This report is addressed to school governors, as it explores and elaborates on school initiatives and improvements based on the school’s Eystn report, as well as the School Improvement Plan and the Science Improvement Plan. The school’s action plan will be critically analyzed whilst concentrating on particular areas of improvement and highlighting any successes. 
 
 
School framework 
 
School Z, located in the city of Cardiff (hence maintained by the Cardiff County Council), is an English medium school for mixed gender aged 11 to 18. There are over 1721 students altogether which includes 344 sixth formers as per school record. 
 
The schools’ Senior Leadership Team (SLT) are responsible for the daily development, leadership and conduct of the school. They consist of seven individuals who work closely with the current headteacher, who was appointed in September 2009. There is a deputy headteacher, four assistant headteachers and two associate assistant headteachers. 
 
According to the Eystn inspection (Eystn, 2017), English is an additional language to over 70% of the pupils, and most of them belong to minority ethnic backgrounds. Furthermore, there are no pupils who speak Welsh as their first language. However, within the school community there are over 60 different languages spoken. 
 
The school serves as a catchment area to pupils living under high levels of social and economic disadvantages, more than half of who live in Wales’s most deprived areas. Furthermore, the proportion of free school meals (FSM) pupils is 32.7%, which is greater than the national average.  
Even though the national average of Special Educational Needs students is 25.1% in Wales, the school has 35% of pupils with Special Educational Needs.  However, compared to the Welsh average of 2.5%, only 2% of the pupils have a statement of Special Education Needs (www.schoolguide.co.uk). Eystn (2017) also states that the school’s individual budget per pupil in 2016-2017 was £4,742, which is slightly over the minimum budget for secondary schools in Cardiff. 
 
 
 Strategic planning 
 
School Z has put in place a number of dynamic and progressive approaches to address the needs of their pupils. To begin with, they have produced a dynamic and flexible curriculum whereby teachers can identify through assessments and then address the needs and abilities of current and new pupils through the academic year.
 
The school has a record of educating children from diverse linguistic backgrounds who join at the beginning and middle of the academic year. These pupils, who come with different abilities and skills, might be transitioning from primary, or from other high schools or new to Wales and/or the British school system altogether. The school had tried to address this by introducing different initiatives for both high achievers and those with high needs. 
 
The school report (Estyn, 2017) highlights how the school has exposed the more able pupils with diverse languages such as Latin and Spanish in addition to French, Welsh and all other core and foundation National Curriculum subjects. The school aims to impart linguistic skills amongst students as well as expose them to diverse cultures and lifestyles. For those students with lower attainment levels in literacy and numeracy, the school has tailored for them specific project lessons to improve their skills through thematic lessons that are linked to curriculum areas such as history or science. Thematic learning also integrates various subjects and makes connections from the real world. Studies show that thematic learning via hands-on approach keeps students more engaged and less disruptive within the classroom environment (McCarthy, 2005). Furthermore, pupils who have been identified to require extensive support are given daily timetabled lessons to improve their basic reading and writing skills. This is coupled with additional intervention programmes to support with literacy and numeracy progression. 
 
The inspection report (Eystn,2017), has also shed light on pupils with Special Educational Needs and how small intervention groups were put in place to meet their needs. These needs could include learning difficulties, visual impairment, speech and language needs as well as emotional needs. This shows that the school has put in the time and effort to address the needs of lower attainers in order to support them to achieve their potential. Furthermore, specific induction groups have been introduced to provide pupils with support they need to develop their English language skills. These groups are available in the pupils’ own language to ease with the initial stage of the process. One-to-one support is essential in most of these setting as the students’ needs can only identified during intervention sessions. One-to-one interventions consistently addresses the strengths and weaknesses as the teacher adapts the language and resources for the benefit of the students. However, some students might not be willing to participate in the prepared activities for various reasons such as lack of confidence or not being able to understand the language of instructions.
This type of support allows students to ‘open up’ and work proactively with teachers and support assistants so as to meet their targets and learning outcomes. It is crucial that this one-to-one support is available for pupils with Special Educational Needs even outside the classroom to help them gain potential and reach their full potential. Moreover, for those with behaviour issues (bearing in mind that not all pupils require this type of support), the school has introduced sessions that pupils will have in their timetables to improve their ability to manage their behaviour and emotional needs.  
 
From Year 8 onwards, the school has introduced extended opportunities programme in response to pupil behavioural needs which are delivered by subject specialists with the support of behavioural emotional and social development (BESD) specialists. With the help of external professionals, the school aims to provide the emotional and mental support for pupils, especially the new pupils who might have arrived with no prior knowledge of UK schooling. For pupils with creative interests, it has introduced a ‘creative option’ into Year 9 curriculum. This aims to develop the skills needed to study to gain external accreditation in music, drama, technology or art-based courses. This opens a pathway to new ideas, experiences and challenges that they might otherwise not be exposed too. Furthermore, exposure to the arts is measurable and significant and leaves a definite impression on pupils and their life choices. 
 
By Key Stage 4, pupils’ interests are met by providing them with a variety of free choice options and differentiated pathways along with their core subjects. They have more choices and are able to pick and choose according to what they enjoy or would like to progress with in the future. Differentiated pathways are available to all the pupils, as it focuses on skills and development; whereas the free choice options are available to the more able and talented (MAT) pupils in Key Stage 4, where they have the opportunity to learn Latin, Ancient History and Computer Studies. The school offers a variety of traditional GCSE; English, Mathematics, science etc. and vocational qualifications that all start in summer term of Year 9. The school aims to meet the needs of pupils by giving them the opportunity to widen their knowledge in topics that they might be interested in. It is through exposing pupils to diverse opportunities that they can flourish and have confidence in pursuing a purposeful future. With university just two years away, pupils are more equipped in which career pathway they would like to pursue. With the exposure of many conventional and vocational opportunities, pupils’ needs are met and nurtured. 

The school offers ESOL programmes (English for Speakers of Other Languages), that follow externally accredited GCSE and vocational courses that emphasize developing their English language skills. The number of ESOL pupils in the school has increased in 2018 and this shows that there is a need for these courses. Depending on Key Stage 4 outcomes, ESOL pupils are offered a wide variety of subjects to pursue for the A-levels. They can follow an AS/A2 Welsh Baccalaureate programme, a level 3 Vocational programme, A level 2 programme, or a mixed provision which is a combination tailored to each pupil’s ability. This school has shown that over the years it has taken into consideration the needs of its students. With the help of internal and external support, they were able to come up with solutions that can be measured, monitored and assessed. With the majority of pupils from English as Additional Language (EAL) families, the school has worked hard to address issues that might arise in student learning progression. The provision of sustainable and realistic targets for each pupil, means they are able to reach their learning outcomes and progress through the key stages. 
 
Eystn Report (see Appendix 1)

Eystn 2017 has awarded the school ‘excellent’ with regards to the school current performance and its prospects for improvement. This is due to many factors including management, leadership, ethos and provision. The headteacher has a clear strategy that aims for outstanding pupil achievement, and this is shared by all members of staff. The curriculum is responsive to the needs of individual pupils’ needs and is highly flexible. The successful inclusive ethos helps celebrate diversity, achievement and in raising aspiration. 

The school has improved its overall standards and has been consistent in its performance over the last couple of years; the inspection outlined only two recommendations: 

1. To increase excellent teaching by improving planning and strengthening aspects of self-evaluation.   
2. To improve the overall excellent outcomes that the pupils achieve by improving certain subject standards.  
These key recommendations have been taken onboard and action plans have been implemented within the School Improvement Plan (SIP) (see Appendix 2). Furthermore, the Science department itself outlined target areas that are highlighted in its Department Improvement Plan (DIP) (see Appendix 3).  
 
Key stage 3 (KS3- for Year 7, Year 8 and Year 9) 

Compared to similar schools, the proportion of both boys and girls who achieved the core subject remains above average; even though it has slightly dropped in 2016. Furthermore, those pupils eligible to Free School Meals (FSM) have achieved 34.1%, which is consistently above average in their core subject indicator. (Core subject indicators represent the achievement in English, Math’s and Science as an overall percentage)

Key stage 4 (KS4- for pupils in Year 10 and Year 11)

All the pupils have repeatedly performed well above the average when compared to similar schools. The performance indicator has been above the modelled outcome for four consecutive years, which places the school in the top quarter compared to similar schools. The proportion of pupils achieving 5 A* to A grades are consistently higher than average resulting in overall progress, especially from those pupils for whom English is an additional language. The performance of FSM pupils was also above the average. This is the same with regards to those students with additional learning needs. 

Since 2013, there has been substantial improvement in the performance in the Level 2 threshold in English and Mathematics. Most pupils demonstrated strong linguistic skills within Welsh lessons, such that they have achieved Level 2 qualifications, hence making them more confident to use Welsh outside the classroom.  
Key stage 5 (KS5- Pupils in year 12 and 13)
In the last five years, all the students left with recognized qualifications at the end of Year 11. At the same time, the majority of them carried on with their further education either in the school itself or in colleges. 
 

School Improvement Plan (Appendix 2)

There are four priorities that the school has identified to implement a raise in achievement standards. The first aim is to achieve excellent learning progress, outcome, standards and attitude for all pupils. the school believes that this could be achieved by raising the standards of wellbeing amongst students. This then helps to improve the attitude towards learning, which would hence improve the progress of pupils and therefore their outcomes in KS3, KS4 and KS5. 

The school aims to develop excellent teaching and learning as well as outstanding provision by improving action plans that are set. These include extending and enhancing the monitoring provision for key pupils in KS4 and further improving the destination opportunities for KS5 pupils. By providing enhances opportunities for pupils to develop their skills and ensuring that formal and non-formal curriculum provision for all the needs of pupils are met, the school will develop an outstanding provision. Improving the quality of teaching to engage and challenge pupils as well as revamping the pupils progress through effective feedback is required in order to consummate effective teaching and learning. Another strategy placed was to ensure excellent provision for wellbeing agenda for all pupils. 

Developing leadership throughout the school is another aim within the improvement plan with a set budget that covers all the costing and resources. This is achieved by maintaining and developing a safe well-appointed physical learning environment. The development of the (TLR) Teaching and Learning Responsibilities holders will be supported as they drive aim to improve the outcomes of all departments after identifying their ley areas of responsibility and accountability. The required skills to consistently develop leadership and ensure high standards across all departments will be evaluated, improved and closely monitored. Other aims include embedding leadership amongst pupils and developing Newly Qualified Teacher (NQT) leadership skills. Besides that, consistent pastoral approaches across all key stages can be achieved by coaching and supporting (HoY) Heads of Years to develop effective (RA) Restorative Approaches.   

An important priority is to maximize the opportunities for staff development and professional learning. Continual Professional Development (CPD) is crucial to reach this aim, through which programmes that would raise staff confidence and expertise in safeguarding and wellbeing of pupils are organized. At the same time CPD programs to fit the new Professional Teaching Standards and New Curriculum for Wales are revised annually. Furthermore, maintaining the understanding of the shared vision amongst all staff with regards to the four purposes of Curriculum for Wales and the twelve pedagogical principles that underpin the development of teaching and learning strategies through Pioneer School Status. 

Another plan is to create a school culture and climate so that it can be recognized as Professional Learning Hub that supports staff development in-house and across the region. This will also facilitate raising parental awareness and confidence in addressing e-safety issues, by organizing workshops in cluster primary schools for parents. At the same time, a shared cluster approach to improve teaching and learning is created. 
 

Department Improvement Plan (Appendix 3)

There are four priorities identified by the Science department, to which action plans are outlined that aim to demonstrate improvement within the timescale set by leading members. Their first plan is to use more quality assured activities to improve the monitoring of performance. This will be followed by all the staff rigorously monitoring and reviewing the DIP. This is implemented from the beginning of the academic year and is achieved by planning walkthroughs that were carried out at agreed dates set on planning documents. The nature and manner of walkthroughs that is authorized by the Management team is clearly explained to all teaching staff so that there is a common understanding of the procedure and expectations. The feedback from these walkthroughs are reported back to individual staff as soon as possible, and relevant issues are put forward to the whole faculty every half term. At the same time, effective interventions are planned, and staff members are given as much support as necessary to improve their performance. It is compulsory that all staff within the science department participate in monitoring the improvement plan. To achieve that, they were given a copy of the DIP, to understand the requirements and how it affected them directly and how they supported in its implementation. If there were any chosen responsibilities amongst members of staff, it would be allocated to them so that they can achieve buy in and disruptive leadership. 

Book scrutiny is another action plan to improve the performance within the department. They are planned and carried out throughout the year, and all staff are aware of its procedure, timing and expectation so that a common understanding is established. Book scrutiny teams are identified, allocated and their feedbacks should be reported to the whole faculty in case of any issues. At the same time, relevant support and guidance will be given to those staff that need it. A fixed date will be set early in the year to review marking policies, whilst using exemplar markings from ‘bring your own’ party so as to ensure common understanding.  

At the same time, the student voice particularly at KS3 and KS4 would be taken into account more often so that the feedback could be accomplished. Questionnaires are given to students to be completed and returned; and the data will be input into a spreadsheet so that feedback is given to relevant individuals and departments as whole. So far, the feedback indicates more focus on revision and PPE preparation, to which the department is working on. 

Furthermore, the department aims to improve the quality of intervention so that the pupils achieve 70% in 2+ GCSE’s in Science; at the same time improve their chances of getting CC (or achieving their ALPS target). This therefore addresses weakness in numeracy by producing resources and methodologies with help from head of Mathematics so that underachieving pupils from year 10 exams can focus on numeracy requirements of Science Specification. 

Another priority is to improve the delivery of PIXL strategies to year 11 so that they are prepared for their exams. This can be implemented by introducing PIXL to year 10 pupils earlier than usual so that are more confident during PPE. 

Improving the quality of teaching at Key Stage 5 is a priority within the Science department so that the ALPS score improves in Biology, Chemistry and Physics at AS and A Level. The Science leadership and subject staff aim to plan series of lesson observations across KS5 to support staff development and share good practice at the same time. Consistency can be maintained by planning pupil’s folder scrutiny to check that they are up to date with all the subject course materials. However, before this the recruitment of pupils should be improved by preparing them thoroughly before they start Year 12; whilst monitoring both MAT and underachieving pupils. The Physics team will identify the girls based on PPE data so that they can promote the uptake of Physics during in A Levels the following year. At the same time, identify FSM students during the current academic year so as to advocate the study of Science at Key Stage 5 by FSM pupils. This will be facilitated by planning and reviewing the Post 16 teaching resources during Summer 2019 to fill up any deficiencies. 
 
Review and recommendations 

Raising the standards of learning is a national priority that is achieved through school education. The traditional methods that the government emplaced to pursuit this aim was not sufficient enough as an effective policy. These include the National curriculum testing, league tables of school performance, GCSEs, thorough and more frequent inspections, setting targets and initiatives to manage and improve school plans etc... The key factor that brings all the above methods together is what is being learnt inside the classroom. Therefore, standards could primarily be raised if the teachers can handle all the scenarios that might take place within the classroom, so that pupils can be better learners at the present and even better in the future. Even though it is a burden on the teacher to raise these standards themselves, focusing on aspects of effective teaching and interactive learning is crucial to adapt pupil’s work according to their needs and abilities. Furthermore, formative assessment is the heart of effective teaching (Black and Wiliam, 2001).
          
Schools across many Western countries have taken part in a wholistic approach of school improvement, to the extent that it has become a dominant theme in contemporary educational reforms and development. The research efforts behind school improvement programmes has become extremely influential in practice as well as amongst politicians and educational policy makers.  The most common way these individuals attempted to improve schools was to restructure the education system; yet this remains questionable (Harris, 2013). There is still tendency for schools to focus change efforts within the whole school level rather than at the level of classroom. Fundamental educational change can be achieved slowly through programmes of professional development that are built upon existing good practices. (Black and Wiliam 2001). 

 In these circumstances, it’s important to bear in mind that not all changes lead to school improvement (Fullan, 1991:3).  Improvement programmes for a particular school that has been highly effective in one context, might not be as effective if implemented in another. Schools have selected carefully the changes they wish to make to improve their standards. At the same time, they have strategically planned and understood the process of change and the barriers that might occur (Harris, 2002).  

Barring that in mind, the ultimate goal of school’s improvement in general is to reach higher standards by enhancing students’ progress and achievement. Simultaneously, research has shown evidence that the enhancement of students within the school is reflected in the development of its teachers. In other words, the quality of professional development and learning is an essential component of successful school improvement interventions (Harris, 2002). 

Teaching and learning are two interactive aspects of school improvement. Here, pupils cannot succeed without having a teacher who can adapt their work to their needs and abilities. This can be achieved through various techniques; from observation, assessments and discussion in the classroom, as well as their written work whether it is homework or classwork (Black and William, 2001). The assessment mentioned above refers to the activities that the teachers set for students to work on and then assess themselves. This provides information that can be used as feedback so that the teacher can modify the teaching and learning activities. This is referred to as formative assessment as the evidence is actually used to adapt the teaching itself. The research studies show the effective programmes of formative assessment require scrutiny of the teaching plan (Dixon and Worrell 2016). At the same time pupils would understand the main purpose behind learning as they are trained in self-assessment and therefore can aim towards setting outcomes (Black and Wiliam, 2001). It has also been evident that formative assessment and feedback does aid students to be in charge of their own learning by becoming self-regulated learners. This has a profound implication of the way teachers organize assessment and support learning, since student are being proactive in generating feedback rather than being reactive (Nicol and Macfarlane-Dick 2007). However, prior to formative assessment, research has shown that pupils learning improves when they are taught to develop metacognitive skills (Nietfield and Straw, 2002; Thiede, Anderson and Therriault, 2003).When prior knowledge is used to plan a learning strategy, the learner is able to choose the right cognitive tool to succeed, and this ability is known as metacognition (Meichenbaum, 1985). 
 
Focusing on the first Eystn recommendation that is highlighted previously, effective teaching is the key to overall improvement and hence the school has taken up strategic approaches to improve their quality of teaching. 
The school has been awarded ‘excellent’ with regards to its current performance as well as prospects for improvement. Even though it has been awarded excellent with regards to the school provision, the teaching and improving quality of the provision was awarded ‘good’.  

After studying the improvement plan, the school has made vital and tangible actions that were very crucial in raising standards of school practice. Highlighting best practices will identify how effective the school improvement manifests itself. Some of the topics related to the school improvement that were raised includes effective teaching practice, assessment for learning, as well as school self-evaluation and successful school leadership. 

To improve the teaching outcome within this school provision it is recommended that effective teaching is implemented (Ainscow et al. 2006). 
To promote better student outcomes, classroom processes and teacher effectiveness is crucial. Teachers are knowledgeable about curriculum content and strategies for teaching, therefore should have a clear instructional goal through which they achieve the learning outcomes. This draws out implications for improving classroom practices.  
I will aim in this report to unravel the action plan the school has set itself to achieve an ‘excellent’ judgement by the next inspection, at the same time suggest other ideas to support their aims. 

The teaching approaches used in the school should consolidate the learning objectives of the pupils, so that teaching is effective consistently. This can be achieved by teachers using effective questioning to develop pupils’ understanding.  Furthermore, challenging series of activities should be planned out to keep the pupils engaged and promote progress. All the teachers should be able to provide regular written feedback, and at the same time ensure that pupils improve their work consistently afterwards. The pupils’ progress can be improved through effective feedback.  
 
The school has aimed to develop excellent teaching and learning procedures to produce an outstanding provision. This can be achieved by improving the quality of teaching to engage and challenge pupils.  Pupils would receive bespoke focused support based on their needs. At the same time, each staff member (teachers and teacher assistants), would have class study sessions where they focus on progressing learning for their pupils.  

Effective interventions planned by leaders, closely monitor the progress of pupils, hence create a robust school system. Therefore, the standard of achievement by pupils are very significant. Their progress is presented in reports that clearly indicates sets and useful targets for improvements. These are regularly sent out to parents so that they are aware of their children’s progress. 

Staff are encouraged to widen their reading so that they can deepen their pedagogy through engagement. Nearly all teachers have a good subject knowledge and can provide regular feedbacks. teachers develop strong working relationships and well understood routines within their classes. 
All the teachers should develop strong working relationships and well understood routines within their classes. Besides maintaining a good subject knowledge, all teachers are welcomed to participate in weekly CPD programmes so that they are up to date with all relevant issues. 
In this way, they can develop strong working relationships and well understood routines within the classes aa well as the school as whole. To ensure that all staff members are on the same wavelength, the development of a common procedures with which colleagues can communicate with each other is vital. Mutual observations and critical friendship between teachers will facilitate the steps taken towards the performance of highlighted action plans (Hiebert et al., 2002). However, due to these friendship circles between colleagues, assumptions about particular groups of students are made and discussed, which may be subject to mutual critique (Ainscow et al., 2006).  




Conclusion
 
Effective teaching and ongoing assessments are not mutually exclusive entities of education. They are key in the delivery of a strong educational system, hence feedback was well considered and criterion to be adhered to throughout the school has been enhanced. By actively implementing the detailed action plan and integrating in into everyday practice, the school is setting itself towards excellence in all areas of the upcoming report. 
Nonetheless, the applications of tailored and contemporary objectives enriches pupils to achieve their potential, and whilst instilling in them a strong sense of confidence and achievement academically, yields better statistics during assessments and thus reflected in overall performance of the school. 
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