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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	
Said Usman

	INSTITUTE/CENTRE/UNIT

	Institute of Inner-City Learning


	POSITION (E.g., Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	Lecturer in Business Management


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	26/11/2024

	Mentor
	Beverley Cole






Context statement: 


	Write your Context statement here (up to 300 words)

Dr. Said Usman is a Lecturer in Business Management at the University of Wales Trinity Saint David - London Campus. He holds a PhD in Supply Chain Management from Roehampton University, an MBA in Supply Chain Management from Istanbul Okan University, and a B.Sc. (Hons) in Business Administration. During his MBA, he participated in a European Union-funded exchange programme at the European University Viadrina Frankfurt (Oder) in Germany. His research in sustainable supply chain management informs his teaching, helping students understand its practical implications in developing economies and SMEs [A5] [V3] .

Dr. Usman has teaching experience in operations, supply chain management, and project management modules, as well as supervising students at both undergraduate and postgraduate levels [A3] . He is committed to fostering an inclusive, engaging, and reflective learning environment, blending theoretical insights with real-world applications. His research has been presented at esteemed international conferences, such as POMS, and he incorporates his findings into his teaching to inspire and challenge his students [A5].

He is an Associate Fellow of the Higher Education Academy (AFHEA) and an active member of the Association for Supply Chain Management (ASCM) and the Chartered Institute of Procurement & Supply (CIPS). Dr. Usman is deeply committed to his professional development and aims to further enhance his teaching practices to support students in achieving their potential.


































Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In my role as a Lecturer in Business Management, I have designed and delivered various modules, including Project Management and Enterprise and Entrepreneurship. When planning learning activities, I ensure they are aligned with programme learning outcomes and assessments, and tailored to meet the diverse needs of students. [A1] [A2] [V1] For example, in the Project Management module, I integrate case studies that simulate real-world business challenges, such as analysing the application of Agile methodology or Critical Path Analysis [A2] [A4] [V4] [K2]. These case studies actively engage students, as reflected in their enthusiasm during discussions and their ability to connect these theoretical concepts to practical contexts, bridging the gap between academia and industry [V4] [K2]. 

As part of my engagement with institutional quality assurance processes, I actively review student feedback from mid-module evaluations and make targeted improvements to enhance learning outcomes. One example of this occurred during my Enterprise and Entrepreneurship module, where mid-module feedback highlighted that students found the business model canvas concept difficult to apply in real-world scenarios. To address this, I incorporated a live case study where students worked on an actual startup’s business model, using real financial projections and customer data. This modification improved students' ability to critically assess business viability, which was later reflected in their coursework submissions and increased engagement during seminars [K5].

To address different learning preferences, I design sessions that include a mix of lectures, group discussions, and interactive workshops [A1] [A2] [K1]. For instance, during sessions on project management methodologies, I employ group exercises where students collaboratively analyse project failures and identify the underlying reasons. This approach encourages critical thinking, problem-solving, and reflective learning [K3] [K5].

Informed by reflective practice, I adapt activities to ensure they are accessible and impactful. Urdan & Bruchmann (2018) emphasise that effective teaching requires understanding and responding to diverse student motivations. Drawing from this insight, I design learning tasks that balance theoretical rigor with practical relevance, making concepts relatable across a range of student backgrounds [K1] [V1] [V2]. For example, I create assignments where students analyse multinational organisations [K3] to explore supply chain challenges, bridging academic learning with global business contexts [A2] [V1] [V2]. This strategy was particularly effective for international students and those unfamiliar with UK-based case studies, creating a more equitable learning environment and encouraging broader participation [V1] [V2] [V5]. I also place significant emphasis on aligning assessments with learning activities to ensure they effectively measure student progress and understanding [A3] [K5]. In the Project Management module, I designed a group project where students analyse high-profile project failures, such as the causes behind a delayed infrastructure project [V4]. This assessment fosters teamwork, critical thinking [K3], and the practical application of theoretical concepts [V4], while also preparing students for challenges they may face in their professional careers [A4] [K2].

In response to both the university’s priorities and wider sector expectations [V5], I am increasingly integrating examples that reflect current industry challenges into my learning design. For instance, in the Project Management module, I introduced a critical analysis activity centred around IBM’s discontinued blockchain investment. Students explored strategic misalignments and operational inefficiencies behind the failed implementation, encouraging them to apply project management tools in evaluating emerging technologies. This not only strengthened their understanding of risk management but also demonstrated how theoretical concepts are challenged by evolving digital settings [K2] [K5]. In refining this activity, I drew on emerging literature about the role of digital transformation in project and operations management, such as recent publications in the International Journal of Operations & Production Management [K5]. This process of adapting learning activities based on current scholarship and sector developments reinforces the quality and relevance of my teaching practice [A1] [K5] [V5]. These enhancements were aligned with the university’s initiatives on inclusive curriculum design and discussed within our academic discipline board meetings to ensure broader adoption and shared practice [V5].

Through these practices, I strive to create an inclusive, engaging, and reflective learning environment that not only supports academic success but also equips students with critical skills for their future careers [K1]. By continuously refining my teaching strategies based on student feedback and outcomes, I ensure that learning activities remain impactful and contribute to student success [A5].



[bookmark: _Int_f5VKueqd]
Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.


As a Lecturer in Business Management, I employ a variety of teaching methods to cater to the diverse learning needs of my students [A1] [A2] [A4 ]. Having tutored on the Project management module, I realised that students learn and understand at a different pace. For instance, I noticed that in my sessions, students preferred to work in smaller groups as it enabled them to have more discussions and express themselves freely [V1] [V2] [K1]. This approach led to noticeably higher levels of participation during seminars, with students more confidently sharing their insights and engaging in deeper discussions of the material. As part of my duties as a tutor, which is helping students to analyse and discuss the course material in the seminars, this prompted me to also adopt an approach of working in small groups [A2]. For example, Keyser (2000) emphasised that regardless of the lecture approach, ultimately, what matters are the students' goals and needs. It reminded me of the importance of reviewing and adjusting the exercises as necessary to classroom settings [V1] [V2] [K1] [K2].

       Additionally, Keyser (2000) highlighted the importance of the use of strategies in promoting active learning in the classroom as this is important in helping students increase retention of information. In line with the above, one of the techniques I applied during the seminars was to always clearly state the objectives at the start of each session and conclude with the things learnt [K1] [K2]. I found it very helpful as it enabled both the students and myself to have a picture of what the sessions were about. In addition, this technique also provided me with a better understanding on how to define the goals of each class session and prepare the right questions for students ahead of the sessions. Ultimately, it gave me a pretty clear idea of the type of questions which I will ask the student in order to keep them engaged and interested. [V2] [K1] [K2].
 
      Another key aspect that informed my teaching method was the diversity of the cohort. Urdan and Bruchmann (2018), in their study on examining the academic motivation of a diverse student population, highlighted the importance of understanding different methodologies and avoiding the use of pedagogical practices or policies based on stereotypes about entire groups. The article enabled me to reflect on the differences within cultural and ethnic groups [V3]. Equally, given that I had students from different countries, and as an international student myself, I am aware of the challenges students often face, mainly when English is not the first language. This prompted me to make certain adjustments regarding certain examples that were provided during the seminars. For instance, I focused on using multi-national brands such as Coca-Cola as examples where possible to explain certain concepts to the students [V1] [V2] [V4] [K1] [K2] [K3].

In my teaching practice, I prioritise the integration of active learning strategies to enhance student engagement and comprehension. This approach is grounded in educational research that emphasises the effectiveness of active learning in improving academic performance. For instance, in the Operations Management module, I observed that students often struggled with the application of theoretical concepts to practical situations. To address this, I implemented problem-based learning (PBL) sessions where students worked in teams to analyse the logistics challenges faced by e-commerce companies during peak seasons. They were required to assess how firms like Amazon and Alibaba manage supply chain disruptions, warehouse congestion, and last-mile delivery inefficiencies. This method aligns with findings by Freeman et al. (2014), who demonstrated that active learning significantly increases student performance in various disciplines [V3].

Additionally, recognising the diverse learning preferences among students, I introduced think-pair-share activities in which students first reflect on a problem individually, then discuss their ideas with a partner before engaging in a broader class discussion. Research by Balta et al. (2017) highlights that such collaborative learning approaches enhance critical thinking and knowledge retention by fostering peer-to-peer engagement. By implementing this method, I observed an increase in student participation, as learners felt more comfortable articulating their thoughts after discussing them in smaller groups [V3].

By continually integrating evidence-based active learning methodologies into my teaching, I aim to foster a dynamic and inclusive educational environment that promotes critical thinking and practical application of knowledge [V3]. To further support inclusive teaching, I regularly exchange ideas with colleagues on how to adapt examples and seminar materials for diverse cohorts. For example, when discussing teaching strategies with a colleague delivering a similar module, we identified that incorporating familiar regional examples such as using TATA in India or Tesco in the UK which helped students better engage with supply chain concepts. This informal sharing has shaped how I select teaching materials across modules to ensure wider accessibility and relevance for students from varied backgrounds [V1] [V2] [V5].

To further enhance the relevance of my teaching, I engage with contemporary research and digital case studies that reflect the evolving nature of operations and supply chain management. For example, after reading a recent ASCM article on IBM’s challenges in implementing blockchain technology in logistics, I developed a teaching activity where students critically evaluated the strategic and operational implications of failed digital transformation initiatives. This prompted them to reflect on risk management, technological alignment, and stakeholder communication in project implementation. Feedback from students indicated that this real-world example helped them better understand how theoretical models, such as the Technology Adoption Lifecycle and project risk matrices, apply to industry-specific failures. This approach not only enriched classroom discussion but also reflects my commitment to aligning pedagogy with current scholarship and professional standards [K5]. After implementing problem-based learning activities in the Operations Management module, I noticed that students became more confident in applying theoretical models to unfamiliar problems. During one-to-one feedback sessions, several students mentioned that the group-based case tasks helped them understand how to structure their thinking, especially when analysing supply chain disruptions—something they had previously struggled with [K5].





Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In my role as a Lecturer in Business Management, I design assessments that align with the module learning outcomes to measure students’ achievement of key skills and knowledge. I also use formative assessments, such as in-class quizzes [K4] and draft submissions, to provide students with opportunities to refine their understanding and improve their work before the final submission [V2]. These formative activities encourage active engagement with the material and allow me to identify and address learning gaps early. Keyser (2000) highlights that active engagement with learning material, supported by targeted feedback, is essential for fostering deeper understanding, which informs my approach [A1] [A2] [A3] [A4]
[K1] [K2].

To support students in acting on feedback, I encourage them to reflect on the comments provided and discuss their learning goals with me. In one instance, I worked with a student who struggled with structuring their arguments in written assignments. By reviewing their work together and setting targeted goals for improvement, the student demonstrated significant progress in subsequent assessments [V1] [V2] [K1] [K2]. This approach reflects Urdan and Bruchmann’s (2018) emphasis on understanding individual student needs and supporting them in developing academic confidence. This process of feedback and reflection helps students take ownership of their learning and fosters continuous development. 

For example, in my Project Management module, after reviewing the first round of draft submissions, I noticed that several students struggled with applying concepts like risk mitigation strategies effectively. I introduced a short follow-up session focused on common difficulties in structuring analysis and provided tailored examples. This additional support significantly improved the clarity and relevance of their final submissions. The experience reinforced the importance of using formative feedback not just for correction, but as a learning intervention that can enhance student performance and confidence [K5].My engagement with the university’s internal moderation processes has also influenced how I frame feedback. Participating in double-marking exercises has sharpened my awareness of fairness and transparency in assessment, and it has helped me align my marking practice with the expectations of our external examiners [K5].

Another instance was during the Operations Management module, where students were required to evaluate quality control strategies using frameworks like Total Quality Management (TQM). After reviewing their draft submissions, I noticed that many students misunderstood how to link theory to real-world application. I provided targeted written feedback, highlighting where their analysis lacked practical alignment, and followed this up with a seminar walkthrough using an industry example from Toyota’s TQM practices. This helped clarify expectations and gave students a clearer benchmark for their final submissions. As a result, there was a noticeable improvement in how students connected theoretical models to operational case studies, which was reflected in stronger final assessments and improved overall performance [A3] [K5].

In designing and refining assessment strategies, I regularly engage in peer discussions during module team meetings to share good practices and ensure consistency in marking and feedback. This collaboration has helped us maintain fairness across student cohorts. For example, we collectively agreed to introduce clearer rubric explanations for students whose first language is not English, thereby enhancing accessibility and transparency [V5] [K5]. 



Evidencing Area of Activity 4 (A4): Support and guide learners
	Write your Reflective Narrative here.

 
Flores et al. (2016) highlighted the importance of the teaching and learning processes, students' academic performance, and the and continuous professional development for educators. To help encourage and support learning for students both inside and outside the classroom, I, along with the academic team [V5] utilised the University’s VLE platform to host resources and activities, which is Moodle. The materials for the Project management module were all provided on this platform. Furthermore, as their final grades were going to be evaluated based on their online test and essays and to provide support and guidance to the students, along with the academic team I first had mid-semester reviews where we looked at past exam questions. This was really helpful as it enabled the students to have an idea of the evaluation process. Prior to the end of the semester, we had another revision and coursework tutorial of the past essays to ensure that the students understood the evaluation process [V5]. Additionally, I provided one-to-one sessions with the students to ensure extra support, especially for those who struggled with English as a second language [V1] [V2] [V5] [K1] [K2] [K4].  In preparation for coursework deadlines, I also collaborated with a colleague to co-deliver a revision and academic writing support session. This allowed us to divide focus areas, with one of us leading on content review and the other guiding students on academic structure and referencing. The session was especially helpful for students unfamiliar with UK academic conventions, based on their follow-up questions and feedback [V5] [K5]. 

Furthermore, reading the studies of Flores et al. (2016) made me think of how I can deliver a more engaging session by reducing the amount of explanation and giving more chances to students to participate in the lecture. It helped me to put the students in the centre of the process. It also helped me reflect on how to adapt the material in more creative ways and prompted me to reduce extended explanation periods in my delivery and instead incorporate moments for student-led clarification [V1] [V2] [K1] [K2]. For example, I paused more frequently during seminars to allow students to summarise what they understood so far, either individually or in small groups. This helped me identify any misunderstandings early and encouraged quieter students to participate more actively [A4] [V2] [K2]. I also found platforms such as Mentimeter to be beneficial [K4]. For instance, during the sessions, I provided a link to this platform to ensure that students could ask questions regarding any misunderstood concepts, especially for those students who find it difficult to express themselves in front of others. The use of this platform also helped me to engage and encourage interactions with the learners [K4]. These adjustments have made me more aware of how delivery methods can either enable or restrict participation, which continues to inform how I design and facilitate learning in future modules [K2].

Chawinga (2017) emphasised the importance of using digital tools in the university classroom environment and argued that they could improve the classroom environment. For instance, I had one-to-one sessions using various Software such as Microsoft Teams to provide flexible and accessible support for students balancing work or caregiving. This ensured that students could engage with feedback on their own terms, fostering a more equitable support experience [V2] [K4]. In summary, these strategies have significantly enhanced the learning experience for my students by promoting engagement, inclusivity, and collaboration, while also preparing them for technology-driven academic and professional environments [V1] [V2] [K1] [K2] [K4].

Reflecting on this, I have come to realise that learner support is most effective when it is continuous and responsive. These experiences taught me the importance of not only providing access to learning materials but also creating personalised channels of communication and feedback. For instance, I now schedule mid-semester check-ins as standard practice, allowing me to proactively identify student concerns and respond in a timely manner. This ongoing engagement has helped me build stronger relationships with students, especially those who might otherwise remain silent in large groups. It also aligns closely with institutional aims to foster inclusive and student-centred learning environments [V5] [K5].



[bookmark: _Int_GMU7shk2]Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.


As a Lecturer in Business Management, I am deeply committed to continuous professional development (CPD) to enhance my teaching practice and support student success. My engagement with CPD is informed by my membership in professional organisations, including the Association for Supply Chain Management (ASCM) and the Chartered Institute of Procurement & Supply (CIPS). These memberships keep me updated on emerging trends and practices in my discipline, which I incorporate into my teaching to ensure relevance and rigor [V3].

Beyond formal training, I actively seek feedback from students and colleagues to identify areas for improvement [V3]. For instance, based on student feedback, I introduced more real-world case studies into my Project Management module, aligning with industry best practices [V3] [V4] [K1] [K2] . Equally, I actively engage in informal CPD activities, such as reading current research and attending professional networking events. For instance, after reading a recent article in the Association for Supply Chain Management (ASCM) journal about the role of digital transformation in project management, I incorporated a new case study into my Project Management module. This case study encouraged students to critically evaluate the challenges of adopting digital tools in real-world supply chain scenarios, which led to more engaging and practical discussions during seminars. Additionally, I regularly discuss teaching strategies with colleagues, which has inspired me to refine my use of formative assessments to better support diverse learners [V1] [V2] [V3] [K3] [K4].

In aligning my teaching with the wider context of higher education and industry expectations, I actively draw on the standards and frameworks promoted by professional bodies such as the Chartered Institute of Procurement & Supply (CIPS) and the Association for Supply Chain Management (ASCM). For example, in my Supply Chain Management module, I integrated CIPS ethical sourcing principles when discussing procurement decisions and sustainability trade-offs. This approach helped students understand the regulatory and ethical expectations placed on professionals in the field and positioned our classroom discussions within broader policy and compliance frameworks. Embedding these industry standards reflects my awareness of the evolving expectations of higher education to produce industry-ready graduates and reinforces my commitment to aligning academic content with sector-relevant professional practice [V4].

One of my recent CPD activities involved studying the role of digital transformation and emerging technologies in project and operations management. Through my engagement with recent industry research, I analysed IBM’s failed investment in blockchain technology and its implications for supply chain transparency and efficiency. This case study significantly enriched my teaching approach, as I incorporated it into my Project Management module, allowing students to critically evaluate the risks and limitations of digital transformation in large-scale organisations. Student feedback highlighted that applying real-world failures improved their ability to assess digital adoption challenges, reinforcing the importance of reflective learning in complex decision-making [V5].

Additionally, I completed the Ethical Procurement and Supply eLearning training certificate (2024), which deepened my understanding of responsible sourcing and supplier relationship management. As a result, I revised aspects of my Supply Chain Management module, integrating ethical procurement frameworks and adding an interactive discussion on corporate social responsibility (CSR) challenges in procurement. This adjustment fostered critical debate among students on real-world ethical problems, further enhancing their ability to apply procurement theories to contemporary industry challenges. Research by Yawar & Seuring (2017) supports this approach, emphasising that embedding ethical procurement into supply chain education improves student awareness of sustainability and compliance issues [V5].

By continuously engaging with industry research and formal CPD training, I ensure that my teaching remains academically rigorous and aligned with industry expectations. These CPD activities directly shape my curriculum design, assessment strategies, and classroom discussions, reinforcing a dynamic and responsive learning environment [V5].  Reflecting on my own development, I have come to appreciate how peer conversations and student feedback together inform my growth. After discussing feedback trends with a colleague, I realised that several students were struggling to differentiate between sustainability and ethical procurement. I redesigned a session to compare both concepts side by side using real procurement scenarios, including a discussion activity. Students responded well to this format, and in later assessments, their responses showed improved understanding and application of both ideas [V5].


[bookmark: _Int_4QuNaHnV]
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).
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