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Targets
	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	·  Continue to improve the way that you express your ideas in writing.
	For this assignment, I have reflection of my other assignments and have continue to express my writing the way I do, by analysing them all.

	Targed/Target 2
	· Try to support all judgements, including recommendations with, valid and reliable evidence. 
	For this target, I have included literature around recommendations and improvements and have made judgements whether they were necessary for my research outcomes
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Chapter One - Aims, Focus and Purpose of the Research

The research is exploratory research about the phenomenon relationship between structured starter activities and attitudes to learning of learners in a year 6 classroom. 

The researcher was chosen on the base of the researcher’s (student-teacher) observations where they had seen and heard an incident that made them curious about the changes and how did would affect the children in the cohort year. The observation had taken place in a Maths lesson, after the break, just after the teacher had visited their local High School the day before and integrated their warm-up use into their. Highlighting to the children, that this warm-up will make them ready for High School and would be best for them to start getting the hang of it. The issue addressed here was to see if children were enjoying what they were doing or had enjoyed the new amendments made in their Maths lesson only. This made the researcher interested as they were curious to see if the children were learning through something that they did or did not like, in their starter activities. The research aims to look at the different starter activities in place, used in the class and to assess the behaviour and intention of their learning: to see what they enjoy and what they don’t, and how exactly it affects them. This critical incident made the researchers curious the moment they saw it made them curious. This links directly to their professional learning passport as they will be conducting their research and gaining their answers, and can initiate the answer in their future practice, especially working with a Year 6 class.

Starter activities typically serve as a kickstart exercise for the learning process to begin. This research is an endeavour to highlight the importance of structured starter activities and aims to utilise two types of structured activities such as games and a more structured starter activity in both of the Maths lessons. The research took place in a school in Ebbw Vale, Blaenau Gwent, Wales. This research involves collecting raw data from the Year 5/6 classroom, consisting of thirty-two learners,  which requires a proportionate starter activity in each lesson. A mixed method of three types of methodology will be used: a survey, an observation and a semi-structured interview. The implementation of questionnaires gained a concrete structure and provided an inexpensive means of gathering large amounts of information, as used by Estyn (2016) in their reports before inspecting all schools and non-maintained settings. Using qualitative data will provide rich data, will be open to debate and will be completed on a macro scale. 



Chapter Two - Overview of Relevant Literature

In this chapter, we focus on the importance of structured starter activities and how they can be implemented to activate the learning intentions at the beginning of a series of lessons and underpinning the curriculum of the Curriculum of Wales, to become ‘ambitious, capable learners’ (Successful Future, 2014). The following paragraphs are relevant to the researcher’s study as they identify the benefits and disadvantages that already have been discovered by several educators. 

The very few minutes of a main lesson are hugely important as it is only a fraction of a learner’s learning history. That timeframe of 5 to ten minutes determines if learners are going to be switched on or off in the lesson, especially during the content-based beginning-of-class activity (Vikaram et al., 2024). Structured starter activities in a lesson can be dissimilar and flexible in the aims for many different reasons noted by Dunn (2017). He suggests that structured starter activities can be based on the introduction of new learnings, consolidating previous learning, and revising or practising important skills. To add to the purpose of starter activities, Fiddes (2005) adds that the starter activities should include multipurpose attentive strategies to absorb stragglers and include overall opportunities for informal assessment, although Naz et al., (2021) consider that the start of the lesson is the most challenging part of a lesson plan. 

Corbett (2009) illustrates many types of starter activities in his book for learners aged from 7 to 11.  Some of the activities established were sentence games, character games and story-making games. In research on story-making, Lewisham (cited in Corbett (2009)) confirmed that most of the children made two years of progress in their writing in one year. Portraying that making improvements and devoting time to the type of starter activities can contribute to the children thinking creatively and innovatively, which then aims to the curriculum of Wales as mentioned before.

Moreover, Leila (2008) lists many first-hand tested activities such as word searches, true or false quizzes and splat. She further advocates the works of Vygotsky, the zone of proximal development, highlighting the key principles of good lesson planning and evidence of the importance of learning through social interactions. After all, Bartlett (2015) dictates that the very best teachers vary their techniques from lesson to lesson, and carefully match any activities to the learners. Although some starter activities are transferable within the teacher’s style of teaching. Dunn (2017) emphasises that when enacting structured starter activities it is crucial that they set the outset at an appropriate level of differentiation as it includes all the learners.

By embedding structured starter activities it keeps the learners occupied and focus 
Brown (2007) advocates that activities that are evidenced in planning and lessons are highly recognised by the Department for Education (DfE) (which is responsible for children’s services and education; supporting and providing guidance such as this literature review on ‘school exclusion’ by Graham., et al (2019)) and consequentially feedback can come from Ofsted (a policy that has had profound effect on teacher, schools and educational context in England and Wales) (Chapman., 2022). However, Ozyga (2009) explains the downfall that Ofsted is the culmination of increasing pressure on professionals to judge learners’ performance. 

Through demonstrating multiple starter activities in a maths lesson such as ‘find the odd one out’ and ‘broken calculator’. Collison (2003), a mathematics trainee teacher, concludes that she is far more aware of the different mental methods and approaches that different learners have when solving the same maths problems. She noticed the division in their problem-solving approach; where some have a methodical and investigative approach, looking for patterns and relationships ahead of time and other learners are expected to be led, not being able to see the full picture she described. Precisely saying that choosing one kind of starter activity may not determine all the class, as they have their own interest and learning methods. 

There are several fallbacks, where some are under the control of teachers and some are not. There are occasions, especially in the morning when some learners arrive late or later than usual in the classroom. Some learners might be taken out by teacher assistants right at the start or before the lesson begins for additional interventions for them. Moreover, empirical evidence supported by Wehmeyer, Agran and Hughes (2000), conveys there is a clear indication that teachers don’t take starter activities seriously unless it’s an urgency of observations or a demonstration for a promotion. So their inability to convey starter-based activity as natural and based directly on planning may not be the case and may lack validity of the case study. 

Ultimately, the research obtained by others confirms the value and drawbacks of incorporating the disposition of starter activities in a main lesson. In some cases, the starter activities can benefit the learners as well as the teacher, however, in some scenarios, it may not as when it draws a line of differentiation defined by Dunn (2017), making it hard for the teacher to handle and alternatively making the learners withdrawn and disengaged. To conclude, the literature above has led the researcher to form their questionnaires by getting to know the interests of the children, and to see how learn and if they fit into the ‘the zone of proximal development’ (Leila., 2008). The researcher will further hope to fill in the gap of which starter activities are more used, and the learner’s theory behind it, which has not been identified in the above literature. 

Chapter Three - Discussion of Research Design: Case Study
A case study research is an in-depth, intensive (Heale and Twycross., 2018) and comprehensive investigation or research, which is considered to be illustrative of a broader phenomenon. Moreover, Baron and McNeal (2019) identify a case study as the study of a specific real-life situation used as a training tool to present an analysis and conclusion. There are many different case studies such as exploratory and descriptive or as Yin (2018) suggests popular (non-research) case studies, teaching-practise (non-research) case studies and research case studies. However, in common it’s an evolving as flexible versatile research design with key elements (Harrison et al., 2017). The flexibility allows the researcher to adapt their approaches as they gain a deeper understanding of the case. Tardi and William (2019) explain that a case study generally requires a researcher to follow systematic procedures such as developing a research question, determining the research design, collecting data, analysing data and drawing a conclusion. 

The core objective revolves around exploring, understanding and explaining complex phenomena in real life. In this case, in particular, the case study is exploring and is in the aim of the research question, in which the phenomenon has not been thoroughly studied, allowing the researcher to uncover a new phenomenon with a personal interest for future research. The case study makes an invaluable tool for researchers, practitioners and educators alike. 

Moreover, like all research methods, a case study comes with its strengths and weaknesses. Denzin and Lincoln (2011) both cite that one case study cannot generalise based on an individual case, and will therefore not be applicable elsewhere. Researchers conducting a case study have other responsibilities such as a job or other workloads, and this is where the case study can become time-consuming and resource-intensive. Nevertheless, the case study data can be highly subjective and can be influenced by the researcher’s personal bias, which can have a link to the reliability of the findings. Additionally, Gerring (2004) states that there is a temptation to veer away from the research focus and that there can be many intentions for this.

Before starting the research study, an ethical form was approved by the University panels and then consent forms were given to all of the 32 children in the class and one to the teacher of the class, so the researcher could gather the relevant data by conducting the semi-structured interview, observations and questionnaires. Ensuring that the sample is representative is crucial within the entire process for the validity of the research findings. The children will be aged between 9, 10 and 11 years of age as it’s a mixed class of 5 and 6, and they will draw the conclusion. The method that will be used to ensure a representative sample for the interview will be a simple random sampling, where everyone will get an equal chance of being selected. However, the sample size may not be sufficient to achieve the desired statistical and confidence in the results.

Chapter Four - Being Ethical

Ethical considerations in a research study are where the researcher must adhere to a certain set of principles to guide their practices and designs. Paradice et al., (2018) recognise that there are numerous that are established in research studies, however, identifies four particular issues referred to by ‘PAPA’, which stands for privacy, accuracy, property (Lunn., 2014) and accessibility. This is also supported by Satizabal et al., (2021) propel that if ethical considerations are not resolved then unintendedly there will be an increase in risk faced by certain individuals, such as exposure to confidentiality. Ethical consent can be a process of negotiation such as verbal consent (Brittain et al., 2020), however, in this research, an ethical consent form was sent to the panel of the ‘University of Wales Trinity Saint David (UWTSD)’ and once approved the research was then started (Appendix 1), alongside adhering to the code and guidelines of ‘UWTSD Research Ethics and Integrity Code of Practise’, UWTSD Research Data Management Policy and British Educational for Educational Research (BERA). 

In this research, all participants from the start of the research to the completion will be anonymised (Appendix, section) and will be recognised through pseudonymisation, where people can no longer be attributed to specific data subjects advocated by Mourby et al.,  (2018). Confidentiality will be kept throughout and the data stored will be stored in a university password-protected account that will only be accessible by the researcher and will be erased on the completion of the research. 

The consent (Appendix 1) was sent out first, with the research aim and pupils’ assent was gained just before the semi-structured interview and the questionnaires. The participants selected for the semi-structured interviews are randomly selected and they will need to provide their assent to participate in the interview, until they do not give it the participants will not be involved. 

Chapter Five - Research Methods

The purpose of the research is to get insight and understand which types of starter activities are effective in an educational setting and how the learners feel when they are presented. Specifically, this is exploratory research as it seeks to gather qualitative, and quantitative data wanting to discover the learner’s attitude through observation. 

The research invited all thirsty two learners of a Year 5/6 classroom, in Ebbw Vale, Wales, who were comfortable and familiar with the researcher, as they had introduced themselves to them a couple of days before, and were planning to teach them for the upcoming 11 weeks, in completion of their PGCE degree. The student-teacher had been building a fundamental relationship with the learners. Of all thirty-two learners, of whom six learners had English as an additional language, one was a young carer, one who is a Child Looked After (CLA), four had Additional Learning Needs (ALN) and two of them had a statement of Autism Spectrum Disorder (ASD). 

The researcher provided consent forms to the parents or guardians of the learners and additionally delivered a message on Dojo Points that the school had used to communicate with the parents. The researcher further provided another consent form as well with a choice to withdraw whenever the learners wish to. The volunteers were informed about the aims of the research before the research was steered. The researcher requested all participants to return the consent forms in 5 days, 21 (66%) consent forms came back out of the whole class. 

Qualitative data was chosen last to conduct as it allows for explorations contemplated by Museus and Neville (2012) employing the concept of details information and was most appropriate for answering “how” and “what” research questions excelled by Creswell and Poth (2023).

The questions based on the questionnaire were structured and comprehended with closed and open-ended questions, using multiple-choice questions, single-selection and multi-select answer options (Taylor et al., 2023). The questions were written to take into account known starter structure activities by the thirty-two participants. The survey questions developed for the research included (Section 1) a series of demographic inferences (e.g. age and gender); (Section 2) a series of questions around starter structure activities and (Section 3) questions exploring the participant’s attitudes and opinions regarding it (Appendix). Research done by Bloomer (2010) prominence that the methodology of questionnaires is useful for a wide range of topics. Prior, the survey was pre-tested internally by my mentor to identify any ambiguous working or design problems that may result from a misinterpretation. The survey will face validity (Wang et al., 2022) as checked by my teaching mentor this will incline that the questions will measure what they intend to measure. Data was gathered over the 3 school days, and the researcher took opportunities when they were not teaching, and randomly called children to partake in the questionnaire. 

Roopa and Rani (2012) advocate that having the questionnaires pretesting is crucial as if this step is missed then the questionnaire would lead to misinterpretations as well as a longer estimation time of completing each questionnaire. 

Notably, the observations will be the last research method that will take place. The six participants were randomly selected from the classroom and had been informed beforehand of the synopses of the research and the structural features of the data team such as the scheduled time conveyed by Crone et al., (2015).  The observations will be taken twice, at two different starter activities and on two different days, both observing a Maths lesson. Nock and Kurtz (2006) emphasise that one of the benefits of observations is that they will provide a measurement of a wide range of attitudes and behaviours as they occur in the natural environment. However, there are always limitations, and for this methodology, the limitations are the overload of data, which will lead potential omission of important data and the researcher can find it difficult to obtain and capture all present reactions. 
Back up 

Further six participants were anonymously invited to a semi-structured interview. The focus group took place in the library, in a designated area, where all the other teachers were warned that an interview would be taking place. The semi-structured interview took place in the afternoon, right after lunch. The schedule was planned by the researcher and their mentor so the children would not miss as much of the lesson that was planned in the afternoon, which was humanities. Before beginning the semi-structured interview the first session was set with a mutual agreement, ensuring all participants had listened carefully and had given their assent. The semi-structured group lasted 18 minutes, which was later transcribed for further consolidation.  The lists of comprehensions around starter structured activities and the attitudes of learners were derived from the internal survey used. The questions were piloted from two different methods; (1) to fill in the gaps of the respondent’s perspective, thoughts and opinions derived (Crawford and McKenzie., 2023) from the survey, which were pre-prepared and (2) then further questions were presents on the time outside the pre-planned questions. The explicitness with which the researcher referred to structure starter activities, was acknowledged as one of the limitations (Robson and Bailey., 2009). Ethical approval for the research was provided by the panel of the University of Wales Trinity Saint David and was met with the University’s Research Ethics and Integrity Code of Practice (Appendix 1). To increase the quality and trustworthiness of the findings, the following measures were employed: (1) during the analysis of data, the data was searched for ‘negative cases’ that would contradict emerging explanations (Von Unger et al., 2010) and (2) the research aimed self-flexibility to reduce the possibility of bias and negative effects of involvement (Mays and Pope., 2000). Likewise, an interview aims to invite individuals to present their perspectives, however, the study by Stafford et al., (2003)(cited in Danby and Thorpe., 2011) elicited the views of children and found that the researcher pulled out the interpretations from learning on their behalf.

Chapter Six - Data Presentation and Analysis Method

The methods that will be used to report the data will be through qualitative (Interviews, observations) and quantitative (questionnaires) data. The gleaning semi-structured interview has gained this research as an in-depth descriptive account of the phenomenon around the research topic by questioning the children’s “how” and “why” questions indicated by Creswell and Poth (2023), and also filling in the gaps of the questionnaires that were missed out. The interview lasted 18 minutes, however, the timeframe had been mentioned to the participants that it would take approximately 15 to 30 minutes to conduct the interview. The audio recording was then transcribed for a narrative thematic analysis. 

Questions were endorsed to generate sets of themes or behaviour intentions that could meaningfully address the research question, similarly agreed by Russo and Hopkins (2018). The methods have been chosen to be ‘fit for purpose’ (Cohen et al., 2011) of the research such as identifying themes to conclude this research question, which was one of the proposed processes of Braun and Clarke (2006). Moreover, data analysis as thematical analysis is central to credible qualitative research (Maguire and Delahunt., 2017). Involving the researcher to read through a data set and identify the patterns to derive the themes. The limitation of a thematic analysis is that it may be time-consuming and also it may have more than one way to interpret meaning from the data set.

In addition, Connelly (2016) refers trustworthiness to as the degree of confidence in data, interpretation and methods used to ensure the quality of the data throughout the research. Similarly, strategies have been adapted in other research processes as Cope (2014) to enrich credibility and trustworthiness. The researcher has allowed adequate timing for the research planning g and preparations, conducting the research methods and analysing them providing depth. Having prolonged engagement and persistent observation has led the researcher to have an in-depth understanding phenomenon. As Smyth and Holian (2008) convey the researcher needs to have rigour and robustness capabilities and a triangulation, that the researcher has adapted to by using multiple research methods, as mentioned before. The researcher has taken on the mechanism of being trustworthy as Ahmed (2023) acknowledges that persistence is recognised through an open-minded attitude and practising self-reflection throughout the entire research. 

The aim is to organise and identify concepts in a more manageable way so that the researcher and the reader can compare the relevant outcomes. Such as coding the interview data, the researcher will code the themes into pie charts (NFER, 2013). On the other hand, the researcher has made sure about their positionality with the research at their best making sure that their bias did not determine the results, which also postulates Berger (2015), that they can never be 100% objective. With the intentional of the data and analysis method above Mills (2019) excels that researchers are also navigated to logistical challenges, cost and responsibility. 

Chapter Seven – Results

Firstly, only 2 pupils from the questionnaire had conveyed that they knew what a starter activity was, with one of them expanding its “like a game for example like countries” (Appendix 6), in comparison to the semi-structured interview that was conducted the week after; all 6 participants knew what a starter activity was when the question arose, and two students commented: a mind map (Student A) and a list (Student D) (Appendix 6).
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Figure 1.                                                                                                          Research (2024)

Children coming in from their break, many of them were very curious about what they were beginning to visualise as soon as they came into their Maths lesson. The board where the teacher presented their starter activity was apparent to be different from their normal Maths starter activity. When one boy, shouted out “Why is the warm-up cancelled?” (Appendix 3). Children had expressed confusion and immediately enquired about what was going on; when one child questioned, “Are we doing Blooket (a modern classroom review game)?” (Appendix 3). It was evidenced that their curiosity and optimum in the learning environment, in comparison to the children’s attitude to their normal routine (Appendix 3), which evidenced that having changes to the learning attention can motivate learners (Bartlet., 2015). This multipurpose activity did neither hold on any ‘stragglers’ as listed by Fiddes (2005)

The researcher had observed a lot of enthusiasm and motivation from the children towards the game, yet they were not aware of what the game consisted of. The teacher shouted out, “Any volunteers?” (Appendix 3), and 6 hands went up as children leaned away from the chairs and started to stand up expressing their excitement. All 5 volunteers expressed enjoyment through the collaborative learning, as well as other children. The game did not contain any strict rules and children were therefore able to experience the pleasurable moment and also “making learning fun” that was stated by a pupil in the class (Appendix 6). Further, 16 pupils had ticked ‘playing games’ as one of their favourite starter activities in the questionnaire, in comparison to the least chosen activities: writing a list and sitting up or sitting down (shown in figure 2). Moreover, Student D suggests that “writing a list will take too long” and Student C adds that “your hand would really hurt” (Appendix 6). Conversely, Graham and Harris (1994) advocate in their study that children are more focused and are kept occupied (Brown., 2007) with their writing. Supplementary, 13 pupils have ticked ‘sometimes’ to working on their own and supporting this Student E suggests that they like working on their own as “there will be fewer arguments” with then giving their anecdote. 
[image: A diagram of a diagram

Description automatically generated]







Figure 2.                                                                                                          Research (2024)

Moving forward with the interest in starter activities, Student C, describes charades as “class” in other words ‘good’, adding on “I would we will be doing more of that in comp (high school) like in drama”, however when it comes to the questionnaire one stated that they did not like charades as it does not help them to learn. 

Silent reading was the second liked starter activity at 24%, all 6 participants for the interview enjoyed reading, and Student D mentioned that “if you sit there for a good half an hour or ten minutes you get into it”, however, they highlighted the timing available to them and said that if they were given 5 minutes then they “wouldn’t concentrate” added by Student C. Further, Student D explains that “as long as [teachers] plan to make it enjoyable you don’t necessarily need a game”. This then reinforces Dunn’s (2017) theory that starter activities can be dissimilar in different lessons. 

In terms of the attitudes toward the learning, 91% of participants ticked that they would be happy if the teacher had presented their favourite starter activities. Supporting this, two pupils had interpreted that “[they] would learn more” if their chosen starter activity had been presented, conveying that they would be more inclined to learn. 
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Figure 3.                                                                                                          Research (2024)

Moreover, 43% thought that starter activities needed to be improved, reasoning that they: needed more time, wanted different activities, involvement of all children, whilst one believed that they should use emojis to assess their feelings. Following the reason of ‘involving the children’, all children had ticked ‘Question 8’ of how many times they work as a class, and yet some children still feel like they may not be involved enough. With similar research, Stephens (2014) looks at Maslow’s Hierarchy of Needs, that if their belonging is not established right at the beginning of the starter activity then, consequently the teacher will not be able to inspire their confidence or challenge them at their best. Comparably, to the research of Varea and Ndhlovu (2017, cited in Ahmed, (2023)) the strategies adopted by teachers to promote inclusion among children vary depending on the choice of play. 
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Figure 4.                                                                                                        Research (2024)

Notably, Lovell (2002) supports social interaction through Vygotsky’s (1968) learning theory, discussing that pupils learn through observing the teacher and pupils practising the learning intentions, also Student A opinions that they had “explained it to the class” when the class didn’t understand the learning outcome (Appendix 6), which backs up Leila (2008) the importance of learning through social interaction.

The views of Students C highlight the activities taking place that they do not like or enjoy as “sitting there in silence” can portray the opinions behind those 43% of pupils. On the other hand, 11 pupils said they prefer the starter activities the way they are. 

The evidence from the participants suggests that 77% claim that playing games was the top-liked starter activity, followed by a quiz, silent reading, and question time. However, for the rest of the class, the games had to be dependent on what types of games it was, as well as keeping it inclusive for all. Auxiliary, 72% of participants accepted that their starter activities in place were in their interest and the same participants conveyed that the starter activities do link to their prior knowledge, not making the lesson too difficult with new information which would make the children reluctant and may cause behaviour issues. 

Chapter Eight - Conclusions and Recommendations

The methods chosen were reliable, however, in the future, the researcher would conduct an online questionnaire rather than the paper format that was represented in this study. This would then allow the researcher to use statistical software to analyse the data, which will lead to more validity and provide reliable data. The results of this research may not generalise and provide conclusive results for other classes and cohort years and may not get the right answer for upcoming researchers as all children had different opinions and interests, relating to Denzin and Lincoln’s (2011) hypothesis. However, it can be highlighted that it is in the hands of the teacher to make an interesting class in whatever form they wish to present the starter activities. If the research was to be carried on again in the future, the research would be dealt with in a more defined way such as only relating and observing a specific subject only. The researcher could have gained secondary data to compare. 
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Appendix 1
APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Heena Ali

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	UWTSD 

	4
	Campus:
	Swansea

	5
	E-mail address:
	1900296@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	07395306630


	
	For students:

	7
	Student Number:
	1900296

	8
	Programme of Study:
	PGCE Primary with QTS

	9
	Director of Studies/Supervisor:
	Jo Bamsey 





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
Jo Bamsey
	☒	14/03/2024



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	British Educational for Educational Research (BERA) (2018)
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What is the relationship between structured starter activities and attitudes to learning in a Year 6 classroom?

	2
	Proposed start date:
	14/03/2024
	Proposed end date:
	31/07/2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

The purpose of the research activity in line with the indicative title is to explore the perspective of learners on how they feel that their teacher or myself as a student-teacher or as a research practitioner on how we present strategies at the start of the lesson to gain their attention. This research activity will give me critical perspectives on the research question and will pursue my interests in my future teaching profession. This research will allow me to identify the success and limitations of the research. This addressed an area of importance when I was observing the class over the two days (Thursday 7th March – Friday 8th March). The teacher had begun to talk to start their lesson without gaining the attention of the children when I noticed many children were still talking over the teacher. From this point onwards, it gave me a curiosity, in relation to my existing observation and teaching at my placement one, where I was teaching a Year 1/2 class and had to be consistent and clear as well as make sure the learners were focused with my instructions, especially at the start of the activity.  
(this box should expand as you type)

	4
	Research Question
What is the relationship between structured starter activities and attitudes to learning in a Year 6 classroom?

	5
	Aims of Research Activity

The aim of the research activity is to initially improve my better understanding of the learners views of how they feel with their attitudes and learning at the start of the lesson, and in contrast whether this should change. In addition, also aiming to see if certain strategies are more effective than other presented by the student-teacher (myself) and their teacher (my mentor).

(this box should expand as you type)

	6
	Objectives of Research Activity

I will conduct the relevant literature and other academic research around the research topic, and guidance from my mentor.
I will select the relevant research tools and a representative sample of participants. 

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
· There are three methods I will use in my research activity. One will be a questionnaire distributed to all of the learners in class and will provide quantitative data and perceptions. The questionnaire will include different types of questions such as Likert-scale and open-ended questions. I will ensure that the questions are clear and free from bias and that the questionnaire is accessible to all learners. Once the questionnaires have been completed the data will be generated, and data will be collected. Before providing the questionnaires to the whole class, I will make it clear to the participants about the research and why I am doing it. I will also have an informal conversation with my mentor, to choose the appropriate time when to give them out. 

· Further, interviewing a semi-structured focus group will be the second method, this will provide a deeper insight into raw data given by the learners. The group will consist of learners from a diverse group to capture a range of perspectives. The data for this method will be an audio recording as well as note-taking. When conducting the interview the participants will be called out as ‘participant 1’ or ‘participant 2’ to keep their confidentiality. The questions will be pre-planned and written on a sheet, ready to ask them those questions and others around them. The interview will be conducted at break time, and the participants will be warned about it in advance. The interview will be taken in a location where they are comfortable and where others will not be able to disturb us, and a location where children will feel at ease.

· The third method will be observations in the room, noting down students’ engagement and interactions during structured starter activities. I intend to collect the data for this by using a structured observation form to record the findings. I will use these three types of methods because combining all will quantify the perceptions of learners on starter structured activities and will provide a much deeper insight into data using the qualitative approach. These methods will then help me answer the questions as they will provide a more comprehensive understanding of the research activity, validate the findings and provide richer and more robust data. Before starting my research I will gain the consent of all the learners and participants will have the right to withdraw whenever they wish to. I will conduct the observation twice to enhance the quality and reliability of the research in case I have missed an aspect of my first observation. Both observation sheets will be the same to draw a valid conclusion. I will also need to make sure that I am proactive throughout the observation. 

These methods will gain insight into my research giving the strengths and weakness of the research question, and hopefully helping me to conduct the hypothesis. 

(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Primary school in the South Wales area

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	As a result of my research, I believe that it applies to ‘a more equal Wales’ as the structure started sentences that I or my mentors present as the main analysis of the research, will provide the stimuli of how exactly what type of starter structure is effective and therefore will aim to provide a more equal Wales. I am hoping that with the continuum of the structure starters, they children will be able to adapt and be more weary of when the teacher is ready, which will give an opportunity for all to listen and show that they are ready to learn like they should be, in comparison to the reality to when they go to High School. 


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.







	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
The class, Year 6, consists of 31 pupils, 19 boys and 12 girls. For the semi-structured interview approximately 6 or 8 participants will be sampled at random. For the questionnaire and observation all the learners in Year 6 will be sampled. 

(this box should expand as you type)

	11
	Who will the participants be?

	
For the observation and questionnaires all learners will be involved and for the semi-structured interview, between 6 and 8 pupils will be picked anonymously from the class. Both my mentor and I will be the ones who will be providing the structure starter activities. 

(this box should expand as you type)

	12
	How will you identify the participants?
	Before I start with my research, firstly I will need to write a message on Dojo Points once my ethic form has been approved, to gain consent from the pupils’ parents in regards of their participation for the questionnaire and survey. Once I have received their approval I will be able to design my questionnaire and distribute these out. The participants will be provided reasons for the research activity, and give them a generalisation. The participants will be invited for the interview with their consent, and participants will be provided with the questionnaires, with the right to withdraw at any time. A briefing document will be presented to clearly explain the ethical aspects and purpose of the research. Once the semi-structured group is established, participants will be contacted via face to face detailing their involvement in the research, seeking informed consent and providing information expectations of professional conduct for focus discussion.

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☒

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

Semi-structured interview 
1. Sensitive topics 
2. Anxiety 
3. Data security
4. Anonymity and confidentiality 
5. Physical or psychological harm 
6. Consent and assent process 
7. Emotional distress
8. Biased responses 
9. May wish to withdraw 

Questionnaire 
1. Privacy and confidentiality 
2. Data security 
3. Misinterpretation 

Observation 
1. Confidentiality breaches 
2. Assumptions of consent 

(this box should expand as you type)
	How you will mitigate the risk to participants:
 
Semi-structured interview
1. I will ensure I have read and checked my questions before reading them out.
2. I will be cautious when questioning the participants, allowing them time to answer and creating a good environment. Participants will have the right to withdraw. 
3. I will accord the data on the University’s Cloud password protected account and will be erased straight after the completion of this research activity. The data will be only accessed by myself and implemented from unauthorised access.
4. I will use pseudonyms and will remove identifiable information from the data collection. 
5. I will adhere to the child protection and safeguarding regulations. 
6. I will make sure the process are robust and through. 
7. I will ensure access to appropriate support should become evident.
8. Participants will be provided with a participant information sheet with which informed consent will be sought. A debrief and synopsised of the discussion will be available to participants following the discussion. 
9. Discussions will be conducted with the remaining participants

Questionnaire
1. I will make sure no real names are present and that pseudonyms are used.
2. I will keep all the questionnaires safe, and in no one’s touch or sight, and all data will be erased on the completion of the research activity. 
3. I will give them the maximum time needed to complete the questionnaires, and where needed to will read the questions out only 

Observation 
1. I will only note-take the valid information needed. 
2. I will make it clear that the participants have the right to op-out, and as a teacher it would be made clear when the observation is scheduled 
(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Semi-structured interview
1. Manual handling 
2. Personal bias 
3. Misinterpretation of data 
4. Safety of location 
5. Data management 
6. Confidentiality 
7. Disturbance to relationships with staff 
8. Allegations while conducting interviews. 
9. Accusations of fabrication or falsification of data 
10. Concerns of coercion
11. Editing 
12. Disagreement 
13. Participants may wish to withdraw 

Questionnaire
1. Low response rate 
2. Biased questions 
3. Non-compliance with regulations 
4. Data security measures 

Observation
1. Burnout 
2. Bias and subjectivity 
3. Safety 
4. Distracting 
5. Backlash of parents 

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

Semi-structure interview
1. I will make sure the setting of the interview is set out appropriately.
2. I will have to make sure that there will be no personal biases. Make it clear to the children that I am coming as a researcher.
3. I will make sure when note-taking that I write exactly what I have heard to avoid any misinterpretation of data. 
4. I will make sure to use a safe and private location, and establish clear safe conditions for the participants. 
5. I will make sure the data is managed, stored and secured properly to pose risks to data integrity and participant confidentiality.
6. I will avoid revealing any stigmatising information regarding any of the participants, ensuring that their participation remains confidential.
7. I will ensure clarity with all staff regarding the aims and focus of the research.
8. I will ensure access to a suitable space that secures the confidentiality of the participant contributions, whilst also being visible to other colleagues
9. I will clarify with participants regarding access to transcripts of interviews 
10. It will be make explicit that participants are free to disengage and this will not impact on assessment or outcomes of their programme of study. 
11. I might need to do some additional editing to avoid identity 
12. I will remind them that there is no right or wrong answers and this is an arguments on strengths and weakness for my research. 
13. I will have to respect that even if its at the start, middle of right at the ned of the interview

Questionnaire
1. I will make sure the questionnaires are designed to the best and get it double-checked. I will also make sure that the questions are not lengthy to avoid the lack of attention.
2. I will make sure that the questions are as open as possible and will avoid any biased perspective in the question.
3. I will make sure that I design the questionnaires in line with BERA’s guidelines.
4. I will keep all the questionnaires safe, and in no one’s touch or sight, and all data will be erased on the completion of the research activity. 
5. I will make sure the parents are aware before hand by myself through messaging them on Dojo Points.

Observation 
1. I will try to make sure that the observation does not last long.
2. I will make sure that the questions is as open as possible and will avoid any bias perspective in the question.
3. I will provide a risk assessment for the safety of myself and the participant.
4. I will need to make sure that all staff nearby are aware to avoid any disturbance in the room  

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

1. Ethical misconduct 
2. Breach of confidentiality 
3. Adverse publicity 
4. Data storage 
5. Reputational damage 


(this box should expand as you type)
	How you will mitigate the risk to the University:

1. I will make sure I follow the BERA’s guideline carefully. 
2. I will use pseudonyms and will remove identifiable information from the data collection. 
3. I will make sure that other people are anonymised and blurred if they are visible.
4. I will ensure procedures for data storage are in accordance with university procedures and ethical guidelines. 
5. I will ensure adherence to the UWTSD code of ethics and research standards and commonly agreed standards of good practice. 


(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	

1. Accidental spillage of pollutants 
2. Carbon footprint 
3. The potential risk of accident by the participant
(this box should expand as you type)
	How you will mitigate the risk to environment:

1. I will make sure the floor and the surrounding environment is clear from any risk to myself or to my participants.
2. This research activity will mostly use electronic systems reducing the need for bleached paper and need for travel. 
3. I will be using establish classroom technique to make the area as safe as possible. 
4. 
(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001829539874



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Email address will be provided to participants to have a copy of research or to withdraw at any time. 

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Participants will sign a consent form and learners will have assent from a message sent out to parents on dojo points, to be observed. 

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	Names will be anonymised at all times when collecting data and at the end of the data collection. I will not put any identifiable reference in my work, I will not refer to the learner’s name or the school’s name. no information will be shared. 

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	X
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
The method used to collect the data will be the use of audio recording, and this data needs to be collected as it will lead to better facilitation and deeper probing into the research question. The audio recording will not be transcripted and this method will provide the qualitative data of accuracy, details and the reliability of double checking the asnwers when I need to. 


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	X

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)















	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	The measures I will take place to ensure the security of data collection and data confidentiality is that I will ensure that I will use and store the data on a password-protected University account, that no one will be able to access. Within the results and analysis, the names of the pupils will be kept anonymised at all time and when mentioning the pupils I will use the use of pseudonymisation.
Further to the completion of the research, the data collection will then be erased. 

(this box should expand as you type)





























	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
· The researcher (myself)

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
· The researcher (myself)
(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
Data will be stored on a password-protected University account, that will only be accessed by myself. The data will be stored and erased until the completion of the research. The data will not be archived. 

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒




SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	H.Ali
	Date: 14/03/2024




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Jo Bamsey
	Date: 14/03/2024

	3
	Signature:
	Jo Bamsey
	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



Appendix 2 
Questionnaire

What is the relationship between structured starter activities and attitudes to learning in a Year 6 classroom?
Section 1 
How old are you?
9 years                                                             10 years                                                            11 years 

What is your gender?
Female                                Male               Non-binary                    Other                     Prefer not to say

What is your ethnicity? 
White            
Mixed/Multiple ethnic groups         
Asian/Asian British                   
Black/African/Caribbean/Black British        
Other ethnic group

Section 2 – Structured starter activities 

1. Do you know what a starter activity is? 
Yes                                                                                      No

If yes, can you write your answer below.


2. With the definitions below can tick one the best that defines ‘starter activities’?

Quick five minutes activities to get students ready to learn        
An activity towards the end 
An activity in the middle of the lesson 

3. Where do you think the starter activity takes place in a lesson?
At the start                                             In the middle                                                 Or at the end

4. Which ones of the below do you think is a starter activity? 
Tick the relevant boxes. 

Playing a game                                                                 Writing a list                 
Listening to the teacher                                               Using different types of resources                A quiz                                                                                    Question time                                                    Silent reading                                                                    Sit up/sit down                                                      Charades                                                                            Pupil as a teacher                                                     Mind map

If you have ticked one, can you justify, why? 


5. From the above which starter activity do you prefer and why?


6. How often do you work on your own in a starter activity?
Very often                            Sometimes                                3 times in a week                    Rarely

7. How often to you do work in pairs in a starter activity?
Vey often                             Sometimes                                 3 times a week                         Rarely

8. How often do you work as a class in a starter activity? 
Very often                           Sometime                                    3 times a week                         Rarely

9. Do you think that there are enough starter activities in your interest at the moment, in lessons?
Agree                                                                     Disagree 
If you have chosen agree or disagree, can you list the starter activities below?


10. Do the starter activities now in place link to your prior knowledge?
Yes                                                                          No
Can you explain, how? 


Section 3 – Attitudes to learning.

1. Which one of these is/or are your favourite starter activities?

Playing a game                                                Writing a list                                                                            Listening to the teacher                              Using different types of resources                                 A quiz                                                                   Question time                                                                      Silent reading                                                  Sit up/sit down                                                                Charades                                                          Pupil as a teacher 

2. If the teacher had used one of the above you have ticked. Would you be happy?
Yes                                                                          No 
If you have chosen either yes or no, can you justify why? 


3. Which starter activity you do not like?


4. Do you agree starter activities should be improved?
Yes                                                                           No
If yes, how and why? 




5. How much time to you spend in your starter activities at the moment?

Tick the relevant boxes 
	Up to 5 minutes 
	

	5 to 10 minutes  
	

	10 to 15 minutes
	

	15 to 20 minutes
	

	Or more
	



6. How much time would you like to spend in your starter activities?

Tick the relevant boxes 
	Up to 5 minutes 
	

	5 to 10 minutes  
	

	10 to 15 minutes
	

	15 to 20 minutes
	

	Or more
	



Section 3 – Attitude and learning behaviours with the teacher. 

1. When do you know the teacher is ready to teach?


7. How do you know the teacher is ready to teach?



8. How do you show that you are ready to learn?



Thank you for filling in my questionnaire.



Appendix 3 – Observation Schedule 

	Area 
	Characteristics/ behaviours 
	Ticked if observed 

	Settling in 
	Do they settle in quietly or not?
Do they ask what they are going to do?
Show confusion?
Theme of any behaviours?
Are they observing other pupils?
Are they tired?
How they communicate to Sir?
Secure student’s attention
Did Sir introduce the objective lesson?
Children show enthusiasm 
Control timing

	







Notes:

	During starter activity 
	To see if they get excited or not?
Show confusion?
Have they become withdrawn ?
Are they observing other pupils?
Are they tired?
Are they asking any questions?
How they communicate to Sir?
Secure student’s attention
Did Sir introduce the objective lesson?
Children show enthusiasm
Control timing
Working on their own, class or pairs?

	






Notes: 

	After starter activity 
	How did it affect them?
Desiring more time for their warm up?
In what way does it help the children flow into their work.
Show confusion?
Does the starter activity hinder anything?
Difficulty into settling into work?
Challenging behaviours?
Have they become withdrawn?
Are they observing other pupils?
Are they tired?
Are they asking questions?
How they communicate to Sir?
Secure student’s attention
Did Sir introduce the objective lesson?
Children show enthusiasm
Clarify understanding
	














Note:

	During the whole lesson 
	How did the starter activity motivate them?
Was their outcome of the work a success?
Poor outcome?
Reluctant to do their work.
Show confusion?
Challenging behaviours?
Have they become withdrawn?
Are they tired?
Are they asking questions?
How they communicate to Sir?
Secure student’s attention
Children show enthusiasm
Control timing
Children reiterate the learning outcome
	











Note:




Observation form on ‘structured starter activities’ in Maths

Name of teacher:
Date of session observed:
Time of the session observed (full duration):
Name of observer:
Agreed aims and objectives of the session:

Appendix 4 - Blank Parental Consent Letter
 INFORMATION SHEET
PROJECT TITLE: What is the relationship between structured starter activities and attitudes to learning in a Year 6 classroom?

Dear Parent / Guardian,

My name is Miss Ali and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within Mr Sirrell (Ebbw Fawr Learning Community) and am teaching in your child’s class. 

I would like to invite your child to participate in my research project. The title of the project is “What is the relationship between structured starter activities and attitudes to learning in a Year 6 classroom?” and I aim to conduct my research through their participation.  Through your child’s participation, I hope to ascertain the relevant data needed. 

The research will undertake three methodologies, which will consist of an observation, a survey and a semi-structured interview that will be audio-taped. This will take place following next week and the children will be made aware. 

All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on my university account, which will be password-protected by myself only and all raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,

Miss Ali

CONSENT FORM
PROJECT TITLE: What is the relationship between structured starter activities and attitudes to learning in a Year 6 classroom?

Name of Researcher:	Miss Ali


									         	
Please initial box

1.I confirm that I have read and understand the information sheet dated 15. 04. 2024 for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date


When completed, please return it to Miss Ali by Friday 19th April 2024.

Thank you.

Miss Ali

Appendix 5 – Semi-Structured Interview Questions

What do you know about starter activities?
What types do you know?
How do you feel if you just had to listen to the teacher in a starter activity?
What is your favourite starter activity and why?

How do you know the teacher is ready?

How do you show that you are ready to learn?

Appendix 6 – Semi-Structured Interview transcribed 
Student teacher: So what do you know about starter activities?
Student D: So they like a warm -up.
StudentA: So it could be like a game, like a game with the alphabet to name a different country. 
Student teacher: Okay, so we've got games. 
Student A:A mind map
Student D: A list and all
Student teacher: When do these warm ups take place?
Student E: Normally at the beginning. At the beginning of the lesson.
Student A: For five, ten minutes.
Student B: Yeah, or maybe at the end
Student D: I think someone says, I don't understand, so I'll go through it back on the board for all of us.
Student teacher: Do you have anything else apart from a game and a mind map?
Student D: We write down word banks that will help us as we go through or meaning of something. Say we were doing work on apostrophes. We write the definition of all apostrophes and then other things around it. 
Student teacher: Okay. So would you guys be happy if you'd done silent reading at the beginning of the lesson?
Student B: Yeah, I love it
Student teacher: So , what about charade? (many of them where not sure as they didn’t completely understand, so I had to explain it). So, it’s  basically me showing you like like a name of a like trying to figure out a country to you guys, but I'm mimicking it without no sounds. 
Student B: Its like chess, and chess is good. 
Student C: I think that would be class because I think we will be doing more of that in comp like in drama. 
Student D: Like acting
Student D: Its fun because everybody shouting out opinions, and you decide if they are correct like bingo.
Student teacher: What about pupil as a teacher, have you ever had that?
They all answer: Yeah
Student D: Something like the hot seat
Student B It sometimes happens in Maths, when someone come up to solve something
Student teacher: But that is during a lesson
Student D: Also, we did if when we were doing semi-colon and people had come up to put it on the board
Student A: I remember, but I cant remember the lesson, but I knew the answer I had explained it to the rest of the class, which was nice
Student C: Like show and tell. If you really want to show the class something, you can show them on ClassDojo or bring it in like a trophy and show the class.
Student D: We used to do that, only like a littler bit. 
Student B: When we were like in year 3 or year 2. 
Student E: We did it last year in Mr Sirrell’s class
Student teacher: Okay, so let move onto the starter activities to which ones you do not like?
Student B: I enjoy hot seat
Student D: That’s really fun
Student teacher: So you are more into games and fun activities.
Student B: I do like reading aswell 
Student D: I like readying, if you sit there for a good half an hour or ten minutes you get into the book.
Student C: You can actually enjoy it 
Student D: If you were given 5 minutes then you would really enjoy it.
Student B: Yeah you wouldn’t 
Student C: You couldn’t concentrate 
Student teacher: How much would you like to spend in our warm up games?
Student E: Like five or ten minutes
Student D: Five to ten is quiet enough, if its reading then maybe 15 minutes 
Student teacher: So the time is dependent on the type of activity.
All say yeah 
Student teacher: Okay, going back to my question because it has not been answered. What is your least favourite starter activity?
Student E: Like when you say name apostrophes and punctuations 
Student C: Probably just sit there in silence
Student D: Actually, probably write a list of stuff, and it will take way too long.
Student C: And your hand would really hurt 
Student D: Also, like writing a quote, it just takes so long
Student teacher: So we are going for the route of writing a list as the most least starter activity?How would this motivate you in learning then?
Student B: Ohh well, it is kind of useful, isn’t it.
Student D: It is there to help you. Or writing a word bank on the lesson, that will be good
Student teacher: So I had played a game, as it’s the most liked starter activity by you guys, how would you guys feel for the rest of the lesson?
Student B: Great 
Student A: Yeah
Student D: I would like to enjoy it. 
Student A: Yeah, like I would be more encouraged 
Student C: But it depends on what type of lesson it is
Student teacher: Can you expand more?
Student C: I really like topic, so if we had played a game at the beginning of it, then I would really enjoy it
Student teacher: So like the country game?
They all answer 
Student E: I love countries 
Student teacher: So what if I hadn’t played the country game?
They all start talking
Student A: If depends on the topic of the lesson
Student D: It’s still very enjoyable. As long as you plan a way to make it enjoyable you don’t necessarily need a game. But if you are doing a starter activity then I would recommend doing a fun one
Student teacher: So English, do you guys like English?
All say yeah
Student teacher: How do you think I could make English better?
Student C: A game that is interlink with actual lesson
Student teacher: What about using different types of resouces?
All say yes 
Student D: Using a Chromebook 
Student B: Ipad, and whiteboards too 
Student teacher: What if I brought in something bran new, would you be excited?
They all say, yes 
Student E: Something new would be nice 
Student D: Calculators but they don’t normally give you this 
Student teacher: I’ve got here listening to the teacher 
Student D: I think you do that anyways, regardless 
Student B: It would get a bit boring 
Student A: I think with a starter activity you need to be involved it in. You should listen to the teacher in the starter activity but also get the children. 

Student teacher: How do you know that the teacher is ready?
Student D: When they are waiting 
Student E: When they count down from 5 
Student C: When they put a timer on the board 
Student teacher: And does that always work?
Student B: Yes
Student D: Not necessarily 
Student B: Well some for some people 
Student teacher: How do you guys show that you guys are ready?
Student E: Sitting up straight 
Student B: Looking up at the teacher 
Student D: It depend if we are trying to tidy stuff or are stuck or finishing our work. We need to finish off an important work, or otherwise we can lose our golden time.
Student teacher: Do you think that there’s a difference with the teachers?
Student B: Both the same 

Student teacher: How often do you guys work on your own?
Student C: Some pieces of work involves Chromebooks and sharing, when we don’t exactly have enough in the class 
Student D: Also in an English lesson, if you are stuck then you can ask your friend for help 
Student E: Sometimes I like to work as a pair and sometime I like to work in my own
Student teacher: Ohh, why?
Student E: Because there will be less arguments over the tasks, such as building a kapla tower and you say lets do this and they say lets do that 
Student B: And they don’t agree with you 
Student D: And then you always get that one person that kick it down, and your just like no…. That’s happened to me before, when I has asked someone to help me and they just kicked it down. 
I would still say half and half
Student B: Yeah like 50/50
Student D: If you work with the right people then there wont be any arguments 
Student teacher: What if I had chosen your partner for you, would you like it?
Student D: Well, if I didn’t then I would ask you to change the partner for me, unless we had managed and work it out together 
Student A: Yeah, I would try it first with a partner 
Student B: Like say there were not listening 
Student teacher: So if I gave you the option to choose your partners, would you be happy?
They all say yeah.
Student teacher: Would it most likely be your friends?
They all mumble yeah
Student C: I will tell you one thing, I think when the teacher chooses the partner I don’t think anyone really likes it. Because it will be someone you don’t hang out with, don’t like or like you used to be friends with but you are not now. 
Student B: Fair enough all of us be noisy, then you can pick us, then it’ll become a punishment 

Student teacher: Okay, to finish it off do you think there are enough starter activities in your interest at the movement?
They all say yeah
Student teacher: Do the starter activities in place link to you prior knowledge?
Yeah
Student teacher: All the time?
Student E: Not necessarily 
Student D: Well simple things like 1 plus 1, we all know that, we wouldn’t pay that much attention as we know it already
Student A: It was be recapping the things we already know 
Student B: Its like the country games, like if you didn’t know any countries starting with a particular letter or did not know the rules 

Student teacher: How long would you guys like to spend your time in a starter activity?
Student B: Like 5 to 10 minutes 
Student C: Or maybe 20 depending on what it is 
Student A: I would say the longest time 15 minutes, or the high end of 10 minutes 

Student teacher: Lets recap on what we have spoken about, on what you guys enjoy?
Student D: Games and charades 
Student B: Listening to the teacher 
Student C: Hot seat 
Student E: Alphabet game 
Student E: Reading 
Student D: Writing a word bank that is related 
Student teacher: And to clarify we do not like to write a list?
Student E: Its just time consuming 
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