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@ Aims of this session

Develop your understanding of the writing process

Learn about the different forms of writing you will need to develop with children
Think about the range of contexts you can use to make writing purposeful

Think about how you will develop children’s grammar and punctuation skills

Think of the different elements for a lesson plan for writing

Look at AfL strategies for writing - using success criteria



Q S
What are we teaching children to do? MY e
An useful model

Frank Smith in Writing and the Writer (2013) formulated
this distinction. He broke the writing process down into the
different jobs which come under these two headings:

1. CompOSiTiOn (The GCTUGI creation Of Organizing ideas
a Tex_r), and information I\/riting accuratel
and
2. transcription (the writing down of Meaning, Language
Th -|- 1-) urposes, readers
e Tex
Structure and IF-)Iandtwri;c-ing
Smith, F. (2013). Writing and the writer. Routledge. organization G |on-
rammar Spelling




The writing process
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Key message about
writing

» Writing has to be taught - it does not arise spontaneously:
» Written language is different from spoken language;

* The writer is separated from the reader by time and space;
» Writing is more concise and explicit than speech;

A wide range of reading is important for building up a
knowledge of written language.
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Languages
are best
taught
embedded

iIn a context
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“Learners should

experience a ,

language -rich
environment across

the key stage , \

where oracy,

reading and writing
-

experiences are

connected.”

Welsh Government (2015) English
Programme of Study
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Warm-up games

Although these
are called "warm-
up games”, I
would use them
when I have a
few spare
minutes. They are
good for getting
children to think Warmup Word

and articulate Games.doc
ideas.

The link is here:



Warmup Word Games.doc
Warmup Word Games.doc
Warmup Word Games.doc
Warmup Word Games.doc

The writing process: why do we write?

"What is the writing process like? We
tend to focus on the ideas when we talk
about this but the transfer of ideas via
writing to other people is the main
process”

Medwell et al. (2014)
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Have something worth saying;

Decide that writing is the most important
medium for saying it;

Have an audience in mind for what is written;
Think about how the ideas will be expressed:;
Put these expressions down on paper:;

Reconsider what has been written, and
perhaps make alterations;

Pass on the writing to where it is intended to
go.
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You need to teach your pupils about text types or forms A9 University of Wales

Text
Purpose Forms or
Types

Language

Features

Different Types of Text.doc

~ Trinity Saint David

Text organization refers to the way a fext is laid out and the order in
which the information is presented.

Most texts start with an introduction of some kind. However this will vary
according to the text type.

The structure refers to the way ideas, feelings and information are
linked within a text. Types of patters that are used to link and organize
information include:

« Compare and contrast

* Problem and solution

 Listing things logically or chronologically

Language features refers to the type of vocabulary and grammatical
structures used in a text. Each text type or form has specific language
features that are appropriate to that form

Children need to understand the purpose of what they are doing.:
They need o have something worth saying;

Decide that writing is the most important medium for saying it, and
Have an audience in mind for what is written.


Different Types of Text.doc

But how do we teach
the writing process?
Talk for Writing
The Write Stuff
Hamilton Trust English Planning
Read to Write

Literacy Tree / Literary Curriculum
Power of Reading (CLPE)




Do you remember this
video?
Did you have the
opportunity to ftry
this yourself?

https://www.youtube.com/watch?app=desktop&v=XRZ9uZ4h0Ss



https://www.youtube.com/watch?app=desktop&v=XRZ9uZ4h0Ss
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Planning a writing lesson

Student-teacher: Class /
Group:
AoLE or Subject: Date (please
note that this

may be a
continuous

session):

Meaningful links to Curriculum
(What Matters Statements, Descriptions
of learning, ‘previous’ curriculum...)

Meaningful links across the
curriculum

Links to other AoLEs or the Cross-
curricular skills frameworks)

Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe
the desired impact on learning)

Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.” (Crichton, H., and Mcdaid, A.
2016 p. 196)

Success Criteria

What the pupils need to demonstrate to successfully meet the Learning Intention.

Writing Learning AfL Toolkit.pdf
I nte nt|0 ns. p th Planning for misconceptions:

Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

Strategies to support learners’ Welsh language development



Writing Learning Intentions.pptx
Writing Learning Intentions.pptx
AfL Toolkit.pdf
AfL Toolkit.pdf
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oo What should we teach and
B share?

+ Discuss words and their meanings and origins.
+ Talk about morphemes and how words are put together.
Make collections of words, for example, homonyms,
antonyms, synonyms, loan words, homographs and
homophones.
Read to children regularly from a range of genres and be
prepared to discuss authors’ use of language.
* Discuss phrasing, words and punctuation in the whole
texts.
* Make use of children's writing as a resource for discussing
grammar and punctuation.
« Develop a vocabulary for discussing writing and do not be
afraid fo use correct terminology - if children can
differentiate between a diplodocus and a brontosaurus, they
can distinguish between an adjective and an adverb!

Use shared and guided writing to model and to discuss
ways in which language can be presented.

Make use of investigations into spelling patterns etc.
to help develop and reinforce learning.

Talk with children about why it is useful to develop a
good knowledge about language.

Develop your own knowledge and understanding of
language and show that your enthusiasm

Read about language. (e.g. Bryson, Crystal and websites
which offer simple guidance on such issues as using
apostrophes and the etymology [the study of the
origin of words and the way in which their meanings

have changed throughout history] of our words.)



AfL for writing - success criteria

Year 2

Grammar, f & Sentence C.

Wriling Accuvately
SKILLS LADDER

Take nofice of commas and exclamation marks when reading
aloud

Begin fo use copital letters for names. headings and emphasis in
their own witing. I

Recogrise what speech marks are.
Use commas fo separate ilems in a list
Write in simple sentences.

Write in clear sentences with capital letters and full stops.
Tum statements into questions.

Year3

Use full stops. question marks, exclamation marks in Their own wiling
and take approprate note of these when reading

Use commas for lists.

Begin to use speech marks in wriling,

Use capital letters to mark fhe start of direct speech.

Put speech in speech bubbles.

Use captions and headings

Start sentences in a variety of ways.

L
Note whers commas occur In reading and discuss their functions o
help.the reader.

Nole ofher uses of capilalisafion when reading (e.g. new lnes in

Understand differences between verbs in the 19, 274 and 39 person.
Grommatical agreement is in place (| am...We are...).

Begin fo use speech marks and Gther dialogue punctuation
i in writie

aRpIoRIalEl .
Use @ wider range of conjunctions {if. so while, though. since. when).

Understand ‘time' signal words (first, then, offer, meanwhile, from,
where).

Use connectives for causafion and consequence (e.g. because,
alter].

Uss adjectives and adverbs fo expand simple sentences and
phrases.

Show awareness of ofher uses of the comma (e, marking
grammatical boundaries).

Use NoUAS, pronouns, adverbs, itions,

ond verb tenses in their wiiting.

within sentences,
Vary the order of wards, phrases and clauses in sentences,
Use connectives to shaw links w'\rJhin sentences.

Use the apostrophe fo show confractionsfomisions (i)
Recognise how commas, connactives and full stops are used o

clauses (e.g. Alhough the man opened the door, no
ong entered.).

Identify common punctuation marks. including: commas. colons.
dashes, hyphens and speech marks, Respend fo them when
reading.

Use connectives o structure an argument (&.9. Fistye... EURHSMOS..

Begin fo craft their wiiting using the standard forms of English (e.g.
nouns, pronouns, adjectives, adverbs, prepoifions, connecives and
verh tenses).

)

%

Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David

Year 4

Begin fo use spesch morks,
Begin to use commas themselves to mark grammatical boundorie

Years Understand fhe need for puncluation as an aid fo The reader.
Understand how dialogue i set out (separate lines for alfemate
speakers; posifioning of the comma before the speech marks).
Understand ‘imperative’ verbs (parficularly in context of instructional
wiriting).

Use punctuation such as ellipsis to show pauses efc
Become secure In use of comma In embedding clauses within
sentencss.

- Use pronouns clearly and comectly within senfences.

- Use condifienals fo show hypotheses or possibilities (.. . might,
cauld).
Use different sentence structures, including complex sentences.
showing relaticnships of fime. or cause, (e.g. Balore you starl.... If
You do this, then...)
Use the full range of punctuation marks to guidE the reader in
complex sentences [e.g. commas, bullel points, speech marks,
apastrophe for possession”).
Identify the main clause in a long sentence.
Understand how clauses are combined.
Use tives o ink clauses wit and fo link
sentences in longer texts.
Craft their wiiing by using the standard forms of English (.9. nouns,
proneuns, adjectives, adverbs. and verb
fenses).

Yeard Use varied senlences for emphasis and effect.

Form complex sentences through using different connectives.
Develop understanding of the colon, semi-colen, dash and
brackets.

Skills Ladder - Termly & Yearly

Progression.doc

Checklist
Capital letters
Full stops
Commas
Connectives
Wow words
Makes sense

O Success Criteria

I have set the scene

I have written the names of the characters down the left
hand side of the page (with a colon)

T have included stage directions in brackets

T have written character dialogue

I have started a new line for the next speaker

T have correctly used full-stops and capital letters

I have used in lists and to separate phrases.

I have used adverbs in my stage directions to help the
character know how te say things or what facial expression to

show e.g angrily, loudly, nicely

The scene is exciting and the reader wants to read onl

My self assessment target

Teacher targets highlighted

Criteria

T have set the scene

T have written the names of the characters down the left
hand side of the page (with a colon)

I have included stage directions in brackets

I have written character dialogue
I have started a new line for the next speaker

T have correctly used full-stops and capital letters

I have used in lists and to separate phrases.

I have used adverbs in my stage directions to help the
character know how to say things or what facial expression to
show e.g angrily, loudly, nicely

The scene is exciting and the reader wants to read onl

My self assessment target

Teacher targets highlighted



Skills Ladder - Termly & Yearly Progression.doc
Skills Ladder - Termly & Yearly Progression.doc
Skills Ladder - Termly & Yearly Progression.doc
Skills Ladder - Termly & Yearly Progression.doc
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Writing success criteria and ¥ e
using success criteria

Fabulous ' I canuse adjectives.

%\ T can use a capital letter to start each new line.
N&

Aquing T can thank God for at least 5 things

* T can read back my work.
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Grammar

Knowledge about grammar can make a significance difference to children’s
literacy development, but it is important to bear in mind seven ke = T

~ Build up your own subject knowledge.

~ Give talk a high priority in your classroom.

~ Remember the purpose of teaching grammar.
~ Teach grammar in context.

~ Read aloud and discuss how authors use grammar.

~ Be systematic.
Grammar for Writing.pdf

~ Make learning grammar fun.


Grammar for Writing.pdf
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Non-fiction across the
curriculum

* Children should be encouraged to use the writing skills that they learn in Literacy

lessons across the curriculum.

« Any curriculum subject can offer opportunities to practise writing one of the text

types

«  Thematic work provides great opportunities for children to develop their

understanding of the topic.

* Children are also able to practise writing different text types in contexts that

engage them.

« They will also have lots of content fresh in their minds and reinforced by resources

A and displays.

19
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Encouraging
writers

disqus ,'@
{1\ )

Writer’s
Toolkit

Please s\an




Useful

resources

- Retells

Recount

an event in time (chranological) order.

Whe?  Whes?

heny e

Structure

= An introduction that helps the reader
to understand the recount (who, what

where, when)

" A recount of events as they occured.

Start from the beginning, think of it as
a timeline

wSome reflection or personal carments
about the event can be added.

= A closing statement that sums up the
main points

Lang; Features

9

= Past tense, e.g. T went..
" Mames of pecple, places, things.
» Written in first or third person.

» Hos time connectives, e.g. then, next
after that, finally

='Action’ verbs e g planted, sorted
= Quatations - direct or reported speech

u Must be lively and interesting,
interesting detail.

Examples of recounts: dmnes,cFNimesjlr

statements, experiments, insurance cl

- lo present arquments and information from
differing viewpoinls

w Discussion
v |
W

. w

tructure

= Often starts with a guestion.

®Statement of the issue plus an overview of
Lhe main arguments

= Arguments for’ plus supporting evidence Lo
back this up, in one or several paragraphs.

= Arguments ‘against’ plus supperting evidence|

Language Features
s The simple present tense, written in
the third person (impersonal voice)

# Abstract nouns, e.g, truth, justice,
belief, hope, concern.

lLugi[cLl connectives, e.g therefore‘
however.

= Complex sentences containing a formal

Lo back Lhis up, in one or several paragraphs, | tene and technical vocabulary

= Alternatively, argument/counter argument,
one point at a time within the same
paragraph.

= Recommendation - summary and conclusion
‘based on a 'welghing up’ of the evidence

= [dentify groups who support/oppose,
e.g. supporters of..believe.

Example of a discussion: Should dogs be
banned fram parks?

J

&

- to explain how something works or why
something eccurs,

Explanation

Language Features
=Written in the simple, present tense

*Cause and effect lanquage, e g
because, i, therefore

Structure

® General statement to introduce the
topic, e.g. in the autumn, some birds
migrate.

=Use time connectives, e.q then, next

= Formal voice written in the third
= Organised around a series of events person (impersonal).
u A series of logical (ordered) steps
explaining how or why something occurs,
g because the daylight shorren

® Technical vocabulary

= Labelled diagrams might also be
included

= These steps continue until the

Examples of explanations: Why do coasts
explanation is complere

erade? What causes the seasons?

J

Structure
= Goal - a statement of whart {5 to be
achieved, e.g. how to make a sponge cahe

=Materialslequipment/items needed, e.g
2 eggs, flour.

=Sequenced steps to achieve the goal,
e.q. cream the butter and sugar.

= Often there is a diagram or illustration

Py

Tell somebed;

tInstructions |.uz

R somthing should b done through

Language Features
=Simple, clear language,

=Imperative, ‘bossy’ verbs (mix, press,
cut, use, shakel.

=Second person, e g You will need
(Usually, but can be third person)

=Necessary detail only in a formal tone

= Numbered or uses time connectives,
e.g. first, next, after that.

= Can have labelled diagramsipictures.

"| Examples of instructions; recipes, games
in PE, how ra..., science investigations

<.

N P " - ; L A
I o ¥ - to argue the case for a particular point o
1 ‘q% ersuasion view, to persuade others.
=

Structure
u Often begin with a question or state a

point of poesitian
uStart with a clear presentation of the point

Language Features
=Use simple, present tense.

=Logical connectives, e.g. this shows,
however, because

=Paragraph connectives - use time, e.g.
firstly, secondly, finally, etc

to be argued, e.g. vegelables are good for you.
= Introduction may sometimes include a
summary of points to be raised

m Arguments - often in the form of a point,
plus details to provide strong evidence for the
point being made e.g They contain

= Emotive language and exaggeration

= Convincing wordsfflattery (surely,
clearly, obviously)

ins.
Vitamin C is vital for

= Catchy names and slogans (adverts),
Examples of persuasive writing: posters,

= Reiteration - a summary of the arguments
followed by a restatement of the opening

s~ argument, e. have seen that... so... i
L~ argument, eg s adverts, leaflets, publicity campaigns.

S

L

. Non—chronological report

= Present tense (unless historical).
=Use words which generalise, e.g.

= An opening, general classification, e.g
" Factual descriptions.

= A number of paragraphs about different
aspects of the subject — these could be
arranged in any order.

= Technical vocabulary that is relevant
to the subject.

=Formal, impersonal language written
= A detailed description of the chosen in the third person
topic, using relevant techincal \mmbutunj

= Gives clear information
= Conclusion - this may refer back to some

school reports, factfiles on animals

== of the main points.
<
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Other useful resources for you to
look at

Alan Peat’s (i, ﬂ :
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Think

LLC Progression Steps.pptx

Making
conmections and Increasing

transferring aftectiveness
l=arning inta &é A& |Earmer
mEw cointe s

FPrinciples

o ion
‘ erstanding
Frogression il

and disciplines
within the
Refinement Argas
and growwing
sophistication

in the usa and
application of
skiills



LLC Progression Steps.pptx
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