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The Perceptions of Individuals Physical Literacy Journeys.
Introduction
The aim of this study will be to investigate the perceptions of individuals physical literacy (PL) journeys through the learning process of motivation, confidence, physical competence, knowledge, and understanding what the concept of physical literacy aims to provide. Thus, supporting the physical literacy journey from a child into adulthood (Whitehead, 2010; 2019; Physical and Health Education Journal, 2015). 
Whitehead’s concept of physical literacy is to develop the individual’s motivation, confidence, physical competence, knowledge, and understanding so they will have the skills to carry on being physically active for life (Whitehead, 2010; IPLA, 2022) Furthermore, Whitehead (2019) believes that monism is the appropriate way forward, whereby the mind and body are the same entity and shouldn’t be treated as two separate parts. This holistic approach to physical literacy sees that all the domains require the attentiveness to develop adequately which will give the individual the skills and knowledge to maintain a physically active life and continue on a physical literacy journey (Whitehead, 2019; Durden-Myers, 2018). 
Taplin (2019: 240) suggests that existentialism and phenomenology has a significant role to play in shaping one’s physical literacy journey. Whereby individuals interact and experience different life situations that will shape the way they interact with the world. This is from experiencing different environments to interacting in different social societies. Thus, each person will develop the domains of PL at their own speed, whereby they will have their own individual physical literacy journey (Taplin, 2019: 2013; Whitehead, 2019). Also, Pot et al, (2018) highlights that every individual will learn differently through life and approach affordances in unique ways that will have different learning outcomes for everyone. By appreciating this view that everyone has their own physical literacy journey, it would be appropriate to gatherer information from a phenomenological perspective. Whereby, the researcher seeks to gain insight into each individual’s experiences in a non-bias way and draw a conclusion to the research question (Thomas et al, 2023; Whitehead, 2019).
The increase of sedentary behaviour in adolescence and young adults where they are not taking part in moderate to vigorous physical activities is having an effect on their overall health. Physical inactivity and poor dietary habits are causing major health problems, such as: an increase in type two diabetics, heart disease and an increase in obesity levels (Van Sluijs et al. 2021). A study by Van Sluijs et al. (2021) reported an estimated 5.3 million deaths per year is related to physical inactivity. This has raised the issue that the population needs to be educated on the importance of being physically active for life. Their research also indicated that if physical education programmes were to develop pupils knowledge on physical literacy, and provide opportunities to take part in activities which promotes body movement, would develop ‘lifelong physical activity skills to facilitate physical activity independence’. Furthermore, Van Sluijs et al. (2021) explains pupils social support from family and peer groups was ‘positively connected with physical activity in early adolescence’. This literature highlights the importance of a good physical literacy experience at an early age, and supports the subject to be active for life. Thereby, influencing this research paper on ‘The perceptions of individuals physical literacy journeys’. 
This study will be using Whitehead’s theory of physical literacy to determine whether this concept has impacted individual lives to participate in physical activities in adulthood. Alongside Whiteheads’s concept of PL, this study will also be using Hulteen’s framework of ‘Physical and Psychological Attributes’ to help analyse an individual’s life journey and what they have experienced. This framework suggests that foundational movement skills through different resources they have encountered throughout their childhood and early adolescence, will have an impact on developing specialised movement skills.
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Hulteen et al, (2018) framework (Fig.1) indicates that for an individual to continue a lifetime of taking part in physical activities they must first develop the foundational movements skills (FMS) at a young age. The FMS are divided into two categories, traditional and non-traditional where both are important to learn. Hulteen et al, (2018) suggests that fundamental movement skills should be replaced with foundational movement skills, as this will encompass the importance of different activities such as swimming, which will support the commitment to take part in physical activities. Further to Hulteen’s theory, Savelsbergh and Wormhoudt (2019) paper explains the importance of children learning through different environments and a varied number of physical activities through different sports will support body movement.
By using this framework for this study it will broaden the scope of an individual’s unique movement pathway in which they have developed important movement skills. Thus, helping to understand what skills they have developed and also did these skills progress into specialised movements (Hulteen et al, 2018).
Main aim of the study with two objectivates.
Main aim
To understand and analyse an individual’s physical literacy journey.

Objective one
To understand and analyse important elements of physical literacy that support physical activity engagement. This will be through understanding an individual’s knowledge and participation around physical activities and the different types of environments and social influences the individual has encountered. 
Objective two 
To understand the aspects of a journey of physical activity engagement by exploring the positives and negatives individuals have encountered.
To help analyse a physical literacy journey, this study will be using the framework of Whitehead, (2010) and IPLA, (2017) which highlights the process of an individual’s behaviour through, the affective, physical, and cognitive development (Green et al, 2018).
Methodology
This study will be using qualitative research, whereby data is gathered from interviews. Edwards et al, (2017) expresses that this method would gather extensive, in-depth responses that would be beneficial to measure physical literacy. A mixed method was considered for this study. However, through information gathered from research articles looking at both qualitative and quantitative research the decision was made to focus on qualitative only. This approach would gather a more detailed perspective from the participants, therefore improving the results for this study (Edwards et al, 2017). 
The interview questions will be based around Whitehead’s (2019) philosophy (Table 1) on ‘Charting a Physical Literacy Journey’. This approach, whereby participants will be asked questions around their individual experiences in relation to monism, existentialism and phenomenology would gain valuable insight to natural phenomena individuals have experienced. 
Table 1 (‘Charting a Physical Literacy Journey’ Whitehead’s, 2019)
	Philosophy
	Implications for charting a physical literacy journey.

	Monism
	Monism information captured from across all three domains, affective, physical, and cognitive. All procedures designed to promote motivation.

	Existentialism
	Information captured in a wide variety of situations, including those involving different environments, different physical activity protocols and different relationships to others. Judgements regarding constituent aspects of participation (e.g. techniques) are a relatively small consideration.

	Phenomenology
	Individuals treated as unique. No comparison made with others. Judgements ipsative (i.e. set against previous personal data).





Participants
Semi-structured interviews will be conducted on eight participants with questions relating to physical literacy which will be open-ended. This method follows the qualitative research carried out by Ming Choi et al, (2022) in their study of ‘A Qualitative Exploration of Physical Literacy and Teaching Efficacy of Pre-service Physical Education Teachers’ and Edwards et al, (2018) study. Further to the Ming Choi et al, (2022) study, a study by Thomas et al, (2023) also highlights a qualitative method would be appropriate for this study. Furthermore, additional information can be gathered after the interviews, where free time is allocated to allow each individual to voice any information they may feel is relevant to the interview (Ming Choi et al, 2022; Thomas et al, 2023).
Data Analysis
Thomas et al, (2023) state qualitative data should be analysed during and after the interview process. This involves ‘organising, abstracting, integrating, and synthesizing’ the data which helps the researcher use the information effectively. The interview process will be held in a comfortable and safe environment whereby information can be expressed freely. The data will be recorded, and detailed notes will be made. The data will be analysed through Thomas et al, (2023) process that extracts the relevant information and puts the data into appropriate categories. Furthermore, to support the analysing process Braun and Clarke’s Seven Stages of Thematic Analysis (2013) will be a useful tool to aid this study. The Thematic Analysis is a method that applies partial guidance through stages. The stages are used to manage the complex data collected into simply manageable information which can be categorised into themes and relevant data which is in response to the study question (Craver, 2014).
The thematic analysis was used in Dobell et al (2021) study where data was gathered from semi-structured interviews to answer the research question. Dobell (2021) highlights that the thematic analysis using the six-phase process is commonly used in the field of physical activity research. Therefore, this method by Braun and Clarke is an appropriate aid for this study that will provide a structure to extract the correct data relevant to the research question (Dobell et al, 2021).   
Research Timetable Proposed
	October/November 2023 
	Submit proposal and wait for approval.

	November/December 2023
	Plan the interview questions. When and where the interviews will take place.

	December 2023/January 2024
	Hopefully all interviews would have taken place and enough relevant data collected. If not enough data has been collected this will allow time to plan another interview.

	January/February 2024
	Analyse the data collected and highlight the relevant data which can be used. 

	February/March 2024
	Prioritise the days/time for the Dissertation. Also allowing time for Tutorials. 

	March/April 2024
	Last checks with supervisor. Finalise and submit.



This proposed timescale will be reviewed accordingly if deadlines are not being achieved. Also, time will be allocated for the preparation of the presentation at the end of April after finalising the dissertation.
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