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[image: What is Benner's nursing theory? - Quora][bookmark: _Hlk148385053][bookmark: _Hlk148385054]Why is Reflective Practice important to Early Years Practice?
“Globally, it seems that it is not possible to talk of early years services without prefixing it with the term quality” suggests Campbell-Barr and Leeson (2015, p. 11). There are, of course, many components to quality early years provision. The space and environment, the resources and knowledgeable staff are needed to help support a child’s learning and development throughout the early years. Key to this is practicing reflection. Asking yourself “what can I learn from this?” will continue to enhance and improve provision. 
“Accepting one way of doing things and not questioning this will result in only one way of doing things, as there will be no reflective process to consider how to continually develop early years practice” implies Campbell-Barr and Leeson (2015, p. 36) and Hallet (2013, p. 25) is in agreement with this: “When practitioners engage in reflection, they can improve provision and practice by making informed decisions about whether their work with children is effective or not”.
Through regular observation and reflection we can establish an evolving environment for our children so they continue to thrive as no two children are the same.
What is Reflection and Reflective Practice?
Reflection is carried out multiple times a day without us even realising. When we reflect, we are giving aspects of our lives a lot of serious thought or consideration. Reflection helps us to learn from our experiences whether they are positive or negative. Looking back on a positive experience can help to enhance the next time. Looking back on a negative experience can help us learn from any mistakes we have made. It is important to reflect and positively question ourselves in order to become more efficient, knowledgeable and empowered. Personal reflection is different for every individual as we are all in independent situations and feel a variety of different emotions.
“Reflection is not a new activity, in fact you can trace it back to the Greek philosophers - Socrates, Plato and Aristotle – whose philosophic debate was founded on critical though and reflection” advises Brock (2017, p.7)
Reflective practice is however more of a modern phenomenon. It originated in professions such as teaching, health and social work where lessons were taken away from work done with patients, students and clients. 
“To learn effectively from one’s experience is critical in developing and maintaining competence across a practice lifetime” according to Mann et al (2007). 
In order to grow professionally we must continually reflect on our practices. Reflection helps us to develop our competence and gain in confidence. It will help us move from a novice to an expert. The Novice to Expert theory was developed by Dr Patricia Brenner in 1982 and based on Dreyfus Model of Skill Acquisition in 1980. Ozdemir (2019) describes Brenners research during the novice stage as: “nurses have no background practical experience while they have theoretical knowledge only”. Nurses will progress on to becoming an advanced beginner, a competent practitioner, a proficient practitioner and finally graduating to an expert following a series of practice and reflection. “Expert nurses respond in a fluid automatic manner to come to a judgement” suggests Ozdemir (2019). 
We can apply this theory of reflection to many different professions and we can see how our own practice and moving from novice to expert can’t progress without reflection. 




The Importance Of Reflective Practice In The Early Years




 Kolb’s Learning Cycle
[bookmark: _Hlk148385236]“Kolb’s theory of experiential learning determines that people learn best when that are engaged in first-hand experiences.” (Aubrey and Riley, 2016, p.158). Using this as a basis, when reflected upon, we can think about what feelings and perceptions come from the experience. In practice, seeing, touching, smelling and hearing an animal in real life is far more beneficial than looking at an animal in a photograph.
Kolb constructed the learning cycle below to demonstrate his theory. He “saw the process as a continuous spiral, since on completion of one cycle the learner would then move on to the next stage of the process, being informed by the previous stage, and so learning develops.” (Aubrey and Riley, 2016, p.159)
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[bookmark: _Hlk148385252]However, there are a few flaws to this model. Firstly the reflections can only be based on the learners view of themselves. Secondly, it was developed around Western culture so is limited and does not take our multicultural society into account.





Gibbs Reflective Cycle
[bookmark: _Hlk148385268]According to Husebo, O’Regan and Nestel (2015) “Gibbs's reflective cycle proposes that reflection takes place after an experience. It provides a structure that generally guides the process of reflecting”.
[image: gibbs-reflective-cycle]
[bookmark: _Hlk148385284][bookmark: _Hlk148385285]This reflective cycle is helpful for planning and learning from experiences, not just those that didn’t go well but also the ones that did go well. It could be used to look at if the specific event you are reflecting on was to happen again. What would you do to change the outcome? How would you improve it for the next time?
An early years practitioner could use Kolb’s model to reflect on how to progress activities on to the next level or how to improve tasks if they haven’t gone as planned. It is based on learning from experience. Whereas Gibbs’ model could be used to help improve what pupils learn from their experiences. It is based on learning from repetition.
The Theory Of Reflection
[bookmark: _Hlk148385211][bookmark: _Hlk148385212]Reflection is based on theory and there are many early theorists who have influenced how practitioners think and practice as they do today. 
In the 17th Century, John Locke who belonged to a group of thinkers called the “empiricists” believed that “children’s learning, which results from external experiences gained through sensory stimuli, is best understood through systematic and planned observation, and subsequent analysis of their behaviours”. (Macblain, 2022, p.15) This analysis of their behaviours, is essentially a way of reflecting. It is questioning how they behaved whilst completing their task.
A more modern theorist is John Dewey. He is often thought of when thinking about child-centred education. He opposed the idea of children in the 1950’s/60’s sitting in silenced rows being told information. “Like Piaget, Bruner and Vygotsky, Dewey saw learning very much as a social activity in which children should be active participants”. (Macblain, 2022, p.54). In this instance, reflection is important to enable the discovery of what children have learned from their experience to help structure follow up activities.

Recognise and analyse the significance of different aspects of professional practice and why these are important in meeting the individual and inclusive needs of children.

[bookmark: _Hlk148551275][bookmark: _Hlk148895655]As early years professionals, we have a very important role to play in children’s  development during the first few years of their lives. We have a responsibility to understand and meet their individual needs to ensure they have a good sense of wellbeing and are therefore ready to learn.
The values we hold in our professional practice are paramount to this. In the General Teaching Council for Scotland (2021), it is stated that “The educational experiences of all learners are shaped by the values and dispositions of those who work to educate them”. Our values shape us as professionals. They influence our relationships and our practice and they guide our actions. Our values help us decide if another persons actions are wise.
If we have an empathetic character, we are able to show others we understand their emotional point of view by taking their feelings into account. Children who are treated with empathy and respect will learn to be empathetic and respectful towards other people as they grow. According to Ersay (2014), teachers who had difficulty in describing their own feelings more likely preferred to use “punishment” response towards children’s negative emotions. When our own emotional awareness is high, we become more capable of responding positively towards children in challenging situations. 
Another important value to have as a professional practitioner is equity and equality. We need to be fair and impartial and ensure all children have equal rights and opportunities. If we practice these principles, we will ensure we treat all children with equal measure regardless of their ability, gender, age, religion or culture. 
“Our own individual perspectives contribute to the society norms and it is important that those working with young children are conscious of these influences” suggests Mathieson (2015, p.21). Every child is unique, we need to celebrate that and ensure our practice is tailored to each individual. We must develop appropriate strategies so each child can reach their full potential in a fully inclusive environment.
Working as a team and practicing effective communication is paramount to the success of an early years setting. According to Campbell-Barr and Leeson (2015, p.71) team members  “are expected to be active and participative in the decision-making processes and actions of the setting.” This will ensure the setting evolves appropriately over time. A quality team which has high morals and values will demonstrate positive role models in the early years. “The key characteristics of team working are confidence that you are in a shared enterprise, with common values and principles and easy opportunities to contribute ideas” claims Lindon (2016, p.150).
Communication is just as important when working with children, their families and other agencies as it is with your colleagues. Communication does not just mean the sharing of information. It involves listening, questioning, understanding and responding. Good communication skills can improve our relationships and building positive relationships with children, parents and outside agencies is a fundamental role of being an early years practitioner. Communication is key to building and maintain relationships and building trust. Trust is paramount in having a successful relationship with a child, a parent or a colleague. 
However, clear communication is not always simple and according to Adu-Oppong (2014) “different people may interpret messages differently”. Only 7% of our communication is made through spoken words, the rest is split between body movements (facial expressions and gestures) and tone of voice. Sometimes we only have to look at a child in a certain way for them to know we disapprove of their actions, we don’t need to use words. Clapping can show we approve and whispering words can communicate we are trying to have a more quiet conversation.
Listening can help create a reciprocal relationship. Allowing someone’s voice to be heard, especially a child, allows them to feel they are being acknowledged. “Listening to children’s voices and recognising these are expressed in a range of ways, including non-verbally, is central to inclusive practice” is one of the key points in promoting voice and inclusion in Birth to Five Matters.

Communication also plays a key part in working collaboratively with a variety of different agencies. When working in the early years, we will inevitably work alongside partners in health and social care, the local authorities, charities and other support agencies. When communication is not effective, a child’s safety can become compromised so we need to ensure we pass on critical information between teams quickly and clearly.

Observing a child in an early years setting is a crucial role for a practitioner. Observations may take place in the spur of the moment or can be planned. This will help us to identify if a child is engaged during a planned activity. We can also gain an understanding into the level of their emotional literacy and social skills. A report by Siraj-Blatchford et al (2008) proved that “children were found to make better all round progress in settings where: The staff used open-ended questioning and encouraged ‘sustained shared thinking’ and differentiated learning opportunities are provided to meet the needs of individuals and groups e.g. bilingual, special needs, girls/boys etc.” None of this could be achieved without observation, reflection and planning. 
Observation methods will depend on your reasons for making an observation. You may capture a magic moment – the first time a child has done something like ride a bike. A longer observation might include verbatim and details of who the play is with and their level of interest. We can include photographs to capture specific moments. A tracking observation can enable you to learn about different areas of the learning environment and who uses them. To gain better understanding of a child social circle you can complete a sociogram observation. This will help to see if a child stays with specific friends throughout the day or is able to move between groups. 
Whichever type of observation you use, the reflective information will support the planning of a child’s next steps.
In the Department for Education Development Matters (2023) report it states that “When children are at earlier stages of development than expected, it is important to notice what they enjoy doing and also find out where their difficulties may lie. They need extra help so that they become secure in the earlier stages of development.” Therefore, next steps are critical to help support a child’s learning and understanding. We always need to remember when planning next steps that every child is unique.
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Is there anything that may stop you meeting them? How can we overcome that?

To meet the requirements of the course, for babies under 2, | have discussed potential involvement with
the PIMHS baby group and will consult with Diane Lewis. Also consider Bright Beginnings groups to
provide cover where necessary

For the requirements regarding ALN children | have discussed attending Social Communication Groups.

| am aware that good time management will be crucial to complete the course requirements.

General comments from the team member:

| continue to enjoy my role as a family support worker and grateful for all the opportunities and training we
consistently have. | like working in an agile way and being able to manage my own time. | feel | am part of
a very supportive team which makes my role easier.
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at were your achievements last year? How do you think you met your aims and those of the service?

| was successful at gaining a Family Worker position in October 2022 from the role of Early Years Support
Worker. Within this time | have settled competently into the role and have built strong relationships with
my caseload of families and team members.

I have given examples of st: ut moments in my support of families and this has reflected on my
progress as an empathic practitioner, providing containment and empowerment in good measure.

Many of my families have complex needs and circumstances and | have grown very much in the family
worker role, learning as | go, constantly seeking information and striving to provide the best support | can.
| have established positive working relationships with the health team, social workers, school staff and
colleagues in other support teams and our multi agency colleagues speak well of me.
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at went well a ave your efforts been recognised?

| feel that | am using my skills well to support families. | am a good listener and have built trusting
relationships. | recognise my own efforts when | see my growth in confidence of the families | support and
feel praised by my team leader and colleagues. There is a feeling of appreciation within the team.

I successfully delivered the antenatal programme and this was timely in strengthening relationships with
health colleagues for future co delivery and all feedback from professionals working with me has been very
positive with expressed warmth for my character.

atd

go so well and do you know why?

I have reflected that with families who did not engage well, this could have been due to lack of experience
or knowledge. | have widened this conversation to think about the family’s relationship and being patient
with regards to forming a connection.
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Is there any learning, either positive or negative, that can be used going forward either to help you, or

improve the way we do things? Have you recorded any learning or development you have done this yeal

| am keen to get to grips with the Healthy Child Wales Core Programme. | have embraced the antenatal
conversations and have been allocated many antenatal registrations. Families have responded well to the
antenatal contacts. However, waiting for the roll out of Midwifery notes and postponed plans have left me
wondering ‘what's next?’.

Within the last 12 months, | have completed:

Video Interactive Guidance Training

Halcyon, supporting neurodiversity
SALT Talk with ME

STEPS
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Do you have what you need to deliver? Is there any training or additional experience you would like? Can

we/you collaborate with anyone to get that?

There is so much to learn with regards to Neurodiversity, | would be keen to participate in any further
training / learning opportunities.

I have co worked families with workers from Llamay but do not have a firm idea of all of the support and
interventions the service provide.

I would like to be COSP informed. Proposed COSP delivery from Team Leaders for those who are not
facilitation trained.
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at are your personal priorities for the next 12 months and over the longer term

1) | have signed up for the Snowdon Marathon in October half term 2023. My aim is to finish!

2)Completion of first year - Early Years Education and Care with Practitioner Status.





