[bookmark: _Hlk118640326]Assessment 6007 – A Critical Evaluation and the identification of next teaching and learning steps focusing on a case study on an individual or a group of learners based on a observed critical incident. 

Introduction 
This assignments purpose it to combine an observed critical incident with literature that describes or explains what occurred. This will develop a research informed understanding of real-life situations, through critically analysing literature that is surrounding a case study. Providing multiple perspectives and giving reliable research and experiment-based information. Specifically, this essay will focus on the observed pedagogical strategies of seating, collaborative learning and differentiation as a behavioural management strategy. 
For this, reflective practice is essential to understanding effective pedagogy, encouraging a practitioner to be a life-long-learner who is self-aware and will learn from their experience (Smith and Trede, 2013). In terms of classroom teaching the constantly shifting challenges means that there is need for research informed reflective practitioners, who are knowledgeable of theory and literature behind as many aspects of pedagogy as possible. They also must be capable of putting this into context within their experience, allowing practitioners to adjust to new contexts with both experience and literature to inform them of best practice (Crichton, Valdera Gil and Hadfield, 2021). 
Critical incidents are therefore a useful way to practice and inform these professional habits. Tripp (2012) mentions this in the book where he describes the process of critical incidents, he calls this bridging the expertise gap he states that “one kind of expertise is required to make a lesson happen, and a very different kind of expertise and knowledge to diagnose what actually went on in it” (Tripp, 2012), combining observations with literature is therefore our first step to developing both of these expertises.
The new curriculum is a more holistic, pupil centred approach with focuses on the four purposes and individual progression (Introduction - Hwb, 2021). Research informed practice is essential to this new curriculum as it provides a back drop for understanding various situations and their probable outcomes.
The role of critical reflection
Tripp’s (2012) book on Critical incidents talks about how they are needed to improve professional judgement, as a part of professional development. Tripp (2012) calls professional judgement “expert guesses” he gives the opinion that with teaching being such a varied field these “expert guesses” that are based in “reflection, interpretation, opinion and wisdom’ are more important to teaching experience and developing as a professional than simply “acquisition of facts and prescribed ‘right answers’” (Tripp D, 2012). Meaning Tripp’s view was that it was more important for the practitioner to develop understanding through careful examination of situations and actions, than to have a ridged, this works in all situations, stance. 
Promoting critical analysis of literature is important, as it is used to inform teaching practice as well as training practitioners to analyse their own teaching. It also allows the practitioner to make informed choices not only by observing and learning from an experienced practitioner, but also by giving them the confidence and knowledge to research literature. This links again to the new curriculum professional standards to have research based practitioners.
Within the new curriculum with the  holistic broader approach to teaching allows the teachers more autonomy but requires this critically reflective practitioner. This will be because teachers are able to develop the new curriculum that doesn’t have specific things to teach and instead has learning concepts and progression steps that the children and young people will be capable of. Whilst being able to assess and manage what works and what doesn’t in a professional manner (Sinnema, Nieveen and Priestley, 2020).
The new curriculum is therefore, supported by research, it is important the practitioners will have knowledge to understand what they are experiencing when teaching. The growing importance in general to challenge your own beliefs and to be understanding and inclusive means the underpinning experience with research is paramount.  
Critical reflection is linked to the new professional standards as they want teachers to be able to “reflect…against nationally agreed standards of effective practice” and “identify areas of further professional development” (Professional standards - Hwb, 2020). This is part of the new curriculum for Wales which has been based of the review done by Donaldson (Sinnema, Nieveen and Priestley, 2020). It is important that to make these changes, which are reliant on schools creating their own curriculums work for their main objectives, which are the four purposes as well as reducing the achievement gap.
The role of critical reflection is therefore – in terms of the new curriculum – a way to develop reflective practice as a professional habit and encourage life-long learning. So that teachers are able to assess the new personalised curriculum is working to achieve what it has been  created for in the first place.

Observation school and class context (approximately 250 words)
Bera 2018 guidelines instruct researchers to engage in ‘best ethical practice’. In the case of anonymity regarding personal data and its usage, thus the school will remain unnamed  (Ethical Guidelines for Educational Research, fourth edition (2018) | BERA, 2018). Also comply with this when referring to the observed classroom situation names of pupils or teachers will not be used, the name of the school has also been taken out of the estin citation.
The school context according to the latest estin report from 2019 the school that the observations took place at has pupils between the ages of 11 to 18. Within the school at the time of the report in there was 1,521 pupils in the school with only 4% eligible for free school meals. Only 1% of pupils have statements for educational needs, with 8% of pupils haveing SEN. Both the eligibility for free school meals as well as the SEN percentage are lower than the national average. In terms of diversity the report states that most of the pupils are white British and only 2% speak English as an additional language (A report on, 2019).
The critical incident was observed on the 26th September at 11:20 in a year 10 geography class, it occurred before break time as the second lesson of the day. Overall the classroom was disrupted by one group, where the other seemed engaged. The class room was set up into rows, the classroom was not disrupted by outside sources there was no one visible from the windows and the ‘disruptive pupils’ were on the opposite side of the room. The teacher was consistent with behaviour management and was clear with instructions and left an example on the board. An important note on the behaviour of the pupils is that the observer was informed by the teacher that the pupils chose to sit like this without the teachers intervention.
Critical incident linked to Donaldson’s four Purposes 
Donaldsons four purposes are the focal point for the restructuring of the new curriculum for Wales. They focus on the development of dispositions in children and young people, such as being ambitions, enterprising, ethical and healthy individuals. The focus of this new drive is that the new curriculum will better serve pupils, helping with the current issue where attainment is being so effects by socio economic factors (Power, Newton and Taylor, 2020).
The critical incident investigated in this essay presented itself as the importance the teacher had placed in grouping the young people, in order to manage the behaviour and disruptions in the class. Upon entering the class the students were sat in two distinct groups. Split with half with one group of the students on the window side toward the front, this group was engaged in the lesson. The other group was sat at the back and the opposite side to the room to the other group and this group was notably disruptive. It is also worth noting that the engages pupils were sat on the side that had the windows perhaps because they would be less distracted by the outside.
There was a continuing theme of the lesson, that the engaged group was continuously working and occasionally asked questions, the teacher would then assist them. However, the teacher spent most of the lesson standing in the middle of the disruptive group re-engaging them and managing their behaviour as an almost continuous presence. Noticeably when the teacher left the disruptive group to help the other disruption would be worse until the teacher returned.
In terms of Donaldsons four purposes and which ones apply to what was seen in the classroom, again as the classroom was split into two aspects, they effectively were working on different parts of the four purposes. 
In the case of the ‘engaged’ side of the room this could be linked to, ambitious capable learners specifically that they are setting themselves high standards and enjoying the challenge, they were also questioning and enjoying problems or also questioning and enjoying solving problems. The teacher was having them use their peers as a source of information and discussing the work and the problem before asking for the teacher help. This peer and self-reliance will support the development as healthy confident individuals who have the skills and knowledge to manage everyday life as independently as they can.
The ‘disruptive’ side are being helped to develop with the four core purposes as ethical informed citizens who understand and consider the impact of their actions when making choices about acting. Via the intervention of the teacher for behaviour management, and the attention that is being given to them to help them progress.
Being able to recognise these purposes in action is also important to being able to reflect critically. Which of the four purposes are more suited to being learnt and can be reached in each lesson depends on the disposition and ability of the students in question. Reflecting on what they have learnt already and what needs to be developed so that practitioners can know how the young people can move on to develop in other parts of the four purposes.
Literature review (1500 words)	
What is known about seating placement and its effect on behaviour?
The first area of investigation is behavioural management of the class via seating. Literature has investigated several avenues of how seating effects the behaviour and engagement just in and of itself. 
There appear to be several ‘parts’ to these seating rules. Rows of pupils appears to improve focus (Wannarka and Ruhl, 2008), though this paper does also state that seating arrangement should depend on the type of work that is going to happen, the rows help mostly when it is individual work. It would be difficult for a teacher to move around a classroom for lessons through the day, depending on the work being done . Wannarka and Ruhl (2008) state that sitting in rows positively effects the behaviour of disruptive students the most, they collated this information from previous articles. This is also confirmed by Marshall and Losconczy-Marshall (2010), their study was over a large time frame of 15 years. Their data gathering also took place within one classroom over those years and was taught by the same teacher (Marshall and Losonczy-Marshall, 2010), thus it is likely a good indication for this specific age group and range of socio- economic backgrounds because of these control variables. 
There is also another factor that effects behaviour within seating that is whether you allow student to select their own seats. Bicard et al (2012) shows that behaviour is more disruptive when the students pick their own seating however this was tested with only one group of students (Bicard et al., 2012). There is also an interesting case where seat choice, though it is in a university setting, is based in conflict and anxiety avoidance as well as goal fulfilment, which may be the case for the engaged group as the frontward seating pattern as well as separating themselves from the disruptive group as conflict avoidance and ‘goal fulfilment’ (Costa, 2011).
Seating choice and position therefore is known to influence factors of education and behaviour management, the main consensus is reliable that for specific situations, in this case, for individual tasks seating in rows reduces disruption (Wannarka and Ruhl, 2008). This is a relatively reliable result on account of the data being mined from several papers and across age groups. However according to the literature some of the classroom disruption would have resulted from the students choosing their own seating, the experience of this teacher meant however that this could still be an advantage because it allowed for differentiation.
Advantages and disadvantages of collaborative learning 
Collaborative learning, this was more the focus of the students on the non disruptive side, is where most of their learning is done through talking to with each other, with the teacher only being called over very occasionally for help 
Collaborative leaning is a learning method that makes pupils focus on their own learning through group interaction (Näykki et al., 2015). Jeong and Hmelo-Silver (2016) propose seven parts to collaborative learning (though this is specifically with technological assistance), “(1)Engage in joint task, (2) Communicate, (3) Share Resources, (4) Engage in products collaborative learning process, (5) Engage in co-construction, (6) Monitor and regulate collaborative learning, (7) Find and build groups and communities” (Jeong and Hmelo-Silver, 2016).  
Specifically part 7 “monitor and regulate collaborative learning” is also mentioned in Näykki et al (2015) as sometimes students required being reminded of the task to make collaborative learning effective. Another part of collaborative learning that sometimes causes difficulties in group tasks is lack of focus on the task and going off project. This was observed specifically in a group of 19-20 year olds and may therefore mean that  challenges are presented differently for comprehensive age children (Lai and Chiu-Lin Lai, 2021).
[bookmark: _Hlk118465266]Näykki et al (2015) sates that this style of learning needs to be properly taught to be successful. Which leads back to Jeong and Hmelo-Silver’s (2016) seven parts which may make it more easy to monitor and facilitate.
Collaborative learning appears to also be good for several other parts of donaldosns curriculum. With collaborative learning seen to assist with Social connections (Mitra, 2021), which relates to the four purposes for healty confident individuals specifically to form positive relationships based upon trust and mutual respect. As well as “increases openness to diversity” (Loes, Culver and Trolian, 2018) which relates to ethical informed citizens who respect the needs and rights of others, as a member of a diverse society.	
Differentiation/Individualised instruction in practice
Differentiation is described by Konstantinou-Katzi et al (2013) as teachers having to provide for  “students with different levels of readiness”. This is difficult to manage, however it is effective for increasing the engagement of students and has a positive effect on learning  (Konstantinou-Katzi et al., 2013). 
Stavrou and Koutselini (2016) describe differentiation as framing the lessons around the previous learning, interests and readiness of the students. They focus on the “individuality” of students and that being able to cater to this will make the students more motivated to learn.
Importantly to the new curriculum focus a study done on grade 7 pupils shows that appropriate differentiation could be the answer to “closing the achievement gap” (Variacion et al., 2021). However differentiation will be problematic, there is reportedly a lot of difficulty properly implementing differentiation because of the time and energy constraints. Differentiation also requires significant resources as research in order to properly implement it within the constraints of best practice (Weber, Johnson and Tripp, 2013).
Tezlaff et al (2022) gives three main points of differentiation, though in this case calling it individualised instruction. They also agree with the previous literature that teachers need to differentiate their resources to cater to individual students. This can be done also through differentiating the teacher attention to students (Tetzlaff et al., 2022) i.e equity not equality. Importantly for this case study differentiation can also be created through cooperative learning (Tetzlaff et al., 2022) by encouraging the engaged group to learn cooperatively they are learning new skills.
Differentiation is therefor an integral part of the new curriculum, being able to separate resources and attention in order to cater to the both the difficulties. Or to push the students when they should be so they can push themselves along to their next progression step. Making the students more motivated themselves as well as allowing them to continue the progression steps at their own pace as they develop.
Reflection/ Evaluation & next steps 
My focus for this critical Evaluation of literature were closely interconnected, especially differentiation and collaborative learning, as collaborative learning can be used as a form of differentiation. The pupils that were collaborating were mostly working through thing themselves, with their instructions on the board. They only called the teacher over a few times and only calling when they were truly stuck, this pertains to the monitoring of the pupils to keep them on track.
There is still also the added difference in the manner of the teachers differentiated attention. Though it appeared to be mostly focused on maintaining order in the classroom by being consistently present in and around the disruptive group. The extra attention paid to the disruptive group and their continuous reminders of the instructions and managing them got them to be back on task.
The focus on seating though it appears to be a well investigated phenomenon is perhaps less useful to this specific case study. Though it appeared to be what caused the obvious differences in the pupils group behaviours in that they were obviously sat apart. The literature was more focused toward how different seating positions would affect behaviour and engagement. Thought the groups the pupils were placed in would perhaps have also affected the anxiety and confrontation aspect of seating arrangements investigated.
Using engagement improving methods of differentiation also work as behaviour management, though the teacher was present managing behaviour it was the physicality of separating these groups that allowed for learning to take place at different stages for the differing levels of readiness for the pupils. The differentiated levels of attention paid to the separate group encouraged both to work better.
The engaged group also benefited as it had them develop their collaborative learning skills and made the task harder for them. Though still accessible to the disruptive side as the teacher managed their behaviour and kept them on task, the teachers support acting as the differentiation, through reexplaining and helping that group and reengaging them in the task. 
In terms of teaching practice, critical analysis of this case study makes a practitioner more aware of the different forms of differentiation and the ways that collaborative learning needs to be implemented. It would be important to conduct further research into grouping instead of seating and the effect that this has on the pupils. However the seating effects would be interesting to implement into this group, the mixed engagement of this group is part of mixed attainment. Students prefer mixed attainment (Tereshchenko et al., 2018) there is proof of “mixed attainment grouping” having a positive effect on attainment as well (Hodgen et al., 2022).
In terms of future suggestions in terms of this class, for the literature about seating, implementing different seating styles may assist. For example, in terms of seating plans for the engaged pupils to sit in a group would encourage collaborative learning. This way the engaged group can participate more with each other as group seating encourages positive peer interaction (Braun, van den Berg and Cillessen, 2020). In terms of seating the disruptive group in a way that would reduce disruption more may be that the they are sat as a single person on a desk as this has been shown to reduce disruption (Bicard et al., 2012). However tat may not be possible due to the size of the classroom and the amount of disruptive pupils.
Improvement may also only need to be further differentiation or individualised instruction where the teacher, having already developed the collaborative learning of the one group could develop it further. Or create two separate plans or ways to complete the lesson with the more accessible one being there to be available to the less engaged disruptive students. This may also help to re-engage the disruptive group as individualising the instruction can “motivate the students to learn” (Stavrou and Koutselini, 2016).
Critical analysis according to both Kolb and Gibbs both show the cyclical process of observing, reflecting and putting into action, in practice this should improve teaching. It is abundantly clear that critical reflection is essential to teaching practice, as it shows through investigation the importance of decisions or actions of teachers that sometimes seem innocuous. It will be easier to assess the quality and impact of teaching in the future.
Conclusion 
In Conclusion the approach for critically analysing the literature as preparation for future practice in this field. Reading the literature has pushed forward the notion that though there isn’t a ‘one size fits all’ answer there are still instigative themes do show trends that will assist with everyday practice. 
Though some approaches may be difficult to maintain or always implement, there are both seemingly innocuous as well as obvious ways to effect the behaviour and engagement of pupils. The conclusion of the seating for example is that different ways of seating pupils has an effect on specific styles of tasks. Where the conclusion for the differentiation is that there is a different in the type of attention a teacher pays to the students as well as having different levels or types of tasks for the pupils to choose. For collaborative learning, this is also improved by both the seating (n groups) as well as through differentiation of creating a collaborative learning-based task.
This research is part of discovering how to research the new professional standards of teaching and leadership. Most specifically giving more background to the pedagogy standard. The research done in the essay also highlighted how the four purposes can be used and differentiated.
This essay has also shown both the reasons why reflective practice is so important to be effective practitioners who are well prepared to deliver the new curriculum. It has shown the process and knowledge on how to critically reflect for future practice. 
This professional development is what the purpose of critically analysing the literature was for, as well as the reason Tripp wanted to normalise practitioners analysis of critical incidents. This makes sure that teaching in practice is ever evolving as new studies are conducted into best practice.
Reference list 
A report on (2019). Available at: http://mylocalschool.wales.gov.uk/Schools/SchoolSearch?lang=en (Accessed: 14 October 2022).
Bicard, D.F. et al. (2012) ‘DIFFERENTIAL EFFECTS OF SEATING ARRANGEMENTS ON DISRUPTIVE BEHAVIOR OF FIFTH GRADE STUDENTS DURING INDEPENDENT SEATWORK’, Journal of Applied Behavior Analysis, 45(2), pp. 407–411. Available at: https://doi.org/10.1901/jaba.2012.45-407.
Braun, S.S., van den Berg, Y.H.M. and Cillessen, A.H.N. (2020) ‘Effects of a seating chart intervention for target and nontarget students’, Journal of Experimental Child Psychology, 191, p. 104742. Available at: https://doi.org/10.1016/J.JECP.2019.104742.
Costa, M. (2011) ‘Territorial Behavior in Public Settings’, http://dx.doi.org.ezproxy.uwtsd.ac.uk/10.1177/0013916511403803, 44(5), pp. 713–721. Available at: https://doi.org/10.1177/0013916511403803.
Crichton, H., Valdera Gil, F. and Hadfield, C. (2021) ‘Reflections on peer micro-teaching: raising questions about theory informed practice’, Reflective Practice, 22(3), pp. 345–362. Available at: https://doi.org/10.1080/14623943.2021.1892621/SUPPL_FILE/CREP_A_1892621_SM1180.DOCX.
Ethical Guidelines for Educational Research, fourth edition (2018) | BERA (2018). Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018-online#transparency (Accessed: 14 October 2022).
Hodgen, J. et al. (2022) ‘The achievement gap: The impact of between‐class attainment grouping on pupil attainment and educational equity over time’,   British Educational Research Journal      (2022)    (In press).  [Preprint]. Available at: https://doi.org/10.1002/BERJ.3838.
Introduction - Hwb (2021). Available at: https://hwb.gov.wales/curriculum-for-wales/introduction/ (Accessed: 31 October 2022).
Jeong, H. and Hmelo-Silver, C.E. (2016) ‘Seven Affordances of Computer-Supported Collaborative Learning: How to Support Collaborative Learning? How Can Technologies Help?’, http://dx.doi.org.ezproxy.uwtsd.ac.uk/10.1080/00461520.2016.1158654, 51(2), pp. 247–265. Available at: https://doi.org/10.1080/00461520.2016.1158654.
Konstantinou-Katzi, P. et al. (2013) ‘Differentiation of teaching and learning mathematics: an action research study in tertiary education’, https://doi-org.ezproxy.uwtsd.ac.uk/10.1080/0020739X.2012.714491, 44(3), pp. 332–349. Available at: https://doi.org/10.1080/0020739X.2012.714491.
Lai, C.-L. and Chiu-Lin Lai, C. (2021) ‘Effects of the group-regulation promotion approach on students’ individual and collaborative learning performance, perceptions of regulation and regulation behaviours in project-based tasks’, British Journal of Educational Technology, 52(6), pp. 2278–2298. Available at: https://doi.org/10.1111/BJET.13138.
Loes, C.N., Culver, K.C. and Trolian, T.L. (2018) ‘How Collaborative Learning Enhances Students’ Openness to Diversity’, https://doi-org.ezproxy.uwtsd.ac.uk/10.1080/00221546.2018.1442638, 89(6), pp. 935–960. Available at: https://doi.org/10.1080/00221546.2018.1442638.
Marshall, P.D. and Losonczy-Marshall, M. (2010) ‘Classroom ecology: Relations between seating location, performance, and attendance’, Psychological Reports, 107(2), pp. 567–577. Available at: https://doi.org/10.2466/11.22.PR0.107.5.567-577.
Mitra, S. (2021) ‘Does collaborative learning improve student outcomes for underrepresented students?: Evidence from an online bottleneck business course’, https://doi-org.ezproxy.uwtsd.ac.uk/10.1080/08832323.2021.1908941, 97(3), pp. 161–167. Available at: https://doi.org/10.1080/08832323.2021.1908941.
Näykki, P. et al. (2015) ‘Monitoring makes a difference: quality and temporal variation in teacher education students’ collaborative learning’, http://dx.doi.org.ezproxy.uwtsd.ac.uk/10.1080/00313831.2015.1066440, 61(1), pp. 31–46. Available at: https://doi.org/10.1080/00313831.2015.1066440.
Power, S., Newton, N. and Taylor, C. (2020) ‘“Successful futures” for all in Wales? The challenges of curriculum reform for addressing educational inequalities’, Curriculum Journal, 31(2), pp. 317–333. Available at: https://doi.org/10.1002/CURJ.39.
Professional standards - Hwb (2020). Available at: https://hwb.gov.wales/professional-development/professional-standards (Accessed: 2 November 2022).
Sinnema, C., Nieveen, N. and Priestley, M. (2020) ‘Successful futures, successful curriculum: What can Wales learn from international curriculum reforms?’, The Curriculum Journal, 31(2), pp. 181–201. Available at: https://doi.org/10.1002/CURJ.17.
Smith, M. and Trede, F. (2013) ‘Reflective practice in the transition phase from university student to novice graduate: implications for teaching reflective practice’, Higher Education Research and Development, 32(4), pp. 632–645. Available at: https://doi.org/10.1080/07294360.2012.709226.
Stavrou, T.E. and Koutselini, M. (2016) ‘Differentiation of Teaching and Learning: The Teachers’ Perspective.’, Universal Journal of Educational Research, 4(11), pp. 2581–2588. Available at: https://doi.org/10.13189/ujer.2016.041111.
Tereshchenko, A. et al. (2018) ‘Learners’ attitudes to mixed-attainment grouping: examining the views of students of high, middle and low attainment’, https://doi-org.ezproxy.uwtsd.ac.uk/10.1080/02671522.2018.1452962, 34(4), pp. 425–444. Available at: https://doi.org/10.1080/02671522.2018.1452962.
Tetzlaff, L. et al. (2022) ‘Assessing individualized instruction in the classroom: Comparing teacher, student, and observer perspectives’, Learning and Instruction, 82, p. 101655. Available at: https://doi.org/10.1016/J.LEARNINSTRUC.2022.101655.
Tripp, D. (2012) Critical incidents in teaching: developing professional judgement, Routledge. Available at: https://eu.alma.exlibrisgroup.com/leganto/readinglist/citation/6338035640002421?auth=SAML (Accessed: 7 October 2022).
Tripp D (2012) Critical incidents in teaching: developing professional judgement.
Variacion, D.A. et al. (2021) ‘Development of differentiated activities in teaching science: educators’ evaluation and self-reflection on differentiation and flexible learning’, p. 12091. Available at: https://doi.org/10.1088/1742-6596/1835/1/012091.
Wannarka, R. and Ruhl, K. (2008) ‘Seating arrangements that promote positive academic and behavioural outcomes: a review of empirical research’, Support for Learning, 23(2), pp. 89–93. Available at: https://doi.org/10.1111/J.1467-9604.2008.00375.X.
Weber, C.L., Johnson, L. and Tripp, S. (2013) ‘Implementing Differentiation’, Gifted Child Today, 36(3), pp. 179–186. Available at: https://doi.org/10.1177/1076217513486646.
 
