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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident (equivalent to 5000 words).

Introduction
The impact on Child development and progress should always be a key consideration when planning and reflecting on lessons. Through observation, it is important to be aware of critical incidents that may need to be investigated further or from different points of view. This promotes what can be done to help, and next steps in line with the research or findings behind these initial thoughts. A definition of a critical incident is portrayed brilliantly by Tripp (1993) “Incidents tend to be ‘typical’ rather than ‘critical’ at first sight but are rendered critical through analysis.” This quote shows how your first thoughts or impressions when looking at an incident can determine what you think the reason for that is. Through critical thinking and analysis, there could be underlying reasons or issues present that lead to certain behaviours that may seem ‘typical’ everyday behaviours. Throughout this case study, behaviours observed from within a classroom environment will be highlighted and discussed by using past research, reflective models, and possible next steps will be highlighted. The importance of reflecting on experiences and incidents to help children’s learning and being able to promote a positive learning environment will also be discussed in order to think beyond a single incident.



Observation
	Throughout observations BERA (2018) guidelines have been adhered to, to ensure anonymity of the school, and all associated with it. “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research. Researchers should recognise the entitlement of both institutions and individual participants to privacy and should accord them their rights to confidentiality and anonymity.” (BERA guidelines (2018)). The Observations took place in School X, located in south west Wales which has an age range of pupils between 3 to 11 years of age. There are approximately 471 current pupils and as a school they take huge pride in the sense of community within the school and have also created strong links with the community itself. The observations took place within foundation phase, and the children were a mixed ability class. There were twenty-five children within the class.  From an Estyn report (2018) School X has a percentage of 21% pupils entitled to free school meals (FSM) and from the inspection are recognised as a green school with a good standard reported throughout all departments and hierarchy of the school. The lesson observed was structured as five different tasks. The Children within the class had a good understanding of the structure of the lesson and the expectations of the teacher. 

Methodology
	Throughout the case study, various observation strategies were used in order to gain the best insight of what was happening within the classroom without affecting the learning environment in a negative way. The children’s skills, the interaction between child one and two and the achievements or perceived view of the task that they were attempting were all observed. The observer used various techniques and initially these were to be a participant in the task and ask open questions, but without using language that could influence the children’s answer. The initial questions were to check understanding of the learning objective and the aim of the task. There were also times where the observer acted as a non-participant in order to be able to more natural interaction between the pair, meaning the observer was not involved in the challenge at all. Child one attempted role play and tried to engage with the challenge. The non-participant approach was necessary due to the fact of the dynamics of the pairing, and there were a lot of potential aspects present contributing to lack of engagement and behaviour of child two, which if the observer involved their self too much it would not have been a natural incident or portrayal of the children’s role in the task. Mark Kirby (2000) touches on the Hawthorne effect in his writing and explains how people may change their behaviour if they are aware, they are being watched. This could have been a disadvantage of the methodology due to the fact the observer used questioning at first. This then links that the ‘Hawthorne effect’ may have been a feature in the children’s behaviour after that initial dialogue with the observer. The observer used a lot of written records and notes, but tried to record information away from the child so that it did not distract or influence the task they were taking part in. As stated in The Reggio Emilia approach (1998) “We use written notes, observation charts, diaries and other narrative forms, as well as audiotapes, photographs, slides, and videotapes. These allow us to make visible the process of children’s learning, the ways to construct knowledge, the emotional and relational aspects;” The methods chosen by the observer relate to this and by writing notes and diaries it allowed the observer to be able to portray the children’s learning and thought process. In the book it goes on to explain “Observation involves much more than simply perceiving reality, but also constructing, interpreting, and revisiting it.” (Edwards, C. P et al. 1998). This shows how by using written notes it allows the observer to revisit information that they have recorded when analysing the incident. The observer was able to form a timeline to behaviours surrounding the incident and help link to previous research when looking into reasoning behind it. Time and event samples were used to see if the timing of a lesson had an effect of the children’s engagement or behaviour. To do this, the time of each observation was recorded, and then through evaluation It could be seen if the time of the day had any potential effect on the child being observed. Some key points considered when observing the class were to enter a new observation with a new view, being careful not to transfer anything seen in previous lessons into the current situation. A possibility of sociograms being used when observing the class could have been an interesting way of identifying social relationships within the class. It allows the observer to see who interacts with who and if that interaction works both ways within the communication. It was decided that Sociogram’s would not be a technique used in this incident due to the challenge only involving a pair, so it was clear to the observer through non-participant observation what the relationship was like between the two children. Through analysis, there were also negatives surrounding this technique, “A major disadvantage of the sociogram is that it does not explain why certain relationships exist, how they developed, nor does it indicate the intensity of feelings held.” (Cargan, L. 2007). This is important to highlight as there is no reasoning behind the findings of a sociogram. More research and critical thinking would be needed as a primary focus within findings of a sociogram, rather than it just supporting the Case study that was being observed. A diverse range of observation techniques should be used at different times as it can help to paint a bigger picture of a class or a situation. Various techniques will be more successful than others in certain situations. 


Four Purposes

	The case study is based on an independent learning challenge, working in pairs and learning maths through role play scenarios. The learning objective was to identify Tens and units, using money in a fruit and vegetable store in a role play environment. There was no teacher input and no worksheet or end of challenge discussion or questioning to assess learning. At the beginning of the challenge, it was clear child 1 was motivated to work and was engaged, whereas child two displayed avoidance techniques and poor behaviour. There was no engagement from child two, which did influence child ones learning and engagement as the lesson progressed. Through observation, links were made to the core aims of the new curriculum, published in Donaldson’s successful futures (February 2015). With role play, independent learning and discovery displayed within the case study, this promotes the purpose of enterprising, creative contributors, ready to play a full part in life and work. This is displayed through the creative nature of the task and allowing children to structure learning their selves through role play and independent planning. Referring to Donaldson (2015) and the aims, the role play challenge gives the opportunity for the children to lead and play different roles within a team or their pair, while also allowing them to express skills and emotions within a real life situation that they may have experienced before. This links again the Piaget’s (1936) theory of ‘schema’ and how past experiences can allow for new knowledge to be connected and called upon when in similar situations. The second aim that the case study related to would be the development of Ethical, informed citizens of Wales and the world. Through the social skills needed to role play, participating in a challenge of shopping, use of money and communication with others is needed to achieve the learning outcome. It promotes how to be a part of society and informs them of challenges they might face in society and how the be resilient and overcome them. Through participation in the challenge, children were given the opportunity to understand the impact of their actions and decisions and touching on the importance of respecting others needs and wants within society. These are valuable skills and link directly to Donaldson’s successful futures (2015). The challenge was very creative and allowed the children power over how they learnt a topic while displaying the skills needed in order to be creative, ethical and successful in what they are doing.  The third aim this challenge links to is healthy, confident individuals, ready to lead fulfilling loves as valued members of society. The challenge of the fruit stall allowed them to develop confidence to shop and work on social skills. It allowed the children to make healthy decisions by purchasing fruit and vegetables from the shop. Opportunities to show confidence to participate, develop skills and knowledge to manage day to day life as best as they can and to develop knowledge on healthy eating and diet are all presented within this challenge (Donaldson 2015). From a task which is seen as fun by the children, it has a enormous effect across a wide range of the curriculum aims and will develop skills needed for lifelong development. The dynamics of the pair and the behaviour shown by child two did have a negative effect on the task and the links to the aims of the curriculum. There has been much thought on the next steps in order to help the links to curriculum, engagement and learning if presented with a challenging situation as portrayed in the case study. 



Literature review 

	There is a vast amount of research completed on young children in education, which includes different aspects of development, wellbeing as well as other important areas. The critical incident that has been identified held a lot of information and potential aspects to evaluate. Through the challenge, Child 1 displayed willingness to learn and motivation towards the task, whereas child 2 was not engaged, displayed bad behaviour within the challenge and contributed to the loss of motivation of child 1 by using distraction. The first area I critically evaluated was the knowledge and understanding of child 2. 
	Jean Piaget (1936) explains how ‘schema’ are the “building blocks of knowledge” and the basis of his research with schema was that children recall knowledge that has already been learned to help in a certain situation, they then connect new knowledge to it. However, in a specific challenge or task that child 2 was presented with, the use of role play and real-life situations dealing with buying items from a shop, the dialogue that involves and counting money may not necessarily be previous knowledge. This links to the environment the child is in at home and Erik Ericson (1963) explains through his findings that parents and carers need to understand each stage of their child’s development. If this is the case then they will be able to link in with curriculum work and values, helping the child meet their potential and help them through any crisis they have. It is a possibility that Child 2 has not had the experience of going shopping and handling real money before, potentially due to lack of involvement with day to day experiences with parents or even the fact that society is becoming more digitally competent and less real money is being handled and shopping is done online or with debit cards. If this is the case, then Child 2 will really struggle to call on past experiences in order to help himself in this independent learning task. As well as past experiences, additional research could link to this incident. One being the skillset that the child already possesses and is it possible for the child to complete this task independently. ‘each of us has simultaneously and actual level of development in any domain and a zone of proximal development which is uncovered after some help and which will typically exceed the actual level.’ (Lev Vygotsky, 1935). Vygotsky’s research states how to reach an individual’s proximal development, they will need help in order to do this. In the independent task Child 1 and 2 were both in a pair but were not working together. As an independent task there was no input from the teacher, so there was no option for help from the teacher in order to understand and complete the task. Vygotsky refers to this help as ‘scaffolding’ and is seen to build up to learning new knowledge with the help of others. Unfortunately, this wasn’t the case in this incident as child two didn’t seek for help and child one didn’t seem willing to help but rather more engaged at the beginning with what he had to do. On the other hand, the observer saw how positive the challenge can be in learning (see appendix 1.c) and development with both children working together effectively and taking turns to play different roles while helping and peer assessing the situation. This highlights the importance of social aspects within the challenge. Leading on, due to child 2 being so withdrawn from the task from the start, research exploring avoidance techniques could be a possibility. Covington (1992) has in depth research on avoidance of a task and from analysing this, this may have been an option as child two didn’t want to feel embarrassed or display to his peers that he didn’t understand a task. This then developed into poor behaviour and therefore promoting a different reaction from child one where he was no longer engaged either. This behaviour display takes away from the fact that child two may not understand the task and more towards the child trying to be funny or impress or distract peers, as displayed when child two was falling off their chair and throwing items. This had a significant effect on child 1 as he was motivated to complete and attempt the task and through observation child one set up the shop, prepared the money and created an environment ready for his independent learning. However due to the behaviours displayed by child two these did not develop into a learning experience for either child. 
	Another area is behaviour and the different types displayed were a big aspect of the incident. It is interesting how and why these may have been present, especially by child 2. Glasser (1965) Reality therapy illustrates a very interesting model and research into the class environment and the options that children can are presented with in order to promote positive behaviour. The theory follows the needs of the child, which are separated into five different categories. The categories all represent a need for the child and within this incident some were met but possibly not all for child 2. This leaves the opinion open for the needs of the child not being engaged which may have led to the lack of display of poor behaviour by child two. Within the incident and referring to Glasser (1965) I do believe that the children were given ‘power’, ‘fun’ and ‘survival’, three of the five categories. They were given responsibilities by the fact of allowing them to adapt how they worked or performed their own role play situations, knowing that they were in a safe and in a fun environment. However, ‘belonging and love’ and ‘freedom’ may be slightly less prominent than the other categories. The children received no monitoring, feedback, praise and did not feedback on their own learning at any point during the challenge. This could have led to lack of motivation as they may have thought either no one is checking or just the fact that there is no one to show that they are doing something right or wrong may have been hard for the children. Skinner (1972) states that “one can promote behaviours that counteract and inhibit the undesirable behaviours through positive reinforcement.” Referring to Skinner there would be no positive reinforcement in the task to try to counteract child two’s behaviour by giving positive reinforcement to child one. This may have been a factor in child one’s eventual loss of motivation. The other potential issue when relating to the freedom aspect of the theory might be that although the children were aloud to role play independently, they were told the learning outcome and what they had to do. This may have taken away from allowing the children to make choices on how or what they are learning. For example, by making it just a fruit and vegetable shop, this may not be child one and two’s interest and would much rather a toy shop. The children might relate this to lack of fun and it does limit the amount of input the children have into a task that is meant to be independent. 
	One other huge factor to a child’s development and progress may be from environmental and social factors in their day to day life. Bronfenbrenner’s ecological systems theory (1979) explains the concept of how immediate family within your ‘microsystem’ right through to larger society in your ‘macrosystem’ can all play a huge role in a child’s development (see appendix 3). The connections, activities, roles that the child has throughout each of the four systems is said to have a direct impact on the child’s development. If some systems do not contain positive experiences and development, then it is going to be hard for that child to develop further. Although, the child’s independent development should never be overlooked, it may be a possibility that within the task set in class child two has not experienced strong connections throughout the microsystems or beyond to establish development in the area of dealing with money, and shopping in a real life situation. Throughout the analysis there were different aspects to the one incident, although different elements were displayed by child 2 which triggered critical thinking, it is important to address the effects that this behaviour and incident had on child 1. Illustrated well in a book by Neil Salkind (2004) according to Vygotsky “social interaction leads to changes in children’s thinking (and then their behaviour),” This relates directly to the incident with child one’s initial motivation and engagement being effected by child two’s lack of engagement and display of poor behaviour within the challenge. This puts emphasis on assessment for learning and highlights that groups/pairings are extremely important when children are performing an independent task. The social aspects can either have a positive or very negative effect depending on the interaction between the students. 


Evaluation – next steps
	Research is of high importance when identifying patterns and the critical evaluation of all possibilities can allow for a bigger picture to be portrayed. Throughout the case study these are options or suggestions to why certain behaviours were displayed within the incident. However, it is important to consider suggested next steps to address and overcome any potential issues that may arise within the classroom and school. I will also be referring to the assisted reflective conclusions model in order to identify areas for potential improvement and that will benefit my development when progressing into the teaching environment. Within the Case study there is scope to potentially include additional assessment for learning strategies. For example, at the end of the challenge, including questioning and feedback from the children within their groups. This would give the teacher insight into whether that period of independent learning has been successful and if the children had achieved the learning outcome. The option of exemplars could also be used as an assessment for learning strategy. Before starting a new challenge, the teacher could allow the children to view the intended outcome in visual form. This would help the children to structure how to achieve the learning outcome instead of just being aware of what they are expected to achieve by reading the learning outcome provided. Summative and formative assessment is a huge contribution to effective teaching and learning and I will ensure to use these types of assessment alongside each other to ensure continuous assessment and end of topic or unit assessment for a whole picture of each child’s progress. I will put emphasis on Formative assessment as I feel this is a key tool to promote on going learning and staying in touch day to day with the children’s understanding. As mentioned by Dylan William (1998: Page 3) “Strengthening the practice of formative assessment produce significant, and often substantial, learning gains.”  Through the case study observations, a key aspect which could be implemented could be scaffolding or teacher input where needed. In order to help the children, teacher input or presence may be enough to ensure the children stay engaged rather than being left completely independent for a whole task with no end piece of work or discussion following a task. Using the ARC model of reflection allowed me to address my feelings towards the experiences observed and allowed me as the observer to display the importance of analysing an incident from first impressions. The progression of the model then allowed me to break down understanding of the incident within context. This helped as through this stage of reflection I looked in depth at various research theories to identify potential reasons or areas to consider when trying to reach a conclusion. Naturally, this model leads onto evaluation of the lesson and what worked well and encouraged a positive learning environment. This allowed me to highlight positives in which I could implement or adapt into my own teaching. Lastly, the conclusion and action section of the model. This is an extremely important section and I believe this will be very important to the case study reflection as well as moving forward within my own personal development. This model can be compared to Gibbs (1988) reflective cycle where an emphasis is placed on the feelings that are related to the incident. The model also explains how positives and negatives of the experience can help draw conclusions and allow for analysis of where certain aspects of the incident may have gone wrong. This shows reflection links closely to what could be done next, and this is essential in order to progress and improve. This approach will help ensure children understand and continue to develop in their learning while enjoying the environment they are in. Furthermore, Schon D (1995) and his model of reflection separates the reflection into different points of view. It reflects directly to the experiencer’s processes and feelings at the time of the incident. On the other hand, he also takes into consideration previous events and research to account new information. This could be a very good way of creating clarity of the reflection process, however a disadvantage might be trying to blend the conclusion or next step ideas to suit the individual due to the initial separation. By identifying issues or possible solutions this will strengthen me as a teacher and promote good practice by encouraging change in areas that may not have worked as well as I had thought. I think by reflecting on my feelings towards incidents or lessons this also helps manage personal wellbeing, which is an important part of being a teacher. By reflecting, the teacher now has a tool to use to ensure they identify what made them feel a range of emotions and whether bad or good, help avoid those situations or promote them depending on the outcome. 




Conclusion 
		In conclusion, the next steps involved following reflection are an integral part of effective teaching and learning. The processes followed throughout this case study all reinforce the growth of professional standards that apply to practitioners in Wales. I believe that the next steps suggested all contribute to creating long term effective practice. There have been reflection models highlighted and discussed to promote the benefits of reflection and the success that can bring while developing professional standards. “The new professional standards for teaching and leadership reflect practice that is consistent with the realisation of the new curriculum.” (2011). Throughout the case study there is a clear link to the new curriculum and through critical analysis I do believe that effective reflection leads to the planning of positive next steps, while blending with the new curriculum aims and areas of learning. Therefore, allowing the observer or teacher to plan based on children as individuals and for development and growth rather than just teaching to test.  Through reflection, it means you can see a range of views, opinions, facts and issues without just viewing something once and deciding a reason for it. This allows for next steps to be planned and implemented to benefit both children and teacher. 
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Appendix 3
Picture of Bronfenbrenners ecological systems theory:
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Tesson defals: Case study

Different challenges within the class environment. The task | was observing was to
dentify Tens and units using a fruit and vegetabl stall using role play and real-tife
situations by letting the kids take control of spending money. The learning objective:
ias stuck on the il by each task, so it was made clear to al.

Classroom culture
(Are the students focused on learning?)

I groups of 2 at each challenge, two male pupils said they knew the leaming objective
and repeated it back to me. However, it was clear that they knew the end goal but
didn't know how to start or to achieve the outcome. The class completed the task
independently with no interaction from the class teacher or way of measuring
completion of task.

Objectives
(1s there a clear purpose to the lesson? How do the lesson activities promat that
purpose?)

The Learming outcome vias to identify the difference and use tens and units with
money. It was role play led and allovied the children to experiment ways of using
money to identify tens and units. An end goal would be effective here or using a vay to
measure achievement of the class as there was 10 product, and was left completely to
the independent learning of the child

Direction
(Are the students clear about what they are doing and ow (o 60 it well})

“They understood through behaviourism that they vere to move around challenges, in
pairs and that the earning objective was at the challenge and to be completed
independently. | do feel that the children didn't see how to complete the task or shovi
they had finished which led to low motivation and other behaviours that displayed a
negative impact from chid x to their partner.
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were the two groups vith the greatest engagement. Child 1 vias attempting role play
and to be in character and handle money il the other (child 2) did not focus,
throwing items, faling off his chair and trying to make the other pupil mimic his
behaviour. The longer it went on the other child gave up on the task and learning and
st motivation. Therefore, both were not engaged in the task and were playing as they
wished instead.

Assessment
Howrdoes the teacher assess student understanding before, during and after the
lesson? How i this used in their teaching?

I this specific task there vere no AFL strategis, a it was an independent task there.
was no input or monitoring of progress during the task. The children did not know how
to measure or achieve success in the task and no feedback to see if the challenge was
effective. Child x was low motivation, displayed poor behaviour, this could also link to
lack of knoviledge or understanding and lack of attention or support vhich came across
i loss of focus. | think assessment should be used as well a differentiation in some
cases. The use of questioning after the challenge would also help promote engagement
as the children viould be expected to feedback on their learning experience.
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Tesson detals Discussing the main aims of the new curriculum and trying to allow the.
children to think and understand vinat they mean. Group discussions on the floor. Into
lollypop questioning for each aim and what they understood about the statements.

Classroom culture

(Are the students focused on learning?)

Al extremely focused and taking part in groups discussions and answering questions
apart from Child x. Very withdrawn, took their selves out the group circle, as time
went on disruption to the task occurred which affected others (earning by messing up.
place cards and order that the group wanted them in, Child x was not spoken to at any
point apart from once when not focusing when the teacher was explaining a point to
the group.

Objectives

(1s there a clear purpose to the lesson? How do the lesson activities promat that
purpose?)

To identify and try to understand what the aims of the curriculum mean and how we
can all relate to them. They are reading the aims specifically and through some.
scaffolding putting together the sentence to try to understand wihat each one means.
Group discussion and questioning present to identify right and wrong answers.

Direction

(Are the students clear about what they are doing and ow to 60 it well)

A a vihole yes, child x was completely disengaged and there was no attempt at the
task at any point. There was no teacher interaction with him however the group did try

0 involve him every now and again with one child saying ‘they never does what they
are supposed to’
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Rocess and challenge.
(Are all students able to engage in the lesson? Are all students challenged?)

Everyone could but not all were. AFL strategies needed to be more at the forefront to
allow for more Learning and for the children to feel like they need to be engaged.

Assessment
Howrdoes the teacher assess student understanding before, during and after the
lesson? How i this used in their teaching?

‘Questioning individuals and the end of the task. Group discussions were throughout so
this allows for peer conversations and assessment when communicating vith cach
other.

Specifics / Critical Incidents.
“Are there particular telling moments and examples which it vould be helpful to
discuss?

Is child  displaying behaviour issues, lack of understanding, lack of attention, ALN,
also the fact that ths was not addressed for the whole lesson which makes me wonder
s it a regular occurrence and what i in place to help things improve.
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Tesson detalls: There were Different chillenges vithin the class environment. The task
1was observing was to identify Tens and units using a fruit and vegetable stal using
ole play and real lfe ituations by letting the kids take control o spending money.
‘The Learing objective was stuck on the wall by each task 5o it vias made clear to all,
I pais it was a task to be attempted using independent learning.

Classroom culture

(Are the students focused on learning?)

Working in a par, they were extremely focused and engaged. They made the learning
Objective clear to me and went straight into learning vith the use of effective role
play. They established roles from the beginning and structured their learning based on
past experience in the super market with their mum (SCHEMA). Engaged for the whole.
challenge and could repeat back what they have sold/bought and how much it cost by
showing money counting siils.

Objectives

(1s there a clear purpose to the lesson? How do the lesson activities promat that
purpose?)

o identify Tens and Units using money in a fruit and vegetable stall environment. It s
specific and real ife 5o they may have experienced simiar situations out of school. It
vias independently led but the pair had no issues and did not look for any input from
the teacher.

“ccess and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
Yes, the pair did engage for the full time they viere at the challenge. Once the
challenge had finishe, | o think that for these two children the task could've been
adapted to challenge them more. However, the use of effective role play alloved them
to complete the task to how they though it should be effectively for them. There vas
o monitor of understanding or knovlede after the challenge had come to an end.
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Assessment
Howrdoes the teacher assess student understanding before, during and after the
esson? How i this used in their teaching?

There is no assessment before, during or after the challenge and there vias no input
from the teacher at any point. | felt the children understood the task but did now know
how to define the product or display they completed it. There was no feedback, piece.
of work to produce or questioning at any point during the challenge. | hink assessment
should be used as well a differentiation in some cases. The use of questioning after
the challenge would also help promote engagement as the children would be expected
to feedback on thei learning experience.

Specifics / Critical Incidents.
"Are there particular telling moments and examples which it vould be helpful to
discuss?

“The effectiveness o role play, and the children’s sil to adapt to the task.
independently and complete the task effectively i the way they thought they should,
as there was o direction on how to complete or finish the challenge.
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

DaerZ6I03719

Tesson detals Independent challenges were presented to the children. The aim vias to
match the numbers written on cards, to other cards with just dots on. To visualse and
associate numbers and objects. This was completed independently aside from two main
tasks that were being completed vith the teacher.

Classroom culture
(Are the students focused on learning?)

“The classroom was very focused, al on task and where they should be. They
Understood the structure of the lesson and the (earning objectives viere at each
challenge. There vas a clear ending to the task and o ssues were present while the
children were completing the challenge.

Objectiv
(1s there a clear purpose to the lesson? How do the lesson activities promat that
purpose?)

“The purpose vias to associate numbers to objects and use counting to match numbers
to the dots. This helps identify number in other things, 5o they do not get use to just
seeing the number as that number. Independent viork did have a positive affect in this
ay and there vias some peer assessment Ehroughout in order to help each other.

Direction

(Are the students clear about what they are doing and how (o 6o it well})

Yes, there was a clear learning objective, structure and visual promts to help. They
Knew how o finish asall the cards would be matched up. They used peer assessment in
order to check work but the was no input or feedback given to the teacher.

“Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
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Al students were engaged for the lesson and challenge however | do feel as i some
were not challenged at al. Child X in this challenge which | observed finished very.
quickly, she seemed to be MAT and could solve the maths challenge very uickly. She.
did not get given a chance to progress once she completed the task, and this was.
displayed in child x walking around the class by their sef, standing by thelr self,
attempting to socialise but did't seem to be confident cnough to join a new group or
talk to anyone. This eventually led to child X looking in the role play area which vias
ot part of the challenge and entertaining herself without any additional vork to
complete. This shows how the child was not challenged although the rest of the class
seemed to be.

Assessment
Hourdoes the teacher assess student understanding before, during and after the
lesson? How i this used in their teaching?

Learning objectives and peer assessment was used in the challenges and before each
new challenge s started, they are introduced to the class by ‘learning friends’. This
checks the class understand the task before they start them. The task came down to
did you complete it yes or no with no real feedback to the teacher on how they did t,
how long it took them and questions if they understood.

Specifics / Critical Incidents
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Ovddisd/Dore: 250919

Diguiyodisd critizol (Ffocus)/Criiclincdent (focus): Role

cof engagement -1

Frofiad] Brperience
Temiadau/ This was a valuable experience, inieresting and alovied me 1o View,
Feelings difierent options into reasons for poor behaviour and lack of

Beth yw eich teimiadau | engagement. | enjoyed the structure of the lesson and though it id
ynghyich y profiad? | Work well for the class

“What are your feciings

regording the

experience?”

Cofio 3 Deal/ “The posilive leaming environment, alloving he children to have
Remember and power vithin their leaming and giving them opportunity to contribute
Understana. to real i tasks. Certain pairs excelled and really benefited form the
Alluch chirestru'r challenge.

ogweddou ar y profiad

aysqu o aeth yn ddo?
“Con you st the
aspects of the earning
experience that went
weil?”

Not all pairs were engaged and on task. no input from any staff
member meant that certain pairs did not attempt the challenge or
could not manage ther pairs which led to the lack of effort from both

children.
Poelfennau o't profiad

aysgi oedd yn
siomedig?

“Whot were the
elements of the
learming experience
thot were
disappointing?”

Guerthizos
dadansodd/
Evaluste ond analyse || hink the cause of the most disappointing element would be with
Beth fyddwcn cain | Child 1and child 2 not having any intervention at any point. This poor
codwrun fath  sirhau | DENValour and lack of effort could have possibly been dealt wih in the
aysgu ac addysgu lesson instead of being left to cary on and then move to the next
Chekbiolyny ayfodors | challenge where similar behaviors coud possibly arise.

“What willyou keep the

same to ensure
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<ffective teaching ond
learning in the future?”

Beth ozdd achos yr
effen siomedig
bwysicaf?

“What was the couse of
the most important
disappointing
clement?”

Cosgiiadau a chamay,
gueithred/
Conclusions and actions
Beth yw eich atebion
posibl ' materiaon
siomedig o nodwyd?
“Whot ore your
possible solutions to
the disappointing ssues
dentified?”

Beth ydych yn mynd i'w
wneud nesaf?

“Whot willyou do
next?”

vl ake into consideration previous research
will use Assessment for leaming strategies throughout my lessons
and planning

An example of this would be the teacher receiving feedback at the
end of challenges o allow the teacher to track understanding

More monitoring from a distance could be done on independent tasks
just to gain an insight on the social aspects of the challenge and the
engagement
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Ovdding/Date: 25.09.19

Diguyddiad critgol (Ffocws)/Crtcal incident focus) Pupil withdrawing their sef from group work

‘nd questioning

Frofiaa) Experience

Teimiadau]

Feelings

Beth yw eich teimiadau
ynghyich y profiad?
“What are your feciings
regording the

Exiremely interesting, 1 was a shame {0 see a child 5o wilhdrawn
from the lesson with no focus on task or questioning that was being
done. | felt eager to find next steps and potential ways of encouraging
partcipation in the future.

Alluch chirestru's
agweddau ary profiad
aysqu o aeth yn ddo?
“Con you st the
aspects of the earning
experience that went
weil?”

Poelfennau o't profiad
aysgioedd yn
siomedig?

“Whot were the
elements of the
learming experience
thot were
disappointing?”

experience?”
Cofio 3 Deal/

Remember and ‘The group vere engaged and understood and could break down a
Understand diffcult topic.

Use of assessment for leaming sirategies were there and effective
with use of group work and questioning and also lolly pop sticks

‘The length of time that child 1 was left withdrawn from their group with
their back against the wall. There was engagement at all and after
being left the behavior then started to get worse.

Guerthuzos
dadansodd/

Evaluate ond analyse
Beth fyddwen chin
codw'” un foth sicrhau
aysgu ac addysgu
effethiol yny dyfodol?

‘The AFL strategies used as well as implementing others though and
have different ways of discussing the task to ty to cater to all The
Tolly pop sticks were also effective at the end of group discussions,

A) Read aloud
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“What will you keep the
same to ensure Itis a possibity that itwas lack of understanding of the task. There
effective teaching and | may be an option that chiid 1 did not want to look silly in front of peers
learming in the future?* | 50 then escalated to poor behavior to cover up the lack of
understanding
Beth ozdd achos yr-
effen siomedig
bwysicaf?
“What was the couse of
the most important
disappointing
clement?”

Cosgiiadeu a chamay,

gueithred/ Relating to themes or interests of the class
Conclusions and actions | Introduce games, songs, and digital competency.

Beth yw eich atebion | 1would try to engage that one child and encourage and differentiate
posibl 't materiaon | Work to start

Somedi a noduwya> | Recap regularly to ensure the class understand before we move on.
“Whot ore your

possible solutions to
the disappointing ssues
dentifed?”

Beth ydych yn mynd i'w
wneud nesaf?

“Whot willyou do
next?”
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

OvodisaDote: 25/05/15

iy dind crtigol(Ffocws) Critical incident focus): Working withtens and units through

independent rle play-3
Frofiad] Brperience

Teimiadau]

Feelings Extremely impressed with how the pai responded o the challenge. It

Beth yw eich teimiodau
ynghyich y profiad?
“What are your feciings
regording the
experience?”

worked very well, and it was interesting to see that after experiencing
a slightly less successful version of the same challenge.

Cofio 3 Deal/
Remember and
Understand

Alluch chirestru'e
agweddau ary profiad
aysqu o aeth yn ddo?
“Con you st the
aspects of the earning
experience that went
weil?”

Poelfennau o't profiad
aysgioead yn
siomedig?

“Whot were the
elemens of the
learming experience
thot were
disappointing?”

Peer assessment, effective role play, clear plan made by the pair,
swapping of roles within the challenge so it allowed for different views
of the same task. The pair were comparing it to their own experiences
outside of school.

‘There didn't seem to be any feedback after the challenge had finished
50 the pair did vl however they did not receive praise.

Guerthizos
dadansoddl/

Evaluate ond analyse
Beth fyddwh chin
codwr un foth sicrhau
aysgu ac addysgu
effethiol yny dyfodol?
“What willyou keep the
same to ensure

“The type of actvily, ihe Use of role play, ihe pairs but | maybe Would
introduce a third member of the group {0 add a diferent dynamic to
the challenge.
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<ffective teaching ond
learning in the future?”

Beth ozdd achos yr
effen siomedig
bwysicaf?

“What was the couse of
the most important
disappointing
clement?”

There wasn' any feedback from the pair after the challenge had been
completed. This could be something that could be looked to change
as it will be a indicator of the level of understanding and engagement
during the challenge.

Cosgiiadau a chamay,
gueithred/
Conclusions and actions
Beth yw eich atebion
posibl ' materiaon
siomedig o nodwyd?
“Whot ore your
possible solutions to
the disappointing ssues
dentified?”

Beth ydych yn mynd i'w
wneud nesaf?

“Whot willyou do
next?”

| would add additional assessment for leaming sirategies in order to
give the children ways of feeding back what they have leamt and
what they enjoyed.

Monitor from a distance certain challenges and f there is a successful
challenge then that could be an example {0 the class to show one
way of completing the challenge well and the structure they used.
Introduce ‘shopping lists' to write on to track what they have bought
and the prices et Literacy and numeracy are then introduced
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Ovddisd/Dore: 250919

Disuwyodisd critizol Ffocws)/Criiclincdent (focusl: Mt challenge in small groups, with 3 more:
able child completing work quicy.

B Pageview | A) Read aloud

Frofiad] Brperience

Teimiadau]

Feelings

Beth yw eich teimiodau
ynghyich y profiad?
“What are your feciings
regording the
experience?”

It was briliant t0 see how engaged the whole class were during the lesson
and this made me very happy 1o see that. My feelings did change when
secing child X complete the work very quickly and then with no challenge.
or follow up task. She had no further direction.

Corio 2 Deal
Remember and
Understand

Alluch chirestru'r
agweddau ar y profiad
aysqu o aeth yn ddo?
“Con you st the
aspects of the earning
experience that went
wel?”

Poelfennau o't profiad
aysgi oedd yn
siomedig?

“Whot were the
elemens of the
learming experience
thot were
disappointing?”

Positive learning environment, the tasks the children completed were:
engaging while they lasted. Peer assessment was present throughout.

‘There was no follow-on task once completing your challenge, which child
Xdid complete it very quickly. She almost seemed like she didn't know
‘where to put herself once completing and she was struggling to
independently communicate to other peers in the class.

Guerthisos
dadansoddl/

Evaluate ond analyse
Beth fyddweh chin
codwr un foth sicrhau
aysgu ac addysgu
effethiol yn y dyfodol?.

The lesson, and challenges that were set could ll b kept the same,
however | do believe that there could have been additional tasks that the
more able children could complete while at that challenge. This will
ensure all are engaged for the time they are at the challenge and al are
engaged throughout the whole lesson.
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P Pageview | A) Read aloud

“What will you keep the
same to ensure
effectve teaching ond
learning in the future?”

Beth ozdd achos yr-
effen siomedig
bwysicaf?

“What was the couse of
the most important
disappointing
clement?”

No extension task once child X had completed the challenge set. This
would have eliminated the time that the child had doing nothing.

Cosgiiadau a chamau
gueithred/
Conclusions and actions
Beth yw eich atebion
posibl ' materiaon
siomedig o nodwyd?
“Whot ore your
possible solutions to
the disappointing ssues
dentifed?”

Beth ydych yn mynd i'w
wneud nesaf?

“Whot willyou do
next?”

Planning more tasks at each challenge in order to be prepared if children
dofinish one task quickly. This encourages engagement, Also, positive:
reinforcement when each task and challenge is complete.

Create a variety of tasks at each challenge and learn to focus on the
different abilities within a classroom and be able to cater for llabilties
and challenge and engage al children.
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