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	Target
	What I have done in this assignment...

	Target 1
	Ensure accurate referencing.
	To ensure accurate referencing, I have followed the handbook guidance provided by the University when referencing throughout.

	Target 2
	Ensure that content is relevant and balanced.
	I have ensured that the content of the essay is balanced and relevant to the question being asked.

	Target 3
	Ensure links between theory and practice are explicit enough for the reader to understand the connections.
	I have tried to ensure that any links between theory and practice are explicit by providing examples of how theory can be applied to practice to make clear links for the reader to follow.





Part 1: Professional Learning Passport
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zch9s6zfHhtphH7Rtxjjc
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zch9s6zffbZRRwg94cm7c


Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The second bridging experience was focused on developing an understanding of Assessment for Learning strategies that can be implemented in the classroom. This bridging experience was introduced via Teams with my Professional Tutor. My network group and I were required to read and familiarise ourselves with the 'Great Teaching Toolkit' (Coe et al, 2020) prior to this session taking place to develop an understanding of Assessment for Learning strategies and how these strategies can improve the learning experience for both teachers and pupils. During the first session of this bridging experience, my network group and I discussed our experiences in our placement schools thus far, including any experiences we may have already encountered regarding Assessment for Learning strategies, either that we have implemented ourselves, or observed our class mentors implementing.	Although my network group and I were unable to meet with our Professional Tutor in person - similar my experience in Bridging 1 - the session was very informative and it was really interesting to hear the my colleagues had experienced.
I found the session to be reassuring as we were encouraged to discuss our experiences within the classroom. I enjoyed hearing about the experiences of my fellow colleagues in both the foundation phase like myself, and within Key Stage 2 classrooms. Nevertheless, it was more challenging carrying out the session online; however, this did not take away the fact that the session was informative and set us up ready to begin implementing Assessment for Learning strategies into our practise.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the test phase of Bridging 2, I observed my class mentor using Assessment for Learning strategies where I was able to take note of which strategies appeared to work well, and which others possibly did not work for the class. From this, I also started to introduce AfL strategies into my own teaching sessions. 
During the test phase, I was able to use a number of AfL strategies to test which strategies were successful and which ones potentially needed some kind of tweaking in order to be implemented successfully, or those that didn’t work with my class. For example, I incorporated verbal peer assessments which were carried out both throughout activities and after them. I implemented a thumbs up, thumbs down self-assessment to develop an understanding of how the pupils felt they were able to carry out the activities within the lesson. I also introduced differentiated questioning into my lessons using both open and closed questions to assess learning.
	I found the test phase a little difficult in terms of finding strategies to suit pupils in the foundation phase. As my placement class was a mixed Nursery/Reception class, I felt limited in terms of the strategies I could introduce and implement. However, I found that incorporating peer assessments into the lessons, in particular, worked well. The pupils enjoyed supporting one another when their peers found tasks particularly challenging. It was also very interesting to see how the pupils commented on each others work. The pupils were supportive and by incorporating peer assessments into the lessons, it allowed me to have better control over the classroom; the pupils were required to concentrate and listen to what their peers were doing/seeing, thus eliminating any opportunities to chat and play at times when they should be participating and supporting peers. I found that it did not work in all types of lessons and so it was important I introduced other strategies as well.
Another strategy implemented was thumbs up, thumbs down. This was primarily used after an activity had taken place during the plenary to assess the pupils understanding. Most of the pupils did answer honestly; however, there were occasions where pupils that struggled to meet the learning objective even with support put their thumbs up when completing the self-assessment, suggesting that whilst the task may have been difficult, they still felt engaged and enjoyed the activity. It was important I used questioning techniques with this method to delve deeper into why the pupils answered in a particular way, if it did not correspond with my observations perhaps, to ensure I support/provide challenge appropriately for the next lesson.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I was able to share my findings with my network group at a later date. During this session, my colleagues and I were able to discuss the strategies implemented and tested. This allowed us to discuss whether these strategies worked well, whether they needed tweaking to suit all pupils, or whether the strategy appeared to be unsuccessful within that specific class. From this, we were able to discuss the next steps in terms of how to make more use out of the strategies or using them with other classes during phase swap and PTE2.
	I found the share day to be very interesting and useful in terms of further developing my own knowledge and understanding of how to use various AfL strategies in the classroom. There were a range of strategies tested and discussed by my colleagues and I in both the Foundation Phase and Key Stage 2; however, it was agreed between myself and my colleagues also in the Foundation Phase that finding strategies to meet the younger pupils' needs did prove difficult. Nonetheless, it was interesting to hear the experiences of those in my network group, particularly those in the foundation phase. Their findings were similar to mine so it was great to hear about their experiences and discuss ways we can tweak or introduce new strategies too.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
Literacy within the Foundation Phase: As part of my experience during PTE1 within a mixed Nursery/Reception class, I have undertaken research to expand my knowledge on teaching cursive writing within the Foundation Phase. Due to some parents of the children during home learning were concerned that their children were struggling to write in cursive due to being used to writing in print at home, I felt it was important to undertake research to highlight the benefits of teaching cursive writing to younger children to ensure I am well informed when assuring parents of the school’s decision to teach cursive writing over print within the Foundation Phase. Researching this area of literacy allowed me to explore the benefits of teaching cursive writing over print writing to pupils within the Foundation Phase and allow me to develop my understanding further. 

Rhifedd / Numeracy
Evidenced by an asset? 
Numeracy within the Foundation Phase: As part of my experience within a Foundation Phase class during PTE1, I have been expected to teach pupils various maths and numeracy lessons to develop the pupils’ numeracy skills. As part of this process, I have developed an understanding that developing the pupils’ numeracy skills begins with a concrete experience before enhancing this knowledge by beginning to develop abstract skills to numeracy problem-solving. To help me develop this knowledge and understanding, I carried out research into the concrete-pictorial-abstract approach to numeracy to ensure I understood and was well-equipped to teach these skills effectively to pupils to ensure they could get the most out of my lessons and activities and fully develop these necessary skills. Carrying out this research has allowed me to plan and deliver lessons that focus on developing the pupils concrete skills to numeracy, building a body of knowledge, using numicon shapes and numicon rods, for example before moving on to developing their abstract skills. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 



Safonau/ Standards

Professional Experience Template 1: Topic challenge during home learning – toy themed
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
During each session over the course of the week, I demonstrated on-going management of the learning environment and promoted positive learning behaviours, including the promotion of pupils within each group providing support, praise and assistance to one another during each activity. I found the pupils had always been supportive of one another and offered help whenever they could; however, at times during certain activities, some pupils would get very excited and not pay attention to the activity/what their peer was doing. I was able to find ways to encourage the pupils to ensure they were fully aware of the activity being carried out and paid careful attention to what their peers were doing during activities so they could provide support where necessary. I wanted to ensure that I was teaching the pupils to have respect for their peers and to model good manners to assist in developing the pupils’ social skills when observing their peers carrying out the activities (Welsh Government, 2012). 
What have you learned?
This experience has allowed me to begin to develop an understanding of finding ways to manage the learning environment and implement effective behaviour management strategies for certain activities. I found that introducing elements of peer assessments and praise/support into each lesson allowed me to manage the environment more effectively as the pupils enjoyed supporting their peers and praising when their answers were correct and assisting them when their answers required some changes. I also found it useful to use a positive approach to managing the learning environment as set out within Welsh Government (2012) guidance on practical approaches to behaviour management which emphasises the need to focus on and use more positive statements instead of negative ones and guiding the pupils towards positive outcomes. This experience took place whilst I was working to achieve my personal target of behaviour management of the class and so it assisted in building my confidence in managing pupil behaviour during lessons.
What next?
Managing the learning environment is an incredibly important aspect of the teaching environment and I feel it is something I need to continue to work on. This has been a personal target of mine and so I will continue to seek support from my mentor, engage in discussions with my peers to share our findings and seek any advice on techniques they have explored and found successful, as well as carrying out my own research on different types of behaviour management strategies and how to develop an understanding of implementing them into my lessons.


Professional Experience Template 2: Identifying and recognizing 2D shapes and creating pictures using 2D shapes
Pedagogy Standard: Learners leading the learning
What did you do and why?
As part of my PTE1 part 2 home learning experience, I planned weekly 'topic challenge' lessons. These lessons were based on finding out the answers to questions the pupils told my class mentor and I asked to learn about as part of the overall term topic – toys. I felt it was important to base these lessons around the interests of the pupils to ensure I was able to deliver lessons that were engaging and meaningful by focusing on their own interests (Holt, 1982). When preparing and delivering these lessons, I was able to introduce the lesson focus and then create research/investigation/experimental tasks for the pupils to find out the answers to their questions themselves by creating activities that were engaging for the pupils. For example, the pupils wanted to find out what toys their parents/grandparents played with. For this, I delivered a powerpoint presentation with audio to allow for interaction with the pupils, explaining some similarities and differences between old and new toys, also drawing briefly on toy materials to develop an understanding. I then created a challenge for the pupils to ask their parents/grandparents what toys they used to play with when they were children, and to use the knowledge they have started to develop to identify any similarities and differences. There was also a research task for the pupils to complete whereby they were asked to find out what the first toy ever made was, and to explain what the toy is and whether they play with a similar toy, or if their parents did.
What have you learned?
Learners leading their own learning is an important element of the teaching experience as it is essential that pupils remain involved in their learning and also have a level of responsibility over what they want to learn about and how they acquire information. This enables the pupils to develop an understanding of what they are being taught to better equip them throughout the rest of their time in education, and even later in life.
What next?
I would like to continue to involve parents/guardians in the learning and for the pupils to take more control of their learning to enable me to develop an understanding of the pupils' interests to allow me to create lessons that are engaging, motivating, fun and challenging for the pupils so they are able to get the most out of the lessons. I do not feel as though I was able to draw on these standards as much prior to home learning, but I believe this experience has allowed me to develop an understanding of how I can draw on these standards to improve my own practise and prepare and deliver effective lessons to pupils both at home and within the classroom.
.



Professional Experience Template 3: Making observations and producing pieces of emergent writing
Pedagogy Standard: Refining: Differentiation
What did you do and why?
For both lessons delivered, I provided a bronze, silver and gold route for the pupils to follow to ensure all pupils were able to carry out the lesson and meet the learning objective regardless of their ability. This was done to ensure all pupils were appropriately challenged instead of providing tasks that were too far out of reach, or too easy for pupils to complete; thus, ensuring the work is suitable to all pupils’ readiness levels (Tomlinson, 2004b). When communicating the observations, I was able to provide support to all pupils during the activity to encourage the pupils to think critically about what they could see/feel/smell by using open and closed questions throughout. I also encouraged pupils to work as a group to gather ideas from each other too. When writing up the observations into their topic books, the pupils were able to follow one of three routes: Bronze - pupils unable to produce pieces of emergent writing independently were given support by me by writing the observation word in a yellow highlighter. This allowed the pupils to then overwrite this word using a pencil to begin producing emergent writing. Silver - pupils that were able to produce pieces of emergent writing but unable to identify the letters/sounds involved and felt they needed support by copying a word would underwrite the word after it was written by me in green pen. Gold - pupils that had an understanding of both producing pieces of emergent writing and identifying letters/sounds in spoken words and recognising letters were given a letter mat to write-up their observations. Using these different routes allowed all pupils to engage and participate in the lesson and meet the learning objective regardless of their ability. Providing these routes allowed me to take on the role of the ‘More Knowledgeable Other’ and provide guidance where necessary to pupils to help them move from their current developmental level towards the next level as Vygotsky’s Zone of Proximal Development suggests (Vygotsky, 1978).
What have you learned?
The lessons were delivered during my first week of teaching in part one of my PTE. I was not aware of the pupils' abilities so the lesson allowed me to gain an insight into where the pupils' abilities currently are in terms of their writing and understanding of letters and how they combine the two to write-up their observations. Furthermore, the lesson allowed me to begin to develop an understanding of utilising various techniques to supporting pupils when teaching when acting as the ‘More Knowledgeable Other’. I was able to work with the different groups in the classroom and use group discussions as well as working 1-1 with the pupils to gain an understanding of their ability and to offer support to them.
What next?
As this was one of my first teaching experiences during PTE1 I believe it offered me a valuable insight into the benefits of incorporating cross-curricular themes into lessons where possible and ensuring that all pupils could meet the learning objective by including different routes for pupils to take to ensure all pupils were getting the most out of the lesson and were able to learn, regardless of differences in ability levels. If I were to deliver the same/similar lesson again in the future I would ensure that I include these differentiation routes for learners so all pupils are included during both the planning and delivering of the lesson. However, I would provide an opportunity for pupils to challenge themselves and progress their learning by encouraging pupils to underwrite instead of overwrite, use a letter mat instead of underwriting, and perhaps using 'tricky word' mats to develop their writing further depending on which route the pupils took in the initial lesson.


Part 2: Critical Reflection
Introduction
The purpose of this essay is to explore ways in which to manage the learning environment, including the role motivation plays in engaging pupils in the classroom, and how this can be applied to further enhance one’s practice. This essay will explore the area of positive reinforcement, including how it is implemented into the learning environment, as well as the impacts it has on the learning environment and the relationship between pupils and teachers. In addition, the impact of positive reinforcement on pupils’ motivation, including intrinsic and extrinsic motivation along with practical approaches to managing the learning environment to take forward into future practice will be explored. Managing the learning environment is a target I have wanted to focus on throughout my experiences in the classroom. I implemented a ‘caught being good jar’ within a previous experience whereby pupils demonstrating desirable behaviour would have their name added in a jar. At the end of the day, a name was chosen at random and a pupil would choose a reward to take home. I found this was successful in beginning to understand and implement effective behaviour and classroom management strategies; however, this is an area of practice I would like to continue to develop and explore further.
Critical Discussion of Chosen Aspect
Effective behaviour and classroom management is an incredibly important aspect of one’s teaching practice. Teachers are responsible for creating a well-managed and structured learning environment that is both engaging and motivating for pupils to ensure learning can occur. This may be through designing and establishing rules and routines, establishing positive relationships with pupils, as well as praising and rewarding desirable behaviour (Welsh Government, 2012, pp. 7-10). With these things to think about in the classroom, it’s not surprising that classroom management and discipline are challenging, albeit fundamental aspects of teaching (Baker, Lang and Lawson, 2002, p. 248; Yost and Mosca, 2002, p. 264). As a result, it is important that teachers have an understanding of the root cause of pupils’ behaviour in the classroom to be in a position to implement sustainable strategies (Welsh Government, 2012, p. 4). If a teacher possesses strong classroom management skills and establishes a positive learning culture, they are arguably in a better position to teach pupils with varying needs because pupils will know what is expected of them (Welsh Government, 2012, p. 7).

Teachers regularly implement reinforcement tactics into the classroom to make clear to pupils what is deemed appropriate and expected behaviour. This is often done through positive reinforcement which is based on the idea that behaviour will be repeated if it is rewarded (Welsh Government, 2012, p. 6). This behaviourist theory of learning can be dated back to the work of B.F Skinner and is still a well-known theory within education today (Siochru, 2018, p. 142). According to Skinner’s theory, when a pupil demonstrates a type of behaviour that creates an outcome which influences the likelihood of that behaviour being reproduced in future, learning has occurred (Siochru, 2018, p. 149). Consequently, this suggests that pupils can learn the appropriate ways to behave within the classroom through positive reinforcement. For example, when a pupil is listening and paying attention to their teacher, the teacher may praise them for doing so to encourage more of that behaviour. However, Hardy and McLeod (2020) suggest that praise must immediately follow the behaviour if pupils are to be able to make the link between the desired behaviour and reinforcement. As a result, they suggest that the aim of reinforcement is to encourage behaviour that can be sustained overtime (pp. 102-103). This is supported by O’Leary and O’Leary (1977) when they suggest that praising pupils that demonstrate desirable behaviour is more likely to increase the likelihood of pupils maintaining that behaviour (p. 30). On the other hand, Witzel and Mercer (2003) suggest that the concept of reinforcement in general not only reinforces behaviour deemed to be desirable by a teacher, but potentially negative and disrupting behaviour too. For example, some pupils may display disruptive attention-seeking behaviour in the classroom, such as shouting over the teacher or their peers; if they receive attention for such behaviour, it is likely that the pupils will either maintain or increase the behaviour because it has gained them attention (p. 88). If teachers provide sanctions for such behaviours, this may decrease the chances of the behaviour recurring. Consequently, by developing an understanding of the root cause of behaviour in the classroom, teachers are more able to establish effective behaviour management strategies that focus on altering the unwanted behaviour towards the appropriate and expected behaviour (Welsh Government, 2012, p. 7; Witzel and Mercer, 2003, p. 88). This may include strategies such as sanctions, or loss of privileges which encourage pupils to think about their actions and the implications such inappropriate behaviours can have (Welsh Government, 2012, p. 70). Nevertheless, providing sanctions may lead to a decrease in motivation because pupils may develop a negative attitude in the classroom. As a result, it is important that other strategies are put in place such as ‘the golden five minutes’ rule which suggests teachers should still find something to praise the pupil on following the sanction to keep them motivated to engage in appropriate behaviour (Welsh Government, 2012, p. 71).

Praise, support, and recognition from teachers are external rewards that act as positive reinforcers (Sumiati et al, 2019, p.2). As a result, they are commonly used in the classroom when a teacher wants to reinforce behaviour deemed to be desirable. Praise was a common tactic used by Marva Collins throughout her incredible career in education. Much of Marva Collins’ teaching involved praising and supporting children to create a positive learning culture that boosted morale and motivated children to want to learn (Collins and Tamarkin, 1990, p. 194). Establishing positive teacher-child relationships like Marva Collins was able to, may be a particularly effective behaviour and classroom management strategy. It enables teacher and children to build a loyal and respectful bond to form strong foundations to allow behavioural changes to take place where necessary, because they are able to establish trust (Welsh Government, 2012, p. 21). With that being said, praise should focus on pupil effort rather than intelligence if a teacher wants to reinforce desired behaviour. According to Dweck (2007), praise that focuses on a child’s intelligence is detrimental to their motivation and mindset (pp. 36-37). However, genuine praise for effort and behaviour may be more effective in encouraging good behaviour and learning, as well as reducing competition in the classroom to enable children to develop a growth mindset which builds greater motivation and resilience (Welsh Government, 2012, p. 9). This is supported by the Donaldson Report (2015) which highlights the importance of the learning environment being a place that is supportive and stimulating for the children, but also encourages pupils to build resilience in their learning (p. 64). Similarly, Sumiati et al (2019) argues that without high motivation, pupils may become discouraged easily; thus, suggesting that positive reinforcement through praise and rewards, may be effective in enabling teachers to build motivation in children to behave appropriately and be excited to learn (pp. 2-4).

The type of motivation positive reinforcement aims to develop is intrinsic motivation. This is where a child is engaging in specific behaviours solely because it leads to a sense of enjoyment, challenge, pleasure, or interest – they want to behave and learn (Cameron and Pierce, 1994, p. 364; Deci, 1971, p. 105; Lepper, Henderlong Corpus and Iyengar, 2005, p. 184). Extrinsic motivation, on the other hand, refers to a child demonstrating desirable behaviours because they will be rewarded for doing so (Cameron and Pierce, 1994, p. 364; Cerasoli, Nicklin and Ford, 2014, p. 980). This takes us back to the idea of rewarding pupils in the classroom with praise or positive feedback, or even when sanctioning pupils that behave inappropriately. 
It has often been suggested that implementing positive reinforcement techniques should aim to increase pupils’ intrinsic motivation because effective classroom management strategies should encourage pupils to want to behave appropriately as this allows children to learn self-discipline and show interest in their behaviour and learning (Cameron and Pierce, 1994, p. 364). This is supported by Lepper, Henderlong Corpus and Iyengar (2005) when arguing that a pupil being interested and engaged in their education results in better learning and achievement (p. 192). However, Deci (1971) points to research that suggests positive reinforcement through external rewards may in fact decrease intrinsic motivation, with some research going as far as stating children become ‘pawns’ to the source of external rewards (p. 105). Similarly, the use of external rewards in the classroom has been found to lead to a long-term dependency on adult approval and rewards which negatively impact a child’s long-term intrinsic motivation and self-discipline (Hardy and McLeod, 2020, p. 95; Witzel and Mercer, 2003, p. 90). As a result, researchers have argued that positive reinforcement should be thinned overtime to discourage the reliance on adult approval and encourage pupils to develop their growth mindset to be motivated to behave in the desired way (Hardy and McLeod, 2020, p. 95). 

However, the idea of dismissing positive feedback and reinforcement completely may not be so easy. Positive reinforcement allows a positive learning culture to be established. Nevertheless, Deci (1971) highlights the work of early behavioural theorists, such as B.F Skinner and his experiment with rats which suggests that the use of rewards is a reinforcer that strengthens the rewarding property of an activity (pp. 106-107). In addition, Deci’s (1971) research using laboratory and field experiments with twenty-four participants found that verbal reinforcement and positive feedback did in fact increase intrinsic motivation (p. 114). Furthermore, Lepper, Henderlong Corpus and Iyengar’s (2005) research suggests that focusing on increasing both intrinsic and extrinsic motivation may be more beneficial than focusing on one or the other. Developing intrinsic motivation only may reduce pupils’ future outcomes because they are focusing only on their own interests. Conversely, an extrinsic-only approach may undermine learning itself (p. 191).

This could be done by providing pupils with increased choice and power in the classroom as it may lead to greater engagement and motivation (Patall, Cooper and Robinson, 2008). For example, DeCharms (1968) believes that “personal causation” is crucial in learning because it allows pupils to value their behaviour and results in the classroom because the choice to behave that way was their own (p. 273). Nevertheless, not all types of choice will equally affect motivation. However, by drawing on self-determination theory, Patall, Cooper and Robinson (2008) suggest that when pupil choices reflect personal values or interests, this has a greater impact on intrinsic motivation (pp. 272-273). Furthermore, incorporating pupil interests into the classroom allows pupils to attach meaning to their learning, resulting in more positive learning outcomes and the ability to develop a sense of self-efficacy (Lawrence-Brown, 2004, p. 54; Tomlinson, 2004a, p. 30). 

Conclusion
This essay has explored the importance of classroom management strategies and how to implement them into the classroom. Moving into my final placement, my main target is to implement behaviour and classroom management strategies that are effective in encouraging all pupils to want to engage in appropriate behaviour in the classroom, as well as engaging and being motivated to carry out the activities set within the lessons. 
From previous experience, I found the use of a ‘caught being good’ jar to be effective and proactive in reinforcing desirable behaviour within a foundation phase classroom; however, when moving into a Key Stage 2 classroom, I will tailor this approach to suit the pupils in the class and encourage pupils to reflect on their learning and behaviour – both desirable and inappropriate behaviour. I will implement a rewards chart into the classroom which focuses on praising pupils for displaying desirable behaviour which allows them to receive a reward. I believe it is important that all pupil achievements are recognised; however, these rewards will focus on behaviour and effort rather than pupil intelligence. At the end of the day or end of the week, three pupils will be provided with ‘praise cards’ which can be taken home to parents. 

Furthermore, I will strive to create a positive learning culture within the classroom that focuses on recognising and highlighting positive behaviour and provide praise and support to all children to allow them to feel safe and comfortable in the classroom. I believe this is particularly important when entering a new class; consequently, I will ensure that I get to know pupils to establish positive relationships to then be able to implement effective behaviour management strategies that can be tailored to suit all pupils’ needs. To do this, I will set boundaries within the classroom to allow the pupils to develop an understanding of what is deemed to be appropriate and expected behaviour by modelling this behaviour. Overtime I believe this will allow me to create specific rewards and sanctions that can be tailored to the specific class.
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