rise in special school rose from 38,499 I 1945 to 106,367 in 1972”. (Borsay 2012 Department of Education 2014) This is because often children who wanted to access mainstream schools had difficulty, and were either discouraged or teachers refused to allow disabled pupils into their class. The Warnock report identified that labelling children amounted to stigmatizing individuals for life. Warnock Report 1978 set the precedence for change and brought about a shift in social attitudes. The report was embedded into the 1981 children’s Act along with the term Special Educational Needs. In recent years the government states that the Warnock framework is no longer suitable, this is because of the number of children requiring support with additional needs has greatly increased.     
The Welsh Government (2016) supports an inclusive education, one where learners are supported to overcome any barriers to learning and autonomy. This is supported by article 26 where everyone has a right to an education and where parents have the right to choose a school that is right for their child. (United Nations no date) The 2006 Welsh framework for inclusion “promotes access to education for all and removes barriers to learning”. However meeting the needs of individual children requires planning and collaboration of parents, school and statutory agencies working together in partnership to ensure children schooling meets individual needs. When professionals understand their roles, the results could enhance good practices. Vygotsky (1903-30) was a pioneer for inclusive education and introduced the understanding that children with additional learning need or disability can change through education and social aberration. Vygotsky stresses the importance of changing social environments, where children can socially interact and be educated within an inclusive environment and where teacher are equipped to educate all children with disabilities. This shows the importance of the Additional Learning Needs Education Act has when implementing legal clarification that relates to children who have a disability or learning difficulty. This includes the identification of any learning need and personal care for children who could otherwise be excluded, or have difficulty accessing learning without support. Furthermore, accessing education is a statutory requirement for all children aged 4 to 16, and where polices are in place to promote and change approaches to learning and accessing educate is considered a vital part of children’s rights.
Social and emotional wellbeing is a crucial part of an individual’s health and happiness. The school policy to inclusion is committed to providing Child A, and all disabled and non-disabled children with the opportunity to reach their full potential, plus, deliver a curriculum that adapts learning experiences according to individual needs. (School Inclusion Policy 2017) The mother of child A, attends meeting on a regular basis with the class teacher and the Additional Learning Needs coordinator. The staff have discussed with mum the possibility of child A, being transferred to the unit, but, she has been dismissive, however since the second child has been born discussions have progressed, mum is opened up to the idea but negotiations are slow. The pedagogy of belonging in a school environment is considered a necessity for learning, in spite of this ethos, if children don’t feel that they belong they can become detached and isolated from their peers and the educational process. (Beck 2003) Classer (1986) cited (Beck 2003) states that the need to belong is one of the basic human genetic structure. The Additional learning Needs Bill (2017) provides guidance to school on placement for learners with ALN needs, “including the duty in section forty five to favour mainstream provisions”.  It could be argued that Government policies are in place to provide guidelines concerning issues of inclusion, therefore it could be said children’s needs and abilities should be at the centre of statutory recommendations, the Additional learning needs Bill recommends that children be place in mainstream, however, what is deemed as inclusion for one child may not be suitable for another child.
To summarise, the key element when developing effective practices for children with disabilities, could be achieved through partnership of school staff, parents, additional learning needs coordinator, and cross agencies working together. Agencies work together can gather information from organisations which could build a more effective way of providing care, and/or flag up any concerns, likewise, early interventions can reduce issues arising. (Multi-agencies working together 2014) Estyn (2017) place great emphasis on raising educational standards in Welsh schools, but barriers that impact on learning progression can disempower children and can result in children becoming isolated and/or socially inept, for example, behaviour issues can arise. The Additional Learning Needs Act (2018) are concerned that children may fall behind academically or be at a disadvantage because they are unable to keep up with their peers. Child A, has difficulty due to limited speech, which impacts on his learning progress, and restricts the development of social interaction. If the educational gap continues grow, the results could be detrimental to his wellbeing. An inclusive mainstream education is recommended by the Additional Learning Needs Bill however, the 1989 Children’s Act places emphasis on the wellbeing of the child. To conclude, Child A, has made academic progress, he uses his left hand to support him when climbing stairs and he can build a tower using building blocks. However, socially there has been a marked difference in his behaviour and social interaction has gradually become limited. The issues have been addressed with the school making recommendation, but finding a way forward is dependent on Child A’s family. Mum has spoken about the possibility of transitioning him into the STF unit, but no decision has been made. Parents are the most important and central bond in the care, education and management of their child life. According to Kendal et al (2007) “Parents who accept their disabled child are defined as being in a state of balance between recognition of the child’s limitations” The way forward could be to invite Child A’s family into school so that she can observe how he responds in the special teaching facility and in the reception class. Giving parents the opportunity to observe the environment where their child learns and plays could ease the dilemma of choice especially when supported by school staff. 
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My Individual Education Plan

Article 3 — Everyone who works with children should always do what is best for each child.

Article 12 - Your right to say what you think should happen to y)u.;

Article 29 ~ Your right to become the best that you can be.
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A hos full time 1-1 hours in Reception. Nature of support:

STATEMENT

Teacher observations/assessments: B in mainstream Reception class with one to one support. He is
developing his fine and gross skills, his communication skills, his early learning skills and his self-help skills.

Who will help me: My Teacher, my one to one TA, my class TA's and my parents.
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