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Background

Following the disappointing results in the 2009 PISA testing, in which Wales performed poorly, a review of the school system was undertaken by both the OCED and the Welsh Government. The OCED produced a wide-ranging report which is split into five chapters four of these chapters offered a recommendation followed by several policy options.
It is the view of the OCED (OECD, 2014) that there are strengths and challenges within the Welsh education system which lead to underperformance compared to OCED countries. Some of the areas of deficiency that are highlighted include: The inability of both schools and teachers to place students at the centre of the learning experience by meeting their needs; Funding schemes that create high levels of administrative work and do not offer the financial stability that schools require; Schools do not sufficiently recognise the role of their support staff.
The report then details policy options that would allow schools to address these areas. These recommendations include having high expectations for learning and improving the pedagogy of teachers and support staff; Creating a simplified and more stable targeted funding formula as well as recognising and investing in support staff through training them to a minimum standard.
Within the OECD’s work they also reflect on the curriculum model used in Norway as an example of where curriculum reform is used to help achieve goals that would benefit the Welsh education system. The report goes on to explain that in Norway the aim was to create a system where learning was adapted to student needs, however it is also noted that the implementation has varied across schools.   The report goes on to suggest that this could be used as an example for Wales if it follows curriculum reform. (P47).
Following the publication of the OECD’s report the Welsh Government published the Qualified for Life document (Welsh Goverment, 2014)which set out their reform program for schools in Wales until 2020. The document identifies that reform will have to take place against a background of financial challenge and is clear that funding might reduce further during the period covered by the publication. The document has four strategic objectives based on an excellent professional workforce; A curriculum which is engaging and attractive to learners and allows them to apply the skills they learn independently; Qualifications that are internationally recognised and allow progression into further learning or employment; Leaders of education who create self-improving systems based on support and challenge.

There are many areas of commonality between the two documents and this could be because both have been produced to improve education in Wales at a similar time with the same minister holding the education portfolio at the time. Both reports focus on the staff who work with pupils, the OECD makes reference to building professional capital. They suggest that this could be done with several strategies including raising the status of the teaching profession, improving training at both an initial teacher stage and in terms of CPD and developing leadership capital. In the Qualified for Life document one of the key strategic objectives is “An excellent professional workforce with strong pedagogy based on an understanding of what works.” Clearly this creates a large area of overlap and something that should feature in the strategic direction for a new AoLE to ensure that the teaching within the AoLE has the most impact on the learners. Another strong area of commonality between the two documents is the area of curriculum reform while (Welsh Goverment, 2014) makes reference to “a curriculum which is engaging and attractive to children” the (OECD, 2014) go further by linking this to the development of the curriculum in Norway. 
[bookmark: _Toc18816848]Starting point - Successful Futures 

Following on from the work of the OECD the Welsh Government commissioned Professor Graham Donaldson to undertake an independent review of the Welsh curriculum and assessment in Wales. His work was released in 2015 and based on visiting schools and speaking to key shareholders within the education system. Donaldson references the PISA results as one of the drivers for change. From his work Donaldson defined the purpose of the curriculum to create children and young people who will be (i) ambitious capable learners, (ii) healthy confident individuals, (iii) enterprising creative contributors (iv) ethically informed citizens. After reviewing the curriculum organisation in several other countries including New Zealand, Netherlands, Northern Ireland, Scotland and England the report recommends the use of areas of learning experience. 
Donaldson’s review only visited sixty schools which leads to questions over the sample size when such large systematic reforms are taking place. The school visits were also backed up with a data gathering exercise again this only attracted seven hundred responses. This sample size is very small when compared to the number of stake holders within the education system in Wales. Of the responses received only 137 responses came from teachers, a perceived area of weakness in the study would appear to be the inability to connect with the teaching profession. 

Donaldson recommends the use of six areas of learning experience (AoLE) in his work(P39). Although he justifies the use of AoLE he does not justify how he has arrived at the use of six area of learning experience or explain why the learning is organised under these areas. He references other countries but does not detail the strengths and weakness of their curriculum organisation. He does not explain why the six AoLE will produce a stronger curriculum model than the structures in New Zealand or Scotland that have eight areas of learning experience. The report does however give a rationale of the chosen AoLE organisation but does not offer any alternative models.
Within the document there are also three cross-curriculum areas identified as recommendations six and seven these areas are literacy, numeracy and digital competence. The report says that “Schools should identify a member of staff who would lead and support each of the three Cross-Curriculum Responsibilities.” (Donaldson, 2015) This contrasts with the AoLE which although identified as the curriculum organisers by Donaldson he does not give a leadership structure linked to the AoLE model. 

After outlining the AoLE he goes on “Areas of Learning and Experience should not be seen as watertight compartments (P39) but rather a means of organising the intentions for each child”. This could potentially lead to inconsistencies across schools compounded by the fact he does not highlight that schools should seek to identify a member of staff to lead each AoLE. This leaves the leadership structure open to schools as long as students have the full learning experience, this again gives rise to potential for inconstancies across schools. These statements are supported elsewhere in the report as Donaldson highlights that schools would like more autonomy to make their own decision based on the curriculum (Page 15). 
Successful Futures structures the progress learners make under the heading of progression steps. The report highlights the weaknesses of the existing key stages model and recommends these are removed. The progression will be shown as achievement outcomes which will be described from the learners’ point of view.
Chapter 5 of the Donaldson review focusses on pedagogy and Donaldson makes clear that there is no preferred method of teaching (P63). It reinforces the need for a blended teaching approach (P64). This part of the document lacks the clear recommendations that can be seen in other chapters and recommends the use of a range of strategies. This leaves the teaching and pedagogical approaches open to teachers and school leaders. The positive feature of this is that it allows teachers the space to operate as creative practitioners however it also allows for inconsistencies between schools and inconsistency as pupils progress year on year between teachers. 

[bookmark: _Toc18816849]Next step – Draft curriculum 2022 

As stated by (Donaldson, 2015)the next step in the work is to develop “basic curriculum structure outlined in this report, including the Areas of Learning and Experience.” (P95) This has now been released in draft form as the Draft Curriculum for Wales 2022. This curriculum is set out under the six AoLE devised by successful futures and each AoLE gives a range of information and builds on the work of successful futures (Donaldson, 2015).
Evidence shows that Wales is learning lessons from other countries where curriculum change has been problematic (Priestley, 2018). In Wales a process for developing the curriculum has been put into place, this is likely to lead to a stronger and more successful implementation of the curriculum.
However, the process is not without areas of weakness such as the timeline between the end of the consultation and the release of the curriculum. The time for feedback to affect the new curriculum is limited and the amount of work that has been produced so far could suggest that the consultation will have a limited scope to change the draft curriculum. It could therefore be argued that if teachers are going to have the input into the curriculum that was envisaged (Donaldson, 2015) then any responses to the consultation need to be well considered and have the potential to impact change on the draft curriculum.
Another area of interest within the new curriculum is having teachers as one of the creators. There are barriers to the success of this strategy including lack of time, poor collaboration and poor leadership (Alkan & Priestley, 2018). Following consultation, the Welsh Government have tried to mitigate the potential lack of time through the creation of Additional National Professional Learning INSET days.  (Government, 2019 ) however the time allocated is still limited
[bookmark: _Toc18816850]Developing an “Area of Learning Experience” (AoLE) – Design & Expressive Arts AoLE

Within the context of school, the AoLE which is being operated for the 2019-20 academic year will be Design & Expressive Arts.  Although this is not an AoLE within either the Successful Futures or 2022 draft curriculum, the documents produced makes allowances for this  As the  AoLEs as not watertight compartments. (Donaldson, 2015) (P39) but a means of organisation of the curriculum, this model allows the creation of a curriculum model suited to the school and setting. 
This model takes and uses the flexibility that was created  (Donaldson, 2015)(P89) to produce a relevant curriculum for our setting that will be designed to raise standards and meet the needs of our learners within a pre-set school geography. The grouping of subjects with both a creative and practical nature makes use of the flexibility and aims to ensure that all pupils are engaged and do not lose the excitement that they have to move to secondary school due to a disillusionment based on a curriculum that does not inspire them (Donaldson, 2015) (P89)
[bookmark: _Toc18816851]Analysis of the AoLE

Against a background of perceived falling interest in the Arts and Design Technology in education (Greevy, et al., 2013)  the Design & Expressive Arts AoLE will create an area of learning which as well as creating opportunities for pupils to learn to explore, respond and create in this area it also has strong links to the Science AoLE.  It is important when setting up this AoLE the skills learned are transferable and should a have a direct link to careers. This AoLE gives pupils the opportunities to explore, respond and create and engineer. Expressive Arts encompasses Dance, Drama, Film and Digital Media, Music and Visual Arts. Clearly there is a strong link between the creating in these areas and the creative nature of designing and making within D&T. All subjects are linked by a common creative process and there are a large number of transferable skills.
It is fundamental to the success of this AoLE that pupils have the opportunity to be creative and that there are as many opportunities to identify, realise and create individual outcomes as possible. Therefore it is the overarching aim of this new AoLE to allow opportunities for pupils to learn to be creative while completing as much practical work as possible while fulfilling the four core purposes of the curriculum, through delivering a curriculum that meets The What Matters statements and allows pupils to progress along the progress steps.
As with all areas of the curriculum the AoLE should support the four purposes and therefore one of the main aims of this AoLE is to develop creativity both in appreciation of other creative works and the ability to be creative. Across the Design & Expressive Arts AoLE the key theme should be to give opportunities for pupils to be creative. This will give pupils opportunities to explore, refine and communicate ideas as well as producing finished products whether as a 3D outcome in Art or Technology or as a piece or performance in Music or Drama. This AoLE will give pupils the opportunity to create unique outcomes and develop skills. Therefore, when working to produce these outcomes they will be required to show application, perseverance and close attention to detail all desirable skills that are used across the AoLE and transferable across the curriculum.
It is important the AoLE of Design & Expressive Arts provides pupils opportunities to be involved in the creative process and exposes pupils to the creative works of others. This could be analysing Memphis Design before designing their own product in a similar design style or; visiting a theatre to watch a production before performing in their own version or; visiting a gallery to see artwork produced by a local artist before creating their own work in a similar style. 
When starting this new AoLE it is important to give pupils opportunities to work in rich and authentic contexts. Examples of this could be rebranding of a local company as a graphics project or; working as part of a group of performers to produce a short play. The contexts offered to learners within the AoLE should provide opportunities for pupils to both develop their leadership skills as well as carrying out different roles within teams, again building transferable skills equipping pupils to do well across the curriculum and beyond school. 
The context that pupils are offered within the AoLE also needs to create the opportunity for pupils to do more than just develop their creativity as artists and designers but also allow pupils to develop both their creative and critical thinking skills. This could be the analysing of an existing product in technology or critically reflecting on a popular piece of contemporary music. Pupils also need the ability to critically analyse their work both as it is produced and at the end of the production to help them think about how it could be improved. Employing these strategies within the AoLE will help fulfil the core purposes of the curriculum.
[bookmark: _Toc18816852]Addressing the What matters Statements
The new AoLE will offer a curriculum that is designed to give the best possible positive impact for the learners within our setting. Opportunities to allow learners to access all of the “what matters” statements from the Expressive Arts and the appropriate statements from the Science and Technology. This will allow all pupils to make good progress in terms of relevant progression steps whilst meeting the four purposes of the new curriculum. Appendix one highlights the relevant What matters statements and how they could be addressed in the AoLE.

[bookmark: _Toc18816858]Teaching strategies

Empirical evidence recognises the importance of successful teaching within the AoLE (Hattie, 2008 )  and (Waters, 2013) therefore, it is clearly one of the most important areas that needs to be both developed and maintained.  However, this is set against a backdrop where it is sometimes difficult for schools to recruit and retain teachers (Foster, 2018) which has the potential to negatively effect the experience of pupils. Therefore, it is important that systems and strategies are adopted to ensure the quality of teaching is as high as possible. It is important that the AoLE adopts “The consistent message should be that sustained effort is integral to good learning and can lead to high achievement”  (Donaldson, 2015) (P64). 

Whilst there is no recommended teaching style or approach demanded of teachers in any of the reform documents (Donaldson, 2015) and (OECD, 2014)it is important the strategic vision allows for a blending of teaching styles which will work well within our school context. The proposed focus on offering pupils as many practical engaging experiences as possible will require a teaching style which allows pupils to experiment and learn while being as creative as possible. 
Studies based on the effective teaching strategies in Expressive Arts subjects show that one of the most effective techniques in expressive arts teaching is experimental learning (Nompula, 2012), for experimental learning to take place a range of teaching styles are needed. It is also important that teachers do not try to teach practical concepts through theory as there is evidence (Nompula, 2012) this is not effective.
However, it is also important to remember that practical sessions cannot meet all the learning needs of the students within the AoLE. Evidence exists to shows that using practical sessions as a pure means to teach substantive knowledge is not effective (Abrahams & Millar, 2008) It is however effective as a teaching tool to increase pupils’ enquiry and in getting pupils involved in learning and able to use tools and equipment correctly. These are both fundamental skills that pupils will need to gain in order to access a creative curriculum and progress along the outlined progression steps in the draft curriculum.  
It is important to have strategies to build teaching capacity and share good practise, in our setting one of the key strategies to be used within the AoLE will be Learning Walks. There is strong evidence that learning walks improve teaching (Fisher & Frey, 2014)and (Stephens, 2011.) The learning walks will run on a half termly calendar and allow every member of staff within the AoLE to under- take learning walks either individually or as part of a team. Each half term the learning walks will have a focus that will improve an area of teaching within the AoLE. 
This is an area that strongly reflects the schools development plan and PIAP work with one of the 5 recommendations focussing on teaching and learning.

[bookmark: _Toc18816859]Monitoring of progression

In order to fit in with the overarching principle of the AoLE,  a lot of the learning activities that pupils will complete will be practical in nature, some practical outcomes will remain as evidence of progression made by pupils, others such as performances are harder to evidence. 
Irrespective of how easy it is to evidence the progression; it is important that becoming a more confident and accomplished performer is still progression as acknowledged by Successful futures. (Donaldson, 2015). The document goes on to say that progress can be demonstrated in tasks, debates and choirs it is important that the AoLE has the ability to record all of this progress.

The AoLE will make use of appropriate technology to both allow pupils to make progress and to record pupils’ progression. Some of the “What Matters” statements, such as responding to and reflecting as an artist have the potential to be completed as digital tasks on Google Classroom and be backed up with self -marking quizzes to test pupils’ understanding. This fits with the successful futures vision of marking which is as “light-touch as possible and avoid unnecessary bureaucracy” (Donaldson, 2015) whilst still allowing pupils to make progress and understand the importance of feedback on progress. 

Where teachers formally assess pupils’ work they will follow the School’s formative marking policy. Tasks that are going to be assessed must be aligned to the what matters statements and allow pupils to progress along the What Matters continuum. The assessment must allow pupils to move their learning forward and recognise the importance of feedback on progress with evidence to suggest feedback is the bridging link between teaching and learning (Williams, 2011).
Again this is an area that closely aligns to the school development plan and PIAP with a section on raising the standards of pupils work and a section on improving teaching and learning both of which link to pupil progress
Section A 3331 Words
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Vision of the AoLE: To have an AoLE where pupils are inspired to be and produce in a creative way with teaching that inspires allows all pupils to meet their potential 
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	Year 1
	Year 2
	Year 3
	Year 4
	Year 5

	2019-20
	2020-21
	2021-22
	2022-23
	2023-24

	
Develop pedagogy across the AoLE to ensure the best pupil learning experience possible. (teaching still under current departmentalised areas)


Set up google classroom across AoLE for all homework -based tasks across AoLE. Consistent AoLE approach

Set up google classroom for individual tasks where appropriate 


Planning for Year 7, 2020-21 to take place in gained time – with the target of creating an AoLE that inspires all pupils to be creative and provides a wide range of practical learning experiences.
· Identify as many opportunities for practical tasks as possible across the AoLE
· Integrated context- based learning to engage all pupils
· Projects that cover the spectrum of the AoLE subjects
· Link to real world examples such as trips artists and / or performances 
· Greater emphasis on creativity 
· Include opportunities for the use of Welsh in Music / Drama
· Decide of appropriate places for assessment  

Establish an in -school clubs and opportunities for the AoLE to run at lunch / after school. Clubs to link to creativity and practical experience 
· Textiles club
· Product Design club
· Music opportunities including Jazz bands and Choir
· Drama club 

Ensure robust monitoring is in place to ensure the best pupil learning experience is delivered including 
· Learning walks across the AoLE with a focus each half term.
· Pupil voice completed each half term/project
· Collecting of good examples of pupil work/performance
Use AoLE meetings to disseminate good practise across teaching team
	
Start teaching Year 7 Expressive Arts lessons 

Implement systems to track and monitor progress of Year 7 learners 

Gained time review of first cycle of Year 7 lessons 

· What lesson have been learned? 
· What changes need to be made?
· What can be used in the Year 8 curriculum
· 
[bookmark: _GoBack]Pupil learning experience reviews
· AoLE lead to lead review of learning experience within another AoLE to identify areas of good practise and areas to develop.
· Evidence based on pupil work, pupil voice, learning walks, SoW

Planning Year 8 SoW
· AoLE decision on theme with input from pupils
· Decision on appropriate assessment points 
· Decision on how assessment points feed into pupil learning experience.




















On- going robust monitoring is in place to ensure the best pupil learning experience is delivered including 
· Learning walks across the AoLE with a focus each half term.
· Pupil voice completed each half term/project
· Collecting of good examples of pupil work/performance
Use AoLE meetings to disseminate good practise across teaching team

	
Continued teaching of Year 7 (updated and amended as required)

First teaching of Year 8

Planning Year 9 SOW


































On-going robust monitoring is in place to ensure the best pupil learning experience is delivered including 
· Learning walks across the AoLE with a focus each half term.
· Pupil voice completed each half term/project
· Collecting of good examples of pupil work/performance
Use AoLE meetings to disseminate good practise across teaching team

	
Continued teaching of Years 7& 8(updated and amended as required)

First teaching of Year 9


Planning Year 10 SoW if qualification reform has taken place

Pupil learning experience reviews
· AoLE to be reviewed by another AoLE lead. Review of learning experience within another AoLE to identify areas of good practise and areas to develop.
· Evidence based on pupil work, pupil voice, learning walks, SoW

































On-going robust monitoring is in place to ensure the best pupil learning experience is delivered including 
· Learning walks across the AoLE with a focus each half term.
· Pupil voice completed each half term/project
· Collecting of good examples of pupil work/performance
Use AoLE meetings to disseminate good practise across teaching team

	
Continued teaching of years 7,8 &9 (updated and amended as required)




First teaching of teaching Year 10 SoW 

































On-going robust monitoring is in place to ensure the best pupil learning experience is delivered including 
· Learning walks across the AoLE with a focus each half term.
· Pupil voice completed each half term/project
· Collecting of good examples of pupil work/performance
Use AoLE meetings to disseminate good practise across teaching team


	Planning for year 7, Design and Expressive arts 

	Teaching of year 7 Expressive arts and Technology

	
	
	

	
	Planning for year 8, Expressive arts and technology

	Teaching for year 8, Expressive arts and technology

	
	

	
	
	Planning for year 9, Expressive arts and technology

	Teaching  for year 9, Expressive arts and technology

	

	Review strategic planning based on qualification available/ constraints on pupils’ options / if pupils have to study each AoLE

	
	
	
	Planning for year 10, Planning to be driven by qualification reform

	First teaching of year 10 subject.


	
	
	
	
	Planning for year 11 





Fig. 1   5 Year strategic planning.
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Target: To create an AoLE that inspires all pupils to be creative and provides a wide range of practical learning experiences.

[bookmark: _Toc18816862]Rationale
In order to successfully allow pupils to access a creative curriculum where they can produce work that is individual and creative and, where they are engaged in a school experience which motivates as many pupils as far as possible, the AoLE needs to offer as many practical lessons as possible to give pupils the opportunities to learn by experimentation as detailed in the AoLE action plan (Appendix 2) 
By offering frequent opportunities to engage in practical lessons it gives opportunities for pupils to refine their skills and improve their work. Pupils will be able to learn through failure with time to respond and have second and third attempts which give time to achieve better quality outcomes. From carrying out learning walks and speaking to pupils, we know that if pupils have regular practical lessons, they are more willing to make mistakes when creating products and outcomes as they know there will be further lessons and time to have another attempt which will be successful. This would appear more favourable to scenarios where if pupils know they only have a single opportunity to manufacture a product they are far less likely to take risks to be creative and unique. The strategies employed are covered in the AoLE action plan points 1,2,3,5&6 (Appendix 2)
Having more practical lessons also creates opportunities for pupils to work creatively in small groups or pairs. This gives pupils the opportunity to work in competitions and creatively engineer solutions to problems, examples such as building cars to safely protect an egg in a crash are popular with pupils and allow them to engage in their learning. 
Listening to learners within the setting shows that pupils are more engaged when undertaking practical lessons. This has been backed up when learning walks have been undertaken, when pupils are engaged it creates an environment where they will make more progress and move through the progression steps.

[bookmark: _Toc18816864]Challenges / opportunities
[bookmark: _Toc18816865]Resourcing
One of the major challenges in the current school climate is the resourcing of practical lessons. If pupils are going to be given the opportunities to work creatively in a space where mistakes are seen as learning opportunities, there are obvious material costs as well as costs created from aiming to have smaller teaching classes. 
In practical lessons verbal feedback is needed to support learners as their work progresses and in some practical lessons this could take the form of demonstrating to individual pupils, this is something that is easier for teachers to facilitate within smaller classes. The technology classes can operate under the BS 4163:2014 Health and Safety for Design and Technology in Education which make provision for 20 pupils: one competent trained teacher, unfortunately other areas of the AoLE are not covered by this document. As budgetary pressures hit schools, raising class sizes are the norm and this could require developing pedagogical approaches to avoid negatively affecting learning. When considering the AoLE the department is in a fortunate position that a technician can be deployed to assist with the learning, this strategy is detailed in the AoLE action plan points 2&4. (Appendix 2)
[bookmark: _Toc18816866]Training
All teachers currently in the department have trained and practised under the existing curriculum, based on the department model and a more structured and closed national curriculum. However, due to the staggered nature of implementation in the strategic plan it gives time for teachers to review their pedagogy and adapt their practise. The barriers to training are the cost implications in terms of time off timetable which needs to be covered and the cost of the training. This is not a context driven challenge and one that will need to be addressed across schools in Wales. However, it is worth noting that some schools have acted as pioneer schools so are ahead in terms of the upskilling of staff to deliver the new curriculum. Training will need to be sought to adapt pedagogical practise and then good practise will need to be identified and disseminated to allow it to percolate through the practise in the department. However, all teachers within the AoLE have taught practical subjects and so need to evolve their skill set not learn a completely new skill set.
[bookmark: _Toc18816867]Planning time
Planning practical lessons takes a large amount of time especially if exemplar material is to be produced and resources prepared. If enough time is not available to teachers, there is a risk that the new curriculum will be a reworking of the existing curriculum and not the radical overhaul envisaged.  The practical preparation is not a one-off time cost but an ongoing time expenditure. 
[bookmark: _Toc18816868]Tracking of progress
When pupils are working to produce pieces of work there needs to be an effective system in place to track pupil progression against the progression steps and the” I can” statements. When physical artefacts and outcomes are created a system needs to be in place to record the work and the progress made. This is something that has a long window of opportunity to evidence, as the work will still exist after the creation of it. Where pupils produce a performance, it is harder to evidence after the lesson. To allow teachers to track the performance and the pupil progression, an example of this could be a pupil performing a piece of music which a teacher may wish to compare to a previous piece to see if the pupil has performed as a more confidant performer. 

[bookmark: _Toc18816869]Qualification 
It is hard to plan towards the end qualification when the curriculum has been realised in a draft form without the end goal of sample assessment materials. Due to the fluid nature of the implementation of the curriculum, until the first cohort has passed through the cycle it is hard to review if the teaching provides the impact to move pupils forward sufficiently so as to achieve in the terminal assessment at the end of school.

[bookmark: _Toc18816870]Strategies to secure success 
[bookmark: _Toc18816871]Resourcing 
This is a significant challenge that has the potential to impact upon high resource subjects, the impact on practical lessons where resources can be reused has a lower impact. While some solutions such as seeking support from local businesses might mitigate some of the increased cost, it is not a strategy that completely solves the problem. At a school level it may be possible to revise funding strategies taking account of possible reduced costs in some AoLE and redistributing the money to higher resource subjects. There is also scope to develop cheaper practical opportunities such as modelling out of recyclable items. Overall this is an issue that cannot be entirely managed out of the AoLE but must be managed down as far as possible. 
[bookmark: _Toc18816872]Training
It is important to provide opportunities to train and upskill all practitioners to deliver the AoLE curriculum. However, this needs to be balanced against a background of an AoLE with a range of experienced practitioners who have all taught practical subjects for several years. This experience gives a good skills repertoire that can be identified through the learning walk cycles and can be used as a base for training staff. There is also scope for inter school- working collaboration if there is a skills deficit within the AoLE. 
[bookmark: _Toc18816873]Planning Time 
Within the context the school timetable structure has provided an opportunity for 1 hour a fortnight collaborative working and planning time. It is imperative that this time is well managed in order for it to be as productive as possible and the time does not slip into “extra PPA.” In order to achieve this a half termly plan will be made for the collaborative working slot. The strategic plan (SP) identifies gain time as the main planning time for the next year. The curriculum roll-out is staggered in the SP, this again means less time cost as each year the planning will only be for one year of teaching. The ongoing time cost can be managed through the utilisation of technician support. It is important that as the AoLEs are formed and adapted that adequate technician support is given to the AoLE. In the first year of the AoLE all activities carried out by the technicians within the AoLE will be logged, this log will provide evidence of the need for technician hours and the need to increase or reduce these.
[bookmark: _Toc18816874]Tracking of pupil progress
The use of tablet computers will be adopted across the AoLE, pupils will be given responsibility for recording and digitally storing their work possibly within the Google Drive platform. These tablets will also be used as a resource for teaching and learning, examples of this include pupils write pieces of music on the tablets and then record themselves playing the work. Teachers will then track and assess the work against the progression steps “I Can Statements”. This model of online digital tracking against statements, has also created opportunities for pupils to self-assess and improve work and will form one of the build blocks of self-improving learning. Recording pupil progress in this manor also leads to a solid platform as pupils progress through the AoLE and will help report to parents.
[bookmark: _Toc18816875]Qualifications
This is a country wide issue and, if inter school collaboration is strong and allows for moderation of the assessment teachers making at each stage, the AoLE will be confident in the progress that pupils have made over their educational journey. Due to the creative practical nature, it is highly unlikely that an end qualification linked to the AoLE will not contain a practical element that pupils would have been equipped for. The higher levels or engagement that can be achieved through increased levels of practical work will allow pupils to increase their learning and progress, which should allow for pupils to achieve good outcomes in terminal qualifications.
Section B 1645 Words
Progress against Leadership 
Through completing this module and assignment I have had the opportunity to develop skills working towards and meeting the leadership standards.
Pedagogy Standards 
The strategic plan has given me the opportunity to show how I would introduce monitoring systems with strategies based on learning walks and pupil voice. These same systems would be used to ensure the creation of highly effective teaching within the AoLE. The 5-year plan has given me the chance to reflect on how I would achieve a strategic vision structured over a 5 year period, with opportunities to reflect and modify the work built in. Within the strategic plan I have built in learner voice in order to ensure that learners views are embraced and used to give insight to the AoLE, this aligns to the leadership standards. In order to give learners the opportunity to have authentic experiences within the strategic plan I have built in clubs linked to the subject areas and opportunities to work with artists and see real world examples such as plays. Throughout the plan I have aimed to build leadership capacity to allow all teachers to establish links across the subjects within the AoLE in a coherent manor, these links have been compared to the What Matters statements (appendix 1). The strategic plan has been written to ensure all learners, including those with additional learning needs, are catered for in the AoLE. The strategic plan is written with robust monitoring procedures built in to ensure learner progression and sustained improvement with the aim of creating a self- improving AoLE.

Collaboration Standards 
A collaboration timetable has been identified within the strategic improvement plan linking to this standard. This will promote formal and structured collaboration to include learning walks which identify emerging skills and offer opportunities to develop practise. This collaboration also creates opportunities to identify areas of concern and offer support. The strategic plan seeks to involve the community through opportunities to engage in real world design discussions. 
Professional learning
The strategic plan set over 5 years, makes provision to ensure that there are opportunities for professional learning linked to the AoLE. The strategic plan makes provision to recognise best practise in other departments/ schools which can be adapted and then adopted into the AoLE.
Innovation 
The 5- year plan seeks to teach the Design and Expressive Arts subjects in a creative and innovative way through the strategies previously outlined - including the use of innovative technology such as Google Classroom to engage learners and move learning forward. Provision is made to share expertise through reflection on learning walks and pupil voice in department meetings and collaborative working with other departments/schools. 
Leadership
Within the strategic plan the expertise of the existing staff is recognised, and strategies outlined to allow them to flourish. A program is outlined to allow delegation of responsibilities in the AoLE. Within the plan the AoLE reviews give opportunity for across AoLE support.

Although progress has been made in several of the leadership standards, I recognise that the standards are a continuum which require long term development to ensure achievement at a consistent and high level. 

Word count 518
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Appendix 1 – Linking to the What matter’s statements.

[bookmark: _Toc18816853]Exploration through and of the Expressive Arts deepens our artistic knowledge and contributes to our understanding of identities, cultures and societies.
Within the new AoLE for Expressive Arts and Technology the statement shows learning opportunities need to be provided for pupils to experience others’ creative products and creative outcomes both from their own culture and other cultures. This is also an opportunity to provide pupils the opportunities to learn about creative outcomes and products that have been created as part of the history of Wales and beyond. Experiencing the Expressive Arts and Technology will allow pupils the experience of exploring the creative works of others and the opportunity to create their own work. This exploration could take place through experimenting or formal research and enquiry and will help pupils learn how visual, physical, verbal, musical and technological methods are used and then can be adapted and used in their own work.  This could include Technology projects looking at the development of land speed record breaking cars and developing next step models before testing them, or art projects that starts with an artist study before producing work in that style.

[bookmark: _Toc18816854]Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts.
Within the new AoLE pupils need to be given the opportunity to respond to Expressive Arts.  The level of response will vary at different points in the experience and this will range from a simple positive / negative response to a full critical evaluation of a piece of creative work.  Pupils will also be given opportunities to respond by designing and producing creative outcomes, this again bridges similarities between the Expressive Arts and Technology areas of the new faculty.  Further links with one of the key skills of a successful designer reflecting on their work as it develops and critically analysing and evaluating it and then improving the work is identified through the technology and expressive arts areas. The ability to create with increasing quality of outcome will help inspire and motive pupils. (Hattie & Yates, 2013 ) Refers to this as the Ikea effect.

[bookmark: _Toc18816855]Creative work combines knowledge and skills using the senses, inspiration and imagination.
The new AoLE will place a strong emphasis on giving pupils opportunities to carry out planning, drafting, devising, making, choreographing, shaping, composing and editing as well as performing, presenting, sharing, exhibiting and producing. The aim of this strategy will be to improve engagement in learning for all pupils while equipping them with opportunities to develop under the four key purposes of the new curriculum.  This strategy will also address the issue of disillusionment in the current curriculum that is felt by some pupils after the move from primary school (Donaldson, 2015)(P89) by giving pupils genuine opportunities to engage in the creative process and produce unique creative products and outcomes.

[bookmark: _Toc18816856]Design thinking and engineering are technical and creative endeavours intended to meet society’s needs and wants.
This is another area where using the new AoLE will bridge learning experiences between the technology element of the Science and Technology AoLE and Expressive Arts. Pupils will need to draw on their learning experiences from the processes of designing and making; Creativity in design and the use of materials and equipment, all areas that are within the Expressive Arts AoLE in the Draft Curriculum 2022. These skills will be used to produce innovative engineered solutions to problems, examples could include engineering a model bride to cross a given span to take a load. Further examples could include looking at amplifying sound and comparing the solutions of building amplifier circuits and using passive amplification. Pupils could then use this engineering knowledge to creatively design products using their chosen method of amplification. 
This statement also gives rise for pupils to use existing products as a starting point in the critical analysis, it is again an area where pupils can use the skills they have developed in the critical analysis of expressive and creative arts to evaluate the existing products.
[bookmark: _Toc18816857]Forces and energy determine the structure and dynamics of the universe.
Within The what Matters statement, the new AoLE will seek to address the learning experience around electricity and waves. This will address from a practical point with pupils learning about jointing components to build circuits and how circuits work this will be based on a learning experience where pupils experiment in a hands-on way testing and learning through doing. Pupils will learn about waves and use the knowledge they gain to help them design passive amplifiers again practically applying the knowledge to produce a range of creative and different solutions for a passive amplification product. 



[bookmark: _Toc18816863]Appendix 2 - Action Plan
	
	Action Point
	Responsibility

	1.
	Identify as many opportunities to teach practically within the 2019-20 academic year whilst delivering the existing curriculum. This should be considered for all lessons across the Key Stages.
Link to school improvement /PIAP: This will increase engagement in lessons this links to target 3 (improving the quality of teaching ) as pupils will be engaged and this will create an learning environment where pupils can be challenged and their learning moved forward at an appropriate pace. It will also allow pupils to show they use their creative skills well an area identified as needing development.
	Classroom teachers

	2.
	Identify and resource practical lessons as far as possible.  Produce a technician time plan to ensure that all technician time is used as efficiently as possible. 
Use spread sheets as a record of technician time used and any surplus / deficit of time to request amended amount of technician support 
Link to school improvement /PIAP: Link to recommendation 3 (improving the quality of teaching ) ensuring that lessons are well planned and resourced and practical activities can take place. Link to recommendation 1 Technician support in practical lessons will allow a higher standard of work to be produced and support pupils who may struggle to make progress in lessons by offering 1:1 or small group support. 
	AoLE leader to set up shared technician spread sheet 

	3.
	Reflect on the pupil learning experience during practical lessons, use a range of strategies including listening to learners, learning walks and review of pupil work from all ability bands 
Link to school improvement /PIAP: Link to recommendation 1 motivated and engaged pupils should produce higher quality work.
	AoLE leader to set up shared folder for work to be collated 
Aole Leader to set up time-table for learning walks in practical lessons 
AoLE Leader to produce timetable for listening to learners based on experiences in practical lessons 

	4
	Ensure that as far as possible learning environments are resourced for the practical actities, where larger class sizes exist mitigation measures include making use of the technician(s) as far as possible
Link to school improvement /PIAP: To ensure all pupils make appropriate progress in lesson (recommendation 1 ) where there are larger groups technician support will be used to ensure all pupils move forward at an appropriate pace. This could be through 1:1 work or small group work where required.
	AoLE to update DT H&S folder 

AoLE leader to request LSA support in larger classes

	5
	Use learning walks in practical lessons to identify good practise and pupil progress and then use department meetings to share successful strategies that have high impact in moving pupils forward
Link to school improvement /PIAP: To ensure that good practise is used to improve the teaching and there is a systemic approach with the aim of creating a self-improving system (link to recommendation 6)
	AoLE leader to set up timetable

Class teachers to undertake learning walks 

	6
	Use listening to learners to identify areas where pupils feel they have engaged well or made good progress. Ensure questions are both open and deep enough to understand why pupils feel they have learned well and made good progress. Investigate if pupil feel they make good progress when practical lessons are taught 
Link to school improvement /PIAP: To ensure that good practise is used to improve the teaching and there is a systemic approach with the aim of creating a self-improving system (link to recommendation 6)
	AoLE leader to set up timetable

Class teachers to implement

	7
	Identify good practise locally that can be seen through collaboration and then incorporated into our setting 
Link to school improvement /PIAP: Once good practise has been idnetified in other setting this give opportunities to self evaluate our performance against other settings and improve the quality of the improvement planning (link to recommendation 6)
	AoLE leader to arrange 

	8
	Identify tasks that need to be undertaken during the 2019-20 academic year in order to be able to undertake AoLE teaching of Year 7 from 2020-21 year.
Map these tasks to staff to be completed in Collaborative working time and against any gained time in term 6

	AoLE leader to arrange. 

	12
	Provision of appropriate technology to enhance learning experiences to be identified. This could include the possible purchase of table computers to allow pupils to record performances and upload them
Link to school improvement /PIAP:  Link to school improvement /PIAP: This strategy will engage learners and raise that standard of work produced (recommendation 1)
	Class teacher 

AoLE Lead







Appendix 3 – School Priorities based on the School Post Inspection Action Plan / improvement plan

1 
 
Improve standards of pupils’ work in class. 

2 
 
Improve attendance. 
 
Reduce exclusion

3 
 
Improve the quality of teaching

4 
 
Reduce the inconsistency in middle leadership across the school to ensure that middle leaders lead their departments effectively

5 
 
Improve processes to strengthen the accountability of senior and middle leaders

6 
 
Improve the quality of self-evaluation and improvement planning processes to impact on standards of pupils’ work in class. 










