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Component 1
	
Activity Plan

	Activity: exploration of the woodland area, develop curiosity, support individual developmental skills of the world/environment around them.  
The children can explore the woodland within the decided boundaries, collecting items using the resources provided.  The children will then research the item they have discovered, finding interesting facts about the object, either during the afternoon or as a homework project, (depending on time/internet connection), then using this information they will discuss in groups the information collected. Children will then link the information collected to current environmental factors, i.e. rainforests, deforestation, wildlife, food chain. 


	

Number of children: 8

	

Age of children:6
	

Number of adults:2

	

Location: Penllergaer woods

	

Preparation time: 1 day
	

Activity time:4 hours

	Resources:
· Woodland area
· Stream 
· Hills 
· Leaves 
· Nets 
· Rope
· Sticks 
· Ipads
· Magnifying glass
· Wet weather / waterproof clothing
· Wellington boots 
· Clear containers 
· Large sheets/ pieces of tarpaulin 
· Crayons 
· Plain paper 
· Binoculars 
· Pans / wooden spoons





	
Aim/s of activity: 
· Child led approach.
· To learn about the outdoors and what opportunities it can provide.
· Children to become independent learners.
· Children to set rules / boundaries in collaboration with the teacher to promote autonomy.  
· Exploration and independence.
· Positive Risky play – children to manage their limitations 
· Team work - to be supportive of one another in their planning / carrying out activity.
· Investigate nature, to support learning about the world around them.
· To gather information on the insects/creatures they may find and feed back to class.
· Develop IT skills to support learning and research
· Children to identify their own limitations whilst climbing, working in pairs/groups, abide to boundaries set, in an experimental manner.
· Support creative/imaginative play.
· Empathetic towards others, offering support to one another to facilitate group activities. 
· Open ended resources to support learning.
· Staff to provide thought provoking questions / statements, using the SSTEW approach.
· Children to be exposed to the elements without any judgements.
· Organizational skills
· Enhance sensory development 
· Support scientific play including weight/ special awareness/ 
· Build areas of shelter
· Create small quiet areas where children calm / watch for wildlife 


	Links to outcomes from; Foundation Phase Profile, ESDGC, 

Problem solving 
Mathematical skills 
Imaginative 
Team work 
Learning about the world around them 
IT development 
Curiosity 
Weight differentials 
Scientific development 
Physical development 
Health and wellbeing 
Mental health 
Movement and development of muscles/muscle tone
fine and gross motor skills.
Photography


	Differentiation:
The areas included within the boundaries will have access for children with limited mobility. All resources are inclusive, which can be used in any way the child decides.    


	Health and safety:
First aid box, medical information, mobile phones, snacks and drinks to be provided.
Risk assessments will be completed prior to the day.  
Risk assessments in place for every activity.
Environmental audit in place.





	
Role of adult/adults:
All adults present will be a supportive model to support the children in their curiosity, to scaffold and build upon prior knowledge of the child.  Staff will group children together with a variety of different competency skills and knowledge, mixed abilities approach. Build and develop vocabulary, sensory development, health and wellbeing. All staff present will adapt to each child, invitation by the children is needed for staff to participate in activity.



	
Aim/s of activity: 
The aim of this activity is for children to explore the woodland area within the set boundaries.  Within the area there are many opportunities for children to develop their procepitation and physical skills, especially those who choose to climb trees.  The environment offers a number of significant developmental opportunities. Mainly staff will provide support for the children if requested, to support and scaffold the children’s thoughts in their ideas and planning. 

Additionally, staff and children will work together to help identify where the boundaries should be placed to keep each other safe. The children are to stay within the designated area, these will be easily identified with the use of rope and already sourced sticks, the sticks will be placed within the ground to support the rope surrounding the area.   This process must be completed in partnership with the children to ensure there is a shared understanding of the rules, giving control to the children to make decisions. 

Whilst at the woods children and staff are to respect the environment, this can be discussed prior to the outing.  Discussions may include having respect for the animals and creatures that the children may come across on their adventures, all litter to be collected before leaving site, good housekeeping rules must be discussed. This will help develop the children’s empathy in regards to others and the world around them. Children and staff are also to consider children/staff with ALN/limited mobility.  Children to think of how they may engage in the activity, i.e. would they need support from others? can they access all areas? how can we overcome this? Do we need to clear any pathways for access? Inclusion, empathy, active thinking, benefits of being outdoors etc. 

Although some of the resources will be supplied by school, it is expected that the children are to explore to find resources within the area, the resources listed above are to support exploration.  This equipment is open ended; the aim would be that children will identify their uses along with the natural resources within the woods. 

The environment selected has the potential to enable the children to support their play and social skills.  The environment itself is an open ended resources that can enable the children to develop their own directed play. The woodland area itself will promote an awareness of the environment, health, emotional well-being, moral and spiritual development.  The environment will also create choices and decisions, with children being respectful of others opinions and choices.
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Component 2
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Penllergaer woods
	Date:
	September 2020

	Assessor:  
	Julie Ace
	Review date:  
	October 2020



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	EXPLORING WATERFALL AND RIVER/STREAM:
Slippery rocks, muddy edges, deep water areas.
	The waterfall allows close access to the contents of the stream/river and is an essential component of exploring this habitat.
	Slips, trips and falls.
Cuts, grazes and abrasions.
Drowning.
Outdoor elements.
	Young people; adults
	· River banks shallow to prevent accidental entry.
· No access to banks for young people; use decking or ‘beach’ area only.
· Deepest area is centre of the waterfall – keep to edges and lower stream.
· Perimeter kept clear of dense or high foliage so stream edges are clearly defined and can be seen / avoided.
· Dipping platform kept clear of trip hazards (e.g. nets, trays)
· Waterfall rules clearly displayed and reviewed at the start of each session.
· Appropriate footwear to be worn.
· Appropriate clothing to  be worn dependant on the weather.
	Low

	CLIMBING TREES:
Mossy trunks, branches. Impact on follage, tree bark. 
	The children will be able to connect with the trees, the feeling of autonomy when they have completed the task. Building self-confidence, critical thinking and muscle development.
	Falling from height.
Head injury,
Broken bones.
Slips, trips and falls.
Cuts and abrasions.
Outdoor elements
	Young people;
Adults.
Environment
	· Trees that are climbable are not of great height with branches that are suitable for climbing.
· Branches to climb are strong and suitable to climb.
· Children to identify trees prior to climbing.
· Children to assess how high to climb so that they are able to get down independently.
· Children to consider the impact on the tree and surrounding areas if trodden repeatedly.
· Appropriate clothing to  be worn dependant on the weather.
	Low 

	ROLLING DOWN HILLS;
Muddy ground, dog faeces, glass, stones.
	The children will be able to feel free as they roll down the hills, initiating laughter, having fun. To be able to get dirty without judgements. Children will assess the area giving them skills to identify risks. This is an essential task for enjoyment.
	

Slips trips and falls on muddy areas.
Cuts and abrasions.
Outdoor elements


	Young people.
	· Suitable clothing and footwear to be worn.
· The children and staff will check for sharp objects prior to the activity taking place. Removing any hazards.
· A risk assessment by the children to be completed before the activity to give them responsibility.
· These rules will be displayed for the children to see.
· Children will be able to wash using water from the stream if needed.

	Low 

	COLLECTING LEAVES AND MARK MAKING;
Impact on the trees, bark and foliage, uneven ground, nettles. 
	There are many different varieties of trees within the environment, the children will be able to collect the leaves and research them, recording the variety of colours, shapes, sizes.  Learning mathematical skills. Using iPads to record their findings.
	Slips trips and fall on uneven ground.
Cuts and abrasions.
Stings. 
Outdoor elements
	Young people and adults.
Environment
	· Children and staff to wear suitable walking shoes that will protect their ankles and suitable clothing.
· Children to put all collected items back in their place to reduce the impact on the environment.
· Children to be considerate of the environment and all surrounding it.
	Low

	DEN BUILDING/TREE SWING;
Breaking trees unnecessarily, muddy ground 
	The children will construct dens using the resources that are provided or using their initiative using the natural resources around them.  Initiating team work, group discussion and collaboration.
	
Slips trips and fall on uneven ground.
Cuts and abrasions.
Broken bones. 
Head injury.
Outdoor elements

	Young people and adults.
Environment 
	· Areas of building to be clear of any unnecessary equipment to prevent any accidents. 
· Children to identify what logs are too heavy, to use team work to support each other if choosing to lift.
· Children to only use logs that are not too heavy.
· Tree swing to be attached to a lower height tree that is sturdy to support the swing.
· Children to ensure the dens and swing are secured.
· Logs used will be ones on the ground, no breaking of trees. 
	Low  

	COLLECTING BUGS/ CREATURES;
Impact on the trees, bark and foliage, uneven ground, grass snakes, nettles.

	There are many different varieties of bugs and creatures within the environment, the children will be able to find them using the nets provided, identify them by placing them into the pots provided to examine them individually research and record them in their workbooks/ipads. 
	Slips trips and falls on muddy areas.
Cuts and abrasions
Stings/ bites.
Outdoor elements
	Young people and adults; 
Environment. 
	· Children to use nets, magnifying glass, binoculars and pots provided to identify bugs and creatures. This will reduce the impact on the creatures found.
· Children will handle carefully and place them back where they are found.
· Suitable clothes and shoes to be worn.
· Uneven grounds will be explored, children to be careful of their footing as they explore.
· Possible risk of finding grass snakes, if found children are to stay at a distance, report to a staff member to confirm identity.
	Low

	EXPLORATION OF AREAS INDEPENDANTLY;
Lost children, unexpected drops where the pathways end. 
	Children will feel trusted to explore independently.  The children will be part of the planning of the areas boundaries.  This approach will give the children a sense of control enabling them to make decisions building self-confidence.  
	Slips trips and falls on muddy areas.
Cuts and abrasions
Stings/ bites.
Outdoor elements
	Young people and adults. 

	· Children to stick to designated areas/ pathways.
· Children to make staff aware when they leave their line of sight.
· Rules in place set by children.
· Pathways to be used to explore woodland.
· Identified risks before independent exploration.
· Appropriate clothing for the elements.
· Children to be aware of uneven ground. 
	Low  

	
	
	
	
	
	








Component 3
	Mater / Nodwedd amgylcheddol Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol  How to lessen negative impact 
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible 

	
Trees foliage disrupted / damaged. Damaging tree bark/ removing moss/  



	
Children breaking trees for resources to support learning/ project.
Climbing trees removing the bark and or moss.
	
Children to be respectful of the natural resources within the woods.  Twigs/branches may be used; however, these must be found on the floor.  Children must not break any branches that are attached to the tree.
Tree rubbings can be made using trees that are too old to climb.
	
Identification of areas where fallen trees/ branches already in place.
Paper and crayon for bark rubbings. 
	
Children and staff

	
Bugs/ creatures/creepy crawlies/ butterflies, being harmed 




	
Whilst exploring the children may hurt the creatures that they find.
	
Children must be respectful, not harming any creatures they may find within their nets/under stones etc. 
Equipment is provided to collect these safely without harming any bugs or creatures.
	
Clear containers, large nets, magnifying glasses and binoculars. 
 
	
Children 

	
Environmental impact on the woodland area




	
Litter that maybe left behind affecting woodland animals / creatures.
	
All litter must be collected during the afternoon. Under no circumstances must any resources/ litter that has been brought to the area must be taken back to the school grounds and disposed of 
	
Litter grabbers, black bags, dog feces bags, glass box, resources lists to ensure all are collected at the end of the day.
	
Children and staff are responsible to set these rules before entering the woodland area.

	
Over picking of flowers 




	
Over picking of flowers will impact the bees, bugs and creatures natural environments.
	
Children should avoid picking flower, leaving the flowers in the area they found them in.  children will be able to touch and smell the flowers found, possibly drawing the flowers or taking a photograph of their findings.
	
Ipads to record their findings
Paper and pencil.
	
Children






	
Whilst the children are exploring they may move old bird nests to investigate.


	
As the children handle the nests they break or damage them.  Children to be careful if handling them
	
Children must place the nests back as birds will return to reuse next year.  If there is no need to handle the nests, then children are to leave them be and take photographic evidence.

	
Ipads to record their findings.
	
Children. 

	
Over picking berries fruits/ food source for bees, birds insects
	
Whilst the children are exploring they may come across berries and or fruits that naturally grow in the environment.  This will impact the food source for all creatures, birds, insects and bugs.
	
Children should avoid picking berries, unless they have researched them and they are deemed safe to eat.  However, to consider the impact this may cause, the children will collect the berries of interest, limiting to one source per group, that they can share with the group. These could be purchased and tasted within the school environment to prevent over picking. 
	
Ipad, clear containers. 
	
Children. 

	Over trampling areas- destroying flora and fauna 

	Whilst the children are exploring they should minimize the impact by sticking to the paths, it is an expectation that the children should explore off the path, however, this should be limited.
	The children should avoid any visual flora and fauna, to lessen the impact on the environment. 
	No resources needed
	Children and staff.



 











Component 4 
The learning experience discussed, focuses on the approach of a variety of theorists, through the use of, and engagement with the natural environment. This experience mainly considers the benefits of open ended natural resources within a natural environment as identified by Nicholson, (1971). This environment was chosen to give children the opportunity to play and learn using the natural resources, not only to explore independently, but also to support child led activities without any pre-determined learning taking place (Waite, 2011). This environmental experience will support the children, enabling them to connect with their environments, to feel part of nature, putting into practice a pedagogy for connection. With this in mind, evidence reports that exposure to the outdoor natural environment, can enhance cognitive abilities as well as other health benefits (Barrable, 2019: Cooper, No date).
The environments natural features included a variety of trees, a stream, uneven grounds, long grass areas, banks and many other natural resources.  Both Froebel and Macmillan, identify risky play with open ended resources, within the natural environment as an important factor for children’s development (Tovey, No date: Cooper, No date: Bento and Dias, 2017; Wickett and Hughes, 2017; Flannigan and Dietze, 2017).  Additionally, Steiner and Montessori theories both support this activity, claiming the outdoor environment is rich and influential to a child’s play and development, enhancing a child’s spiritual well-being (Oberski, 2011: Elliot and Krusekopf, 2018).  The Donaldson’s report, (Welsh Government, 2018) therefore concurs with taking a child led approach to active learning, as it provides children with the opportunities described in this activity plan, adhering to the four purposes of the curriculum. This experience initiates discussion, as part of this process would be listening to others opinions, to be empathetic, whilst considering an ethical approach, to be creative and have mutual respect for one another’s views, all of which can create confident, creative active thinkers within our society (WG, 2015c: WG, 2018: Hong, Shaffer and Han, 2016).  The Wellbeing of Future Generations (Wales) Act (Welsh Government, 2015b), ‘A Healthier Wales’, approach is consistent with this experience, as evidence shows, being in the outdoors has a positive impact on our physical and mental health. The outdoors can provide a space to reduce feelings of stress and anger, as connecting deeply with nature can enhance and improve mood and physical development, with the environment as the teacher (Mind, 2020: O’Brian and Murray, 2006: Elliot and Krusekopf, 2018).    
This experience creates multiple opportunities for play, with the additional aspect of learning about safety, a lifelong skill (Elliot and Krusekopf, 2018).  Exploration the uneven pathways within the woodland area, will support the development of the child’s climbing and balancing skills, which are supportive of proprioception, vestibular, physical, gross and fine development. Exploration will also build self-confidence within the learner, promoting physical exercise (Waite, 2011: O’Connor and Dickinson, 2019: Elliot and Krusekopf, 2018: Welsh Assembly Government, 2002).  Notably, play is an important aspect of this experience, additionally, the child will be developing their gross and fine manipulative skills.  
Furthermore, the environment will create opportunities for the child to develop knowledge about their own bodies and their limitations. O’Connor and Dickinson, (2019) discuss that proprioception, vestibular and interceptive senses, are all important developmental internal senses, forming part of our sensory process.    Proprioceptors are linked to brain development; the human body is full of receptors linking all sensory nerves to the brain, allowing our bodies to make judgements on the space around us.  The vestibular sense enables muscles to form balance, aiding the body to run, jump, skip, once again repetition of these movements creates muscle definition, also stimulating the brain, all of which are included in this experience (O’Connor and Dickinson, 2019: Grabherr, Macauda, Lenggenhager, 2015). 
Another consideration that benefits the child’s learning, is the timing of the plan. Bruner clearly states that the timing of an activity has an impact on a child’s direct learning.  On reflection, the time within the plan, could be extended, this is a consideration for future activities. The aim would be a full day at the environment, or building a natural resource within the school grounds that the children could be a part of developing. Walker, (2014) discusses Brunner’s spiral curriculum theory, stating that children should take their time in exploring the areas, children should be able to complete tasks then revisit if they want to develop their learning, expanding their knowledge every time they revisit. Reggio Emilia’s theory, alongside the Nordic approach, are supportive of this example (Flannigan and Dietze, 2017). However, this experience has a time limit which may restrict the child’s learning experiences. Hong, Shaffer and Han, (2017) discuss that exploring an environment using curiosity with limited restrictions can support a child to engage in the activity to achieve better outcomes.  Forest school prioritises this approach, children are able to learn in a child led environment at their own pace without any pressure (Hong, Shaffer and Han, 2017: O’Brian and Murray, 2006).
Learning through play in both the outdoor and indoor environment’s is considered essential for child development.  Piaget and Vygotsky considered children’s play as an essential role to promote creativity, imagination, exploration, learning from others and enhancing social skills, whilst drawing in on their real life first hand experiences (Devi, Fleer and Li, 2018).   Lefmann and Combes-Orme, (2013) claim that Piaget’s theory is supportive of the planned experience, as neuroscience research claims a high quality environmental experience, has a significant impact on a child’s neurological development, this is consistent with Bronfenbrenner’s socio-economical model (Boyd, 2018; Flannigan and Dietze, 2017).  Piaget identified the sensorimotor stage of development, where a child is learning how to move their muscles using their proprioceptor senses. This experience promotes development of all stages of development (Lefmann and Combes-Orme, 2013: GroBrain.com, 2019).
Whilst many of us remember our experiences as a child playing outdoors, with limited adult supervision, many of the children in our current society will be unable to recall their experiences in adulthood, without an adult being present in their play environment (Waite, 2011: Tremblay, 2019). Lange, (2019) statistical report identifies that 76% of children aged sixteen plus, choose to participate in outdoor play, however this report is not specifically linked to ‘play’, considering the age of the children within the study, outdoor play may be perceived differently.  Lange, (2019) also states that only 8% of parents take their child outdoors for a walk or within a pram.  These statistics will have a significant impact on these individuals, as discussed, the outdoors provide space to enhance a child’s overall development and wellbeing.  A nature deficit disorder could be created within the children discussed (Lange, 2019: MIND, 2020: Moss, 2012: Department for Children, Education, Lifelong Learning and Skills, 2008: Barrable, 2019). Shenton and Rees, (2018) more recent report states that children aged eight to fifteen, on average spent their leisure time engaging in outdoor activities, which includes sport activities. 
With this in mind, Moss, (2012) discuss that less than a quarter of children today do not play within natural spaces, in comparison to children who are now adults of whom accessed their natural spaces at a young age (Public Health Wales Observatory, 2013).  While Moss, (2012) and PHWO, (2013) state that times have changed with many more families living in areas of deprivation with limited access to such resources. However, more children of all socio-economic backgrounds access virtual play through online devices, therefore impacting on the time spent outdoors (Sigman, 2019: Moss, 2012). This change in society has had a detrimental effect on the health and wellbeing of the children in current times. PHWO, (2013) identified that children aged four to five, within Wales rates of obesity reported were higher, additionally during this period nearly three in ten, five-year-old girls were reported as being overweight or obese.  These statistics were in comparison to England, which were collated seven years ago; one must admit that these figures have increased over the years.
One cannot ignore that the impact of children engaging in virtual play rather than real play, and the impact on society, one impact that is apparent appears to be a risk adverse society, which is reflected within the play spaces in all communities (Moss,2012; Sigman,2019). Parks and childcare facilities fear legal action or financial claims towards them. To prevent such claims, installation of climbing frames of a low height where children can fall, without causing serious injury are installed.  Soft flooring fitted under the frames are in place in case of injury (Flannigan and Dietze, 2017: ROSPA, 2019). The British and European standards are in place to support children’s play and development minimising the risk of serious injury or death, these standards are not required by law, however they are a representation of idealistic requirements (ROSPA, 2019). However, HSE law and legislation, (2012) recognises the benefits of risky play within their policy, including how risky play supports a child’s development.  A balanced approach is stated to ensure children are exposed to risk in a controlled and safe manner (HSE, 2012).  This experience is planned to ensure children are exposed to risk, building resilience and enhancing cognitive development to identify potential risk or injury to themselves or others (WG, 2015b: WG, 2015c). 
Play areas for children are usually identified by their metal or plastic structure’s, with additional predetermined resources, when in fact these defined spaces are not particular supportive of children’s holistic development. That is to say, environments with a variety of loose parts and natural open-ended resources, such as woodland environments as discussed in this activity plan, are more beneficial to the child, as there are no limitations to a child’s imaginary play.  Adding predetermined play resources will impact on the child’s play experience (Olsen, 2010: Flannigan and Dietze, 2017: Cooper, no date).
The role of the adult is considered to be one of a supportive role within this experience, the staff will form groups of children of multiple cognition developmental stages, Yang, Shaffer and Han, (2016) explain that Emilia Reggio uses this approach to scaffold children’s learning, by learning from the mixed abilities within their group. Although this approach is beneficial, it may be detrimental to their learning, therefor impacting the individuals learning. On reflection this will be a consideration for future planning, letting the child decide how and who to work with.  All children learn differently so they will need to consider the individual child.  Children are all competent independent thinkers and learners, therefor this must be considered before interacting.  Devi, Fleet and Li, (2018) claim there are four roles that staff can adopt, an observer, instructor, inquirer or material finder, once more their roles will change to each child. 
Staff will support the children to assess the possible risk that may occur, then if needed support them to consider the benefits the ‘risk’ of the activity will bring to the child.   This will enable the child to make an informed decision of whether or not to proceed.  Staff will adopt the Education for Sustainable Development and Global Citizenship (ESDGC) framework, (DCELLS,2008) specifically the knowledge of the world around them skill ladder.   Children will reflect on the natural world, and their habitats, whilst considering the effects of climate change in their community and all over the world, the effect that litter has on their environments and food sources that are available throughout the woodland area (DCELLS, 2008: O’Brian and Murray, 2006: Nunez, 2019). 
Consideration for children with additional needs will also need to be a priority.  Staff will identify areas prior to the day, ensuring that if the area needs adapting in any way that children are involved in this process.  This will enable the development of their metacognition and active thinking skills, creating an empathetic view towards others of different abilities (Yang, Shaffer and Han, 2016).  This experience will support children with additional needs creating spaces that are inclusive to all.  Children with limited mobility will be supported by staff enabling them access areas of choice (Equality Act 2010: Disability Discrimination Act, 1995).  
This experience will highlight the importance for sustainability within the natural environments that surround our communities. For instance, the Wellbeing of Future Generations (Wales) Act (WAG, 2015b), considers the impact of future generations, suggesting that consideration must be at the forefront of this generation as a preventative measure for future generations. The children will have access to the environment during the experience, with the aim to create an empathetic view towards our natural resources (O’Brian and Murray, 2006). Nunez, (2019) states that climate change is an effect of deforestation.  The aim of this experience will adapt the skills from the ESDGC framework (DCELLS, 2008) gathering a variety of perspectives on climate change and sustainability in our communities for future generations.  
Foundation Phase (WG, 2015a) curriculum, identifies the outdoors as a primary learning environment, the ESDGC framework (DCELLS, 2008) has adopted the Foundation Phase approach, that support experiential cyclical learning across the curriculum. It is considered that children ages three through to nineteen will learn through the curriculum.  The curriculum supports holistic learning that includes health, emotional well-being, moral and spiritual development, enabling the child to become diverse, respectful of others and ready for work in adult life, (DCELLS, 2008).  This experience uses the natural resources in the outdoor woodland area.
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