Introduction

Assessment is a core design within the Welsh curriculum, as learner progression along a continuum of learning from age 3-16 is central to the curriculum and assessment plays a fundamental role in  enabling learners to make progress at an appropriate pace (Welsh government, 2020). To align belief with the curriculum of Wales research has been conducted to conclude whether a chosen area of assessment for learning, self-assessment is significant in promoting attainment within learners. The purpose of this study is to explore deeper into self-assessment and to research whether it is effective in regard to a pupils attainment. The research will take place in a rural school located in West Wales it will be referred to as School X in order to provide confidentiality, using two research tools of interviews and questionnaires to discover pupils aged 8-10 and staff/teachers perceptions of self-assessment and gain insight into whether they believe self-assessment encourages progress in learning. The purpose of the study will be to gain further understanding and knowledge of self-assessment and to evaluate its implications on attainment within pupils. Overall, findings will optimistically emulate the Welsh curriculum’s view of the integral role AFL plays in ensuring that the pupils of Wales attain. 

Literature Review

 Self-assessment was the paramount focus of the research in exploring the implications of whether it promotes attainment within learners. According to Boud and Falchikov (1989, p.556) self-assessment is a student activity through which it judges their own learning. Similarly, Brown and Harris (2013), state that self-assessment in education involves reflecting on and monitoring one’s own work and processes. Overall, self-assessment at primary stage plays a role in encouraging and providing a clear understanding of what is expected of learners and thus, promotes motivation to reach it and grant a sense of pride in achievement which suggests that self-assessment is a key factor in contributing to learners understanding which allows them to progress in their learning (National curriculum,1988). 

Moreover, Dewey (1916), suggests  self-assessment promotes attainment within pupils, as  learners must actively participate in their learning, this proposes that the use of self-assessment  provides the learner with a sense of responsibility. Similarly, Gregory, Cameron and Davies (2000), highlight when pupils are involved in self-assessment it provides them with regular and descriptive feedback to guide their learning which therefore, implies that self-assessment is effective when enhancing pupils attainment. It is further emphasised  that if pupils are asked to reproduce answers and then be judged or marked by a teacher they will become dependent on the assessor, Sadler (1989) opposes this and states that the goal is for pupils to be independent and make judgements of their own which hence, is achieved through self-assessment which gives access for the pupil to explore their understanding of their learning and take responsibility for their own learning which responds to one of the pedagogical principles of the Welsh curriculum. Furthermore, Sadler (1989), accentuates that self-assessment is a fundamental component of formative assessment as it is ultimately the pupils that are in control of closing the gap between current performances which is revealed through assessment in contrast to the desired standard. Therefore, vocalising the impact self-assessment has on ensuring that the pupils themselves are able to see through self-assessment how to further increase their attainment. 

Likewise, Black and William (2009), highlight the significance of self-assessment in the classroom as they suggest it activates pupils as the owners of their own learning. Similarly to Sadler, (1989) Black and William (1998),  reinforce the argument that self-assessment activates pupils as independent and responsible for their own learning as this is a pivotal stage in moving pupils forward with their learning (Briggs, 2008). Therefore, it is implied that self-assessment is essential to learning as through pupils taking ownership of their learning and understanding the intention of the lesson and how to achieve it they are thus, able to improve attainment. In relation it is  noted that pupils who participate in self-assessment are less emotionally attached to feedback received from self-assessing in contrast to a teacher’s feedback (William, 2007). Thus, reinforcing that self-assessment further amplifies pupils attainment as they are more likely to improve in future lessons if they self-assess compared to if a teacher provided feedback as this could potentially damage their self-esteem which could affect their attainment. 

In addition, not only does self-assessment aid MAT learners but it also has been suggested to bring alertness in pupils with additional learning needs as it able to display to the learner of what and how they learn (Briggs, 2008). Therefore, implying that self-assessment reaches all pupils on all levels in order to aid their understanding and enhance their attainment. Following this, Briggs (2008) also recognises that getting pupils to self-assess in feedback at the end of the lesson highlights not only the pupil’s understanding but also the teacher’s understanding as it is significant for pupils to look back on their learning through self-assessment as this provides them with further understanding and allows them to progress and attain for future learning. Yet, it is noted that pupils require clear learning intentions and success criteria’s in order for this to be fulfilled as Clarke (2007) vocalises the importance of the success criteria in regard to self-assessing. For instance, whilst self-assessing pupils can look back on their success criteria to check and identify things that they have missed which hence, makes self-assessing much easier for the pupil and thus, encourages them to grow in their understanding and attainment. 

Methodology

Regarding, the design of the research, the use of mixed methods was conducted through questionnaires and interviews in order to gain an outlook and collect data. Questionnaires were a central part of this research study, as Lavrakas (2018) and Ahmad (2012) define, as a set of uniform questions for the purpose of gathering individual data on a particular area. Online questionnaires proved to be highly efficient as through the use of Microsoft teams, it provided quick access to create a questionnaire and email around the school which collected data much easier and faster (Nayak, 2019, p.32). This further encouraged a substantial response rate as Oppenheim (2001), suggests that online questionnaires allow for contacting large number of people at a relatively low cost. However, in response to the online questionnaire created only five respondents were attained therefore, reducing the data’s validity and generalisability as there is no guarantee that respondents will complete the form (Kothari, 2004). It further ensures privacy as all questionnaires submitted were anonymous in accordance with BERA guidelines (p.9, 2024) this provides for the data to be more open and honest which conveys a valid and reliable input. Phillips and Clancy (1972, p.5) imply that a lack of interviewer reduces the social desirability bias therefore, enhancing validly in the data collected. In contrast, a lack of interviewer can be seen as a disadvantage as the online questionnaire had many open ended questions therefore, there is no exploration to follow up on the responses from the participants. Bells and Waters (2014), highlight that there is a plethora of difficulties in wording questions, Dillman and Redline (2004), supports this as they state that poorly worded questions can lead to confusion and will not be able to answer properly which would impact data collected. 

[bookmark: _Int_8r7ROpUM][bookmark: _Int_lAmxUccY][bookmark: _Int_b3CAUU2R][bookmark: _Int_GYB8cBZ7][bookmark: _Int_RclrtClk][bookmark: _Int_CBRYuSvq]Semi-structured interviews as described by Bernard (1988), is the notion that the interviewer is in control of the process but is free to follow needs as they arise. Through conducting semi-structured interviews, it provided opportunities to follow up on participants responses which enriches the validity of the data (Ritchie and Lewis, 2013). Hitchcock and Hughes (1989 p.38) propose that semi-structured interviews allow depth to be achieved through the interviewer probing and expanding on the interviewee’s response. However, it must be considered that only two interviews were conducted thus, making data collected not generalisable and reliable across the whole school. Furthermore, analysing the qualitative data collected from semi-structured interviews is highly time consuming as the data is never simply raw or conclusive but textual and situated (Silverman, 1993). To contradict, Silverman (1993), through employing semi-structured interviews the process of recording was involved in order to provide less distraction and thus, be able to attain all information which made it easier to analyse. This further eliminated the chance of errors in data collected compared to if information had only been written down. However, through analysis of findings, there was evidence of social desirability effect as through the interviews with the pupils, they tended to repeat each other’s answers and presented the most optimal response, which creates bias and falsify responses and overall creates a socially desirable images rather than a truthful and reliable collection of data (Paulhus, 1991). 

In reference to how the research study was conducted, one questionnaire was distributed to staff in school X and two semi-structured interviews were applied which included one with a year 5 class teacher  and the other with a group of five pupils aged 9 to 10 years old. The questionnaire was distributed digitally and was also handed out as a physically copy to cater and provide more options to the staff and teachers. Overall, the sample was a small group which could easily be replicated as it was a small scale study involved six participants, the sampling chosen was probabilistic in order for it to be equal and randomised which allowed elimination of bias from the data collected (Keeter et al, 2000). The analysed findings collected from  online questionnaires were transformed into graphs to produce quantitative data which allows for objectivity and quantifiable measures (Martin and Bridgmon, 2012, p.370). Whilst, the data collected from the interviews were transcribed and coded resulting, in qualitative data, consisting of the interviewees viewpoint and gaining a perspective of meaning behind the interviewees responses (Denzin and Lincoln, 2005, p. 291). 

Ethics was a fundamental consideration throughout, ethics in most basic terms is a set of concepts and principles that guide us in determining what behaviour helps or harms participants (Paul and Elder, 2006).  In relation to this an ethics form (see Appendix 1) and a consent form (see Appendix 2), was completed in accordance with BERA guidelines (p.24, 2024) to ensure that the best interests of the child are the primary consideration This was further applied when conducting the interviews as gained consent/assent beforehand was vital in order for developing autonomy of a child to be respected and for the agreement of a child’s participation on a legal basis (Broome, 1999 and Fisher, 2006). To exercise ethical considerations further it was made clear at the beginning of the interviews to the pupils/staff that they have the right to withdraw at any moment in align with BERA (P. 31, 2024). Furthermore,  highlighted throughout the study that consent is an on-going process and not something gotten out of the way at the beginning (Nixon,2013). This was enforced for the duration of all research to  balance and ensure that all participants involved were protected and free from exploitations in order to freely share their beliefs and perceptions (Article 19, UNCRC, 2022).  

Discussions and Findings

Analysis of the data revealed that 80% of teachers in School X incorporated self-assessment on a daily basis (see Appendix 4, question 1), compared to 20% of teachers who incorporated it weekly, this is beneficial towards pupils attainment as regular interaction with self-assessment boosts learning and achievement and promotes pupils own learning (Pintrich 2000, Zimmerman and Schunk, 2000, p.13). In parallel, 60% of teachers from School X believed that pupils effectively engage with self-assessment compared to 40% who believed ‘some learners engage but not all’ which results, in pupils understanding their learning which refers to Dewey (1916, p.5) engagement within self-assessment allows the pupil to investigate into their own mistakes and becomes a reflective experience. Yet, forethought is considered when analysing data collected as only five participants responded to the questionnaire therefore, it is not generalisable across other schools in Wales and in some cases  validity is distorted. 

In contrast to previous findings, by William (2007), the data collected from the interview with five pupils contradicts his suggestion of  pupils are less emotionally attached to self-assessment feedback compared to teacher feedback. However, the data found  (see Appendix 5 Q- 5 A-1)  discovered that pupils personally do not enjoy marking their own work, as one pupil stated ‘it makes me realise all the little mistakes I made which makes me annoyed and upset.’ Therefore, Weeden, Winter and Broadfoot (2005, p.161) imply that learners outcomes are closely related to self-esteem and if continued recurrent failures occur this leads to a learned helplessness. Overall, suggesting that if a pupil lacks self-confidence in marking their own work this can have detriment effects in their learning and attainment. Following, the interview with the class teacher (see Appendix 6) stated the significance of understanding self-assessment as ‘some children can’t access it’, hence, they will rely and benefit more from direct feedback as less gifted learners depend on external factors such as teacher feedback (Brockhart, 2012, p.161). In expansion on the teacher’s comment that children must understand self-assessment, Dochy et al (1999) and Griffey (1995, p.565) evince that it is necessary for pupils to receive instruction until they understand the procedure and are capable of being autonomous. Corresponding, to Black and William (2009) as with this understanding pupils can be and active and independent participant in their learning. However, this is only one example and opinion of self-assessment and cannot be weighed as an opinion and view of self-assessment in all teachers and schools across Wales. 

The questionnaire responses from question 2 (see Appendix 4), highlight 42% of teachers from School X use success criteria checklists whilst, 17% used traffic lights, and 17% used peer feedback. Through interviewing the pupils a question was asked if they liked success criteria, of colouring in pink for perfect and green for improvement, the response was very mixed yet, one pupil stated “I like them, because I can then see where I need to improve’ which is in accordance to Clarke (2007) who suggested that success criteria’s are pivotal in pupils understanding as they can look back and check their criteria. Andrade and Vatcheva (2009, p.564) accentuate this further as they propound that pupils must have access to these criteria’s from the beginning of the task as otherwise they will not self-assess. The interview 2, with the class teacher builds on this as she stated ‘ if you give them the heads up beforehand then they will be more likely to try their best in the first place.’ This mirrors Nicol and Macfarlane-Dick (2006, p. 14) as they argue that if a teacher articulates expectations at the beginning, pupils will become better acquainted with the task and think about the quality of their work. 

Moreover, in light of whether self-assessment promotes attainment within learners, the responses collected from question 12 (see appendix 4), suggest that overall, teachers in School X believe self-assessment is effective in regard to pupil attainment as one teacher states ‘helps pupils make progress and take responsibility’, this links towards Vygotsky’s (1978) theory of the zone of proximal development as through self-assessment pupils are able to measure the gap between current and potential ability which parameters the learner’s immediate future development (Dastranj and Helali, 2016). Although, the interview with the teacher (see appendix 6 Q-6), suggested that challenges are faced within self-assessment strategies as the traffic light system, can be viewed as pointless if pupils don’t understand it and will end up colouring in green even if they’ve got things incorrect this occurs often in lower tier classes. Lan (1998, p.559) implies pupils with high ability will self-assess their work more efficiently then students with low ability, which hinders equal access to achieve attainment through self-assessment. 


Conclusion 

Ultimately, the purpose of the  research study was to discover whether self-assessment promotes attainment in pupils. At the beginning, before conducting the research self-assessment was perceived as a significant AFL strategy , yet through both  analysis of the research tools of questionnaires and interviews which have produced both qualitative and quantitative data it has been discovered that self-assessment is only effective when properly carried out as many pupils cannot access it if they are of low academic ability in comparison to higher ability pupils who are keen to please are more likely to understand the principle of self-assessment. Moreover, the findings contradicted research, such as William (2007), as pupils lacked confidence in self-assessing and preferred teacher feedback. Undoubtedly, in analysing the research, positives were discovered as through understanding of self-assessment, achievement can thus, be reached as it is highlighted the significance of learners to be responsible and active in their learning which refers back to Sadler (1989) and Dewey (1916) as they suggested that it is fundamental for pupils to be active in their learning which self-assessment contributes to.  In mirroring the views of the Welsh curriculum the findings have discovered that to an extent AFL does promote attainment within learners, as within the welsh curriculum AFL is paramount as Donaldson (2015 p. 80) argues that assessment is crucial, in learners and through engaging pupils through self assessment this aids pupils in taking responsibility for their own learning and further reflects on their understanding and performance which contributes to their attainment.  For future practice it has influenced to constantly employ AFL throughout my teaching practice, as Black and William (1998 p.76)  state that assessment should be an essential and natural part of the teaching process which throughout the research has been evident and shaped the views of myself in regard to how crucial assessment for learning can be in aiding children in not only just their understanding but it’s contribution overall, in their future attainment. 
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