Sub-strand 1: Planning a research study/ enquiry

Conversations about research and research planning
Teacher Enquiry – An annotated bibliography

As an introduction to the module an overview of texts that you will find useful to support you developing and implementing your research. 

· They are accessible – written in clear language.
· They are professional, supporting enquiries for teachers’ learning and development.
· They are relevant to enquiries for professional development / school improvement.

Both ‘quick reads’, and longer texts, are included. A variety of terms to describe ‘teacher enquiry/inquiry’ appears in the range of sources. Each emphasises slightly differing aims and purposes of enquiry carried out by teachers. The notes here have maintained the authors’ preferences throughout, e.g., ‘professional enquiry’, ‘classroom research’, ‘action research’ etc.

Bell, J. (2010) Doing Your Research Project: A guide for first time researchers in education, health and social science. Maidenhead: Open University Press.

This is a very well-established guide to carrying out a research project from scratch. It is aimed at those carrying out research for the first time and explains how to develop good research habits and how to avoid the pitfalls. It takes researchers from the stage of choosing a topic through to the production of a well-planned, methodologically sound, and well-written final report. It is written in plain English and makes no assumptions about previous knowledge. Bell includes advice on ethical considerations, a range of commonly used methods which can apply within school contexts, and chapters on how to search for relevant studies and literature which already exists related to the topic under investigation. It is essentially a guide to good practice in teacher research, although it is not aimed at classrooms specifically.

Daly, C. (2013) Teachers as inquirers Institute of Education, University of London.

This is a brief (5 pages), easily accessible article which is an introduction to help teachers get started with their enquiries. It covers the range of issues to think about when beginning and helps give an overview of the process and establishes priorities.

Denscombe, M. (2014) The Good Research Guide for Small Scale Social Research Projects. Maidenhead: Open University Press.

This is an extremely useful and reader-friendly guide to carrying out research. It covers the range of data collection methods in detail and is the text which many teachers find the most helpful when doing their masters research projects. Strongly recommended as foundation reading to understand the principles behind the practice of research.

Hopkins, D. (2008) A Teacher’s Guide to Classroom Research. Maidenhead: Open University Press.

This book provides practical guidance for teachers on how to carry out research in their classrooms and is relevant for schools that wish to improve practice. It is a very accessible and comprehensive critical ‘handbook’ which explains the relevant methods for collecting data and approaches to analysis. The book makes clear how teacher research can improve practice in classrooms and contribute to school improvement. It goes beyond individual teachers by showing how research can enhance colleagues’ practice and make a wider impact within schools.
Hopkins considers the ways in which teachers can test educational theory and become actively and critically involved in school initiatives by using research to look closely at what is really happening and be able to evaluate effectively, with an evidence-base rooted firmly in the classroom. Hopkins emphasises the contribution teacher research can make to enhance personalised learning and school transformation. The book provides helpful illustrative examples and case studies of classroom research. The ways in which classroom research can be published and linked to the curriculum, teaching and staff development are also described.

Ince, A. and Kitto, E. (2020) A practical guide to action research and teacher enquiry: making a difference in the early years. London: Routledge.

This is an accessible guide for early years practitioners to develop action research or teacher enquiry in their settings. It is divided into easy-to-follow sections, with definitions and explanations of action research along with explanations of how it can be used in the early years to improve outcomes for children. Ten examples of practice are used to illustrate the action research cycle in a variety of settings, and in relation to a range of topics and ages. These are supported by a range of downloadable resources which can be used as tools to support the planning, reflecting, and evaluation of research activities.

McNiff, J. and Whitehead, J. (2005) Action Research for Teachers: A practical guide. London: David Fulton.

McNiff and Whitehead assume no prior knowledge of research methods and techniques in this book. It is aimed at teachers at all levels undergoing professional development who need to enhance their formal reflection skills. It provides a detailed explanation of what action research is and its importance in terms of whole school development, and then invites teachers to try out action research for themselves and adopt an investigative attitude that will help improve and evaluate practice. It explores why teachers should get involved in action research and some of the difficulties. There is detailed advice on planning, working with data and how action research generates ‘evidence’ on which to develop practice. It includes practical case studies from primary and secondary education. Teacher self-evaluation and whole school development are seen as key aims of action research.

Pearson, J. and Mitchell, N. (2012) Inquiring in the Classroom. Asking the Questions that Matter about Teaching and Learning London: Continuum 

This book gives a very accessible overview of inquiry and its relevance to schoolteachers. It contains chapters on each stage of the action research cycle and includes examples in areas like inquiring into inclusion which have high relevance for contemporary classroom contexts. The book is written to support teacher inquiry within wider school development.

Reeves, J. and Fox, A. (2008) Practice-based Learning. Developing excellence in teaching. Edinburgh: Dunedin Academic Press. (Chapter 3, pp. 28-37 especially)

This slim volume provides a complete overview of the processes involved in carrying out meaningful enquiry as part of teachers’ professional development. Although it is rooted in the context of the former Scottish Chartered Teacher scheme, it is highly relevant to all teachers who set out to undertake enquiry. It is particularly useful because it is co-authored with teachers and combines teachers’ accounts of carrying out enquiry with tutors’ and supervisors’ guidance on how to go about this. The emphasis is on arriving at a worthwhile topic for enquiry, and on working with three key aspects: preparing, intervening and sense-making. The authors show how important it is for teachers to ‘make sense’ of what they find so that it is of value, not only to their own practice, but for their colleagues and the wider school community. This is one of the briefest, most teacher-friendly books available on this topic.

Street, H. And Timperley, J (eds) (2005) Improving Schools through Collaborative Enquiry. London: Continuum.

Collaborative enquiry is examined as a particularly valuable aspect of action research by Street and Timperley. They explain what is meant by ‘collaborative enquiry’ and show how action research by teachers can be especially effective in school improvement where a collaborative approach is taken. By this, teachers work with colleagues to design and carry out research, then continue to work with them to interpret findings and evaluate what can be taken from the research to develop practice. The authors show ways of networking within and between schools can help to enhance the effectiveness of action research.

Wilson, E. (2017) School-based Research: A guide for education students London: Sage

The book has a clear focus on researching your own practice and takes its readers through the whole research process including a very sound discussion of why teachers should do school-based research. It is this discussion, in the early chapters, plus some activities and reading that can help you ‘establish your world view’, that make this book particularly useful to practitioner researchers undertaking an enquiry. Wilson discusses the relationship between academic knowledge and practical (classroom) knowledge, what practitioner research can offer, the importance of reflection and the importance of taking a critical approach to reading and one’s thinking and beliefs. This underpins an argument for classroom practice based that is based on critical thinking. The rest of the book attempts to demystify the research process so that teachers feel equipped to do research in their classrooms. The book is usefully divided into sections and the first section focuses on using existing research to understand and plan your own classroom-based research. It includes a chapter on using and reviewing the literature and touches on the purpose of a literature review as well as how to use electronic data bases and how to set search parameters. As well as chapters on design, ethics and the usual data collection methods there are also chapters on various methodologies.

McNiff, J. and Whitehead, J. (2011) All you need to know about Action Research. London: Sage.

Provides more detailed information about and analysis of action research as an approach to educational development – its history and current role in professional development and institutional improvement.

Activity 1: Exploring contemporary education research debates in ‘The Conversation’
‘The Conversation’ is website where research ideas are presented and discussed.  There is a section focusing on Education.  Go online and choose an education story that interests you and post the link below. 

Reflective activity 1:  Tuning into your own context.

Consider the following statement starters to position yourself in your thinking in relation to professional issues that interest you:  

· I've noticed that...
· I've always wondered why...
· I’m concerned about I wonder what would happen if...
· It's funny how my students always...

How would you complete those statements?

Sub-strand 2: Exploring action research and enquiry projects

We would like to explore with you approaches to planning and conducting research and to encourage you think about what interests you and what you have noticed in your professional role. 

The video is an overview of action research and questions to consider.
Getting to grips with action research for teachers

The second link is to the National Professional Enquiry project and contains examples of projects that schools across Wales have engaged with.
Guide to navigating the NPEP enquiries

Suggested reading: Lewis H, Brooks S, Parker, G & Thomas, D(2018) A close up on close-to-practice research: reflecting on teacher educator’s experiences of and engagement with a classroom based research project. Wales Journal of Education, 20 (1). pp. 76-92. 


Sub-strand 3: The research planning and design cycle

Later in the module you will be exploring approaches like action research and case study approaches but let’s start with a simple view of the research planning cycle and the key stages that this module will take you through. 
[image: ]
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Debate: At this stage of the module, where do you feel the challenges might be for you carrying out your research?


Sub-strand 4: Ethics and Education research

It is critical when thinking about research that you consider the ethical implications of what you are thinking of doing and the impact that your research may have on the participants and you as researcher.    In preparation for a discussion on ethics please look at the materials on the EWC site designed by academics at UWTSD in partnership with schools.
The resource is a series of presentations that provides background to the role of ethics and areas that you need to consider. 
Once you have viewed the presentations, now a look at how ethical decision-making is applied in an educational research context. In this series of videos, you will learn how Olchfa School have addressed some of the ethical issues whilst undertaking research in a secondary school setting.

Presentation 1
Presentation 2
Presentation 3
Presentation 4


Sub-strand 5: Thinking about what interests you

As part of your preparation for the assessment, think about what interests you/what you are curious about in your own practice.  

Think about an area would like to explore and write a short description of it.  (to help you with this, have a look at some of the examples in the NPEP project on HWB or there may be something you would like to explore) Once you have identified a topic and written a description post it onto your University's VLE discussion board.

Think about…..
The stone in the shoe….
Something that is bothering you
Something that is interesting you;
Something that you have begun to notice
Something you think is worthy of effort.
            - Baumfield, Hall and Wall (2013)

Reflective Activity 2: Identifying your research problem

Think about an area you are interested in and answer the following questions 

· What is the specific controversy or issue I need / want to address?
· Why is the problem important?
· Who will benefit from what I learn about this problem?
· What is it about me / my situation which makes this a wise choice for me?
· What are my preliminary thoughts about research questions? Or an hypothesis?

Suggested Reading

Baumfield, V. Hall,E. and Wall ,K.(2013) Action Research in Education. Learning Through Practitioner Enquiry. Sage

Hendricks, C. C. (2017). Improving schools through action research: A reflective practice approach. New Jersey: Pearson.

BERA (2018) BERA statement on Close to practice research

BERA (2017) Close to Practice Research Project: project summary and full report available to download

Brookfield, S. (1995). Becoming a Critically Reflective Teacher. Jossey-Bass.
Activity 5: Formulating questions
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The Process:

+  Choose an area you can do something about;
«  Typically messy (McNiff 2002);

+ Research methods to suit questions;

+ Butalways...

- rigorously documented, ethical, regs compliant, reflection
underpinned by multiple voices and authentic sense of self.




