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Abstract

The aim of this research was to investigate the factors affecting the future of state school provision of Rugby Union. This study used both primary and secondary research to identify the issues. These were then developed with interviews. This study charts the growth of rugby for schools to an international game. It then goes on to highlight Government policy, risk management issues, state of the RFU and current studies affecting the provision of Rugby Union. The interviews highlighted a desire for more time to be devoted to rugby provision within school and the need for experienced deliverers to provide rugby. The most notable factor was the lack of qualified and proficient schoolmasters to referee matches causing concern in the ways in which the game is officiated. Also highlighted, as a future issue, was the lack of knowledge held by teachers of the Club/Link scheme run by the Government to develop quality PE within schools, which does not bode well for every school to a club link by 2006. 

Chapter 1 - Introduction

Chapter 1 - Introduction

This investigation is into Rugby Union and its future within secondary school sport and is undertaken due to the author’s personal involvement with rugby and personal interests in the future of the game.  What the author hopes to achieve is a greater understanding of the issues surrounding modern rugby and its role in a young person’s development.

The modern day game of Rugby Union has come a long way from the original days of the uncodified games played throughout public schools in the 19th century.  Indeed it has come a long way from the mob football of the 11th century.

Rugby Union originally existed as a form of football within the private school system during the 19th Century. Schools were playing several versions of football, all individual to their school, but one of the main pioneers for the use of football and sport in school was Thomas Arnold. He was the Headmaster of Rugby School and believed that these activities would help guide the development of his young pupils, directing their attention away from gambling and poaching to more laudable pastimes, with the aim of creating roundly educated young men. 

In 1871, there was a gathering of 22 different clubs and schools and from this meeting three rugby old boys were invited to write the rules (RFU, 2004a). Subsequent developments saw Rugby Union and rugby within schools develop a long way from the original game played within Rugby School itself.  Rugby Union did eventually become a professional sport in the late 1990s.  Within schools the model designed by Arnold would eventually become incorporated within state schools, and would form the basis for modern day PE.

The post war development of mainstream school sports began to create what is now recognisable as physical education (PE). Moreover, in '…1944, the move towards a free comprehensive education for all was reflected in the development of physical education. Team games had been adapted by the grammar schools ‘...sports such as soccer, became central to all schools.’(Honeybourne, 2000: 146). These games were later integrated into the mainstream schools. 

The mid 1980s saw a change in relation to the emphasis on competitive games in the National Curriculum. Laker (2002) highlighted the fact that the challenge came from teachers of PE.  This challenge saw the start of a change in the sports provided in the National Curriculum which saw the introduction of non-competitive sports as well as competitive sport.

In the mid 1990s, the final years of the Conservative Government, one of the last major changes was the introduction of PESS (Physical Education and School Sports). The Government launched its PESS programme to help the development of sport in school as they felt there had been a dip in the quality.  The Labour Government has carried on this scheme.  Developments have included the implementation of a School Sports Coordinator (SSC) and Club/Link system that aims to improve school sports and PE even further.
Rugby Union as a sport is witnessing a substantial change. In the last 10 years it has seen the dawn of professionalism, which has increased revenues into the game at an elite level, and seen increased sponsorship to all levels of the game.

The RFU (Rugby Football Union) is currently experiencing a growth of numbers post Rugby World Cup. However there is a decline in the provision of school rugby at secondary level, an issue that the RFU wish to address. Their aim is to improve provision within schools to combat the fall in numbers linked with the safety and risk assessment issues connected with the provision of rugby in schools (affiliated to the England Rugby Football Schools Union, ERFSU).

This investigation aims to identify and determine the problems for the future of rugby within the current secondary school system.  It will achieve this via the following aims and objectives:

Aims

1) To evaluate by primary and secondary research, the value of a sport like Rugby Union in a young person’s development.

2) To determine by primary and secondary research the breadth and depth of threats to the future of a contact sport like Rugby Union.

Objectives

1) To investigate opinions of key deliverers on current attitudes to safe practice within Rugby Union

2) To determine the range of risk management approaches and attitudes of those involved with the delivery of Rugby Union

3) To investigate, by primary research, the opinions of key deliverers regarding whether or not Rugby Union is now considered too risky within the secondary school curriculum. 

Chapter 2 -Review of Literature - Benefits of Participation, Development of Rugby Union and the Concept of Risk

Chapter 2 -Review of Literature - Benefits of Participation, Development of Rugby Union and the Concept of Risk

Reason for participation in sport

The importance of sport was highlighted by Tony Blair on the recent announcement of an extra £500 million that was going to be budgeted in for school sports. 

‘…Sport is not only important for its own sake. It teaches kids how to win and lose and how to be part of a team. It is also important in tackling obesity in young people and can act as an antidote for anti-social behaviour by channelling their energies.’

(Directgov, 2004)

It is important to understand too the significance of sport within education as a tool for the development of young people.  Sport provides an arena for young people to develop life skills that may be needed.  This was first noticed by Wellington after the battle of Waterloo as, according to him, the skills learnt by the pupils of Eton on the playing fields helped gain victory. (Garner 2004). 

The skills have been identified by Laker (2002: 142), these are ‘… fairness, co-operation, independence and teamwork’.  What he also identified was that sport can be an ‘… active process of learning and social development, which occurs as we interact with one another and become integrated with the social world we live in’. What this identifies is the ability for sport to teach life skills.  It is important here to understand that a game like rugby fits as a sporting tool due to its need for teamwork and its culture of respecting authority (e.g. the referee).  Compared to football which is a game where authority is questioned, and there is more of an emphasis on individual performance.

The Current State of School Sports 

Currently there is a mix of state and private schools providing education to the nation. These both have different amounts of time, money and facilities dedicated to sport. Currently a number of state schools do not allocate enough time to sports in the timetable of their pupils and do not receive the recommended time of two hours a week of high quality PE inside or outside of the curriculum. The participation levels as of 2003 were:

‘… a quarter of schools provide this at key stage 1(5-7 years), two-fifths at key stage 2 (7-11) and a third at key stages 3 (11-14) and key stage 4 (14 – 16)’

 (Learning through PE and Sport, DfES, March 2003) 
The last two years have seen the introduction of Sport Colleges aided by School Sport Co-ordinators (SSC) and Partnership Development Managers (PDM) which are envisaged as a tool to help to set up a network between schools, clubs and National Governing Bodies (NGB's) and to foster and develop high quality school sports and PE, by linking Specialist Sports Colleges with normal schools known as PE and School Sports Club/Link strategy (PESS/CL). This strategy is located in the DfES, “Learning through PE & Sport (March 2003)” which additionally highlights what the Government plan to do until 2006 when every school should be part of a partnership to improve the quality of sport within schools. The strategy also aims at increasing the amount of inter school fixtures by setting up leagues.

History of the RFU

The Rugby Football Union (RFU) was founded in 1871 and standardised the rules of the game worldwide, to facilitate inter-club competitions.  This Union covered English, Scottish, Welsh and Irish nations. Nevertheless, it was the Scottish who made the first burst for independence in 1873, with the Scottish Rugby Union then the Irish Rugby Union in 1876, with the Welsh Rugby Union in 1881 (RFU, 2004a). This left the English the only major international country in the RFU and therefore inadvertently becoming the modern day RFU, which was still in control of the law making of the game.  Then in 1886, the three breakaway unions formed the International Rugby Football Board (IRFB), which challenged the RFU for control of the game, and the RFU finally joined in 1890. ‘…In 1886, an International Rugby Board was formed by Scotland, Ireland and Wales, which challenged English rulemaking pre-eminence. It was not until 1890 that England agreed to send representatives to this Board.’ (RFU, 2004a)

Rugby's growth spread north which brought many problems as many players wanted money for travelling, or a payment for what is known as broken time. This argument lead to disputes due to the middle class and upper class clubs of the south wanting the game to stay amateur. This finally led to a splitting of the Union and the creation of Northern Union (NU). (Huggins, 2004:  69). 

Further evidence of the class divide that had developed within the English game was highlighted in 1900 when Rugby School released the story of William Webb Ellis ‘…that supposedly caught and ran with the ball (which was against the then rules) in 1823’ in an attempt to reclaim rugby for upper classes. (Huggins, 2004:  69).

From this point to the modern day professional game, the development of rugby was about change in the rules and the expansion of the union. The union saw changes with respect to laws and the devolvement of national and international competition.

The game from this point witnessed growth on a global scale as it saw international teams joining the IRFB. 

The next major development within Rugby Union saw the birth of the women’s Rugby Union in the formation of RFUW (Rugby Football Union for Women) in the 1980’s. 

The last major change within the game was the opening up of the rules. This was in direct relation to the removal of the amateur code (RFU, 2004a) which was done by the IRFB on 26 August 1995 due to growing pressure from players. 

Currently the RFU has just under half a million people taking part in rugby weekly, in 3000 clubs at school level and 1958 at senior level.

‘…Some 490,000 people take part in rugby every weekend. This is for eight months a year. 3036 schools are affiliated to the ERFSU. 1958 clubs are affiliated to the RFU.’

(RFU, 2004a)

The IRB, previously the IRFB, now has a large membership and controls Rugby Union all around the world. ‘…Rugby is played by men and women, boys and girls, in more that 100 countries across five continents, and the IRB membership currently totals 96 Unions and five regional Associations.’ (IRB 2004)

The game of Rugby Union has come a long way, it has been taken from the schoolyard some 100 years ago and been developed into a profession. It employs more than just players, it also requires trainers, medical and analytical staff. It is currently growing in participation and is now a sport which serves all classes and sexes.

Risk

It is important when studying Rugby Union to look at a major factor such as risk. It is essential to understand what risk is and how it is defined. King & Coote's (1999) definition is that ‘…Risk is the likelihood of harm or injury arising from a hazard’. A hazard could be anything from going for a run to scrummaging. From this, it is understandable why a contact game such as Rugby Union needs to consider risk.

Risk can be broken into two areas objective and perceived. According to Glendon & McKenna (1995) objective risk is something that normally stems from previous experience, with it also being identified from statistics and figures. On the other hand, perceived risk is what will be expected to happen. This depends on factors such as the perceiver, relationship between parties, social context, environment and the cultural settings.  It is assessed in schools and clubs in relation to training and matches and these assessments help build the safe framework in which Rugby Union must be taught for it to be a safe game

With this, there must be a way to assess risk within the school and rugby environment. This is commonly known as risk management, and according to BAAPLE (2004:21) ‘…risk management is more a current term for safe practice’.  This process is made up of three tasks: assess what could cause harm, judging the risk significance, and finally controlling or reducing the risk of injury to an acceptable one via corrective action. When looking at these three issues it is important to understand that young people should undertake Rugby Union in a safe environment. It is the responsibility of the pitch managers, and referees to provide a safe environment, governed by the rules of the game and methods of coaching laid out by the RFU.

Risk in Rugby

Rugby Union has always been a dangerous sport as it is a contest of physical strength. There is no doubt of this with injuries resulting in lacerations, breaks, fractures, concussions, paralysis and even death. Recorded injuries and connected concerns date back to the 19th Century in the early days of football when hacking was still considered to be safe under the rules of some schools but noted by Chandler (1999: 27) when:

‘…Rugby School had its own problems and concerns about healthiness and civility of their game following a severe injury to a boy in a house match in 1869. This event was just before the dangers of the sport were published by media.’ 

At the same time in a column of “The Times” Chandler (1999) highlights the debate when hacking finally came to a head, this was the first time safety and Rugby would appear in the press. 

The most severe case in recent history of a major incident within the sport is the death of an 18 year old in 2002. The BBC quoted the school who reported this event: 

‘…He had a totally accidental head-to-head collision which resulted in the boy being sent to Frenchay Hospital in Bristol...It became clear that he would not survive his injuries.’ 

(BBC, 2002)

This is an example of what can happen even when safety procedures are followed and death is the fault of no one individual.

However, there have been other cases where neglect and misjudgement have been the reason for injury that has affected young players. 

‘…A young player aged 17 was asked to play for the Sutton Coldfield Colts... he suffered a catastrophic injury condemning him to a wheel chair bound existence’  

This injury was due to a scrum collapsing, this happened a number of times and the player then proceeded to dislocate his neck. It was additionally reported that the player moved after the incident exacerbating his injuries. This case when taken to court found the referee 

‘…did owe a duty of care in negligence to ensure the scrums did not collapse dangerously’ and that the player could have been protected if ‘… recent rules (which) implemented were designed to prevent collapsed scrums.’

(Frosdick & Walley, 1999:  53). 

The negligence in this case was the referee not applying the strict new rules that came into place.

This case study represents the need for well-trained officials and coaches. They must be aware of the laws of the game as well as the physical limits of the players that they control. This identifies that adherence to the rules is paramount to a safe rugby environment.

Risk in Physical Education

Physical education plays a key part in the National Curriculum. It is one of only a few subjects that are still mandatory through all key stages and this demands that the process of running lessons and after school clubs must be undertaken in a manner which provides a safe environment.

With this there must be a way to assess risk within the school and rugby environment, commonly known as risk management. According to BAALPE (2004:21) ‘…risk management is more a current term for safe practice’.  This process is made up of three tasks: assess what could cause harm, judging the risk significance, and finally controlling or reducing the risk of injury to an acceptable one via corrective action.

This process must according to BAALPE (2004:21) be ‘…providing a balance between appropriate challenge and an acceptable level of risk.’

Safe Practice in physical education according to Baalpe (2004:21) consists of three areas: people, context and organisation. These three components are used to combine acceptable risk and appropriate challenge, in order to provide physical education.  

With respect to people there are three constituents according to BAALPE (2004); the pupil, teacher and other adult (paid coach and volunteers). The aspects of the pupil that require monitoring and attention are opportunities to evaluate safe practice for all (in relation to everybody) whilst developing their knowledge in response to participation and progress. They also need to be sufficiently skilled/confident with tasks whilst empowering in a supervised role and undertaking of leadership. These components focus on the development of the pupil.

 In relation to the teacher in reference to the framework and information set out by BAALPE (2004:21), they must deliver an understanding of obligation to their duty of care whilst being suitably experienced and competent and offer regular and approved practice. The teacher must be aware of children at risk, monitoring and ensuring acceptable behaviour and also vigilant of other adults they are working with. 

Here, the paid coaches and volunteers must operate safely and are under the jurisdiction of lead teacher.

The second aspect that is set out by BAALPE (2004) is in relation to the context in which physical education takes place. It primarily mentions the facilities that should provide a hazard free playing surface with sufficient space and be subject to a regular systematic maintenance programme appropriate to usage.

Following that, there should be procedures which include safety rules and regulations clearly understood by both staff and pupils. Attendance/assessment records should be kept with additional records and reports of near misses and accidents. Any of the relevant information should be communicated to parents.

Finally, in this category the equipment should be inspected annually, regularly maintained and regularly monitored for wear and tear, checked before use, stored appropriately and safely disposed of when condemned. 

Lastly, according to BAALPE (2004), the final part of this is the organisation of how the activity is going to be structured. Sessions must be comprehensive schemes of work, able to meet the needs of all pupils. Safety guidelines adhered to and up to date risk assessment is necessary.  Finally the style of teaching and organisation is important, and should reflect each pupil’s capability in matching the task. Delivery should be in accordance with safety demands inherent to the activity. Pupils should be confident with the activity and be able to prepare personally for the practice.

These three points offer guidelines for teachers to operate in a safe and productive environment and each needs to be taken as seriously as the last. Each point contributes to safety, performance and the performer in regards to their confidence, which is crucial to safe PE.

From the literature review so far there arise a few questions. What is the best way to control and assess risk in a rugby environment? Does there need to be a higher level of coaching or refereeing in order for rugby to operate in a safe way?  Therefore, should PE teachers without sufficient knowledge be left to coach rugby? Should skills such as scrummaging be removed within the school system, in light of the dangers and risk of paralysis? What needs to be done to provide a good level of coaching in schools in order to create a safe environment? Is the Club/Link scheme going to be effective in facilitating rugby in schools?

Chapter 3 - Review of Literature - Participation of the Game within England and Research into the Current Safety Issues.

Chapter 3 - Review of Literature - Participation of the Game within England and Research into the Current Safety Issues.

The state and structure of the English game

The English game is currently experiencing a period of growth. This was not the case approximately over two years ago when the game was in decline. This decline was first noticed upon the delivery of the finding of MORI research. It was commissioned jointly by the RFU and Zurich (current sponsors of the English Rugby Premiership). The result of this study was the publishing of IMPACT which is the RFU's current plan for development. The research was carried out between January and April 2003. 

This research witnessed 

‘…Less than one fifth of the population is interested in Rugby Union, down from a quarter in 1996. Only rugby league, boxing and snooker have suffered a greater decline in interest’ (RFU 2004c).

 This report also witnessed 

‘…The number of active rugby clubs has fallen over the past two seasons, from 1,537 to 1,480.’ Also within the school system ‘…Rugby (Union) ranked 15th among school sports and physical activities, behind dance. Only volleyball has seen a greater decline in participation since 1994.’

The popularity of rugby was dwindling even though it had been discovered that ‘…since 1994, participation in rugby among primary schoolchildren has increased by 3% to 18%. Participation in rugby in secondary schools has declined by 11% to 28%.’  Something was going wrong and the RFU used this information to shape its plan for development
 

One of the major areas targeted within the strategy was the secondary school system as there was such a noticeable problem. On the day of the launch, Richard Caborn MP, the sports minister noticed that the scheme:

‘…aiming to increase participation (was) in line with the Government’s sport and physical activity objectives with emphasis on establishing vital club-school links mirrors our own PE and Schools Sport and Club/Link initiative.’

(RFU, 2004c)  

The scheme also had a great importance at the club level; it was aimed at helping the development of youth systems and the successful running of the clubs. Within the research some of the key issues are highlighted in figure 1:

Figure 1.  - Participation Development Targets
The RFU’s ‘IMPACT’ strategy will be the focus of all activity to increase participation.
By the end of the 2003/4 season there will be: 
• 150 clubs targeted to ensure that they are able to run additional sides.
• 15% increase in the number of players involved in non-contact rugby, i.e. touch or tag.
• 20% increase in the number of youth and adult teams with a qualified coach.
• 2,000 people qualified as a mini/midi coach/referee.
• 4,000 people qualified as a Foundation referee.
• 200 new secondary schools introduced 
to rugby.
• 2,600 club/school links established.
• 227 coaching and refereeing courses delivered for 700 teachers.
• Emerging Schools Festival for up to 40,000 young people will have taken place.
• 30% of sports colleges delivering Rugby Union to both boys and girls as a core sport in both curriculum and out of school hours.
• 8 FE/6th Form college leagues will be operating.
• 2,000 people trained in the RFU Child Protection programme. 
• 28 additional social inclusion projects to 73 currently running in the RFU’s Constituent Bodies.
• 15% increase in the number of volunteers.
• 20% of clubs will have a club volunteer co-ordinator.


(RFU, 2004c)
What is evident from this information is that the RFU have a clear idea of how they want to develop rugby participation. The majority of the points cover participation at a grass root level. This programme was released prior to the 2003 Rugby World Cup with the hope that success of the England team would add extra impetus to the programme.

The early effects of this strategy are already very promising. On November 22, 2004, the following results were published to highlight the growth and success of the programme. The figures released show that there are 33,098 new players. This is a 16% growth with the total number of players at 230,000. The biggest increase was seen at under 7 – 11 years where almost half the new players have signed up (15,293), and 500 clubs reported at least one extra team. According to the report, 

‘…The decline in participation highlighted by the RFU and Zurich’s MORI research prior to RWC 2003 has been largely arrested thanks to IMPACT.’ There has also been an increase in the numbers of trained coaches, referees and volunteers. Lastly there are currently ‘…68% of schools, 18% of Higher Education and 25% of Further Education colleges have links to rugby clubs’.

These figures show the development and integration of schools and club rugby.

To assist the implementation of IMPACT and develop rugby at a regional level, the RFU employ Regional Development Officers (RDO’s) who are responsible for the development of regional rugby. Most recently, and still to be phased in, the RDO in each region is assisted by a Community Coach who is responsible for targeting certain groups within communities, and in some regions specify working with PESS/CL in mind (RFU, 2005).
Current safety issues within Rugby Union
Rugby Union can be important to the development of team skills, a sense of fair play and communication. Richard Caborn MP, the sports minister, identified this at the launch of the IMPACT strategy (RFU, 2004c). He made an example of the English Rugby team quoting these qualities as a reason for their World Cup success. Although these qualities seem to be beneficial, rugby in schools is still a topical subject with the amount of injuries through playing and the dangers involved around coaching and refereeing a game. 

There are numerous studies which highlight the effect of rugby on a school and its pupils. In a study by Abernethy & MacAuley (2003: 344 - 355) it was noted that during their study period 51% of casualties (aged 11–18) in a local A&E, were derived from participation in school sports. Most commonly, 43% were from playing rugby. Subsequent effects noticed were loss of parent working time and 71% not being able to take part in sport for three weeks. 

Rugby union is a contact sport and can be compared to others such as soccer; both involve a high level of contact and are physically demanding. A study by Junge et al (2004) compared injuries between rugby players and soccer players (age 14 – 18). This study found that a rugby player was 2.7 times more likely to be injured compared to that of a soccer player. Additionally, within the study three rugby players had to stop competing due to the serious nature of their injuries. The study identified that this was due to an imbalance in the allocation of hours spent in training, relative to hours spent playing matches.  This would seem to create a problem if applied to the limited time that English students spend dedicated to School sport and PE.

It can be argued perhaps that the rugby club is the location for rugby to be taught and played safely. Research by Lee & Garraway (1996) identified that rugby within schools had a lower accident rate than senior rugby at clubs. It took into account frequency and time lost to injury. It recommends that an extended period of preseason training be devoted prior to the commencement of the season.

Safety and protection both come under the title of preventative action. Rugby Union needs to be played safely as it is evident that injuries occurring are commonplace. A more frequently seen item of protective clothing on the rugby pitch is that of protective headgear. Although protective headgear is readily used and in a study, by Finch et al (2001: 89 - 94), of under 15’s using headgear, it was found that it increased confidence of the existing player and that of a player whose use came after injury. This confidence was most prominent in the tackle situation and it is interesting to note at this point in the study by Lee & Garraway (1996: 213-217) that 64% of injuries came from tackling. 

Other studies into headgear, Pettersen (2002: 19 – 22), found that players thought headgear reduced concussion whilst coaches were not sure of this particular benefit. The study identified that headgear is primarily designed to stop lacerations to the head not concussion. This factor needs to question whether headgear is provided as a means of raising confidence in a young player. A case study by Jones et al 2004 (159-164) found that it had a significant effect on forwards where it reduced the risk of bleeding, but had less of an effect for backs.

What is evident is that there are ways of offering protection against injury and improving confidence, but is it justifiable to have pupils taking part in a dangerous sport at all when there are safer sports around? However this needs to be weighed up against the effects of over confidence and false beliefs. Should headgear be provided, be made mandatory or left up to the discretion of the parents/player?  

Also the question of whether the benefits of playing rugby are outweighed by the inherent dangers? Should schools devote more time to coaching (for player development and safety)? Is this time needed to create a safe environment for rugby to be taught?  If this time is not available should rugby be removed from the PE timetable where taught?

These issues and those questions stated at the end of chapter two would now the 

basis for primary research that forms the latter stages of this dissertation.  

Chapter 4 – Research Methodology

Chapter 4 – Research Methodology

The aim of this dissertation was to uncover what the future holds for Rugby Union within secondary schools. The research needs to utilize existing knowledge, views and structures that exist within the modern game of Rugby Union. Additionally, extract the view of the providers, deliverers and experts, in order to provide a current view of the issues and nature of the current environment.

The primary research acts as a doorway into current provision. The idea of revealing the unknown is rationalised by Elias & Dunning (1986:19-62) as‘…to make something previously unknown to human beings’. It is crucial that the views collected relate to the issues brought up in the review of literature.

In order to access this information there needed to be utilization of both primary and secondary research. 

Secondary Research

The secondary research will form the basis and direction for the primary research. The nature of this data may not originally be targeted at the subject but may offer a direction of interest.

‘…existing research might not obviate the originally proposed research, but it may provide interesting ideas and points of comparison with the proposed research.’

(Veal, 1997:33) 

The information was collected from various sources, these were; books, journals, newspapers, and web sites. This provided access to the already known and gave direction for the rest of the study.

This initial process benefits the primary research through the creation of questions that facilitated the completion of the primary research.‘…the research questions should emerge from a study of what is already known (the literature review).’(Veal, 1997:39). For a copy of the questions refer to appendix 1.

There needed however acknowledgement of inherent problems with the secondary information collected. The origin of this information needed to be treated carefully with the subject of the initial research needing to be taken into consideration, as it may not have been relevant or may require interpretation which may be swayed by existing views of the researcher.

Additionally the age of secondary data needs to be considered; political government policy regularly changes and can quickly become outdated. This is the same for surveys and other similar information. It was important to fully research many sources of secondary data and be aware of recent relevant studies.

Primary research

The process of collecting primary data is a distinctly more complicated and vulnerable process. There are many more variables that have to be considered due to the multi faceted approach that needs to be taken. 

Primary research can come in two forms: qualitative and quantitative. Each have inherent strengths and weaknesses, each with its own specific qualities used to collect either numerically lead information or substance lead research‘… for instance the number of people engaging in a list of leisure activities, the number of tourists visiting a particular holiday area or the average income of a group of people’ which would be quantitative information.’ (Veal, 1997:34).  Whereas a research pursuing qualitative data would be ‘…collecting a great deal of rich information about relatively few people’ (Brunt, 1997) 

Quantitative & Qualitative Research

As stated previously, quantitative research allows for collection of data that will enable a large amount of data to be collected and then annotated through computer software packages that will allow for accurate data analysis. Finn, Elliott & Walton (2000) describe this method as a rigorous scientific process that will ultimately produce facts.

The characteristics of this method as identified by Henderson (1990) are a Pre-ordinate design, which can be used for measuring numerical outcomes. This can be undertaken in a controlled manner that can be manipulated and used to confirm theory under a preset rationale.

The nature of information that quantitative research produces rules out its uses in this study, as there is a requirement for a personal perspective that this cannot provide in depth.

Qualitative research has already been identified as a method of gathering rich sources of information. The collection of this sort of data according to Finn, Elliott & Walton (2000) is a flexible process that allows a less rigorous approach.

The characteristics of this method as recognized by Henderson (1990) are; an emergent design, which focuses words that are gathered in a personal way via natural interaction, resulting in theory development which will rely on a personal ability to deliberate and produce a prognosis.

Qualitative research was used as the method of gathering the primary information for this study.  It allowed the freedom to gather relevant information and at the same time gather the in depth view of the issues highlighted in the literature review. 

Data collection

The interview process is critical for the type of information that is to be collected. If the process is too limiting then the information considered necessary may not be recovered, but at the same time if the process is excessively open it may lead to wasted energy with the collection and the recording of irrelevant information. It is important to consider these three methods presented by Denscombe (1998).  Structured interviews are those with questions with predetermined answers. This format would be very similar to questionnaire analysis and would not be flexible enough to provide detailed responses. Semi- structured interviews are the second method, which allows for predetermined questions and then opportunity for open responses. This allows discussion and deeper penetration of issues and greater understanding of the issues with quality answers. Finally, the unstructured interviews allow a question at the start of the interview and the development of issues and then a chance for a consensus to be understood. However, it may also lead to wasted time on irrelevant issues. The process utilised the semi-structured method of questioning to retrieve the relevant information. 

There are two forms that this practice can take and these can be in the guise of one-to-one consultations or group interviews. Group interviews can be used to gain a general overview of a group. Whereas one-to-one interviews can be a source of an individual’s perception of the inner workings of structures and bodies.

The ideal process for this research was principally individual one-to-one interviews, which could allow an insight into an individual’s perception. After this a group discussion to allow issues between the different representative sections of those involved with the provision of rugby could be useful in tying up disparities.

The limitations of time and finance for the author have constrained the study to one-to-one interviews with those involved in Rugby Union.

Sample

As there are limitations to the resources available, it is important for the sample of population to be relevant to the study. The targets of the survey must be representative of those involved with the provision. A sample is ‘…selected from the populations’ (Veal, 1997). The sample needs to represent proportionally the providers involved; the sample size of twelve is broken into three different groups involved with the provision of Rugby Union. 

The sample consisted of; 2 Regional Development Officer’s (RDO’s) directly employed by the RFU; 2 Partnership Development Managers (PDM’s); 4 PE Teachers at secondary school level; 4 club coaches of youth teams. Each of the groups questioned play an important role in the provision of rugby and/or school sport. 

RDO’s are responsible for regional rugby and the provision of coaching other events and therefore important in provision and expert on delivery standards. PDM’s are responsible for the PESS/CL strategy and therefore key in a local provision of sport. PE teachers are at the forefront of delivery of rugby in schools. Club coaches are deliverers of Rugby Union to the age groups involved at school level and specialist coaches and are aware of delivery issues.

An overriding issue for the author was the location of research. The decision to choose a study within England rather than Wales was influenced by the resources available and a personal affinity with the English game. There was also influence from the cultural differences present between the two countries and their unions. These factors lead to the research being undertaken in the Bedfordshire and Hertfordshire region of England. This was representative of the author’s origin, which would be used to make contact with local providers in the area and this lead to a snowball effect and contact with the relevant people. 

Interview Process

It is important that the process of gathering the information is measured and constant with each interview and must be subject to the same pressures. Factors that need to be considered are the location, techniques used, time constraints and consistency of information provided to interviewees, these factors are highlighted by Swetnam (1997).

The original aim was to interview all persons on a one-to-one basis, this was not achievable due to time and financial constraints of both parties involved. This equated to 4 of the 12 interviews that were conducted over the telephone. The interviews were arranged a week in advance so as the interviewees could free time so as not to be rushed. 

In order to produce transcriptions of the interview and record information correctly the interviews will be recorded on a digital voice recorder. All persons interviewed will have signed a consent form (Appendix 1) for information given to be used within the study. (Full transcriptions available on request)

Validity 

Academic validity and its essential importance demand that principles were followed, conducive to an unbiased study. Denscombe (2002) identifies this by stating a researcher should have‘…Accuracy (as) a guiding principle that should remain at the forefront of the researcher’s mind throughout the whole process of investigation.’ 

The origin of the question is fundamental to the continuity of the study. It is important that they are relevant and maintain the direction of the research. The questions will be formed by the preliminary secondary research. ‘…The choice of questions or indicators used in the research needs to be justified by establishing a convincing case’ (Denscombe, 2002).

There must be consideration of the four interviews conducted over the telephone and the effects of verbal communication as the only source. The absence of physical encouragement (positive body language, for example leaning in), the absence of this may affect the length of telephone interviews. During the telephone interviews it was important not to lead the interviewee with suggestive language.

Data Analysis 

Once the data collection was completed, the relevant information was formed into matrices in order to display the relevant information and allow analysis. These allowed similar questions to combine information in a rectangular array to develop the study (Vogt 1993: 136). The matrices can be seen as Appendices 3, 4, & 5.
Critique

The limitations of the author have lead to a compromise of the methods used; a larger study may have offered a profile of specific county provision. There additionally could have been comparison of different counties, comparing schools and the surrounding RFU network if sufficient time was available. Additionally this study focused on state schools but a larger study could include and compare private schools. Girls’ rugby could be included in a larger study as well as the effects of community coaches to the development of rugby.

Chapter 5 - Results and analysis
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This chapter aims to summarise the answers of the interviewees and will be related into the objectives of the study and develop the ideas brought forward by the review of literature. 

Objective 1

The aim of this objective was to investigate opinions of key deliverers on current attitudes to safe practice within Rugby Union. Pertinent questions for this objective were 5, 6 and 7. The reduced answers and corresponding names to letters can be seen as a matrix in appendix 3.

Question 5, what needs to be done to provide a good level of coaching in schools in order to create a safe environment? This question addresses the delivery of PE at a sufficient safety level in accordance with BAALPE (2004) guidelines and to avoid incidents such as the cases of paralysis mentioned in the literature review.

The answers here split the interviews into two groups, the first consisting of A, B, D, F, L who primarily believed that qualifications are key to the safe delivery of rugby and J and I forwarding points concerning issues such as group control and basic health and safety issues. The second mainly consisted of teachers and PDM’s who believed that experience is important to the safe delivery of the sport within schools.

The first group all highlighted the need for relevant safety courses being taken in order to supply the deliverer with the correct skills. The second group C, E, G, H and K believed that experience was essential to safe provision. Identifying the need for specialist knowledge both E and H (teachers) at some point in the interview gave cases of new teachers coming to the school with little or no knowledge of rugby. These were then expected to coach school teams. In both cases they were given extra assistance until they were up to speed with enough knowledge, but this highlights the shortcomings of new inexperienced PE teachers straight out of teacher training that the BAALPE (2004) guidelines struggle to cover. 

Question 6 furthered the issues of safe practices by asking, does there need to be a higher level of coaching or refereeing in order for rugby to operate in a safe way? These answers are more varied but at this point common reference to specific areas start to form in this and other question asked.

Nine of the respondents answered by indicating a need or purpose for extra time for additional coaching. C responded by acknowledging that Level 1 is sufficient to the level it is designed for, whereas A stated that it is not necessarily a need for a higher standard of coaching, but knowing and understanding the Laws and how to implement them. F identified that the current level of coaching is sufficient but school fixtures are not properly addressed with enough time.

The other respondents believed there should be a higher level of coaching in order for rugby to be delivered safely. Respondent B identified a stagnation of qualification, stating that people achieve qualifications and become stuck in a rut. They may only be coaching young groups or lower levels so do not gain enough experience with other age groups. Both D and E said that it would be an advantage, but does come with the specialist sport knowledge corresponding with their preferred sport.

Respondents G, H, J, K and L all have the view that refereeing is not of a high enough standard. L said that it ‘…frightens him at the standard’. Finally J said that he thought the level needed to be higher, but clubs could offer assistance if the teachers felt unable to cope. 

The call for extra time by those interviewed needs to be held against the participation rates highlighted by the DfES (2003) which shows that only one third of school are providing the recommended 2 hours a week this would seem to be an unattainable target.
Additionally, BAALPE (2004) does not indicate what level qualification should be held in order to teach certain specialist skills and these answers present a need for specialists in some areas. 

Question 7 followed on the issue asking should PE teachers without sufficient knowledge be left to coach rugby? The answers to this question fall into three categories.

The first group I, J, K and L feel that if teachers are not competent they should not teach Rugby Union. B stating that you can have a basic qualification, but still need experience, however, without the experience you should not teach. The second group, consisting of C, E, G, and H, believed that rugby must exist at some level, but must be to a level which matches the qualification and skill of the teacher. A highlights the need for an understanding of Rugby Union with good delivery skills needed for a specialism like rugby. F goes a little further to say that ‘…It depends on the school as to the enthusiasm, the interest, and that often goes with the expertise.’

What is evident is that safety does come first and that provision can only be undertaken in a safe environment with qualified staff who know their limits and ability to teach Rugby Union.

This question and question 6 were asked as there are clear guidelines set out by BAALPE (2004) on how sessions should be run, but does not indicate what level qualification should be held in order to teach certain specialist skills and these answers present a need for specialists in some areas. What can be understood from these answers is that at some point respondents A-H and K all mention experience as being needed in the delivery of rugby and that basic qualification is not enough at some point.

Objective 2

This objective aimed to determine the range of risk management approaches and attitudes of those involved with the delivery of rugby. The questions relevant to this objective were 4, 8, 9 and 10 (with reduced answers seen in appendix 4) 

Question 4, what is the best way to control and assess risk in a rugby environment? This question aimed at addressing managing risks that occur during the process of providing rugby at a school level was supported by King & Coote's (1999) identifying the form that risk takes, while BAALPE (2004) offered guidelines on how to manage risk in terms of safe practices, commenting on the people involved, the location and the actual activities involved.

The answers drew out what the teacher or deliverer had in terms of; ability to judge the players’ capability, an understanding of how to coach and referee the game through experience which to some degree indicates a need for a specialist. Also the need for preparation of the areas and the players.

Respondents D, I, J, K and L all indicated that there was a need to be able to assess the players’ ability in order to create a safe environment. Being able to assess ability needs to be linked in with understanding of the game’s specific safety issues connected with coaching and refereeing, as mentioned by A but also linking in with E who said that not enough schoolmasters understood properly how to referee a rugby game. These are key points mentioned in the BAALPE (2004) guidelines. As does the point that staff should be qualified, with regular checks and updates on their qualification as mentioned by C and F. However, B highlighted the need for Risk Assessment Personnel in order to properly assess the issue first.

What these two points do not address is the need for first hand experience of the game as suggested by G, H and K. This can be linked to E and teachers not having the right skills and abilities to referee a game.

Question 8, Should headgear be provided, made mandatory or left up to the discretion of the parents/player?  This question was designed at gauging the deliverer’s views on headgear and its perceived usefulness. The results will be put against the perception of the benefits as highlighted by Pettersen (2002: 19 – 22) and Finch et al (2001: 89 - 94)

The views of the respondents offered a mixed response. Some thought headgear was useful, others thought headgear was useless, with only two believing that headgear should be a prescribed safety measure. Respondents A, B, F, G, I, K all believe it should be left up to parents to decide if their children should be wearing headgear.

Only respondents C and H thought it should be compulsory, justifying their responses by suggesting this in the shadow of the litigious culture that is growing.

J and B knew about the dangers of issuing headgear to young players and its confidence-boosting effects. Whilst L believes there is no perceived worth E states that ‘…it is not needed.’ D was the only respondent who did not have enough knowledge to make a judgement and did not give an answer.

What is clear is that some of the coaches were aware of some of the documented effect mentioned in the two above studies. 

Question 9, Should skills such as scrummaging be removed within the school system, in light of the dangers and risk of paralysis? Aimed at examining the issue of scrum safety and the risk appreciation involved in this dangerous aspect of the game. This question was taken into account because of the case study of the boy with paralysis that identified if not controlled correctly at the relevant standard scrummaging can be dangerous (Frosdick & Walley, 1999).

All those questioned believed that scrummaging should stay as part of the game. The zeal with which some of the responses were given signalled a strong belief in this. Respondents B, C, D and I all held that it was a case of correct coaching for it to be performed safely. Four more of the interviewees E, F, L and J went one step further and tabled the idea that there should, in an ideal world, be specialist scrummaging coaches and that proficient referees are needed. Respondent E also went on to highlight restriction and the use of passive scrums as a substitute (no contest for the ball but the scrum is formed). The answer given by G, H, K and A all indicated that the scrum is an integral part of the game and must stay within the game. An aspect that must be mentioned at this juncture was made by L who comments that he had seen bad practices in the school games he had watched. Additionally D, brought up the issue of two mismatched teams coming up against each other, and for example‘…how private schools who have had coaching ad infinitum’ would be at a distinct advantage to state schools and how this could cause issues with the organisation of fixtures.

These answers highlight the need for trained referees in match situations and skilled coaches to teach in order to offer safe scrummaging to make the most of current laws and applying them correctly.

Question 10, is it justifiable to have pupils taking place in a dangerous sport at all when there are safer sports around? Formed from the latter part of the literature review it drew on the study by Junge et al (2004) that found rugby players were 2.6 times more likely to get injured than soccer players, and the study by Abernethy & MacAuley (2003: 344 - 355) which highlighted the numbers hospitalised by rugby.

The responses to this question were varied and showed some of the presumptions held by those interviewed, but it is apparent that the majority do regard it as a dangerous sport but they do so with an air of caution. This caution comes with the need for correct coaching with the relevant skills needed to operate a session safely. Respondents B, C, D, F, I, J and K all mention this aspect to perform rugby safely.  K and J in their answers also mentioned that there should be risk in life as it helps in young people’s development, with a similar view coming from H. E gave an answer that suggested all sports are dangerous but the benefits received are greater. He also mentioned his strong rugby background that influences his decision. 

The only interviewee to say it was not dangerous was A. In light of the answers given for this answer to come from an RDO, it is disconcerting that someone in charge of regional rugby believes that this sport carries no dangers.

Objective 3
To investigate, by primary research, the opinions of key deliverers regarding whether or not Rugby Union is now considered too risky within the secondary school curriculum. The questions significant to this objective are 11, 12, 13 and 14. Reduced answers can be seen in matrix form as appendix 5.

Question 11 Are the benefits of playing rugby outweighed by the inherent dangers? 
The wide range of characteristics remarked upon by 10 (apart from A and B) interviewees were: team building skills; camaraderie; socialisation and fun; health and fitness benefits, which could be linked to other comments on the suitability for all body shapes and its suitability for a wide range of groups; the general development of young children through contact with the sport; leaderships skills; install community through a club house: its ability to build character and self discipline.

Compared to the issues highlighted by the literature review it is visible that these are predominantly the same and coincide with the views of Tony Blair PM, Richard Caborn MP and Laker (2000), who attributed the ability of sport and rugby to; teach winning and losing; tackle obesity; act as an antidote to anti social behaviour; be part of a team; develop a sense of fair play; promote fairness; develop communication skills.

‘A’ thought there was no inherent danger involved within rugby and therefore did not give any benefits, and ‘B’ thought the benefits were overriding against any dangers. Both did however, offer benefits in the justification of other answers and matched the views of the others.

What is obvious from this is that the benefits are documented academically and present within current provision, as all of the persons interviewed without doubt thought that rugby was unquestionably beneficial to the development of young people and should be part of their development.

 Question 12, Should schools devote more time to coaching (for player development and safety)? Asked in order to address the issue of time allocation in the curriculum and to some extent, the issues highlighted by Lee & Garraway (1996) who identified a need for preseason training in order to offer safer rugby.

This question split the group’s interviewees into two groups; those who believed that it was a case of proper delivery and not a time issue. This group consisted of A, E, F. B who believe that the onus should be on the RFU to help with the quality of delivery and highlighted Community Coaches are coming into his area, but are also well established in other regions (Yorkshire) with significant benefits.

The rest of the interviewees gave responses that suggested more time should be devoted to Rugby Union but then made reference to the current time constraints of the curriculum. F also made the point that there is a financial constraint with school having to devote money to other areas and not the extra training. E additionally suggests that teachers should be qualified as a referee as well to further understanding.

It is highlighted here that in the interviewees’ ideal world there would be more time devoted to rugby but there comes a point where it must balance against other subjects within the curriculum, but at the same time to offer safe rugby via proficient tuition.

Question 13, if this time is not available should rugby be removed from the PE timetable? This question was aimed at furthering the views given so far in relation to provision and the safe delivery.

This question produced different considerations that need to be undertaken when considering this issue.  The first was mentioned by C, D, E, F, and L, who identify that time was not the issue but the level of coaching needed to be relevant to deliver the game safely, and that if this is not present it should be removed. Interviewees C, H, I, J and K all gave the view that portrayed Rugby Union should stay in no matter what, as it was highly beneficial to players development throughout their life. With only B offering a different answer that there should be more time, but the pressures and sometimes not the right environment made this difficult. ‘…we are in a very strong soccer minded school area right through Hertfordshire; it is very difficult because most teachers are soccer based PE masters.’

As a possible means of supplying rugby safely and creating a safer platform for it to be delivered it is important to consider the effect of the Club/Link scheme and the expertise that it can possibly bring into school delivery.

Question 14, how is the Club/Link scheme going to affect rugby in schools and will it be effective? This addresses provision development and the development of safety and the issue of the Club/Link scheme which is identified in the literature review which highlights the Government plans to have a partnership in every school by 2006. Additionally it shows a part to which the IMPACT strategy published by the RFU could play.

The answers from this were very mixed and offered lot of different views. The only four of those involved A, B, C and K signalled that they thought it was going to have a positive effect and should carry on. Between A and B they have noticed an increase in numbers participating, Additionally B mentioned that the new RFU seal of approval requires a strong school club link which will help the scheme. These numbers are possibly part of the ‘…33,098 new players.’ This links with the growth in numbers registered in the IMPACT strategy. This growing number represents those receiving rugby at a club level and therefore having a higher exposure to Rugby Union.
This does not mean the other eight thought it was going to fail but had issues with it: D and L both recognized that a major issue was that of the parties involved and their enthusiasm and commitment; schools, teachers and coaches are included here. D also as a PDM had encountered apathy in the early stages of this programme and others he has been involved with. G and I a made comment that suggested they were sceptical and could see problems with it and its desired effects. Respondent J thought there were possibilities, but brought forward the point of different rules and standards within schools, which for him was a safety issue. Most worrying was that E, F and H had no knowledge of the scheme, leaving a doubt as to whether the Government can reach their target which is now only a year away.

Chapter 6 - Conclusion and Recommendations
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Conclusion

This research set out to identify the future of rugby within secondary schools via evaluation by primary and secondary research of the value of Rugby Union in a young person’s development, whilst also determining the threats to its future.

The secondary research highlighted the benefits of rugby and sport within society and current issues of risk management and the school curriculum. The interviews were primarily aimed at addressing participation and safety as well as the views of the providers on the benefits. All interviewees involved revealed that they believed in rugby as a beneficial ingredient to life. 

The interviews gave the participants a platform to convey their opinions on the benefits and dangers of the game and it is apparent from the results that there is a strong inclination to many of the benefits stated by a variety of sources reviewed in Chapter 2 and 3 of this dissertation.

To address the value of Rugby Union in a young person’s development it was essential to establish the reason for its development and position in the curriculum, and then gain the views of the people who are employed and volunteer in providing Rugby Union.

The literature review revealed that rugby originally appeared in the form of football prescribed by Thomas Arnold to develop the ‘Monk’ and the ‘Beast’ in his wayward pupils. The modern day parallel is the Government’s uses of sport as a tool to tackle anti-social behaviour and childhood obesity. The views conveyed by those interviewed show that the qualities desired are produced in the participation of sport with the attributes such; as teamwork, developing communication skills and improved health for all body shapes.

The research highlighted the ability for sport, and specifically rugby, to act as a tool to tackle childhood obesity with the game’s need for a wide range of body types where others may not be as inclusive. Just as important is the game’s ability to install the idea of teamwork and other socially desired traits in order to create socially capable children. 

Identifying the breadth and depth of threats to the future of a contact sport such as Rugby Union was addressed in detail throughout chapters 2 and 3. This can be split into three categories, safe practice, risk management and future considerations. Each, although similar, had areas that could be examined through interviewing the providers. 

The literature review highlighted safe practice issues regarding: the level required for safe provision within schools; the need for a higher level of coaching and refereeing in order to create a safe environment; should PE teachers, without sufficient knowledge, be left to coach rugby. These questions held in mind the requirements of Baalpe (2004), whilst not forgetting the dangers of poor refereeing as highlighted by the case reported by the Frosdick & Walley, (1999).

The respondents want more time rather than higher qualifications, and highlight the need for experience of rugby first hand to coach effectively and safely. Also recorded were experiences of poor and dangerous refereeing at school fixtures, not having the correct First Aid trained people and correct equipment at school fixtures. These issues combine to question the long-term provision of rugby in this unsafe way if not properly addressed. 

Highlighted in the literature review was the need to control and assess risk (Baalpe, 2004) for structured and safe provision of rugby as part of PE within schools. Translated in terms of controlling risk via the use of protective headgear with reference to the studies of Pettersen (2002: 19 – 22) and Finch et al (2001: 89 - 94) and its perceived worth. The interviews revealed a general understanding of its dangers, demonstrated by the unwillingness of those interviewed to endorse headgear as a protective measure.  

The need to control dangerous situations was established with the presentation of the case of the young player who dislocated his neck due to poor refereeing of a scrummage situation. (Frosdick & Walley, 1999) The interviews revealed that scrummaging was perceived as an essential part of the game and should not be removed, highlighting the need for trained referees in match situations and skilled coaches to teach in order to offer safe scrummaging, 

The studies by Abernethy & MacAuley (2003) and Junge et al (2004) highlighted the effect rugby has on school attendance and the higher rate of injury to pupils, leading to the question of whether or not rugby should still be included in schools. The interviews revealed that again there was a belief that rugby should stay as its benefits outweigh the risks.

The future of rugby provision within secondary schools and whether or not it should still be offered was examined by looking at the benefits against the dangers, time requirements for safe delivery, issues if the time is not available; and the effects of Club/Link scheme.

Rugby has been demonstrated to hold inherent dangers with the death of one boy (BBC 2002); the paralysis of another (Frosdick & Walley, 1999); increased injury percent over other sports (Abernethy & MacAuley, 2003). These dangers against the benefits mentioned previously, according to those interviewed, are overridden and should not be a factor affecting the position of rugby within secondary schools. 

As mentioned previously the delivery of rugby is a case of time and experience as expressed by those interviewed. It is highlighted that this would be supported in the interviewees’ ideal world by more time being devoted to rugby although there comes a point where it must balance against other subjects within the curriculum, but rugby should exist in some form even at a basic tag (non contact) level. However, with schools not devoting enough time to school sports it may be the case where rugby cannot be put higher in the curriculum (Learning through PE and Sport, DfES, 2003).
The benefits from the Club/Link as part of a Government drive to improve quality of provision in schools will play an important part in offering quality rugby as well as being used by the RFU to boost numbers. The scheme has been noticed by those involved with the implementation as beneficial, but the majority of teachers interviewed were not aware of this scheme, which suggests that those schools that struggle with provision via quality staff are being missed out.

The results of this study are based on a small section of provision within England. Further studies could offer comparison of different geographical areas and the standard of provision. Comparison of private versus state provision could additionally be researched and the provision of girls’ rugby is another area that could be examined. Additionally a study into the effect of community coaches as a means of facilitating school provision.
In summary, this study has highlighted the benefits of rugby to a young person’s development and how the life skills provided through rugby outweigh the danger and risk. However, it is just as important to a young person’s development that the risk is managed safely. It has also been established that rugby can be delivered safely in any period, as long as the deliverers are correctly qualified. There was an overtone to this need for qualified teachers that qualifications did not make up for experience which can help deliver hazardous aspects of the game safely. It was evident that the level of refereeing was a cause for concern for some teachers and others involved. There is potential for the Club/Link scheme to facilitate improvement, but now there is not enough knowledge existing amongst teachers for the benefits to be used to full advantage.

Recommendations
The research conducted for this dissertation suggests that there needs to be a review of teacher training for rugby with a possible restriction placed on coaching rugby with supervision in the first year, with the supervision of a higher-level coach who will have experience that can be passed down. 

Additionally, the mandatory completion of basic refereeing qualifications in order to officiate interschool fixtures safely is needed, as there is a clear issue with provision at the moment. This also impinges on scrum safety as from its inclusion, by suggestion of the interviewees, it needs to be controlled properly, and in a match situation it is important to understand safety rules such as uncontested scrums. This will be important if the Learning through PE & Sport scheme is going to establish leagues with regular fixtures.

The compulsory use of headgear was ruled out, but its uses in schools may need to be reviewed, as there are clearly risk management issues.

The Club/Link scheme has potential, with the RFU’s added bonuses of a seal of approval for clubs with strong school links. But there will be apathy from teachers who are not interested in rugby or have links with other sports. Teachers need to know about the scheme if it is to be successful and prolong rugby in schools.

Rugby is now possibly entering a seminal period for state schools. With the growth of the litigious culture, schools need to provide a safe environment for their pupils. Rugby Union can exist as a non contact game, but for it to take this shape it would need to remove the hard physical contest; the suitability for different physical attributes; the coordination of scrummaging and become more of an team sport using individuals as in football. Safe provision is crucial and teachers need to be qualified, have experience and confidence to deliver a full version of rugby, and this can only be achieved by supporting new coaches who enter through other sports. This would mean that the benefits can be passed on and not removed in the fear of offering an unsafe activity.
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Appendices

Appendix 1 – Interview Questions

1) Who are you?

2) Coaching experience and qualifications in rugby?

3) Role in relation to rugby?

4) What is the best way to control and assess risk in a rugby environment? 

5) What needs to be done to provide a good level of coaching in schools in order to create a safe environment?

6) Does there need to be a higher level of coaching or refereeing in order for rugby to operate in a safe way? 

7) Therefore, should PE teachers without sufficient knowledge be left to coach rugby? 

8)  Should headgear be provided, be made mandatory or left up to the discretion of the parents/player?  

9) Should skills such as scrummaging be removed within the school system, in light of the dangers and risk of paralysis?

10) Is it justifiable to have pupils taking part in a dangerous sport at all when there are safer sports around?

11) Are the benefits of playing rugby outweighed by the inherent dangers?

12) Should schools devote more time to coaching (for player development and safety)? 

13) If this time is not available should rugby be removed from the PE timetable?

14) How is the Club/Link scheme going to affect rugby in schools and do you think it will be effective?
Appendix 2 – Interview Consent Forms

Permission Letters – to be completed by the interviewee.

I. …………………………………  have given consent  for Michael Hubbard to interview myself with respect to ‘issues related to rugby and rugby in secondary schools’. I give permission for the reproduction of any material given during the interview in regards to the production of his dissertation.

Signed ………………………….

Print Name ……………………..

Date …………………………….
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