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Benefits of Multilingualism
Li (2008) defines a multilingual as an individual with the ability to communicate using more than one language. However, the European Commission define multilingualism as “the ability of societies, institutions, groups and individuals to engage on a regular basis with more than one language in their day to day lives” (European Commission, 2007)
Historically, it was considered that learning more than one language could be detrimental to a child’s learning (Bialystok, Craik and Luk, 2012). However, contemporary thinking suggests that being multilingual is beneficial to a child’s learning and development. It is considered that becoming multilingual has social, economic and cultural benefits (Hickey and De Mejía, 2014, p.132). Siegal et al. (2010) state that exposure to more than one language from a young age can increase the metalinguistic awareness of a child. Siraj-Blatchford and Clarke (2008) support this further by stating that children who learn more than one language will benefit from increased self-esteem, positive identity, cognitive elasticity, a positive relationship with learning and the ability to problem solve. Further research supports this by stating that although there may be small gaps in a range of outcomes in the early years of multilingual children; these close by ages 6-7 years and 8-9 years (McLeod et al, 2015, p.64).
Piaget (1951) believed that by interacting with and exploring the physical world, children could use language to express the knowledge that they had acquired (Lightbown and Spada, 2013). However, Vygotstky (1978) believed that children developed language through social interaction, and that a child’s knowledge and performance could be enhanced by a supportive and enriching environment (Lightbown and Spada, 2013). Vygotsky believed that language was an integral tool used by adults to introduce children to the world, and that children interpret the world around them as a result of these social interactions (Siraj-Blatchford and Clarke, 2008). Bruner (1983) believed that, only through actively using a language could it be acquired, as opposed to solely being exposed to it, and that the role of the adult was paramount to scaffold the child’s language development (Siraj-Blatchford and Clarke, 2008). Chomsky (1965) believed that children were born with an innate ability to learn languages. Chomsky developed the idea of an inbuilt ‘Language Acquisition Device’ (LAD) that allows children to begin learning language even before they leave the womb. The LAD allows them to store and sort information ready for use later in life (YouTube, 2015). 
A great deal of research has been done on the link between brain development and multilingualism. Research has shown that multilinguals have increased executive control; inhibition, memory and attention (Bialystok, Craik and Luk, 2012). Recent research has also shown that in bilingual people, different areas in both hemispheres of the brain show activation when processing language, whether it be a language learnt simultaneously or sequentially (Lightbown and Spada, 2013). Vaid and Hull’s research supports this by demonstrating that for monolinguals, the left hemisphere was predominately responsible for language processing, but for bilinguals, both hemispheres were involved (2001, cited in Baker, 2007, p. 151). Work by Kim et al. (1997) demonstrates that where early bilingualism (before 3 years of age) has been established, the languages are stored in the same part of the brain, in contrast to late bilinguals where the languages are stored in different, separate parts of the brain (Baker, 2007). May (2013) believes that the more immersive and enriching experiences children have, the more connections will be made in the brain and more knowledge will be developed and retained, this can be applied to multilingualism.
Multilingualism is linked to divergent thinking, the ability to ‘think outside the box’ or connecting thoughts that may not always be associated. Baker (2007) states that divergent thinkers are those that are more creative, imaginative, flexible and free-thinking individuals. Possessing the ability to speak more than one language can increase fluency, more complex thinking, imagination and creativity (Baker, 2007). Kharkhurin (2012) supports this by stating that an individual’s cognitive abilities are extended and enhanced by the ability to speak more than one language.
In addition to the benefits gained in early years, multilingualism may improve employability in adult life. Speaking more than one language can help acquire employment in the public services (Baker, 2007). Bak (2017) states that multilinguals are likely to suffer dementia later, recover quicker from stroke and demonstrate slower cognitive decline with age. Bialystok, Craik and Luk (2012) support this further by stating that lifelong bilingualism and the continual engagement in this type of cognitive stimulation can delay the onset of dementia.

Supporting children with English as an Additional Language (EAL) or Welsh as an Additional Language (WAL)
For children with EAL/WAL to feel valued and understood, they must be supported. Conteh and Brock (2006) state that a child’s experience of learning will be a positive one, and outcomes will be improved if they feel a sense of belonging and worth.
Smidt (2016) states that the learning needs of a child starting nursery must be considered, especially those children who are learning a new language. Considerations such as a new setting, little to no understanding of a new language and a child’s well-being can influence learning and development. The use of non-verbal skills such as smiling, thumbs up, nodding and eye contact can be highly reassuring and form the foundations for the beginning of language interactions (Siraj-Blatchford and Clarke, 2008). The accompanying activity demonstrates the use of some of these non-verbal skills.
Learning a new language is not just a case of acquiring the skills to use that language; it is also concerned with learning about, and living in other societies and cultures, and developing a new identity (NALDIC, 2011). Multilingualism allows groups of people to build relationships, reducing prejudice and increasing inclusion. Multilingualism encourages children to engage in wider communication with people of different religions, generations and cultures (Cummins, 2000). Bonfiglio (2017) supports this further by stating that the ability to communicate with people from other cultures is highly beneficial and could present many exciting opportunities later in life. 
Children with EAL/WAL must be able to access all areas of the provision to develop. Within an early years setting, play can be used effectively to encourage children with EAL/WAL to access and utilise all areas of learning and to socialise with peers. Play is used in the accompanying activity to encourage children to participate. In particular, role-play can be beneficial for children with EAL/WAL. NALDIC (2012) believe that opportunities for role-play/drama for both cognitive and linguistic development in children with EAL/WAL are vital as they help children conceptualise. 
Visual timetables/prompts/signs and repetition are practical ways to encourage and support the learning of children with EAL/WAL. NALDIC (2012) believe that providing children with visual support can aid language learning. Visual support and repetition are clearly demonstrated within the accompanying activity. 
Maintaining structure and routine are also practical ways to support children’s acquisition of a new language. Smidt (2016) states that it was Bruner who believed that routine and structure played an integral part in a child’s learning.
Tovey (2013) discusses the benefits of Froebel’s approach of using action songs, rhymes and movement to learn, stating that the rhythm, words and repetition will help commit language to memory. Smidt (2016) agrees and stresses the importance of songs, rhymes and poems to embed language skills. Evidence of this approach can be seen in the accompanying activity.
Provision should have a holistic approach with regards to language acquisition. Individuals must successfully use their own language resources, in order to access a curriculum that incorporates the new language in a holistic way (Cenoz, 2013, p.13). The community should be utilised to support settings to develop children with EAL/WAL. Moll et al. believed that families and communities are an asset and should be used as a learning resource (1992, cited in Villarreal, 2007, p69). Every child with EAL/WAL should be treated as individuals and feel included. Children with EAL/WAL may feel isolated or lonely, therefore opportunities for the individual to use their home language should be facilitated (Siraj-Blatchford and Clarke, 2008). 

Links with Foundation Phase and Curriculum Cymreig
[bookmark: _Hlk4869222]The curriculum in Wales has a responsibility to provide a holistic education that encompasses Welsh values and incorporates its cultures and traditions (Donaldson, 2015). It is also the responsibility of the curriculum in Wales to ensure that the views of the United Nations Convention on the Rights of the Child (UNCRC) are upheld (Welsh Government, 2015). Donaldson (2015) states that education in Wales should provide every individual with an opportunity to acquire a good level of Welsh language skills. The Welsh Government (2017a), as part of their ‘A living language: a language for living-Moving forward’ vision, identified a target of achieving 1 million Welsh speakers by the year 2050. Early years provision is where this strategic vision can begin to be realised.
The Well-being of Future Generations (Wales) Act 2015 identified 7 goals, one of which was ‘A Wales of vibrant culture and thriving Welsh language’ (Welsh Government, 2015). This means that Welsh Government have a duty to provide and promote Welsh language, culture and tradition. In addition, the ‘Taking Wales Forward 2016-2021’ strategy sets out the need to promote Welsh culture and to establish good links internationally (Welsh Government, 2017b).
The Curriculum Cymreig outlines the importance of supporting children to understand and celebrate living and learning in Wales (Welsh Government, 2003). The Welsh Government (2016) Foundation Phase Action Plan aims to continually improve on the provision of the Foundation Phase, through the implementation of well-planned, creative provision with opportunities to consolidate and expand individual’s skills.
These strategies and visions that have been put in place to support, not only the Welsh language, but the culture and history of Wales. They influence contemporary early years practice. Early years settings provide an excellent opportunity to instil these values. 
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