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Part 2

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.


	Target
	Where 

	Continue to read widely and implement your research into your practice
	I have continued to do this throughout.  

	Still some very minor written errors, consider asking someone to second proofread for you.
	Done















Within this assignment I will be discussing my Professional teaching experience schools’ (PTE) School Develop Plan (SDP). I will be using evidence gathered from my PTE to evaluate a certain action point from the SDP. The assignment will be highlighting why this target was needed and how it will be worked towards and measured. The target under discussion is Priority point 1 ‘To improve Reading and the application of the skill across the curriculum’ (School X, 2022).

An SDP is a school’s strategic plan that lays out the schools identified priorities for improvement. It also highlights the clear processes in detail how these improvements will be met and identify any costs to the school. The SDP is reviewed by Senior leaders and Governors throughout the year and each term the priorities are reviewed, and the progress is noted and reordered on the SDP itself (Welsh Government, 2014; Northern Ireland Government, 2022; Mcleod, 2022). 

The PTE school in which I will be looking at is a new school, built in 2015, and is situated in an Urban setting within South Wales (Stride Treglown, 2022; Government, 2023). The school is a two-story city school and has around four hundred and ninety pupils on roll (ESTYN, 2017). Thirty six point seven percent is the schools average of pupils are on Free School Meals (FSM) sitting much higher than the national average of twenty three percent, with twelve point two percent having Additional Learning Needs (ALN) (School Guide, 2023). The area in which the school is located has a high crime rate as well as a high average of lower grades within the surrounding area. Furthermore, the local area provides a high rate of diversity, poverty and unemployment and has provided an ever-growing population of English as an Additional Language (EAL) pupils within the school (Postcode area, 2023; Estyn, 2017). For the purpose of this assignment the school will be known as School X. 

As stated above, an SDP is used to identify improvements and targets within the school. Improvements within a school is a vital prosses to be able to explore new and innovative ways to support learners within their development and an SDP is an important document to assist in this improvement. Moreover, the main highlighted purpose of school improvement is to provide the best possible learning experience for learners whatever their background maybe (Welsh Government, 2022; Welsh Government, 2022). However, despite the demand for and the importance of school improvement, it can be difficult for the staff to have the enthusiasm for change as it could become an overwhelming process as the SDP is a long-winded document (Woods et al, 2012; ERN, 2015). 

The process of self-evaluation through the SDP provides an accountability of reflection allowing the schools to recognise the importance of the data collected and use the data to create action plans. In addition, the Welsh Government has put effective pedagogy at the core of school improvement, and it therefore must be the driving force that the school leaders focus on leading to a high-quality environment that will become key in the future success of schools within Wales (Goldstone, 2022; Estyn, 2018). Although, school evaluation and reflection must stem from a culture that is committed and recognises its value in the process of improvement, which can be difficult to achieve (Goldstone, 2022). However, despite their needing to be this culture to create a shared vision of supporting the improvement of learners, within Wales it is now law that the schools governing body must prepare an SDP that is in line with the regulations set out by the government (Welsh Government, 2018; Legislation, 2014). 
 
The focus of the SDP for School X is increasing reading levels and its application across the curriculum. Literacy within education can be one of the most important aspects to push learners to reach their full potential. In addition, literacy could be considered as a fundamental area that provides access to the wider curriculum increasing opportunities to have successful growth and cognitive development along with developing critical and analytical skills (Scottish Government, 2023; Viorela, 2014). Lev Vygotsky’ sociocultural theory emphasises the role of literacy development. He argued that literacy is a social and cultural practice that is shaped by an individual’s social environment, thus suggesting the connection between human development and guided practice through education (Scott, n,d; Mcleod, 2023). However, Piaget contradicts Vygotsky’s sociocultural theory by criticising that his argument puts too much emphasis on social interactions aiding development of literacy as well as criticising the outdated research conducted by Vygotsky suggesting a new outlook is required within literacy (Smith, 2000; Barrouillet, 2015). 

Piaget’s cognitive development theory suggests that learners develop literacy skills through a series of stages where each stage builds upon the previous one. Piaget argues that literacy is a cognitive process that requires the ability to think abstractly and reason logically (Huitt and Hummel, 2003). Moreover, Piaget puts forward the suggestion that literacy and reading are symbolic in a child’s cognitive development paving the way for language development and metacognition development allowing children to become self-aware and reflective in their learning (Barrouillet, 2015; Babakr et al, 2019). However, Bruner heavily criticises Piaget’s theory as being to abstract and having an overly focused view on individual cognitive processes and therefore proposes a similar theory to Vygotsky where the importance of social interaction shapes the cognitive development and thus the literacy development in a child (Mcleod, 2023;  Holbrook et al, 2020; Lutz and Huitt, 2004). Within my own practice I was able to make connections between Vygotsky’s theory and Piaget’s theory where children develop through sociocultural environments and through stages. 

During practice learners are expected to build a social language before developing reading and focus on letter recognition before building on their knowledge to begin reading and writing skills. Bruner’s spiral curriculum is the main theory that I witnessed during practice. The spiral curriculum put forward by Bruner states the components if stages of development to deepen a learners understanding. He argues that this approach to curriculum design can assist learners in developing a deeper and more flexible understanding of the subject matter (McLeod, 2023; Dowding, 1993; Johnston, 2012). This theory can be criticised however, by Howard Gardner for its lack of attention to the individual differences within learners. Gardner argues that learners have different learning styles, some visual and some theoretical, as well as strengths and interests. He suggests that educators should tailor their teaching and instruction to meet the learners individual needs focussing on a more holistic approach to teaching literacy (Gardner and Davis, 2013; Gardner et al, 2017; Gardner, 2009; Marenus, 2023). However, Gardner’s theory could be critised as to not forming the culture required to enable improvement put forward by Goldstone (2022).   

An SDP is a document that outlines the goals, priorities, and actions that a school intends to improve and develop on over a specified time frame. Furthermore, the SDP will set out short-term and long-term targets of self-improvement which will aim towards addressing the national priorities: Raising the standards of education in relation to literacy, Raising the standards of education in relation to numeracy, and reducing the impact of poverty on educational attainment (Welsh Government, 2014; Central South Consortium, 2017; Welsh Government, 2022). Wales is embarking on the vision of a successful education for all learners and School X has noted their vision will provide a happy, caring, and inclusive environment, to name a few, working in line with the governments outlook on education (Welsh Government, 2017; School X, 2022). When forming an SDP there is a cycle process that takes place for the schools to follow; Overall vision, Self-evaluation, Strategic planning, making improvement/action, and Reviewing impact (Welsh Government, 2014). 

As stated previously, the SDP will contain the school’s overall vision. School X’s vision discusses the learners having rich learning experiences, with the four purposes being the driver behind the vision connecting with being confident and independent learners who are ethically informed citizens (School X, 2014; Welsh Government, 2020). In addition, School X has identified a priority on their SDP to be improving reading and its application in the curriculum which is a link to the national mission as stated above (Welsh Government, 2014; School X, 2022). The next step in the process of an SDP is self-evaluation. Previously discussed, self-evaluation allows the school to reflect on their practice and improve where possible to develop learners further (Chapman,2013; MacBeath and Mcglyn, 2002). After evaluation through in-school data, stemmed from assessment tasks throughout the school, School X has put forward a rationale to why the target of improving reading is a priority. The school concluded that, despite reading becoming a bigger priority within the classroom, reading skills need to be developed further to achieve the expected standards. However, the data collection could be criticised to be inaccurate depending on the methods of collection and its consistency. The learners may have not preformed to their best due to outside issues that cannot be controlled (Kirkup et al, 2005). Although School X could argue that this data could not be collected any other way. 

School X has taken part in strategic planning to form action plans to achieve this target. A discussion from the involvement of school partners and stakeholders would help to provide an effective plan. This will ensure a commitment to the school’s improvement agenda from all involved (Welsh Government, 2014; Asah and Blahna, 2019). School X has planned to raise reading ages from years one to six that are in line with the governments standards, for learners to have an increase in assessment data achieved, and to have a whole school reading system in place (School X, 2022). 

Within the SDP action points, School X discusses one key aspect that they will introduce and focus on to aid improving reading skills. The Read Write Inc (RWI) program has been identified as the core plan to enable improvement (School X, 2022). The school will be appointing reading leaders who will take over the action plan of RWI. Furthermore, School X will spend £3,700 on the training packages for these reading leaders, all School teaching assistants (TA), and all teachers from reception up to year three. The training for both TA’s and school teachers can be criticised to be costly for schools in this current climate after Covid-19. School funding has been lowered across the country and some critics question whether the training would be necessary while education systems are trying to repair the implications from the global pandemic (NFER, 2020). In addition, other critics would put forward the arguments that spending should be used in other priorities such as free school meals, breakfast clubs and after school clubs (Jackson, 2018; Baker, 2012). Although despite these critics, it can be argued that funding for projects such as these can, in the long run, provide to be beneficial by targeting funding to other aspects such as after school clubs (Department of Education, 2013; OECD, 2017). 

The final aspect of the SDP cycle is reviewing the impact of the action plan. The priority will take place over a three year period and certain action points will be monitored termly, where others yearly (Welsh Government, 2014). This will continue over the three years and assessment tasks such as phonic assessments, reading assessments and guided reading will allow for a reflection of the action plan. In addition, a RWI instructor will monitor the RWI groups taking place and will report back to the governors (School X, 2022). Internal observations and monitoring will also take place during the year. The internal monitoring will assist in further self-reflection and will identify any other possible issues or targets needed to be addressed (School X, 2022; Bazhenov et al, 2015).

RWI is a research-based approach to literacy that was created in 2002 by Ruth Miskin. The program is considered to be highly effective in improving reading outcomes in students through bespoke phonics, lettering and formation methods combining phonics, sight words and comprehension strategies in a structured manor (Miskin, 2002). Moreover, it is suggested that RWI equips learners with the skills needed to become confident and capable readers allowing the learners to improve their reading abilities and scores (Miskin, 2002; Hoad, 2013). RWI however, can be criticised by having a strong emphasis on achievement and can create a pressured environment for learners to reach their expected benchmarks resulting in the program becoming too focused on the data rather than the interests of reading and literacy (Shapiro, 2015; Rutt, 2019). 

Similarly to above, RWI can also be criticised for being a one-size-fits-all approach and lacks inclusivity for all learners resulting on pressure being put on the lead instructor to tailor the scheme to fit all learners (Rutt, 2019; Reynolds, 2017). Although despite these arguments, RWI has provided data showing the improvements within reading ages and scores. RWI has the ability to push learners to improve their reading by one month through one group session providing all learner with the opportunity to improve in all aspects of their learning (Miskin, 2002; Nakamura and Rai, 2016). RWI links into the theory of Vygotsky’s Zone of Proximal Development (ZDP), from his sociocultural theory. The program aims to provide learners with instruction that is just beyond their current level of understanding (Malik, 2017; Shabani et al, 2010), in order to scaffold their learning and to support their progress in reading. However considered to be a renowned theorist within education, it is important to consider Dewey’s suggestion that Vygotsky is outdated and therefore may no longer be relevant (Glassman, 2001). 


From further research and practice, I propose a recommendation that could provide better results within reading and provide more personalised sessions to the learners needing support.  The Welsh Government (2012) discuss the Fischer Family Trust Wave 3 program as an early intervention for years one and two which provides 1-1 teaching for fifteen-minute sessions. It addresses the skills and knowledge at text level with words and sentences and has shown improvements within learners reading stage progression gaining four key stages (Stoneyholme, 2023; Welsh Government, 2012). The program can be suggested to provide integral improvements at a key age in a child’s development, at age seven, and allows for learners to build upon their knowledge and skills to improve their learning, this builds upon Bruner’s theory of a spiral curriculum (Richter et al, 2019; Welsh Government, 2012). However, this program can be criticised as focusing on the foundation phase and not providing the opportunity for other ages to excel in this program. Although despite this, as stated above age seven is a key age for development that allows the most neurological development for children (Tierney and Nelson, 2009; FFT, 2020; Richter et al, 2019). 

In addition to the above recommendation, School X could also introduce quick reads. Quick reads are a scheme that caters for more of a key stage two level and allows for learners to read books that are shorter. This could help with self-esteem and resilience in learners and encourage them to engage in reading without feeling overwhelmed by the length of books (Reading agency, 2023; Books council of Wales, 2019). This scheme could easily be introduced into the classrooms as an end of day class read to help with listening skills as well as reading skills. 

From this assignment I can conclude that SDP documents are a fundamental tool within education. Theorists such as Piaget, and others stated above, suggest the importance of literacy within education and School X’s target is focusing on this within their SDP. From the action plan put forward within this assignment, School X will have to have a whole school mindset when introducing the plan and maintaining its value. Overall, some schemes will come under criticism however, it is how the school delivers it which will affect its efficiency. In addition, perhaps School X could introduce other schemes such as the ones recommended to increase reading engagement and levels throughout the school. 

I have learned the importance of self-reflection from a school’s point of view. I will be able to take the knowledge of this assignment into my future career and I will be able to develop my own practice towards becoming a reflective practitioner. This will also allow me to help learners become reflective on their own learning. Furthermore, I will understand the aspect of SDP and will be able to understand and dissect the plan to help contribute to the action plans required to achieve the priorities stated. 
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