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Targets from my previous assignment

	Target
	How I have addressed it in this work

	1. Please engage with a wider range of academic sources, texts and journals.

	I have engaged with a wide range of literature from a range of academic sources. 

	2. Try to avoid descriptive writing - aim to critique, find opposing, challenging and/or supporting viewpoints. 

	I have been critical in my writing, offering different viewpoints.

	3. Check your use of referencing.

	I have carefully referenced in line with the Harvard referencing guide.




Using your experiences of teaching 7–11-year-old learners, write a proposal for a school community project
The proposal for the school community project which I have chosen is designed to promote outdoor learning. My PTE1 school currently has two small, raised beds for the pupils to grow plants. The plan involves developing this on a larger scale, involving the wider school community where parents and children can work alongside. This proposal will provide opportunities for learning about gardening techniques, food production and observing wildlife first-hand. Outdoor education also promotes physical activity and promotes emotional wellbeing. According to the school’s Estyn inspection report (March 2023) the first recommendation is to “Ensure that outdoor learning develops pupils’ skills effectively and provides a suitable level of challenge for all pupils”. 
The outdoor environment was much valued by Froebel (cited Pound 2005, p15); who viewed the natural world as a primary source of education for children and crucial for their development, through allowing children to experience all aspects of nature. According to Welsh Government (2023), there are many benefits to schools engaging with the community; this strengthens the teaching and learning experiences offered by the school and enriches the curriculum, as well as enhancing the health and wellbeing of the local community.  Data from a ten-week study into garden-based learning by Pollin & Retzlaff-Fürst (2021) indicated that students as well as experiencing happiness and wonder, also showed behaviour that was often more positive in garden lessons than in the classroom. 
Community projects encompass a diverse range of activities from intergenerational programmes and local environmental issues to school-based enterprises and community gardens. These projects aim to extend learning beyond the classroom, providing pupils with real-life experiences and opportunities to apply their knowledge and skills in meaningful contexts (Arthur et al 2010). The Curriculum for Wales emphasizes real-life context and application of learning by focusing on the ‘Four Purposes’ which aim to help learners connect their learning to everyday life, develop practical skills, and become active, informed citizens. This is achieved through engaging experiences, cross-curricular work, and a focus on applying knowledge in relevant situations. (Welsh Government 2020).
School community projects are meaningful because they connect education in school classrooms to real-world contexts, which enables critical thinking, personal growth and social responsibility. Dewey (1916) stressed that education should be based on experience and democratic participation, arguing that students learn best when actively engaged in their communities. Vygotsky’s (1978) sociocultural theory supports this by highlighting the role of social interaction in cognitive development; community projects provide collaborative environments in which learners co-construct knowledge. Freire (1970) also stressed the importance of dialogue and critical consciousness, advocating for education that empowers learners to address social issues. These theorists highlight that school community projects should foster meaningful, student-centred learning that extends beyond the classroom and helps to develop active, reflective individuals. A wider approach looking at inter-connected systems is offered by Bronfenbrenner’s ecological systems theory. This theory highlights how the development of a person is influenced by layered environmental systems, ranging from the microsystem to the macrosystem with the individual at the centre and stressing the importance of family, community, and societal structures (Bronfenbrenner, 1979). This framework is valuable for community projects, as it underpins the need to consider multiple contextual factors when designing the project.
Social inclusion in school community projects is essential for fostering environments where all students, regardless of background, feel valued and empowered to contribute. Community projects offer opportunities for students to engage and collaborate across social and cultural boundaries. A study by the Education Endowment Foundation (2021) found that collaborative, community-oriented learning can significantly improve engagement and inclusion, particularly for disadvantaged pupils. However, the effectiveness of these projects relies a great deal on how they are designed and facilitated. Without critical reflection and a genuine student voice, there is a risk of reinforcing exclusionary practices. Thus, for school community projects to truly foster social inclusion, they must be intentionally inclusive, reflective, and rooted in democratic, student-led approaches. Research by Elton-Chalcraft et al. (2017) suggests that the success of such initiatives depends on their ability to overcome systemic barriers, such as unconscious bias, deficit thinking, and exclusionary school cultures. Thus, inclusion must be seen as both a goal and a continuous process embedded in the ethos, pedagogy, and community engagement in education. 
Recent findings from Friends of the Earth, as cited by The Environmental Law Foundation (2024), reveal that nearly 10 million people in the UK live in neighbourhoods which are deprived of quality green spaces. In these areas, almost 40% of the people are of Black, Asian and Minority Ethnic backgrounds. Community gardens play an important role in addressing this deficit by offering green spaces where people can cultivate plants and, in the process, foster a sense of belonging. Community garden initiatives like Sustain’s ‘Good to Grow’ encourage people to participate in community gardening. They advocate the profound benefits of gardening for children’s mental and physical health, as well as strengthening communities. Research from the Texas Sprouts study involving 3000 children, shows that gardening projects at schools can lead to a healthier change in children’s eating habits, with a significant rise in the number of vegetables the children were eating (Davis et al., 2021).
Eco Dewi is a Community Garden in St Davids, Pembrokeshire; I have been involved in this project as a volunteer, as well as taking classes of children from Ysgol Penrhyn Dewi to partake in wildlife and gardening activities. This garden is an excellent example of a collaborative initiative aimed at enhancing environmental sustainability and community well-being. The garden serves as a tranquil space for reflection, biodiversity conservation, and community engagement. As with many community projects, the garden may face challenges related to funding and volunteer availability. Maintaining consistent community involvement needs ongoing efforts to keep the garden vibrant and active. 
There are numerous benefits to my proposal for the community garden project. The creation of an outdoor learning space will provide opportunities for pupils to explore growing plants and observing nature. Parents will also be invited to be part of the learning opportunities. Estyn (2023) has identified that outdoor learning is an aspect which the school needs to improve upon. At present the school has limited opportunities for outdoor learning. The creation and development of a larger area of open space will offer numerous opportunities for children to discover more about nature and how to grow and care for fruits and vegetables. Furthermore, the involvement of parents/carers will forge stronger links between the community and school. It will also offer the opportunity for the exchange of new skills.
In the first instance, the garden will need to be designed; it is proposed that a group of willing teachers, parents and pupil representatives (steering committee) should liaise to discuss the practicalities of the project. The children will have the opportunity to come up with their own ideas of what they would like to be included in the garden, for example flowers, vegetables, fruits, pond, wildlife area and bird feeders. The ideas of the pupils will be fed back to the steering committee who will come up with the final design. The Keep Wales Tidy initiative (2023) has a helpful school garden resource pack which includes curriculum links, resources, seed growing charts and other useful hints and tips.
As well as designing the garden, other important considerations are how it will be managed and funded. Costs to consider include seeds for growing vegetables and plants, compost, pots, gardening tools and bird feed. The labour costs are zero as all the manpower will be voluntary. Funding could be made available from local community grants and any additional fundraising from the school. Regular termly meetings of a committee will help to keep the project on track for its future development and success, also to monitor the financial situation. 
Implementing the garden design will take place during the weekends, and some evenings after school. Parents and pupils will both be invited to participate and the working parties will have a nominated person/s to oversee them. To boost social interactions, refreshments will be made available at breaktimes to give all involved the opportunity to socialise and get to know new people, strengthening the sense of community. Griffiths (2025) talks of how ‘cynefin’ unites the school community and creates a sense of belonging. 
Once the garden has been created, there will need to be ongoing working groups of staff, parents and children to maintain the garden. The garden will become a very valuable resource to be used as a part of the school curriculum. French et al (2023) posits that ‘Welsh government advocates outdoor learning as a key pedagogical approach for delivering the new Curriculum for Wales.’ 
Throughout the project, it is good practice to continue measuring the impact that it will have for the learners and community. From my previous school research, questionnaires and interviews are a good starting point to gather data. The use of anonymous online questionnaires for the staff and any volunteers to complete would collect a broad range of opinion. Due to the anonymous nature of the questionnaires, the data gathered should be more reliable, as participants are likely to be more honest. The children’s perspective is also important, and this could be collected through semi-structured interviews in small focus groups. To gather further information, semi-structured interviews could also be used for any willing volunteers and parents. 
Microsoft forms provide a valuable platform for questionnaire design. To collect broad ranging data, questions of varying types; unstructured, semi-structured, Likert scale and multi-choice could be used. The unstructured questions offer more detailed answers (Naser, 2024) giving qualitative data; however analysis can be more difficult. Structured questions offer quantitative data which is easier to analyse in the form of charts and graphs. Questions using the Likert scale involve the use of a rating scale which measures opinions, attitudes, and motivations (Qualtrics, 2024). The scale generally goes from ‘strongly agree’ to ‘strongly disagree’ with ‘neutral’ in the middle.  Using a mix of structured and unstructured questions on a questionnaire will offer a variety of results to analyse.
Semi-structured interviews for the parents and pupils in small groups, will give the respondents the opportunity to feed back their views of the project, including its strengths and weaknesses. Recording the interviews will enable them to be later transcribed, coded and analysed. It is important when conducting research in school-based settings to understand and adhere to the Education Workforce Council’s (EWC) Code of Professional Conduct and Practice (2024) and the British Educational Research Association (BERA) Ethical Guidelines for Educational Research, fifth edition (2024). 
The success of a school community project relies on the regular involvement of volunteers. Keeping a register of attendees is a key indicator of engagement and participation. High attendance shows that the community members are invested in the project’s goals and are willing to contribute. In addition, a register will be a Health and Safety requirement. However, if attendance drops off, the aims of the project will need to be re-evaluated.
Good practice case studies are informative because they offer real world examples that help us understand how theories, projects or strategies work in practice. Estyn (2020) in their report on community schools, communities and families, give many examples of case studies.  One of these is Cadoxton Primary School, located in the Vale of Glamorgan, which serves a community facing significant economic and social challenges. The school embedded community engagement into its core mission, launching several initiatives to support families and foster stronger community ties. Among the most transformative was the development of a community garden. The school secured an adjacent piece of overgrown land with the vision of transforming it into a school garden and outdoor classroom. The project aimed to provide not only a nature-rich learning environment for pupils, but also an inclusive space to involve local families and community members. The volunteers helped to design and build the garden with the help of funding from the National Lottery and a local business. The garden became a therapeutic and educational space that promoted mental and physical wellbeing for pupils, staff, and the wider community. Additionally, the initiative strengthened community pride and ownership, contributing to lasting connections between the school and its wider social environment.
The SWOT (Strengths, Weaknesses, Opportunities and Threats) analysis matrix (see Appendix), provides a useful way of evaluating the community project. The factors may be internal (coming from within the school) or external (coming from outside the school). Whilst there are many strengths and opportunities to be gained from the project, there are numerous weaknesses and threats to consider.  Staff from the school will be able to provide their knowledge and expertise in facilitating the project, but there may be issues with staff availability and having sufficient time to take part fully. The pupils will be given the chance to become involved with the project from the start with planning and garden design, however there may be disagreement between interested parties on what should be included as part of the final plan. The outdoor space will provide an invaluable resource in term-time, but during the school holidays it may become neglected with weed growth and lack of water. A holiday rota would need to put in place to keep it maintained.
Participating in gardening and wildlife projects outdoors, provides individuals with healthy outdoor activities, which can reduce stress and result in a sense of wellbeing (Grieger, 2022). There is much satisfaction to be gained from planting seeds and watching them grow and tending to the plants until they are ready to harvest. There may be some pupils however who are not motivated to participate in such activities and might see it as an opportunity to misbehave. Poor weather conditions can have a negative effect on fruit and vegetable growing and some crops may be spoilt by heavy rain, overly dry conditions or pests and diseases. If crop productivity is low, there will be less produce available for the food bank or money from fruit/vegetable sales to donate.
Although there will be an initial design to the garden, it will evolve over time as children and new volunteers contribute their ideas. Different crops may grow best at certain locations depending on the site orientation (RHS, 2025). It is important to keep the momentum going to keep the garden flourishing and well maintained. For the school community to remain interested, regular updates will need to be made on the school newsletter and social media, as well as advertising when the activity sessions at the garden will be held. A proactive committee will be invaluable in keeping the project thriving and with a healthy budget. Regular use of the garden by the teachers as part of the curriculum is also key to its ongoing success. 
Whilst SWOT analysis is important to facilitate strategy, criticisms are that only a few individuals perform the assessment which increases the risk of misrepresentation of the SWOT inputs, leading to erroneous output. Also, the SWOT captures the internal and external aspects of a single point in time, however in reality the environment is rapidly evolving. (Teoli, An and Sanvictores 2023).
This proposal for a school community garden highlights the potential of outdoor learning as a transformative approach to education. Drawing on key theorists such as Froebel (cited Pound, 2005), Dewey (1916), and Vygotsky (1978), the project emphasises real-world, collaborative learning that nurtures pupil well-being and supports cross-generational connections. It directly addresses Estyn’s (2023) recommendation for the school to enhance outdoor learning and it supports the Curriculum for Wales' vision of developing healthy, confident individuals through authentic, contextual learning (Welsh Government, 2020).
Through this project, I have come to appreciate the impact of meaningful community engagement in education. By involving families and community volunteers in the design and maintenance of the garden, this initiative promotes a sense of ownership and social cohesion, supporting inclusive practice and environmental sustainability. The project has deepened my understanding of the QTS standard ‘Involving partners in learning’ (under Pedagogy: Refining), as I have learned the importance of working collaboratively with families and professionals to secure positive outcomes for all learners. Practical experience through volunteering at Eco Dewi has further informed my approach, showing how community gardens can serve as a hub for learning, wellbeing, and social change.
As a student teacher, my next steps involve continuing to explore the pedagogical benefits of outdoor learning and developing confidence in facilitating cross-curricular, community-based projects. I will seek opportunities to engage in reflective practice and further research, ensuring that my teaching remains inclusive, relevant, and grounded in the needs of both learners and their communities. 
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Appendix
SWOT Analysis
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Staff that are knowledgeable and have experience in garden management and gardening techniques.
· An outdoor space to develop into a community garden.
· A previous small scale vegetable growing project within the school grounds can be developed further.
· School offers a learning environment for teaching gardening techniques, food production and sustainable practices. 
· Children can contribute their ideas towards the garden design. 
	Weaknesses

· Staff availability may be an issue.
· Not all pupils may be motivated to participate in gardening activities.
· The garden may not be properly maintained in school holidays, particularly watering duties. 
· Lack of room to further expand the site of the school community garden.
· Interested parties may disagree on what should be included in the garden e.g. flowers, fruit, vegetables, wildlife area, pond, bird feeders. 


	EXTERNAL 
(outside the school)
	Opportunities

· The school will offer equal opportunities for all children to engage in the project.
· Enhances the relationship between the school and community.
· Gardening offers physical activity and often reduces stress, resulting in a feeling of increased wellbeing.
· Children and their families have the chance to partake in something new and learn or share new skills. 
· Fruit and vegetables could be grown which would provide fresh produce to support local food banks. 
· Growing fruit and vegetables may encourage children to eat a healthier diet.
· The school will enable parents as well as children to come together socially with a sense of shared ownership.
	Threats

· Sufficient funding may be difficult to obtain and for the ongoing maintenance.
· Parents/carers may not have the time or desire to want to help maintain the garden.
· Poor weather conditions may prevent crops from growing well and may make activities more difficult to participate in.
· Crops also may be spoilt by disease or pests.
· People may lose interest over time and the garden becomes neglected.
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