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ECEY6003 – Catalytic Leadership
Section1 
A catalytic leader inspires new ways of working. Unlike organisational leaders a Catalytic leader does not assume ownership and will ask questions and allow the process to develop, working as a team, involving others and allowing the community or workforce to contribute and develop their own vision. Catalyst leaders create environments characterised by high involvement and collective responsibility, while retaining the ultimate accountability and authority that comes with their role. This is in contrast with more traditional organisational managers who assume sole responsibility and hinder optimum teamwork, discourages people from feeling responsible for anything outside of their own appointed role (Connor, 2013) (Joiner, no date). While change can be imposed by a leader with authority through their role and job title, Catalytic leaders influence change in incremental steps through progressive action (Reed and Canning, 2012).

Change is not imposed from above but is developed through the identifying new possibilities. Catalytic leadership is not a set of attitudes and behaviours but a dynamic and creative process (McDowal Clarke, 2012). According to McDowal Clarke (2012) there is a common misunderstanding that leadership is synonymous with authority and power. However, anybody can be a catalytic leader. Catalytic leadership can come from anywhere and everywhere in an organisation, and does not have to come from above or from the front (Reed and Canning, 2012) Change does not happen by being imposed form above but as a result recognising potential (McDowal Clarke, 2012).
According to Joiner (no date) Leadership agility is the ability to effectively lead through fast changing conditions and increasing complexity. While comparing different leadership levels/styles Joiner (no date) identifies the catalyst leader as most effective for the fast changing and complex environment of today. Joiner (no date) recognises that the catalytic leader empowers and brings the right people together to realise the collective vision and facilitate their individual development. A catalytic leader is proactive in seeking and using feedback and has a genuine interest in learning from others diverse points of view. Promoting a culture that encourages teamwork, empowerment, and participation such leaders are intent on building a highly participative team and using the development of the team as a means to developing leadership (Joiner, no date).
Cooper (2014) suggests that dominant illustrations of leadership in the larger community, especially those coming from the business sector pose a challenge for early childhood education. According to Krieg et al (2014) approaches inspired by business may not be suited to the collaborative and community-based culture of early childhood education. Such business inspired models in education are linked to managerial and administrative tasks, with a curriculum which is highly prescriptive and relies less on a commitment from people and more on control over people and a ‘right’ way to teach (Cooper, 2014)
Hefferman (2015) talks about ‘social capital’. Social capital is created where people work collaboratively rather than competing to be the best, working together people can motivate each other instead of focusing on becoming ‘stars’ individually. Hefferman (2015) believes that social connectedness is the key to successful teams, people are motivated when they have built bonds, loyalty and trust between each other. Social capital needs time to develop and with time teams will become stronger and get better as the relationships and trust grows. 

Within their settings graduate leaders are catalysts for change (Whalley, 2011). McDowal Clarke (2012) believes that position of influence is more important than authority in becoming an agent for change, he found that EYP’s who do not have the authority to bring about widespread transformation chose to work as ‘change agents’. Taking small steps at a time and building incrementally, supporting others and challenging their thinking and not their practice in a non-directive style. McDowal Clarke (2012) recognises that it is not essential for leadership to control and direct the behaviour of others. Similarly, Siraj-Blatchford and Hallett (2014) and Whalley (2011) are both of the opinion that practice is improved and shaped by practitioners and leaders who become change agents as a result of introducing Early Years Graduates. 

Whally (2011) talks about ‘visible leadership’ where Early Years Professionals (EYP’s) demonstrate a positive disposition to change, modelling a hands-on approach which may influence others around them to imitate and take note of this way of working. Cooper (2014) suggests that title or position is not important, where teachers are knowledgeable and committed, they have the potential to lead. Similarly McDowal Clarke (2012) states that a notion of catalytic leadership is suggested, whereby EYP's ability to effect and inspire change is not reliant on their position of power. As catalysts EYP’s are vital to bring about improvement in quality to early years settings through continual improvements and reflection (McDowal Clarke, 2012)
According to Sims et al 2015 a process of leadership is driving quality improvement in early childhood education around the world, where practice is improved by inspiration, mentoring and modelling from highly trained early childhood professionals. A high proportion of graduates with Early Years Professional Status (EYPS) noted greater confidence in implementing improvements in their setting and in their ability to support others to improve practice (Hadfield et al. 2012, cited in Sims et al., 2015).
Sims et al (2015) state quality improvement in early childhood education is being led by a leadership process all around the world. The underpinning assumption is that highly skilled early childhood workers can inspire, model, mentor, and coach other staff to improve their practise. An EYP is certainly in a position of influence, even if they are not in positions of authority, and it is this influence that is vital to being a change agent and leading practise (Whalley et al. 2005, cited in McDowal Clarke, 2012).
R McDowal Clarke 2012 found that the most noteworthy feature of from the study was the lack of confidence practitioners expressed they had in their own leadership. Similarly, Cooper (2014) suggests that challenges include teachers’ reluctance to engage with the concept of leadership, limited knowledge of and access to relevant leadership concepts and participants’ understandings of leadership also served as a barrier. 
Sims et al (2015) suggest Leaders in early years are frequently promoted to positions of leadership by accident, and as a result, they are unprepared for the complexities that arise during the process of leading oneself and others.



Section 2
Back in 1923 Eglentyn Jebb, the founder of Save the Children, wrote the initial draft of the worlds very first declaration of the rights of the child (Save the Children, no date). Later in 1989 this was to become the United Nations Convention on the Rights of the Child (UNCRC). 
The UNCRC is the world's most extensively ratified human rights convention. UNICEF was established in 1946 to assist with the post-World War II protection of children, and the UNCRC serves as the foundation for all of our work. It is the most comprehensive statement of children's rights ever written and is historically the world's most widely ratified international human rights pact. (Unicef, no date)
The Children's Commissioner for Wales was formed in 2001 as an independent children's human rights institution. The Commissioner’s main purpose is to protect and promote the rights and welfare of children and young people (Children’s commissioner for Wales, 2019)
Thomas et al (2010) state the Waterhouse Inquiry into historic abuse in North Wales children's homes provided a significant impetus, revealing how children and young people were not heard when they complained about their treatment. The inquiry's report had a big impact, especially the first recommendation, which simply stated, "An independent Children's Commissioner for Wales should be appointed" (Waterhouse, 2000, cited in Thomas et al, 2010). Following this the Welsh Assembly were keen to respond quickly and create a Children’s Commissioner for Wales. At the same time the Care Standards Act 2000 was passed in Parliament, which was mainly for the purpose of regulating standards in children’s and adults care homes. Initially the duties of the children’s commissioner related primarily to children and young people in care and powers were limited to those in the Care standards Act. The first Children’s Commissioner for Wales was Peter Clarke who was appointed in March 2001 and duties were later extended through the Children’s Commissioner for Wales Act 2001 to include all children and young people and all matters relating to them (Thomas et al, 2010). This meant that The Children’s Commissioner could consider, any issue concerning the rights or welfare of children in Wales and make representations to the Assembly. Children’s Commissioner for Wales, 2002.  The position was created with a particular emphasis on having the ability to influence and help transform the culture in which children in Wales grow up. The role's creation demonstrates the importance put on providing opportunities for young people to participate meaningfully in decisions affecting them. Regard must be given to the United Nations Convention on the Rights of the Child in mind in everything the Commissioner does (Children’s Commissioner for Wales, 2002). Children’s Commissioner Offices 2019 states that there are Two laws set out rules about how the Commissioner can carry out work and which offer certain powers. These are the Care Standards Act 2000 which was later amended to Children’s Commissioner for Wales Act 2001.
Peter Clarke was the first Children’s Commissioner for Wales from 2001 – (2007) 2008. He was actually the first Children’s Commissioner in the UK. Many other countries, some in Europe had established ombudsmen but up until this time they had been rejected by UK governments. The enthusiasm shown and the involvement of young people alongside considerable powers and independence of Peter Clarke set the tone for the commissioners of other UK nations who would follow (Guardian, 2007)
Peter Clarke was succeeded by Keith Towler who served from 2008 to 2015. During this period Keith Towler published a number of reports on advocacy, play, child trafficking, child protection, young caregivers, children and young people with disabilities, and looked after children. (Welsh Government, no date). It was also during this period that Wales became the first and only UK nation to embed the UNCRC into Law with the passing of Children and Young Peoples Measures 2011 (the measures). The measures place a duty on Welsh Ministers to have due regard to the UNCRC when carrying out their work. As part of the measures a children rights scheme is required which sets of how the Government should comply with their duty. However, the scheme does not have quantifiable goals, contain a timetable, or an implementation and monitoring mechanism (UK Children’s Commissioners, No date). Following the first Children’s Rights Scheme in 2012 Wales reviewed the purpose and content and developed the a new Children’s Rights Scheme in 2014. According to Welsh Government (2014) in another important step for Wales, comments and feedback have been listened to from the first compliance report and the original scheme has been strengthened. The scheme will make certain that children's rights are better integrated into Welsh government decision-making and policy development, resulting in better outcomes for children and young people. We benefited from a collaborative approach with our stakeholders while evaluating the Scheme's objectives and content. Children and young people were also involved in this process, and hopefully their contributions will be reflected in the Scheme. (Welsh Government, 2014).
Since 2015, Sally Holland has served as the Children's Commissioner for Wales. Her research has focused on children's mental health and well-being, anti-bullying initiatives, reducing inequality, and enhancing children with learning difficulties' transitions to adulthood.
She is advocating for a change in the law to ensure that children are protected against assault in the same way that adults are, and she hopes to see all public bodies in Wales put children's rights at the heart of their work (Children’s commissioner for Wales, 2022)

Rocio Cifuentes will be the next Children’s commissioner for Wales from 2022-2029. 

[bookmark: _Hlk99278331]In the United Kingdom, the UNCRC is not incorporated into domestic law. However, there has been some progress toward incorporation in Scotland and Wales. While Wales have the previously mentioned Children and Young Peoples Measures 2011, in Scotland, Ministers and public authorities are required by the Children and Young People (Scotland) Act 2014 to examine steps to advance children's rights and, if they believe it is appropriate, to implement any of the steps mentioned. There has been no legislative movement in England to include the Convention, just a Ministerial promise under the 2010-15 government to ‘give due consideration to the UNCRC Articles when making new policy and legislation’. (UK Children’s Commissioners, no date)
Across the UK the statutory functions of the Commissioners vary but they all centre on the promotion and protection of the rights of children and more soecifically the UN Convention on the Rights of the Child. Children’s views and experiences are used to inform the work of all the Commissioners ( UK Children’s Commissioners, no date). 
Children’s Commissioners Office (2022) Today, over 60 countries worldwide have given their children equal protection in the law from physical punishment





Section 3 
Choose ONE sociological aspect that challenges children’s life experiences and provide a critical evaluation of the early interventions and services that are in place to support your chosen aspect
Evaluation of early intervention and services
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