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Language and literacy in the digital age. 
Analysis of storytelling videos and how they link to children’s oracy, writing, reading and digital literacy.
Story telling has many different benefits for children within the early years. During story telling it is a time where all children can be included, and each child can benefit in different ways. Story telling can benefits children’s language and literacy skills by encouraging children to learn new vocabulary, this will allow children to learn new words, they will also be able to add these words in their own speech (Elklan.co.uk, 2025). 
Story telling can often be a digital aspect, this can be by using digital tools, for example practitioners can use story apps or digital tools. By using these tools, they can provide new and exciting ways to read stories, but it is important that this doesn’t take over the book’s aspect of storytelling (Elklan.co.uk, 2025).  
  Within this assignment I will analyse videos of a practitioner participating in two storytelling activities. One is a traditional book while the second one is using a digital tool. Within this analysis there will be links to intonation, props, gestures and questioning.  
Using a range of different voices while reading a story keeps the children interested within the story. When reading a story, it is important to consider the tone of your voice when reading. This can show the listeners the meaning behind the words that are being said. For example, Bang, if this is said with a normal tone of voice the listeners won’t understand it’s a doing word. Bang usually has a big meaning within a book (Humm, 2025). 
Practitioners can make reading a story enjoyable and interesting for children. By changing the tone of the voice according to different aspects of the story helps bring the story to life and show the children different emotions and aspects of the story. By changing the tone of the voice, the children are learning new language skills and can use these skills while reading a story of their own (Fennies.com, 2024). 
Within the video the practitioner changed her tone of voice when she was reading the story to the children. By doing this she was emphasising different words and keeping the children interested while she was reading the story. During the story the children were listening and showing interest when something was happening, for example while reading the three little pigs when the wolf was huffing and puffing to blow the house down the children were reacting to what was happening during the story and showing emotions to emphasis with the character. 
When reading a book, it is important that practitioners understand the need to pause and listen to the children if they have something to say during the story. This is showing the children’s interest and understanding about what is happening within the book. By doing this is allows children to use and develop their language skills by repeating the words that they have heard during the story, and they are expanding on their vocabulary from a young age. Maybe babies will only listen to picture books, but they will hear the words that link to the picture within the book (Victorian Government, 2023). 
	Bruner believed that during storytelling it allows practitioners and children to use their language skills to create imaginative worlds through their use of words. Bruner believes that stories and storytelling is a good tool to encourage sharing their knowledge and understanding. A child’s learning can become more personal because it can involve children showing their ability to show emotions and empathy during the story. This can be shown by practitioners pausing during the story and allowing children to share their opinions and to ask questions (Alessandro Frolli et al., 2023). 
	During the story telling recording the practitioner paused while reading the books and asked the children questions and allowed them to have time to answer and share their opinions about what they thought or how they thought the characters may feel within the book. 
	During story time using puppets and props can be a physical aspect to making the story become alive. By using props, it can encourage children to be more interested within the story and use their own imagination to create a different version of the story with the puppets. Some research say that children learn best when they can see and touch different things that are related to the story. This can also encourage children to remember the story better. Using props is a good way to keep children’s attention during the whole story (Props, 2025). 
Vygotsky believed that children learn and develop best through play. While using their imagination children can use their oracy skills by becoming different characters within books. This allows children to use their imagination and find the different props that link to the story and that will help them explain the story to their other friends and children within the class. Vygotsky also believed that tools and props can help the way that people think, they can help children with their thinking skills therefore they may develop higher mental skills. Props and puppets can help children understand things better therefore this is having a positive aspect on their development (Yonzon et al., 2022). 
Dressing up clothes can be a good prop to use while doing story time. It allows the children to get into different characters and act out the story. It allows the children to use their imagination. This allows children to use their language skills, and this can improve children’s communication skills while they interact with other children (Brazill, 2023). 
Froebel believed that all children would lean best when they are given freedom to explore and play how they want. He believed that imaginative play allows children to use their thinking skills and that these are the baseline of the critical thinking skills that children need as they progress through their academic learning. Children can express their creativity through dressing up and role play and they are able to experiment with the different ideas they may have (Janelle, 2024).                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              
During the story of three little pigs the practitioner used masks and allowed the children to have the masks during the story, but the practitioner could’ve used the masks more throughout the story and allowed the children to act out different aspects of the story. This could be something that can be done the next time she does story time. The three little pigs’ story was shown to the children via a digital aspect. The practitioner could’ve encouraged the children to press the buttons to go to the next page of the book on the screen. Within the Cinderella story the practitioner discussed getting the fancy dress outfits out for the children and allowing them to dress up in princess dresses and allow them to re-create the story that they had listened to in their own way with their friends. 
	Gestures can have an impact on storytelling, by using hand movements to point at things during the story can encourage children to concentrate on certain aspects and draw their attention to certain things. This can encourage discussions around different things. Often during story telling practitioners may use gestures, they may move their hands while they speak. Children often use gestures like hand movements while they are talking due to being used to seeing practitioners do this (Goldin-Meadow, 2009).  
When children use hand gestures during story telling it can show practitioners how well their story telling skills are developing. As children get older, they are more likely to use hand gestures more when telling a story due to having more experience (DEMIR, LEVINE and GOLDIN-MEADOW, 2014). 
Another type of gesture is a character viewpoint gesture. Within this type of gesture, a child is acting like a character and showing the characters actions and recreating the story from the point of view of the character instead of the listener (DEMIR, LEVINE and GOLDIN-MEADOW, 2014). 
Digital kinetic story telling can be a good aspect for children’s early language learning, because by using this method it uses visuals, movement and speech that encourages children to understand and remember different things, and it also encourages children to use the language they have learnt better. Some children learn better from seeing visuals therefore they may remember the story better if they are able to see it better. A child may remember a digital story better than a hard copy book due to the digital version being bigger and the colours brighter than a book. If children can remember and learn new things through the digital book, they are gaining confidence and enhancing on their oracy and learning new words (Kanaan et al., 2025). 
The digital book that the practitioner used was bigger and more visible therefore the children that learn better by seeing visuals may remember the story better than the hard copy book. Some children learn and remember better by listening therefore it is important to keep a variety, and it is important that the practitioner is aware of the learning styles that suit the children better within the setting. It is also important to remember all children are different. 
During the recordings the practitioner used gestures by pointing at different things and encouraging discussions with the children about what she was pointing at. This drew the children’s attention to something specific. Some of the children may have been more interested in one of the books over the other one due to their learning style and their interests. While reading the book the practitioner would make eye contact with the children often to see if they wanted to discuss something during the story. It also allowed the practitioner to see if the children were still interested in the book that she was reading. 
During story time practitioners can ask children some questions while they are reading the book, this can promote children’s oracy skills and their understanding of what is happening. Practitioners can ask children questions before during and after reading the book this will help children learn new language and it will encourage children to say their opinion to what they think could happen. If practitioners discuss with the children what had happened within the book this can boosts children’s vocabulary. Some children can gain a huge benefit during story time within the setting due to not having many resources at home therefore if the child has access to a wide range of books within the setting this can benefit from this within their oracy skills and their range of vocabulary. If children and practitioners have interactive conversations about the book this can be an effective aspect of developing children’s language and communication skills (van der Wilt, van der Veen and Michaels, 2022). 
During the video the practitioner stopped and asked the children some questions to see what they had picked out of the story and to see what they think that could happen next within the story. It is interesting to do this because each child has a different opinion as to what can happen next within a story. Each child often remembers different aspects of a story. This usually links to the aspect that was of most interest to the child. 
In conclusion within this analysis many different sources were used. Some websites and journals were used to find different research linking to storytelling and the benefits towards children’s oracy and digital skills. Next time some books could be added to the references list instead of only using online resources. Links to some theory was also made within the analysis, within the future more links to the theory aspects could be made. Within this analysis AI was not used to help find any research or resources. 
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