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According to Moon (et al., 2012) a baby that is still within its mother’s womb at four months will start to develop their hearing and their nervous system. At six months the baby will start reacting to sounds by either kicking or their pulse will quicken. At seven months the babies hearing is fully developed and will now start responding to either visual or audible stimulation. Moon also suggests from evidence that within the last ten weeks of the pregnancy the baby is taking note or certain sounds and will start to remember them and a baby that is born to a bilingual mother have shown that they are able to accommodate either two or more languages.
According to DCELLS (2003) Curriculum Cymreig aims to help children who live in Wales understand and celebrate what it means to live and learn in Wales within the twenty first century. It also helps educate children to identify themselves as Welsh and helps to make them feel like they belong in their local community and country. Some of the requirements that are required within the Curriculum Cymreig are Cultural, Economic, Environmental, Historical and Linguistic. One of the requirements for Cultural is ‘gaining knowledge of one’s own community and its values and traditions.’ A requirement for Economic is ‘learning how the development of resources and technology in the past and the present can change life in Wales.’ For Environmental it is ‘learning about the character of the built environment, past and present.’ For Historical it is ‘visiting historical sites, using artefacts, making comparisons between past and present, and developing an understanding of how these have changed over time’, and for Linguistic it is ‘recognising that there are many different levels of fluency in Welsh’. When it comes to the Welsh language practitioners need to follow a government paper which focuses on the development within the Foundation Phase, these include learning a language gradually and naturally through hand on experiences, showing support and respect, showing praise and effort, offering a rich and lively environment for the children and practitioners need to be fun and have enthusiasm DCELLS (2015).
UNCRC (1990) have stated that according to article 2 a child has the right for other people to respect their race, their colour, their sex, their language, their religion, their ethnic or social origin and their disability. According to article 7 a child has the right from birth to a name and the right to a nationality. Article 8 states that a child has the right to preserve their identity which also includes their nationality. Article 13 states that a child has the right to express themselves freely. Article 28 states that a child has the right to an education and this also includes making primary education compulsory and available to all, make information whether it is educational or vocational available to all children. It also states that schools should promote and encourage international cooperation. The last article that the UNCRC believe is important when it comes to a child’s right on bilingualism or multilingualism is article 30 which states that a child shall not be denied the right to enjoy their own culture, shall not be denied to practice or profess their own religion and they shall not be denied the right to use their own language.  
In recent years bilingualism and multilingualism have not always been made clear on what they mean but according to Cook and Bassetti (2011, cited in Cenoz, 2013) bilingualism is referred to as two languages but can include more whereas according to Aronin and Singleton (2008, cited in Cenoz, 2013) multilingualism is referred to as two or more languages.
According to Smidt (2016) practitioners should know as much as they can about the children that they are working with. They should show an understanding of a bilingual child’s use of translanguaging (or code switching) while in their play, linguistic development and learning. Practitioners should also celebrate and support those who are bilingual learners and should also maintain the appropriate links with the children’s homes, particularly the homes where the first language that is spoken is not English.
[bookmark: _GoBack]Some children become bilingual from birth whereas other learn a language later when they either in school or when they are an adult. This refers to simultaneous bilingualism and sequential bilingualism. Simultaneous bilingualism is where a child acquires two languages at the same time from the moment they are born (De Houwer, 2009a, 2009b, cited in Baker, 2011). Sequential bilingualism is when a child will learn one language at home but will go to school and learn a second language there (Thompson, 2000, cited in Baker, 2011).
One theory that shows the relationship between cognition and bilingualism is the Thresholds theory. The idea of this theory is that it is split into two thresholds and that each threshold is thought of as a level of language competence that may have consequences for a child. The first threshold is a level for a child to reach so that they can avoid the negative consequences of bilingualism and the second threshold is a level that a child is required to reach to experience the possible benefits of bilingualism. This theory is used to help limit which children will be likely to develop cognitive benefits for bilingualism and those who will not benefit (Cummins, 1976, Toukomaa and Skutnabb-Kangas, 1977, cited in Baker 2011).
According to Vygotsky (1962, cited in Issa and Hatt, 2013) language is a result of cultural experiences when then marks one’s identity. This means that when a child starts nursery the language that they have heard and respond to within their family is the language that they will use. 
When it comes to bilingualism there are six brain advantages, and the first one is attention. People that can speak two languages often outperform people who are monolinguals on a general measure. Also, bilinguals can pay more attention to things going on around them without being distracted and have also improved the ability to switch from one task to another. The second one is empathy which is when young children who have been brought up bilingual will have to follow social cues so that they know which language they need to use in different settings with different people. The third one is reading where a trail was undertaken in America where after four years a result found that children who are dual-language have outperformed their reading skills by a full school years’ worth of learning. The fourth one is school performance and engagement where it has been found that within six states and thirty-seven districts dual-lingual children have had higher test scores and seem to also be happier in school. Their attendance is also better, there are fewer problems related to behaviour and the involvement of parents is higher. The fifth one is diversity and integration, and, in this case, dual-lingual children are being placed in a classroom with other children from different cultures and because of this they have become more ethnically and socioeconomically balanced. Due to this evidence has been found that this helps children from all backgrounds gain comfort with diversity and gain experience and knowledge of different cultures. The last one is protection against cognitive decline and dementia. This is where researchers have found that people who use two languages have a protective effect against dementia that is age-related (Kamenetz, 2016).
According to Ianco-Worrall (1972, cited in Garcia, 2009) bilingual children are more willing to change the names of objects compared to monolingual children. When children are asked a question relating to objects and which one is more like another, bilingual children will respond to meaning whereas monolingual children will respond more to sound.  
It has been reported that education for children is affected when the language that is spoken within the child’s home is not spoken within the classroom. Children that need help in school with English as an Additional Language has risen nearly by a third within the last five years (DCELLS, 2015). One way that EAL can be made easier for children is for them to engage in the learning through the school’s curriculum and they need to go through the process of learning to socialise with children in the language (NALDIC, 2012). 
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