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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

[bookmark: _Hlk136934101][bookmark: _Hlk137016386]I have worked in Higher Education (HE) since 2002, and at the University of Wales Trinity Saint David (UWTSD), formerly the University of Wales, Lampeter (UWL), since 2007. My current teaching post is Principal Lecturer in the Institute of Education and Humanities. In my administrative role I am director of the Sophia Centre for the Study of Cosmology in Culture. As Centre Director, I am Programme Manager of two MAs, Cultural Astronomy and Astrology (CAA), and Ecology and Spirituality. My current teaching is entirely postgraduate (PG) and distance-learning (DL), although formerly undergraduate (UG). I also supervise PhD students. This enables me to locate PG teaching within the entire spectrum of HE, identifying the similarities and differences, and therefore the particular needs, of PG DL students. 

My role as Lecturer, Centre Director and Programme Manager involves: 
1)teaching on six Level 7 modules.
2) curriculum design and development, coordinating subject-specific areas with QAA level 7 and subject descriptors, together with institutional requirements (such as minimum number of students per module), including creating lesson plans, programme delivery and managing revalidation exercises (K6) designing and redesigning programmes, curricula, modules, learning outcomes and assessments (K1, K2, K3, K4, K5, K6). 
3)the oversight and mentoring of around 70 PG DL students, and as the first point of contact for student support prior to the Academic Office, Registry or Student Support (V1, V2).
4) acting as line manager to a team of 10 hourly paid lecturers (HPLs)) who team teach all modules (K6).
5)reviewing my own teaching and curriculum design in the light of student feedback, teaching and learning theory, and QA requirements (K2, V3)
6) engagement with colleagues via (a) the teaching of shared modules and (b) membership of Institution and University committees (K6, V4)
7)participation in Institute and University committees concerning PG education at both taught (PGT) and research (PGR) level (K6, V4)








SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	[bookmark: _Hlk137223097]
I base curriculum (programme of study) design in my areas of expertise: history and anthropology (K1), mediated through institutional requirements and staff and student interaction (See also A4). I distinguish content between compulsory (what students should know) and optional (what students can know) (K1, see below (4)). I engage with a diverse student body. Approximately 30% have origins in non-English speaking cultures, 60% have UG qualifications in the Humanities, 10% have a science background or are accepted into the programme on experience (V1).

(1) I encourage student feedback via personal communication (email, verbal) and questionnaires (see below (6)). 

(2) I communicate with my team of HPLs weekly and in staff meetings held every six weeks (see below (6)). 

(3) I engage with QA procedures. I have been involved in the validation and revalidation of PG programmes on seven occasions (K6) designing and redesigning programmes, curricula, learning outcomes and assessments (K1, K2, K3, K4, K5, K6). I respond to annual External Examiners’ reviews (V4). In 2023, I responded to a suggestion that more female voices be included in the reading material by highlighting female contributions (e.g. Holbrook 2016).  

(4) Curriculum development is driven by core knowledge (K1) derived from the key texts (Iwaniwesky 2000, Ruggles 1999), therefore requiring content in the disciplines of history and anthropology and optional expertise in religious studies, archaeology and art history.

(5) Pedagogical literature supports my conviction that curriculum design should take into account students’ complex identities while enabling them to develop skills and find fulfilment in learning (V1, v2) (Race, 2020, 131-64; Ashwin et al, 2020, 4-5, 115-130; Lea, 2016, 2015, 7, 55; Marshall, 2020, 106-122; Ornstein and Hunkins, 2009). (V3, V4).  

(6) Curriculum development is also driven by institutional pressures (V4) including the imposition of minimum student numbers in DL PG modules since 2020. This has required the merger of four optional modules into two, requiring strategic judgements over which content to retain. Two of the four modules were the art history and study of religions module ‘Heavenly Discourses’ (HD) and the archaeology module, ‘Skyscape Archaeology’ (SA). The merged module is ‘Sacred Skies’ (SK). The process was as follows:
i) consult HPLs in staff meetings: feedback was positive (V3). 
ii) identify commonalities between the two original modules (K1), which I found in reliance on (a visual and material evidence and (b) religious contexts.
iii) consult student feedback via email, which indicated strong support for (a) religious and art history approaches and (b) archaeology (V3). I therefore decided to keep both (student d: I value the breadth of the programme’)
iv) consult the External Examiner (K6, V4): approval given
v) submit PV9s (K6): approval given.

Success is be measured by 
(i) student attainment. In the last iteration (2019-20) of 
1. HD: out of 13 students, 5 distinctions 6 merits, I pass, 1 fail
1. SA: out of 7 students, 4 distinctions, 1 merit, 1 pass
In the most recent iteration of SK out of 13 students, 5 distinctions, 6 merits, I pass and 1 fail. The high level of marks has therefore been maintained, evidence that the merger has been successful (V3). 
(ii) questionnaire feedback 2021: ‘knowledge and skill development present in the module (HPCA7015): 50% agree, 50% strongly agree.

Summary:
What: I altered the curriculum in response to institutional requirements,
Why: I drew on core knowledge (K1), DL teaching and learning theory the student body (V1, V2).
How I know the approach was effective: positive staff, student feedback and External Examiner reports (2023: ‘The standards of knowledge, understanding and skills shown by successful students on the MA CAA continue (K5, K6, V4).







	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	[bookmark: _Hlk137025309]
I understand my role as a teacher to be one of critical friend, respecting students’ diverse backgrounds and identities (V1), enabling them to become familiar with core knowledge (K1) and develop their personal abilities. I now regard myself less as a teacher dispensing information than as an enabler or facilitator, presenting students with opportunities to research and analyse information, and gather/ interpret data (K1, K2). Throughout I emphasise students’ role as active learners (Dewey, 1987) on the grounds that personal experience enhances learning (see A1).

The ‘why’ of teaching is informed by the nature of the students (see above A1).  As a teacher I have discovered that every student has their own needs and diverse forms of intelligence (Brown et al, 2014, 5-6) and therefore, ultimately, their own way of learning (V1). All MA students are mature, and CAA attracts students with a wide range of personal commitments, professional experience (see also A1). 
Most of my students are non-traditional (Lea, 2015, 5; Ashwin, 2020, 33) so, in recognising student diversity  (V4), I design teaching and feedback in order to respect individual learners (V1) (students are enabled to study their own cultures (see A1, A3), promote their participation as co-creators (Marshall, 2020, 21)  (V2) encourage them to contribute to the research environment through their own research projects (V3) and, through these, contribute to the development of the curriculum (V4) (Lea, 2015, 141-162). 
Teaching and learning, lesson plans, delivery and support for learners is in a state of continuous development in line with current best practice and QA (V3, V4), and is necessary for continued student engagement (K1, K2, K3, K4).  The External Examiner report for 2022-23 concluded that changes in curriculum and assessment mean that ‘assessments are well designed, clearly written, appropriate for MA level…assess module learning outcomes effectively and…enable student progression’. 
I use learning technologies (K4) (Moodle and Teams)  in order to stimulate group and individual learning through a variety of methods, combining synchronous with asynchronous learning in order to maximise opportunity for a diverse (V1) DL (Anon 2022) student body, including staff presentations, recorded lectures, preassigned reading, original documents and artefacts, texts, visual images and experiential fieldwork, crossing the range of cultural possibilities covered by subject-specific core knowledge (including politics, social theory, philosophy and the arts) (K1). Students participate in synchronous online seminars by discussing preassigned reading or presenting summaries of research proposals. Students also participate in regular Forum posts concerning essay topics. 
Understanding that students learn through experience, or so-called ‘learning by doing’ (V3; see A1, A3 they are required to undertake two field-work exercises, one with human participants (either virtual or physical) and one with the natural environment. Students are thereby empowered to engage with their worlds and develop a better understanding of communities, respect for the lives of others, and a critical understanding of wider textual and visual information beyond the programme (V3, V4).
.
Student feedback and evaluations
Student feedback (see also A3) is gained formally via module questionnaires and informally via personal emails and conversations (V3). Feedback from students is consistently positive (in 2022-23 80% rated teaching as effective), but I always consider possible improvements from critical comments. In October 2023 I rewrote one essay guidance document in response to student requests for clarification, adding detail on textual analysis. The External Examiner’s 2022-23 report concluded that feedback ‘is detailed and appropriate feedback from both markers, certainly more than at some other institutions, which is a real 'value added' for students on this MA… [and] continues to give students a great deal of feed-forward advice so that they may improve’ (A4). 



	




	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	·  
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	[bookmark: _Hlk137223152]

In assessment and feedback I aim for students to (1) develop their understanding of core knowledge (K1, V1, V2, V3) and (2) to use the skills they have developed in order to enhance their lives (V4). I engage throughout with student, staff and QA procedures (see above A1) 

The first essay in each module, usually in week 5, is partly formative and diagnostic (Marshall, 2020, 62), enabling me to assess key skills (K1, K2, K3). The final essay in each module is summative and designed to assess the knowledge and skills gained by students.

External Examiner (2022-3) feedback provides support: ‘it is a good idea to assess students early on so they can improve for the second essay’.

As an example, following the 2020 revalidation (K6) I increased the incidence of practical observation exercises, recognising the importance of phenomenology in the subject area (Ruggles, 1999) (K1). I designed an optional assessment based on experiential learning (K3) via observation of a sky object and writing of a reflexive journal (K3), supported by discussion and sharing of results in Teams seminars and Moodle forums, i.e. appropriate learning technology (K4). Being DL, students choose a topic relevant to their own diverse locale and cultures (V1) (and see Lee, 2020). The DL component also supports equal opportunity, regardless of wealth or disability (V2). Recent examples include a study of astrology in Hong Kong, theories of fate in India and popular cosmology in Colombia. For pedagogical evidence I draw on the research by Lee (2020).

The success of the exercise was indicated (K5) by the passion that students bring to the assignment. Evidence was drawn from (1) a meeting of the HPL teaching team (25 Jan 2023), (2) individual student responses (‘this essay has changed my view of the sky’; ‘thank you for creating this project’) (K5, V3). In 2022-23 I therefore made the assignment compulsory on the basis that observing how the sky moves is part of what students should know (K1). 

My inclusion of experiential exercises (see A2, A3) is supported by Dewey’s (Dewey, 1987) concept of learning as active experience (Aubrey and Riley, 2022, 11, 61, Brown et al, 2014)

Feedback
My feedback recognises that the work will be a challenge for many students, but that difficulties are an opportunity to improve (Brown et al, 2014, 67-101). Feedback therefore focuses on ‘feedforward’ (Marshall, 2020, 66). I can then enter into a ‘feedback dialogue’ (Lea, 2015, 75), emphasising ways to improve. 

I use student responses to such feedback to clarify student needs which are then discussed at staff meetings. For example, as from 2022-23 students who fail an essay are given detailed feedback on what to do in order to pass. Feedback via email reveals appreciation of this innovation (Student ‘A’ 2022-23: ‘thankyou so much for the opportunity to resubmit. The advice on how to pass was invaluable’)

I cooperate with QA (K6,V4) procedures by securing evidence (V3) from (1) Revalidation (the last was in 2020) and (2) the External Examiner’s  (EE) moderation of assessment diets. These have proved positive: 
EE moderation 2023-24: ‘the assessment is entirely suitable, with well-constructed tasks which assess the module learning outcomes and accord with the marking criteria and marking scheme.

In summary:
What: I altered the assessment diet, which, in turn required curriculum change,
Why: I did it in the way I did: I drew on evidence (V3) from core knowledge (K1), student feedback (V1, V2), and pedagogical theory (V4)
How I know the approach was effective: received positive staff and student feedback and grades, External Examiner reports (K5, K6, V4).






	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	[bookmark: _Hlk157434364][bookmark: _Hlk137025486]The teaching and learning environment is the result of a dynamic engagement between the institution, teaching staff and curriculum, on the one hand, and students, on the other. (A1, A2, A3). I am aware of students as individuals with their own hopes, fears, aspirations and anxieties (V1) (Ashwin et al, 2020, 5, 29). 

The CAA learning environment is driven by the DL nature of the programme. The advantage is that students who would be unable to travel to a campus location for reasons of family, work, finance or disability are able to enrol (V1, V2). The programme therefore has inclusivity at its heart (Marshall, 2020, 106-122) and fulfils the University’s widening participation agenda. Session plans are placed on Moodle and include a combination of activities (A2) in order to account for different learning styles (V1, K3). 

I interact with learners formally in weekly online seminars, and informally via email or one-to-one sessions, dependent on student need (K4). Interaction with learners takes place in a variety of spaces, contexts and media (Lea, 2015, 83-112). Individual discussions can take account of the individual learner’s complete range of individual understanding of core knowledge, aspirations and learning styles and needs (K1, K2, K3, K4, K5). Public communication takes place via discussion forums and seminar discussions (K4, V1, V2), encouraging group learning and creating a collegiate community.

I have put in place a variety of steps to assist students, acknowledging their variety of backgrounds (V1, V2), including writing guides, assessment handbooks, online induction sessions and videos on writing skills. Student feedback indicates that these are very helpful (V3). (Student B: I hadn’t written a student essay for 20 years, so your guides helped me so much).

I pay attention to the nature of the academic space (Lea, 2015, 83-112) (V4). Just as students need to learn through active experience, so the learning space is active (Ashwin et al, 2020, 159). I encourage student-led participation in which students become co-creators (Marshall, 2020, 21), leading forum and seminar discussions, making seminar presentations, and developing their voices (V2) (Marshall, 2020, 22). It is important that students experience their studies as a process (Lachman, 1997) and see the ways in which core knowledge, such as religious contexts (K1) overlaps between modules, and that the sequence within which modules are studied constitutes a continuous process (K3).

In my practice the DL students’ learning environment has two dimensions. 

First, students are participants in the virtual class-room (K4), a formal environment directed by staff members. The environment is Student-centred in the sense that the goal is to enable diverse (V1) students to learn by engaging (V2), but a clear framework (K3, K4, K5, K6, V3, V4) is required in order to manage a space in which students are in communication but not in physical proximity. Spatially, the virtual classroom is non-hierarchical: while teaching staff control the agenda and technology, nobody is at the front of the room. 

Second, physically, students study from home and therefore need a place to study within their domestic environment (K3), negotiating space with others with whom they live, including children. Students who are away from home sometimes log into seminars from public spaces such as libraries, cafes or even beaches. What’s important is that they feel comfortable and supported, even if their ability to speak is restricted. 

As Programme Manager, I ensure that my team of HPLs fully respects the requirements of Core Knowledge and Professional Values (K6). The External Examiner’s report for 2022-3 concluded that ‘The programme team are to be commended for their diligence in marking and the support offered to students in so doing’. 
[bookmark: _Hlk157434331]







	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	[bookmark: _Hlk137025548]
At UWTSD I have been involved in continuous engagement with CPD both personally and via institutional frameworks. The Annual Review enables me to reexamine the subject material (K1), teaching and assessment in relation to best practice and QA frameworks (K2, K3, K4, K5) together with the individual student journey from induction to graduation and beyond (V1, V2, V3, V4). 

My CPD consists of the following:

a)I undertake formal training in HE because I, as a teacher, am also a learner (see A2). My teaching qualification is a Certificate of Advanced Professional Studies (Teaching and Learning in Higher Education). I have participated in training in VLE and research supervision, and continue to take training in the University, recently through the Doctoral College (V3, V4). 

b) In order to maintain my own engagement in the subject matter I present regularly at subject-specific conferences. (K1, V4). In the last five years I have published eight peer-reviewed papers and book chapters, and spoken at eight conferences. Material from these conference papers and publications is included in modules across the programme (V3). For my part, the process of being subject to peer review keeps me in touch with the student experience. 

c) I maintain my engagement in pedagogical research (V3, V4, K1, K2, K3, K4) examining my own subject areas’ ways of thinking (Aubrey and Riley, Ashwin 31) and pedagogy (Lea, 121). I have published five peer-reviewed papers on the pedagogy of CAA. I find that presenting material in front of my subject peers, responding to their feedback, brings a perspective that helps me reflect on how I implement institutional guidance (V3, V4). 

d) I engage with my subject-specific community and emerging core knowledge (K1, V4), which I then include in my own teaching. I am an active member of the global network of scholars in Cultural Astronomy. I am on the education committee of the European Society for the Study of Astronomy in Culture (SEAC), In 2022 SEAC awarded me the bi-annual Carlos Jaschek award in recognition of my work and achievements. 

e) I learn from colleagues wherever possible (K5, V5, V4). I have attended seminars in modules other than those for which I am responsible, observing varying styles in teaching and learning. I participate in University and Institute committees and engage with staff committees in postgraduate education in a variety of roles, including leadership roles. From 2012- 2016 I was Chair of the Post Graduate Taught Committee of the School of Archaeology, History and Anthropology and was able to bring my colleagues’ experience together in order to find mutual ways to enhance teaching and learning, including through VLE (K3, K4). 

In the light of the above, in my practice I review class plans and delivery on an ongoing basis. As an example, after conversations with the teaching team, in 2021-22 I changed the assessment in the Foundations module (HPCA7015) from two to three items in order to introduce an experiential component (K1, K2, K3, K4, A1, A3), an essay based on a reflexive journal, which I felt was necessary to bring textual and experiential methodologies together and respect student individuality (V1, V2). In 2022-23 I implemented a further change, replacing staff lectures with student discussions and presentations, fulfilling my conviction that students should be active learners, can themselves be teachers, and that the ultimate aim of education should be to prepare learners for life beyond the University (V4). 


In 2022-23 the External Examiner commented under my management ‘the programme team are continually reviewing assessment and making changes to improve the student experience, which I would like to commend’.
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Luci Attala 

	Job Title
	Senior Lecturer

	Fellowship Status
	Senior Fellow

	Institute/Centre/Unit
	Institute of Education and Humanities

	Email address
	l.attala@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

We have shared MA DL modules and collaborated on conference organistion.





	Second Referee:


	Name
	Louise Steel

	Job Title
	Professor

	Fellowship Status
	Senior

	Institute/Centre/Unit
	Institute of Education and Humanities

	Email address
	l.steel@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

We have shared MA DL modules and collaborated on events.






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Nick Campion

	Date 
	17 October 2023



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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