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Chapter One: Introduction

It is an exciting yet daunting concept that the world in which we live seems to rapidly change and develop; consequently adapting the needs of society. Currently, for example, employers demand digital literacy because of advances in technology; public servants feel pressured due to cutbacks in funding; and health services are overwhelmed by escalating physical and mental health issues (British Medical Journal, 2012). Therefore, it is crucial that the education system is in a constant cycle of reviewing and adapting in order to meet society’s needs (Welsh Government, 2015; Donaldson, 2015). Ultimately, “If you always do what you’ve always done, you’ll always be where you’ve always been” (Jakes cited in Success, 2017). 
In order to ensure that Wales does not remain ‘where we’ve always been’, Professor Graham Donaldson was commissioned to review the current Welsh education system and devise a list of proposals from which all children can benefit. Donaldson argued that Wales must produce a curriculum and assessment arrangements which would help children grow into “capable, healthy, well-rounded individuals who can thrive in the face of unknown future challenges” (2015:5). Specifically, he published a proposed curriculum structure for 3 to 16-year-olds which has six Areas of Learning and Experiences (AoLEs). He maintained that this structure would ensure all children and young people will have a broad and enriched educational experience (Welsh Government, 2015). 
Furthermore, he published that the Welsh curriculum should have four purposes: to ensure that children become “ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals” (Donaldson, 2015:31). The latter purpose will be the focus of the five-year strategic plan discussed in this paper because developing the ‘Health and Well-being’ AoLE is an aim of my current workplace. 
Initially, this paper will discuss and analyse ‘Health and Well-being’ as an AoLE and how it can contribute to improving learner outcomes. Next, this paper will explain a strategic plan devised to ensure effective implementation of the AoLE and how to ensure success over a five-year period. By formulating a strategic plan, and action plans for each target, I hope to secure school improvement and aid pupils’ development. Throughout the research and planning process, I was very mindful that, “Improvement usually means doing something that we have never done before” (Shigeo Shingo cited in Zeeman, 2018). 

Chapter Two: Developing an Area of Learning and Experience

As a result of the current “overloaded”, “complicated” and “outdated” curriculum (Donaldson, 2015:11), the Welsh Government (WG) are eager to completely embed the proposed new curriculum across primary and secondary sectors as soon as 2022 (WG, 2019a). However, the reality of planning for and implementing the new curriculum is proving to be quite challenging (Dauncey, 2015a; Neagle, 2017 cited in BBC, 2017). This is arguably due to the numerous policies under the Welsh Government’s improvement agenda, consequently leading headteachers and stake holders to warn of ‘partial implementation’ and “reform fatigue” (the OECD cited in Dauncey, 2015b). 
Therefore, to reduce these risks, schools are being advised to have long-term visions and to develop a clear strategy for school improvement (OECD, 2014), such as ‘strategic planning’ which is often adopted by businesses. Forbes (2011) states that devising a strategic plan entails determining your position; identifying important factors; defining your aims; creating a team; and entering a cycle of reviewing your progress.
Firstly, it is crucial to identify what are the greatest needs of the pupils, the locality and the Nation (WG, 2015; Impact Wales, 2018). During his review, Donaldson interviewed many children and young people across Wales and they expressed their need to develop “life skills, personal confidence, basic skills, work skills, career advice and health and well-being” (2015:3). When it became apparent that the latter is also a National concern (National Assembly for Wales, 2016), I reviewed data from the School Development Plan and Estyn Inspection report to discover that health and well-being is also an area of need for the pupils within my current workplace. Subsequently, I researched a variety of strategic planning methods and began to devise a five-year plan with the purpose of enabling learners to become healthy, confident individuals who can lead fulfilling lives as valued members of society (Donaldson, 2015:30) (see Appendix A and B).
In regards to the ‘Health and Well-being’ AoLE, Donaldson advocates that it:
“draws on subjects and themes from PE, mental, physical and emotional well-being, sex and relationships, parenting, healthy eating and cooking, substance misuse, work-related learning and experience, and learning for life. It is also concerned with how the school environment supports children and young people’s social, emotional, spiritual and physical health and well-being through, for example, its climate and relationships, the food it provides, its joint working with other relevant services such as health and social work, and the access it provides to physical activity.” (Donaldson, 2015:45).
These experiences must be provided throughout primary to secondary sectors as a “continuum of learning” (Donaldson, 2015:53). Interestingly, the Welsh Government (2013) found that engagement in physical education decreases rapidly by secondary school, consequently increasing childhood obesity and impacting the health budget in Wales. Furthermore, PISA (2015a) published that extreme Internet use, bullying, testing overload and homework are having significantly negative impacts on children’s well-being, satisfaction in life and engagement in school. Correspondingly, Buchanan (1999:1) found that at least twenty percent of children and young people are affected by emotional and behavioural problems; and Smith (2002) argues that this figure grows to at least forty-five percent by early adulthood. Whilst Buchanan and Smith’s findings are at most two decades old, the Welsh Government still found it necessary to establish the Well-being of Future Generations (Wales) Act in 2015 with the objective to “promote good health and well-being for everyone and build healthier communities” (WG, 2017:40). 
Ultimately, it has been argued that educators must prioritise children’s emotional well-being and happiness above academic success because formal learning cannot be processed without proper support towards their mental health (Campbell, unknown date). By fostering and nurturing their emotional development and literacy, children can begin to feel positive about themselves, their ambitions and their ability to succeed (Foster, 2017). Complementary to this, PISA results (2015a) suggest that physical fitness has a positive impact on social and emotional well-being, such as reducing depression and anxiety, boosting self-esteem, and improving memory, perseverance and self-regulation. 
Reflecting upon my own personal childhood, I had a plethora of opportunities to engage in physical activity, develop my understanding of healthy eating, build positive relationships with those around me, and develop my resilience. Accordingly, as an adult, I believe that I regularly maintain my physical and mental health, lead a positive lifestyle and try my best to contribute to society. This perception has arguably been the catalyst for my personal interest and enthusiasm to develop the Health and Well-being AoLE. 
Complementary to this, many argue that regularly eating healthy meals can improve tests scores; hence why the WG has invested in establishing ‘Breakfast Clubs’ (Newman, 2002; PISA, 2015a). Furthermore, the Schools and Physical Activity Task and Finish Group have advocated that physical literacy is as crucial as literacy and numeracy skills; and that making PE a core subject will stimulate “significant health and education attainment benefits for generations to come” (WG, 2013:4). Additionally, it is vital that children develop strong relationships with their teachers and feel that their parents or guardians are involved in their education (PISA, 2015a). Therefore, in order to develop resilience and a love for learning in children, educators and guardians must consider their immediate environments, the relationships they form with others, their sense of belonging in the community, and their physical and emotional attributes (Smith, 2002; Newman, 2002).
Reflecting upon the practice within my current workplace, there are numerous initiatives embedded which arguably support the health and well-being of learners; such as Rights Respecting, maintaining local community links, and fitness opportunities, such as ‘Daily Mile’. The school also advocates providing children with independence and ‘a voice’ through establishing an eco-committee, School Council and Criw Cymraeg. These strategies allow children to improve their physical health, gain leadership skills, increase engagement and participation, and develop their understanding about citizenship and contributing to society (Department of Education, 2015; BBC, 2018). 
However, in spite of these strategies, the School Development Plan indicates that there are still deficiencies in Personal and Social Development (PSD) data. Children leaving the Foundation Phase with Outcome 5 or above in PSD are significantly below the National average, with girls outperforming boys. Additionally, only a third of children eligible for Free School Meals achieve Outcome 5 or above in PSD, suggesting an attainment gap between disadvantaged and less disadvantaged pupils (McDonald, 2018). Positively, the data also shows that all children with Additional Learning Needs achieve Outcome 5 and above, which could be accredited to the highly inclusive and fostering practice within the school. 
Interestingly, PISA results (2015b:447) indicate that Wales has the smallest percentage of high achievers in science, maths and English compared to rest of the United Kingdom. However, pupils in some of the countries that are placed towards the top of the PISA league tables also report comparatively low scores in satisfaction with life (PISA, 2015a:7). The exceptions are Finland, the Netherlands and Switzerland, whose results have proven that you can combine good learning outcomes with high well-being (PISA, 2015a:7), due to their importance of developing children’s mental and physical health as much as their academia. 
Therefore, by triangulating all of the data, perhaps it could be suggested that there is a correlation between well-being, physical health and educational attainment. The National Institute for Health and Care Excellence (NICE, 2019a:4) support this theory by advocating that, “Social and emotional wellbeing provides the building block for healthy behaviours and educational attainment.” Historically, the Welsh Assembly Government (WAG, 2001; WAG, 2010) has promoted that assessments, results and outcomes are the crucial elements of excellent teaching and learning. Albeit, research suggests that highly motivated and prepared students still feel highly anxious before tests and fear feeling excluded from their peers (PISA, 2015a). Performing regular physical activity reportedly reduces these feelings of anxiety, builds confidence and enjoyment, and helps young people embrace active lifestyles in preparation for adulthood (WG, 2013; PISA, 2015a). 
That being said, there are challenges to promoting health and well-being above other academia. Whilst a “complicated” curriculum (Donaldson, 2015) and pressures from testing can cause anxiety (PISA, 2015a); educators would still need to regularly monitor pupils’ physical, mental and social development to ensure that their strategies are effective. Furthermore, although these arguments for embracing an entirely different approach to education may seem convincing; educators would still be held accountable for learner outcomes. Therefore, educational consortia and Estyn would still need to regularly review standards and provision across Wales and find evidence that curriculum reform was indeed successful (WG, 2013). 
Unsurprisingly, children and young people reported to Donaldson that they desire a fun and engaging curriculum, instead of feeling hounded and pressured by assessments and qualifications (WG, 2015). As this paper has already established, monitoring progress is still vital for all stakeholders, and therefore, Donaldson’s report (2015) suggests that learning should be described and assessed through ‘Progression Steps’ which each include a range of ‘Achievement Outcomes’. This design should be seen as a “road map” for each child and will allow children to develop at their own pace and receive appropriate support (WG, 2015:7). Therefore, every school will be expected to review individuals’ progress at the set ages of 5, 11, 14 and 16; which is a comparative decrease in the frequency of assessments. Previously, my current workplace has used general statements for learning objectives which would be scribed by the pupils or by teaching staff for the younger pupils. Reflecting upon personal observations (Tanner, 2018), copying a learning objective has very little impact on the children’s engagement or attainment, possibly because children struggle to comprehend or tend to ignore level descriptors, especially if they use complicated language (Wiliam, 2011; Dunn, 2012). Now, the WG (2015) are advising that schools begin using child-focused objectives and achievements beginning with ‘I can’ and ‘I have’. 
Moreover, these arguments suggest that the current curriculum and assessment arrangements fail to support and develop children’s health and well-being; consequently hindering learner progress and academic attainment. However, it must be noted that there could be alternative explanations for deflated results in English, mathematics and science in Wales (PISA, 2015b). Numerous authors advocate that children who are exposed to difficult situations may struggle within an educational context (Campbell, unknown date; Smith, 2002; NICE, 2015b). Rather than a dysfunctional current curriculum, it could be argued that these unfortunate experiences are what affect children’s abilities. These experiences include living in disadvantaged circumstances, or being exposed to bullying, racism, death or illness, or parental separation (Smith, 2002; NICE, 2019b).
Nonetheless, Campbell (unknown date) and Buchanan (1999) argue that without intervention from the Government and the education system, these children risk leading lives of low self-esteem, few qualifications, poverty, and even offending behaviour. Personally, all adults have a duty to increase children’s resilience, inform them about recognising and controlling emotions, and exposing them to balanced, healthy lifestyles. Fortunately, Donaldson (2015) has advocated that teachers should have more power in making decisions about what and how to teach within the curriculum in order to support children’s development.

Chapter Three: Devising a five-year Strategic Plan

Helmut Schmidt famously said that, “The biggest room in the world is the room for improvement” (cited in The Guardian, 2015). Drawing on findings from the Donaldson report (2015) and recent PISA results (2015a; 2015b), it can be argued that the Welsh National curriculum and assessment arrangements need to fundamentally change to begin improving learner outcomes. Upon reading one case study, namely Pontarddulais Primary School (Smore, unknown date), it became evident that ‘strategic planning’ is an effective method to work towards embedding the new curriculum. The leadership team within this primary school chose a strategic vision, a purpose to focus, before providing staff with ownership of the planning process. After identifying training needs, planning collaboratively and identifying relevant research, the whole team chose strategies to embed across the school which they regularly monitor and analyse the impact of (Smore, unknown date). 
Similarly, OnStrategy (2019) advise leadership teams to first determine their current position; then develop their strategy; next build their plan; before finally entering a cycle of managing and reviewing their performance. Within my school, the rest of the leadership team and I decided that our purpose is to: “enable learners to become healthy, confident individuals who can lead fulfilling lives as valued members of society” (Donaldson, 2015:30). Once we had established our purpose, we were able to create a strategic plan for school improvement which entails embedding the ‘Health and Well-being’ AoLE effectively (See Appendix B). 
As a team, a list of targets were planned to be embedded over a five-year period. Our first target entails establishing and implementing a whole school approach towards embedding the Health and Well-being AoLE. The WG (2015) advocates that excellent leaders allow all educational practitioners to be directly engaged in shaping the curriculum and strategies embedded within the school. Therefore, a meeting will be held with all of the staff in order to share the purpose and visions, before requesting feedback and opinions. This meeting will ensure that the entire team have a “shared understanding” of what the purpose of the school improvement plan demands (Oxford Primary, 2018).
Secondly, the strategic plan aims to evaluate the availability of resources within the school and analyse staff competence and confidence in delivering Health and Well-being across the curriculum. Leadership teams cannot presume that all members of staff feel confident in delivering every area of the curriculum, especially when the WG (2015) has admitted to providing a lack of training and continuous professional development opportunities in health and well-being. Ultimately, excellent leadership teams will provide research informed training (Oxford Primary, 2018) to ensure consistent pedagogy across the school because “the quality of an education system cannot exceed the quality of its teachers” (Mourshed et al., 2010).
Thirdly, during the last two years of embedding the strategic plan, the school plans to establish links with other primary schools to share good practice, potentially even setting up a Professional Learning Community (PLC). The practice of establishing a PLC with other schools is encouraged and supported by ERW (2017) and the WG (2017), who advocate that developing research networks will inform pedagogy and support implementation of the new curriculum. Although the WG emphasise the significance in the adaptations to the curriculum, Wiliam (cited in Oxford Primary, 2018) reminds us that, “A bad curriculum well taught is invariably a better experience for students than a good curriculum badly taught: pedagogy trumps curriculum.” Therefore, creating professional links between schools allows practitioners to trial various strategies and share evidence of their effectiveness. 
Similarly, the fourth target within the strategic plan involves utilising links with comprehensive schools and cluster primary schools to create social opportunities, such as sports competitions. In order to provide learners with opportunities to become healthy, confident individuals, they should be provided with experiences to learn from and engage with others outside of their usual environment (WG, 2015). This could be in the form of transitional sessions with comprehensive schools, sports competitions between cluster primary schools, or creating links with members of the local community. 
Additionally, creating a relationship with a local pioneer school is another strategy encouraged and supported by ERW (2017). This target could be crucial to the success of the strategic plan because pioneer schools across Wales could gain a perspective of how Donaldson’s proposals are embedded and managed in day-to-day practice. Furthermore, creating a relationship with a pioneer school and observing their practice could help support the networking process upon establishing a PLC (ERW, 2017). The WG (2015) advocates that school-to-school and peer-to-peer working is an ideal strategy for raising standards because feedback and pedagogy is shared between numerous schools and strong performing schools can support those just beginning their improvement journey. 
Finally, the strategic plan hopes to provide learners with a plethora of learning opportunities, including those outside of school. Staff will be encouraged to organise visitors and trips that will engage learners, pique their interests and develop their understanding of managing risks and keeping safe. In order to encourage socialising and develop mental, emotional and physical well-being, a variety of after-school clubs can be organised by staff, parents and members of the local community. In fact, PISA results (2015a) showed that students’ well-being is significantly promoted when parents and guardians are involved in their school life. Furthermore, providing children with experiences within the local community will develop their understanding and appreciation of becoming a contributing member of society (Department of Education, 2015).





Chapter Four: Action Plan

[bookmark: _GoBack]By considering the school data and priorities; recently published research about well-being; and Donaldson’s reform proposals (2015), the leadership team were able to form a list of visions for the school (See Appendix B). Some of these visions include developing children’s confidence, resilience, emotional well-being, physical health, social skills and risk management. Subsequently, research suggests that developing these elements will have a significant impact on learner outcomes across the curriculum. This is supported by Action for Children (2019) who have found that seventy-seven percent of children receiving counselling to build their mental resilience, show improvements in their ability to achieve their academic potential. However, it could be said that the school visions are at risk of becoming intangible if the strategic plan does not have clear objectives and success criteria; and is not adaptive or revised if the objectives are not achieved (OnStrategy, 2019).
Therefore, the leadership team and I have had to consider any challenge that may arise whilst implementing the strategic plan over the five-year period. For example, one of the targets aims to evaluate the availability of resources within the school and analyse staff competence and confidence in delivering Health and Well-being across the curriculum. The WG (2014) emphasises the importance of developing the skills of a wider group of practitioners, rather than individuals, if the investments are to have a long-term impact. Otherwise, skilled individuals can move to another school and take their expertise with them, leaving a ‘skills gap’ in the school team. It must be emphasised that the highest-performing education systems in the world claim to have engaged practitioners who are dedicated to continuous learning (WG, 2017). Therefore, to ensure that teachers and support staff in Wales become lifelong professional learners, the WG has created an integrated model promoting continuous professional development (CPD), performance management and commitment to meeting professional standards (WG, 2014; WG, 2017). 
After researching the benefits of investing in professional development, it had to be considered the number of challenges that may arise. For example, one challenge that frequently arises in education is the lack of time to research, implement and revise teaching and learning strategies. School leaders can find it difficult to find the time to thoroughly research the most effective strategies and who can provide the best quality training for their staff (WG, 2014). However, the state of education is changing incredibly slowly (Cole, 2015) and Estyn wish to see an increase in the pace of progress (cited in BBC, 2017). To alleviate this issue, the school will create a timetable for professional development (See Table 1) to ensure that both teaching staff and support staff from the Foundation Phase (FPh), Key Stage 2 (KS2) and special teaching facilities (STF) will have equal training opportunities. Subsequently, an online platform on Hwb will be created to ensure new skills and strategies are shared and communicated with the rest of the staff.


	
	Leadership Team
	Teaching staff
	Support staff

	January
2020
	Embedding the Health and Well-being AoLE (full day course)
HT 
DHT
	
	

	February
2020
	
	Promoting emotional health and well-being in the classroom (full day course) 
Teacher A (FPh)
Teacher B (KS2)
Teacher C (STF)
	

	March
2020
	
	
	Nurture groups (half-day course) 
TA 1 (FPh)
TA 2 (KS2)
TA 3 (STF)

	April
2020
	
	Physical literacy across the curriculum (full day course)
Teacher C
	


Table 1. An example of a Professional Development Timetable
This strategy will also ensure that support staff can have a positive impact on the learning of the students that they directly work with because they are effectively deployed and their skills developed (WG, 2014; OECD, 2017). 
Additionally, many schools are challenged by the restraints of budgeting and funding being reduced by £500 per pupil over the past ten years (BBC, 2019). Primarily, there are programmes with sufficient funding to support schools, such as the Physical Education and School Sport (PESS) programme, which has developed a plethora of excellent resources and training for teachers (WG, 2013). Leadership teams can research such programmes, free training courses provided by Unions and the Government, and contact local experts to seek experiences and development opportunities for their staff. Furthermore, by utilising resources such as the Parent-Teacher Association (PTA) and relationships with members of the local community, the school can create fundraising and money-saving events. These events include bake sales, the donation of resources, selling children’s work and providing experiences for pupils to attend. Whilst facing the challenges of budget control and reduced funding, leadership teams must be creative, innovative and resourceful in their solutions (Dauncey, 2015a; PISA, 2015b; WG, 2019b). Ultimately, whilst availability of funds can be a contributing factor to successful school improvement, PISA results (2015b) have identified several countries who have increased their expenditures without finding any improvements in the outcomes of their pupils. 

Chapter Five: Creating a Strategic Direction based on the Professional Standards

The WG has established five new professional standards for teaching and leadership; namely pedagogy, collaboration, leadership, innovation and professional learning (WG, 2019b). Along with embedding the new curriculum, these standards must be met by those working with learners in order to exhibit high professional standards in their practice. However, the National Association of Head Teachers (NAHT) and the National Union of Teachers (NUT) have reported a “lack of direction and vision” and that educators need “greater clarity as to what the new curriculum and assessment system should look like” (cited in BBC, 2017). Arguably, the educational reforms are far easier envisioned than delivered (Dauncey, 2015a). 
Therefore, leaders must set explicit targets for their schools to meet; have clear success criteria; and establish indicators to measure any improvement (Department of Education and Training, 2019). Whilst creating the strategic direction for our school (See Appendix B), each target was founded from the five professional standards. Effective and consistent pedagogy is paramount to school improvement (WG, 2019b) and therefore, the initial target will be establishing a whole-school approach to embedding the new curriculum. Leaders must manage the strategic plan by regularly evaluating its impact and regulating whether pupils’ skills and well-being has developed (Oxford Primary, 2018). Regarding elements such as funding, planning and trialling new strategies, school teams must be innovative, creative and allow the nature of the profession to excite and drive them (Donaldson, 2019). The WG (2017; 2019a; 2019b) emphasises the importance of collaboration between practitioners and creating an ethos of learning, growing and building with one another. Lastly, professional learning ensures that those working in the profession become informed academics who base their pedagogy on research, revised techniques and reflection (WG, 2019b).

Chapter Six: Conclusion

In conclusion, a successful education system has to be in a constant cycle of reviewing and adapting in order to meet the needs of society (WG, 2015; Donaldson, 2015; Department of Education and Training, 2019). Currently in Wales, the education system is in a state of reform under suggestions made by Professor Donaldson. Specifically, he published a proposed curriculum structure for 3 to 16-year-olds which has six AoLEs, all of which will help children grow into “capable, healthy, well-rounded individuals who can thrive in the face of unknown future challenges” (2015:5). Donaldson (2015:31) also advocated that the Welsh curriculum should have four purposes, one of which is to ensure that children become “healthy, confident individuals” (Donaldson, 2015:31).
However, those working within the education sectors have admitted that the reality of planning for and implementing the new curriculum is proving to be quite challenging (Dauncey, 2015a; Neagle, 2017 cited in BBC, 2017). Arguably, this is due to the numerous policies under the improvement agenda, consequently leading headteachers and stake holders to warn of ‘partial implementation’ and “reform fatigue” (the OECD cited in Dauncey, 2015b). 
Reducing these risks entails adopting a long-term vision and developing a clear strategy for school improvement (OECD, 2014). A method successfully used by businesses and schools alike, ‘strategic planning’ requires leaders to determine their position; identify important factors; define their aims; create a team; and enter a cycle of reviewing their progress (Forbes, 2011).
Firstly, it is paramount to identify what are the greatest needs of the pupils, the locality and the Nation (WG, 2015; Impact Wales, 2018). Many children and young people across Wales have expressed their need to develop “life skills, personal confidence, basic skills, work skills, career advice and health and well-being” (Donaldson, 2015:3). It became apparent that developing health and well-being is also a National concern (National Assembly for Wales, 2016), a priority within my School Development Plan and a suggestion made within the recent Estyn Inspection report. As a result, I researched a variety of strategic planning methods and began to devise a five-year plan with the purpose of enabling learners to become healthy, confident individuals who can lead fulfilling lives as valued members of society (Donaldson, 2015:30) (see Appendix A and B).
Interestingly, the WG found it necessary to establish the Well-being of Future Generations (Wales) Act in 2015 with the objective to “promote good health and well-being for everyone and build healthier communities” (WG, 2017:40). Complementary to this, numerous authors advocate the need to prioritise children’s health and well-being above academic success so that they can feel positive about themselves, develop their perseverance, and begin to process formal learning (Campbell, unknown date; PISA, 2015a; Foster, 2017).
Reflecting upon the practice within the school, there are numerous initiatives embedded which arguably support the health and well-being of learners; such as Rights Respecting, maintaining local community links, and fitness opportunities, such as ‘Daily Mile’. The school also advocates providing children with independence and ‘a voice’ through establishing an eco-committee, School Council and Criw Cymraeg. These strategies allow children to improve their physical health, gain leadership skills, increase engagement and participation, and develop their understanding about citizenship and contributing to society (Department of Education, 2015; BBC, 2018). 
That being said, many schools across Wales are focusing on developing literacy, numeracy and digital skills across the curriculum effectively so that they can grasp other higher order thinking skills (OnStrategy, 2018). Additionally, it has been argued that exposure to unfortunate experiences, such as living in disadvantaged circumstances, or being exposed to bullying, racism, death or illness, or parental separation, cause children to struggle within an educational context (Campbell, unknown date; Smith, 2002; NICE, 2015b), regardless of the curriculum content. 
However, whilst conducting research, it became evident that Finland, the Netherlands and Switzerland have proven that educators can combine good learning outcomes with high well-being (PISA, 2015a:7) due to their prominence on developing children’s mental and physical health as much as their academia. NICE (2019a:4) support this theory by advocating that, “Social and emotional wellbeing provides the building block for healthy behaviours and educational attainment.”
The initial step to ‘strategic planning’ is choosing a purpose, before devising a list of targets to support that purpose. The purpose of the strategic plan for school improvement is to: “enable learners to become healthy, confident individuals who can lead fulfilling lives as valued members of society” (Donaldson, 2015:30). 
Firstly, the school plans to establish and implement a whole school approach towards embedding the Health and Well-being AoLE. This target creates a good foundation for school improvement because all practitioners within the team have a “shared understanding” and are invested in improving the school (WG, 2015; Oxford Primary, 2018).
Secondly, the strategic plan aims to evaluate the availability of resources within the school and analyse staff competence and confidence in delivering Health and Well-being across the curriculum. Excellent leadership teams will provide research informed training (Oxford Primary, 2018) to ensure consistent pedagogy across the school because “the quality of an education system cannot exceed the quality of its teachers” (Mourshed et al., 2010).
Thirdly, during the last two years of embedding the strategic plan, the school plans to establish links with other primary schools to share good practice, such as setting up a Professional Learning Community (PLC). The practice of establishing a PLC with other schools is encouraged and supported by ERW (2017) and the WG (2017), whom advocate that developing research networks will inform pedagogy and support implementation of the new curriculum.
Another target within the strategic plan involves utilising links with comprehensive schools and cluster primary schools to create social opportunities, such as sports competitions. In order to provide learners with opportunities to become healthy, confident individuals, they should be provided with experiences to learn from and engage with others outside of their usual environment (WG, 2015).
Furthermore, the strategic plan aims to create a relationship with a local pioneer school, whom can act as a ‘model’ (Ysgol y Strade, pioneer school, cited in BBC, 2017), and collaborate about the management and development of Donaldson’s proposals (ERW, 2017).
Lastly, the strategic plan hopes to provide learners with a plethora of learning opportunities, including those outside of school. Findings show that that students’ well-being and sense of belonging within society is significantly promoted when parents, guardians and members of the local community are involved in their school life (PISA, 2015a; Department of Education, 2015). 
Moreover, it must be stated that leadership teams must consider any challenge that may arise whilst implementing the strategic plan, or else the visions will become intangible and fail if provisions are not put into place (OnStrategy, 2019). Leadership teams also have a duty to consider how the five professional standards for teaching and leadership are promoted within their school management and development (WG, 2019b).
Ultimately, prior to devising any strategic plan, it is essential to remember that, “If anything is certain, it is that change is certain. The world we are planning for today will not exist in this form tomorrow.” (Phil Crosby, cited in Umo Ette, 2009). The strategic plan discussed within this paper will be embedded with the purpose to prepare learners for an ‘unknown tomorrow’ and develop their potential to become the best that they can be. 
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Appendix A
[bookmark: _Hlk18688886]Strategic Plan Brainstorming – Embedding the ‘Health and Well-being’ Area of Learning and Experience
Plan template from: https://www.smartsheet.com/free-strategic-planning-templates

	About us
	

	Past – where have we been?
	Data:
· Children leaving Foundation Phase with Outcome 5+ in PSD are significantly below National average
· Third of FSM children achieve O5+ in PSD
· Girls outperform boys in PSD
· Above National average percentage of MAT achieving O6 in PSD
· All ALN children achieve O5+ in PSD 

	Today – where are we now?
	Current initiatives:
· Rights Respecting
· Pupil voice
· Eco-Committee
· School Council
· Criw Cymraeg
· Local community links
· PE lessons with comp. teachers
· Visits from services (nurses, police, fire)

	Vision – where should we go and why?
	Future:
· Donaldson’s six AoLEs
· Four purposes (healthy, confident individuals)
· PISA results suggest UK students have low satisfaction in life compared to students from other countries
· Obesity concerns in Wales
· Evidence that physically, mentally and emotionally healthy people are more successful and capable

	Mission – who we are, how we work toward our vision, what makes us unique
	Our primary school:
· Estyn commended our “good” practice and future provisions to improve
· Inclusive – two STFs
· Pupil voice and involvement 
· Beginning Healthy Schools initiative 
· Plethora of physical activities and resources – for PE lessons, after-school clubs and independent play/break times

	Core values – guiding principles of our work and how we operate
	Values:
· Giving our best
· Supporting and motivating children to achieve their best
· Children at the centre – included in planning, employing staff, running the school, managing resources and equipment, responsibilities 
· Rights Respecting

	Goals
	

	Obstacles – what could prevent us from realising our vision
	Finances:
· Funding training for staff
· Investing in more resources
· Trips/visitors 
Human:
· Engaging all stakeholders
· Embedding, reflecting, improving 
Monitoring:
· Monitoring effectiveness
· Seeking and utilising feedback
Flexibility:
· Education always changing and adapting
· Ability to adapt our plan if changes/problems arise

	Long-term goals – what we will do to realise our vision
	· Healthy Schools initiative
· Further links with comprehensive schools
· PLC with cluster schools
· Investing in CPD and resources
· Trips/visitors 
· After-school clubs
· Building rapport with pioneer school
· Whole-school approach 





















Appendix B
Strategic Plan for School Improvement by Embedding the ‘Health and Well-being’ Area of Learning and Experience

	Purpose
	To enable learners to become healthy, confident individuals who can lead fulfilling lives as valued members of society (Donaldson, 2015:30). 

	Vision
	· To develop learners’ confidence, resilience, empathy and independence. 
· To build children’s mental and emotional well-being.
· To teach children about the impact of diet and exercise on physical and mental health.
· To provide opportunities for children to participate in performances and physical activity. 
· To develop learners’ ability to face and overcome challenges.
· To inform children about taking measured decisions, managing risks and keeping safe. 
· To develop children’s ability to form and maintain positive relationships.
(Donaldson, 2015:30) 

	Environmental Context
	· 174 pupils on roll
· 6 full-time teachers and 3 part-time teachers
· 19 teaching assistants (ranging from full-time to part-time)
· Part-time nursery and two specialist teaching facilities for pupils with moderate to severe learning difficulties
· Approximately 40% ALN
· Around 17% have a statement of SEN
· Approximately 24% of pupils are eligible for FSM
· £4,563 per pupil per annum

	Target 1 – Year 1-5
	Establish and implement a whole school approach towards embedding the Health and Well-being Area of Learning and Experience (AoLE)

	Rationale for Target 1
	Establishing and implementing a whole-school approach is an effective strategy because:
· All stakeholders informed, involved and invested in improving the school and learner outcomes
· There will be consistency of practice across the school ensuring consolidation and supporting transition 
· For example, embedding the Healthy Schools Initiative and work towards earning HS Awards

	Target 2 – Year 1
	Evaluate availability of resources and staff competence/confidence in delivering Health and Well-being across the curriculum 

	Rationale for Target 2
	· Teachers lacking confidence and capability of delivering all areas of the curriculum can have detrimental effects
· Prioritising funding for resources and training will have effects on staff morale, engagement of pupils and ultimately learner outcomes 

	Target 3 – Year 4-5
	Establishing links with other primary schools to share practice, such as setting up a PLC.

	Rationale for Target 3
	· Estyn recommends and commends schools for sharing of good practice
· Can investigate whether certain strategies can be effective within a diverse range of schools
· Can address National concerns of child obesity and mental health issues

	Target 4 – Year 2-5
	Utilising links with comprehensive schools and cluster primary schools to create social opportunities, such as sports competitions

	Rationale for Target 4
	· Will support children in transitioning to Key Stage 3
· Can share good practice
· Will engage children to participate in sports clubs and activities once they move to comprehensive school (currently a decline in interest when children progress through Key Stage 3)

	Target 5 – Year 2
	Build rapport with pioneer school in order to gain a better understanding of Donaldson’s vision in regard to the six AoLEs and four purposes

	Rationale for Target 
	· Pioneer schools were established in order to trial embedding Donaldson’s proposals and provide feedback
· Pioneer schools were intended to act as models so other schools can observe and gain a perspective of how the proposals are managed day-to-day

	Target 6 – Year 1-5
	Out-of-school-context learning: Setting up a range of clubs, creating links with the local community and organising trips and visitors 

	Rationale for Target 6
	· Clubs which will develop mental, emotional and physical well-being and encourage socialising 
· Local community links so that the children begin to understand how important it is to be a contributing member of society
· Organising trips and visitors which will engage learners, pique their interests and develop their understanding of managing risks and keeping safe

	Improvement Strategies
	· Team building activities before sharing the vision – investigating what types of personalities are within the team, deciding who is suited for certain roles, positively challenging one another’s ideals and perspectives 
· Engage all stakeholders by involving them – asking for their opinions and ideas, giving them responsibilities to support the improvement plan and regularly asking for feedback
· Establish small teams within school to focus on small target until achieved – team leader to review progress and monitor any need for changes
· Regularly review data to ensure positive progression and development of learner outcomes
· CPD opportunities for all staff
· PLC links must be manageable – concise meetings held once a month/every two months 
· Fundraising events held within school (involving children and PTA) – funds used to invest in resources/trips
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