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Targets from last assignment:
· Continue to read widely, case studies and journals as well as theories. 
· Consider sentence starters; even in a blog be mindful of using ‘local turns of phrase’. 
· Check Harvard referencing guide.
Assignment part B-ECAD7005
Assignment: component 2 Assessment Component 2: Written Assignment A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections. 

Introduction 
During this assignment the student teacher will have to critically evaluate the development of a strategic target in a school development plan of their placement school. They will need to look at actions, impact and evidence-based reflections of the priority they have chosen. The school’s name will not be mentioned due to BERA 2024, and the school will be anonymous (BERA 2024). ‘The school development plan (SDP) is the school’s strategic plan for improvement’ (Welsh Gov 2014).  The school has three priorities, one of which will be critically analysed, including how it was selected and how it can be achieved.  The priority selected is to ‘ensure that all learners are suitably challenged across the curriculum, in particular the more able.’ The school I am looking at is in the Carmarthenshire area, the school is a nursery, infant and junior school. The language is English with significant Welsh. There are 459 students in the school. ‘Pupils of statutory school age (ages 5-15) known to be eligible for free school meals are 21.3% in 2024 for this school’ (Welsh Gov 2024). ‘The school identifies that 24% of pupils have special educational needs.  This is slightly above the national average (21%)’ (Estyn report 2019).

Literature Review 
The purpose of a school development plan is for the school to reflect on how they are doing so they can have ‘sustainable school improvement that is supported by effective short- and long-term planning’ (Welsh Gov 2014). This involves the school having an honest self-evaluation process using qualitative and quantitative data. The Welsh government have implemented a policy called ‘the national mission’. Through this policy they have designed a road map of how they can ‘achieve high standards and aspirations for all by tackling the impact of poverty on educational attainment and supporting learners’ (Welsh Government 2023). The mission is reflected in the SDPs, which are strategic plans created by schools to promote high standards of educational achievement. The national mission looks at six objectives, learning for life, breaking down barriers, a positive education experience for everyone, high quality teaching and leadership, community-based learning and Cymraeg belongs to us all. The school will consider these six objectives when selecting priorities for their SDP (Welsh Government, 2023). The process involves not only the senior leadership team but also teachers, students, parents, and other governing bodies. The education regulations 2014 suggests that an inclusive approach ensures that the perspectives of both educator and learners are considered in shaping the school’s strategic direction (Welsh Gov 2014). Part of the values of the ‘future direction of education services in Carmarthenshire’ listen to improve where they listen and engage with our learners to inform our improvement plans (Education Sir Gar 2022). This underscores the needs for students to have a key role in school development plans. 
The selected priority is priority two: ‘to ensure that all learners are suitably challenged across the curriculum, in particular the more able’. There are several challenges that the school face when selecting this as a target. One of the challenges is diverse learning needs that are throughout the school. All students have different learning styles, abilities, and backgrounds, making it challenging for the school to ensure the curriculum meets the needs of everyone. The proactive approaches group suggest that ‘no two students are the same and that one way of teaching does not fit all and that we need to adapt as teachers to our classrooms and student needs’ (proactive approaches 2023). Vygotsky introduced the concept of the ‘Zone of Proximal Development’ (ZPD), This refers to tasks that learners can complete with guidance, but not independently. He suggests that ‘it is difficult in identifying this zone for each student, as it requires understanding each individual developmental level’s (Vygotsky, 1978). However, John Dewey recognised that learners learn at different paces and in different ways. He suggests ‘that a student-centred approach where teachers adjust the level of challenge based on an individual needs’ (Dewey, 1938).  This reinforces the idea that one size does not fit all, and the curriculum should be tailored accordingly.
Another challenge that the school might face with this target is getting the students engagement and motivation to challenge themselves. Atkinsons achievement motivation theory suggests that individuals balance their desire to achieve success with fear of failure. He argues ‘that students who have a high fear of failure may avoid challenging tasks to protect their self-esteem, resulting in decreased motivation when facing challenging tasks’ (Atkinson, 1957). Here, the school must instil confidence in students, encouraging them to take on challenges and push themselves in their tasks.
The school can use several strategies to challenge students, one being positive reinforcement, which encourages desirable behaviours through rewards or recognition, motivating students to push themselves. Parsonson says that ‘efficacy of positive reinforcement in promoting appropriate student behaviours’ (Parsonson, 2012). The school can use rewards in the classroom to motivate students, while differentiated instruction helps all students challenge themselves. Tomlinson says, ‘tailoring teaching methods and materials to accommodate diverse learning styles and abilities ensures that all students are appropriately challenged’ (Tomlinson, 2001). The school can support staff by providing additional training on differentiating for students. The Welsh Government provide resources to help with differentiation, they have a hwb site that show ten different strategies that teachers can use to help differentiation for students (Hwb.Gov.Wales, 2023). Another strategy that can be used is an interactive teaching method. Prince suggests that ‘employing interactive approaches, such as group projects, debates and multimedia presentations, can make learning more engaging and challenge’ (Prince, 2004). This method will promote active participation and challenge students in ways beyond a traditional worksheet. Allison and Tharby argue that ‘the skill of an effective teacher is to push students just far enough so that they are in a productive struggle, but not so far that they drown in a sea of panic’ (Allison and Tharby, 2015). Allison and Tharby say that there are three zones: comfort, struggle, and panic. Comfort zone limited think, panic zone has cognitive overload and struggle zone has effective learning and that is why as practitioners we need to make sure we differentiate our work to each student, so they are in that struggle zone, and you are getting the best out of them. Allison and Tharby suggests that ‘it is important to understand the individual students we are teaching, we need to know which part of our subject students tend to find difficult’ (Allison and Tharby, 2015). This shows how it is important to make sure we differentiate the work when necessary for our students. However, time constraints can be a major factor that can affect the planning and differentiation in lessons. According to literature review by Chamberlin and Powers (2010), ‘the extensive preparation time needed for differentiated instruction can be a substantial barrier for a teacher, especially when managing large classrooms’ (Chamberlin and Powers, 2010). It can be challenging for teachers to meet all students' needs while providing appropriate challenges, as it requires careful planning and resources. In mixed-ability settings, inadequate challenges may lead to frustration or disengagement. The National association for able children in education (NACE) suggest ‘that teachers need to find a balance of tasks to stretch student’s capabilities while maintaining accessibility’ (NACE, 2019). This can be challenging for teachers, as limited resources may require extensive preparation to ensure students are adequately challenged in each lesson. Murthy argues that ‘limited access to specialised materials, training, or support can hinder the effective implementation of challenge in a diverse classroom’ (Sudha Murphy, 2020). That is why it is important that teachers get that support from the SLT, and the government provide the right support needed to the schools. 


Developing an Action Point 
School A set their second priority to ensure that all learners are suitably challenged across the curriculum, in particular the more able. This priority links directly to the aim of the national mission which is ‘together we will achieve high standards and aspirations for all, tackling the impact of poverty on attainment and ambition’ (Welsh Gov, 2023). School A linked it to high standards and aspirations for all, making sure that they made sure their students in their school were getting pushed to their high standards. Furthermore, the National Mission says the importance for a strong and inclusive schools committed to equity and excellence. The National Mission says, ‘that they want to create a culture of respect and challenge where all students are ready to learn’ (Welsh Gov, 2023). They want to make sure that they are supporting the development of every learner’s needs and their potential. 
School A identified this priority by test results in year 5 and 6. They noticed that 5% of learners in year 5 achieved above 115 in reasoning and procedural tests, 10% of learners in year 6 achieved above 115 in their reasoning scores in the summer 2024 national tests and 11% of learners in year 6 achieved above 115 in their procedural scores. However, they did identify a few areas of success in the self-evaluation, including that most pupils were confident with their 6 times table, all pupils were confident with their 8 times table, and most pupils could subtract a 3-digit number from another 3-digit number.
School A has identified key actions to achieve priority 2, including developing differentiated lesson plans that cater to varying abilities. They aim for all staff to contribute, supported by regular meetings and check-ins to monitor progress. They plan to complete this from the autumn to the summer term. Education perfect suggests that ‘aligning instructions with individual learning style and interest, differentiation increases student motivation and active participation’ (Education perfect, 2024). This is a core strategy that the school can use to help students in challenging themselves. Another key action school A are going to implement is staff training on activities to support challenge in a range of reasoning and real-life context. The senior leadership team (SLT) are going to run and track this, and they will start this in the autumn term and finish it in the summer term. Gov UK say that training for staff in primary schools is crucial for effectively challenging student’s abilities. They argue that ‘high quality professional development enhances teachers’ knowledge, skills and confidence, enabling them to promote students’ growth’ (GOV UK, 2024). This is vital to help staff and students to push challenge within the school and get the best out of students. 
School A has identified their key sources of evidence, including the monitoring timetable, reports, pupil progress meetings, performance management, staff meetings, book reviews, and SLT meetings. They have outlined how they will measure success with the target, stating that positive feedback from pupils about their math learning experiences will be an indicator, many MAT pupils are challenged appropriately in class and pupils demonstrate improved competence and confidence in handing challenging maths problems.
The school used reliable statistics to determine the need for this target, revealing low scores in years 5 and 6. However, they did not incorporate pupil voice when identifying this as an issue; they relied solely on the statistics and did not engage with students to gather their thoughts on the target. Mitra argues that ‘when students are given opportunities to express their perspectives and contribute to their learning environment, their engagement levels increase’ (Mitra,S, 2018). This suggests that involving pupils in setting the targets can lead to greater engagement, as they have a role in selecting them. The school has established a success criteria to determine when they have achieved priority 2. For example, they aim to see improved competence and confidence in students tackling challenging math problems. This is effective as it provides clear targets to work towards. However, when it came to what they were looking for they only focused on challenging in maths and not any other key subjects like English. Angela Ng argues that ‘real world problems are rarely confined to a single discipline’ (Angela Ng, 2023). This shows that for students to be challenged in maths they need to challenge their literacy skills especially when incorporating real world questions. Overall, the school made sure that they had clear goals in how they wanted to achieve this priority and ensured all staff were involved with it, which creates an ownership amongst the teachers in the school to achieve this priority. Even though they found strong data in years 5 and 6 to justify choosing this priority, they did not consider the performance of other year groups in maths to challenge their students. The Welsh government ‘emphasised the importance of comprehensive and whole school data when developing the school development plan’ (Welsh Gov, 2014). This will then make sure that the whole school will see the effects of the school development plan and can put the right strategies in place. According to the school development plan document the Welsh Government on SDP’s the ‘governing bodies are required to prepare, monitor, review and revise an SDP that addresses the needs of the entire school’ (Welsh Gov, 2014). 


Reflection and Evaluation 
I found that focusing on my own challenge techniques was important, and attending bridging sessions and receiving advice from my mentor helped me understand the significance of challenging students. I always believed that it was important that a student completed the worksheet, but in fact it was quality over quantity. Students need to be pushed to ensure they are challenged and engaged in effective learning. Allison and Tharby suggests ‘we need to push students enough that they are in a productive struggle but not so much that they panic’ (Allison and Tharby, 2015). I found that the school tried different differentiation strategies to make sure that the students were not in the panic zone but more in the struggle zone. One of the differentiation strategies that I used from the school was the chilli challenge. I used three different worksheets in maths: the mild sheet, hot worksheet, and red-hot worksheet; it was up to the students to select the worksheet of their choice. This then gives ownership to the students to challenge themselves, and they enjoyed pushing themselves. James Barron suggests ‘encouraging children to take ownership of their learning and to challenge themselves is fundamental to fostering motivation and engagement and lifelong learning habits.’ (James Barron, 2020). This is emphasised more by the Welsh Government outlines its objective of ‘learning for life’. Part of the Welsh government ‘Our National Mission’ they want ‘everyone in Wales learns, and continues to learn, developing their knowledge and skills, and engage with experiences in their lives today and into the future’ (Welsh Gov, 2023). During my time at the school, I observed that the SLT regularly conducted walk-arounds to ensure students were being challenged in their lessons and they reviewed their books. They also carried out performance checks with staff to assess their work and set goals for improvement.
Conclusion 
This assignment has helped me develop as a practitioner. Challenge was a target within the school, and it made me reflect on my own strategies that I use in the classroom and what I could do to challenge students more effectively. I have also discovered that all students need to be challenged differently through differentiation. The assignment was to analyse the school development plan in the school, and I found that the school effectively compiled their findings for their priority and implemented key strategies to achieve their priority of challenging all students, especially the more able. An analysis of data from all classes, rather than just years 5 and 6, might have provided a more comprehensive view and better supported the overall school data. The process has made me develop a range of areas in my professional standards and they are Pedagogy refining by differentiation, recording and reporting, Pedagogy refining by challenge and expectations, and reflection on learning and collaboration by seeking advice and working with in school colleagues.
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