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What is Abuse?
There are many forms of abuse. The four main types of abuse are physical abuse, emotional abuse, sexual abuse and neglect.
Child abuse relates to whenever anyone under the age of 18 is being harmed or not properly looked after. Abuse, however can happen to people of all ages. ( Metropolitan Police )

(Daily infographic, 2020)


KEY  THEORIES

Bruner:   Bruner’s   theory   of   scaffolding   is   that humans learn better when provided the support to lean a new concept or skill and then they are better able to use that knowledge independently. ( Reed, 2006 )

Bandura’s social learning theory (1977) : Bandura’s theory highlights the importance of a child modelling, watching and imitating the behaviors, emotional responses and attitudes of others. Bandura believed that behaviours are learnt from the environment through observational learning. Bandura believed that this observation, imitation and modeling allowed children to learn to self regulate their emotions. (McLeod, 2016)

Skinner’s Operant Conditioning ( 1969 ) : In skinners theory it looks at the experiences of a child through operants ( responses) and the operants will influence the future actions of the child. Encouragement reinforces behavior and a negative response will reduce the likeliness that the child will do that behavior again. Skinner believed the way a child behaved was due to positive and negative - reinforcement. ( Murray, 2000 )

All the theorists above agree that in a child’s development they are susceptible to their environment and their development is influenced by these external factors. Bruner, Bandura and Skinner all agree that behaviors are closely observed by children and mimicked and this is how they learn new skills concepts.
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The Children Act 1989: This act provides the legislative framework for child protection. It highlights the legal importance of the child’s welfare as well as the duty of care. ( The Childrens Act, 1989 )

The Social Services and Wellbeing Act 2014: This act is responsible and provides the legal framework for child protection in Wales. ( The social Services and Wellbeing Act, 2014 )

The Education Act 2002: This act places a duty on all educational settings to ensure that the safeguarding and welfare of children is paramount to the way in which their setting functions. ( The Education act, 2002 )












(without violence, 2017)
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WHAT  POLICIES  /  LEGISLATION ARE IN PLACE?


Keeping   Children   Safe   in   Education   2019:   This document contains safeguarding information for staff, the management of safeguarding, safer recruitment, allegations of abuse against teachers and other staff as well as child on child sexual violence and sexual harassment. ( Keeping Children Safe in Education, 2019 )

The Equality Act 2010: This act protects the following characteristics:  Age,  disability,  sexual  orientation,  sex, gender reassignment, marriage and civil partnerships, pregnancy and maternity, race, religion and belief. This is in order to prevent discrimination against those characteristics and to entitle everyone to fair treatment. ( Equality Act, 2010 )

Children and Families Act 2014: The aim of this act is to ensure greater protections to vulnerable children. This act also ensures an Education, Health and Care Plan is produced for any child who has been identified as having additional needs. ( Children and Families Act, 2014 )

The   Human   Rights   Act   1998:   This   act protects everyone’s human rights. The right that is protected in this case is
“ The right to freedom from torture and inhumane or degrading treatment or punishment “ ( The Human Rights Act, 2014 )




How Can Abuse Affect Development?


According to Bruner’s theory, a child who is being abused at home will develop slower than their peers in a non abusive home as they do not have the positive influence to scaffold from.
In an abusive home it is unlikely the caregiver is supporting the learning of new skills and concepts whilst allowing the child to develop that knowledge independently. This can cause developmental delays. (McLeod, 2016)

Abuse can also affect social and emotional development in line with Bandura’s theory. According to Bandura children learn through observing. Therefore, in an abusive home the child does not have a positive role model, they will be picking up on negative behaviours, attitudes and coping mechanisms which would stunt the emotional and social development of the child. In a home where the behaviours are abusive, that is all the child will know to model and imitate. Abused children struggle more with emotional self regulation ( Rumjuan and Narod, 2020 )





With Skinner’s theory, a child in an abusive home might be receiving what they perceive to be as negative reinforcement constantly.
In skinner’s theory Punishers are the responses from the environment that decrease the likelihood of a behavior being repeated, punishment weakens the behavior. Therefore if a child is being abused they may view this abuse as punishments which can cause the child to become withdrawn. (McLeod, 2018)


[image: ]
( ONS,2020 )
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What do I do if one of my students discloses they are being abused?
In these cases it is important to refer and report. NOT INVESTIGATE OR PASS JUDGEMENT

Each school or institution will have their own policy for safeguarding and it is important to follow these procedures. In an emergency where a child is in imminent danger call 999. The National Society for the Prevention of Cruelty to Children has a dedicated helpline for educators, for advice and support and they can be reached on 0800 136 663.

Report to your safeguarding lead as soon as possible.

Add a little The following steps can be followed to help support the child alongside following your policies:

-	Listen carefully but try not to express your own feelings
-	Reassure them they did the right thing by disclosing the abuse
-	Remind the student it is not their fault. Abuse is NEVER the victim’s fault
-	Don’t confront the alleged abuser
-	Explain your next steps – being left in the dark while in a vulnerable state can be anxiety provoking.


Remember, it can be an incredibly hard thing for a student to open up about what has happened to them. ( NSPCC )





HOW DO I SUPPORT MY STUDENTS DEVELOPMENT?




In line with Bruner’s theory of scaffolding, teachers can provide active support in order to allow the student to learn a new skill or concept. Providing the resources and knowledge to allow the child to learn a new concept semi – independently. (Chaudhary and Pillai, 2019)

In line with Bandura’s theory, practitioners can be a positive role model and the child can observe their behaviors, responses and attitudes to external stimuli and pick up healthier responses.
( Anderson and Kras, 2008 )




Child Protection Reports 2017
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(GOVUK,  2017)
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KEY  THEORIES

(ONS,  2021  )



Bowlby’s attachment theory relates to Bowlby believing that the earliest bonds that an infant can form is with their caregiver, he suggested that attachment is important in order to keep the infant close to the caregiver and this would improve the infants chances of survival. Bowlby also believed that attachment was not a learned behaviour but more of an evolutionary process. ( Rajecki, Lamb and Obmacher, 2010 ) There were three attachment types in his original theory but a fourth was later added. The attachment types are: Secure, anxious resistant, avoidant attachment and later disorganised- disorientated. (Goldberg, Muir, Kerr, 2000 )

Ainsworth’s ‘ strange situation ‘ study led to her discovering   the   three   major   attachment   styles: Secure attachment, Anxious attachment and insecure attachment. It is also widely accepted that attachment styles have an impact on behaviours in later life.

Schaffer and Emerson did a longitudinal study on infants, observing them monthly for the first year of their life and once again at 18 months. The results of this study led to the stages of attachment theory. The stages of attachment theories outlines four distinct stages of attachment: the pre attachment stage, the indiscriminate attachment phase, the discriminate attachment phase and the multiple attachments state. ( Schaffer and Emerson, 1964 )



THEORY

ATTCHMENT STYLES

COMPARISON
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ALL THE THEORISTS AGREE THAT THE RELATIONSHIP BETWEEN AN INFANT AND THEIR CAREGIVER IS PARAMOUNT. THE THEORISTS ALSO AGREE THAT THE TYPE OF ATTACHMENT STYLE IS INFLUENCED BY THE BEHAVIOURS EXHIBITED BY THE CAREGIVER. THE INFANT WILL GROW UP INFLUENCED BY THEIR ATTACHMENT STYLE DEVELOPED DURING INFANCY FOR LIFE.
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How Can Mental Health Affect Development?
If the mother suffers from an anxiety disorder or suffers with anxiety it can affect the infants social referencing. In a study done in 2008, Murray at al discovered that infant avoidance towards a stranger was higher amongst infants with a mother with social anxiety. This study aided into the theory around the generational transmission of social anxiety. (Murray et al, 2008)

Children who are exposed to maternal depression during the early years of their life are at a heightened risk for subsequent social emotional difficulties and the child’s risk of developing a mental illness is also significantly higher. ( Toth et al, 2009 )

Depending on the mothers attachment style, it can affect the social and emotional development of the child. In infancy the infant requires love, safety and nurturing from their caregiver. If the parent is avoidant or anxious they have less secure bonds in their relationships including with the infant. Disorganised attachment manifests as ambivalence which is not ideal in a mother- child relationship when the child is fully dependant on the parent. An anxious avoidant parent will keep their distance as these individuals tend to shut down emotionally. ( Levy et al, 2011 )

[image: ]In a home where the mother is suffering, there is a likelihood that the child will form an anxious or avoidant attachment. This is due to the mother suffering and not being able to love, nurture and care for the infant. With anxious attachment, this attachment style is caused when the infant earns that their caregiver is unreliable, this will cause the infant to become ambivalent to the mother. This can cause uncertainty in future relationships. An avoidant attachment style means that the infant believes that they cant depend on this or any other relationship and will avoid interaction with their care giver, the infant will develop defence mechanisms against the rejection from their own care giver. In later life this can lea to the child developing their own mental health issues and have issues with emotional regulation and competencies and will often face problems due to this in adolescence. (Monaco, 2019)






WHAT  POLICIES  /  LEGISLATIONS
ARE IN PLACE?


The Equality Act 2010 : This act protects people from discrimination. Mental health qualifies as a disability and therefore those suffering from mental illness are protected. This act also protects from age discrimination. (UKGOV, 2015 )

The new Mental Health Act is in progress as well, which will be relevant to students over 16.

The Mental Health Act 1983: This Act is applicable to children and young people under 18. (UKGOV, 1983 ) The Human Rights Act : This protects the child’s human rights. ( The Human Rights Act )
The United Nations Convention on the Rights of the Child: This protects the rights of the child, including access to health care ( UN )

The Education Act: This allows for education on mental health to become mandatory in schools in England ( UKGOV, 2020 )

SOCIAL AND EMOTIONAL DEVELOPMENT
 (
E
)


( Park and nakaruma, 2020 )


HOW CAN I SUPPORT MY STUDENTS  STRUGGLING  WITH MENTAL HEALTH
Look for changes in the student’s behaviour, they might be quiet and withdraw or acting out when this is uncommon for them. A student may also try to sit by themselves, isolate themselves at break times from their peers or even try to avoid coming to school altogether. ( Shelamy et al, 2019 )

Check in with the student regularly, build their trust but be patient and do not rush the student or ask leading questions. It’s important to recognise triggers and put support into place such as a code word that indicates the student is going to the counsellor. ( Johnson et al, 2011)

chool can also be a safe space for children, being a positive role model and setting up positive routines can make a
world of difference for the student.



WHAT DO I DO IF ONE OF MY STUDENTS DISCLOSES  ISSUES  AT  HOME  DUE  TO  MENTAL HEALTH
Whenever a child discloses problems at home the way that you respond is paramount. Following the steps outlined below is a good starting point of what to do:



· Ensure the student is safe currently in that moment
· Allow the student to speak but do not pressure them or ask leading questions
· Remind the student they have done the correct thing by telling you
· Cement that it is not their fault – it is important the student knows this
· Inform the student of what your next steps will be
· Contact your safeguarding and pastoral lead for advice and to make them aware of the situa
· If necessary ensure the relevant authorities have been informed such as social services


It is important not to let your own emotions get in the way and to follow the policies and proc your institution.
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POVERTY
To be living in poverty it means that the you are unable to meet your basic needs, including food, heat, water, clothing and shelter. The United Kingdom’s poverty line is if income is sixty percent below the median household income after housing costs for the year.
£141 a week is the poverty line for a single working adult
£253 a week is the minimum income standard for a single working adult ( after housing costs )
£70 a week is the threshold for destitution for a single working age adult. ( Trust for London, 2022 )







KEY  THEORIES

Maslow’s hierarchy of needs: This theory is often depicted as a pyramid ( shown above )which goes from the bottom upwards. The most important needs sitting at the bottom. In order to move up the pyramid the needs from the current stage must be met. The bottom level are biological requirements for survival, all other needs are secondary until these needs are met. The next level is safety and security, these needs are fulfilled by family and wider society. Love and belonging is the third need, this refers to the emotional need for interpersonal relationships. The fourth level is esteem needs, Maslow stated the need for respect and reputation is most important for children and adolescents as this is prerequisite for actual self esteem. The final level on the pyramid is self actualisation needs, this refers to the realisation of a persons potential. ( Maslow, 1943 )

Erikson’s stages of psychosocial development: Erikson believed that there is a predetermined order of eight stages of psychosocial development that run from infancy to adulthood. Eriksons stages of psychosocial stages can be seen below. (McLeod, 2018 )

[image: ]Vygotsky’s Theory of Social Development: Vygotsky states that children develop their behaviours and habits based on the actions of peers and authority figures. Through those interactions they can work out what they can do independently, what they can do with help and things they cannot do. ( Barnett, 2019 )
WHAT  POLICIES/ LEGISLATIONS ARE IN PLACE?


The UK government has formed a child poverty unit with the sole aim of tackling childhood poverty. There is also a social mobility commission who aim to tackle childhood poverty.

The Child Poverty Act 2010 : This act is the government’s targets for eradicating child poverty. (UKGOV)
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Welfare Reform and Work Act: This abolished the Child poverty act, th act now only requires the government to report to parliament the amount of children living in workless households ( as opposed to
children living in poverty)

Free School Meals is a policy in place to school aged children who complete the relevant registration. (UKGOV, 2016)





HOW  CAN  POVERTY  AFFECT  SOCIAL AND  EMOTIONAL  DEVELOPMENT

In line with Maslow’s theory, poverty can have a big influence on development. The very bottom most critical needs as determined by Maslow might not be being met – especially in the UK at the moment with the cost of living cris. Lack of food, warmth and shelter are all essentials which prevent other needs being filled which according to Maslow prevents humans from functioning optimally which would hinder the development of a child.

Children who live in poverty are often bullied or excluded by their peers, this would take away from Maslow’s theory in as he believes for a child to develop they need a sense of belonging as well as respect and recognition from their peers. (CPAG, 2017)


In some poverty cases, there is unintentional neglect due to the caregiver or caregivers having to work multiple jobs or from other responsibilities. Poverty can also affect access to schools, childcare and education. ( National institute of Child Health and Human Development Early Child Care and Research Network, 2005 )
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HOW CAN POVERTY AFFECT  SOCIAL  AND EMOTIONAL  DEVELOPMENT
Raising a child in poverty causes a lot of stress for the parents and this can cause a trickle down affect where the child is not having as much emotional support due to the stress the parents are facing. ( National institute of Child
Health and Human Development Early Child Care and Research Network, 2005 ) Therefore if the child is spending less time with the parents, this will slow their development according to Vygotsky’s theory as interactions with authority figures are key to the child working out the tasks they can and
cannot do by themselves.


( CPAG, 2017 )




HOW CAN I SUPPORT MY STUDENTS  STURGGLING  WITH POVERTY?

· Maintain high expectations. Compassionately set high but obtainable goals for the student, sometimes school is a welcome break from home and engaging with the student is important
-	Be a good role model
· Try to build a relationship with students and their families from the outset so they are more likely to come to you should they need support
-	Never judge under any circumstances, you are there to educate not to judge.
· Promote healthy coping techniques to all students, such as breathing techniques or have a calm down corner free for students to visit.
-	Create a safe and positive classroom environment so that your students feel they can approach you.
· Have resources on hand such as a handout for the local food bank, or your schools second hand uniform shop, or even something as small as a cereal bar in your desk for a hungry child.
(Harmon, 2019 )
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SUPPORT AVAILABLE
· Free school meals are available
· Holiday programs
· Benefits system
· Universal Credit
· Charities such as Save the Children and the Children’s Society
· Food banks
· Warm Hubs
(Save the Child, 2022)
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Students need open and
ongoing conversations to help
decrease the stigma
surrounding mental health.
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since around 50% of all mental
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Educators need training to
appropriately identify and
respond to signs of mental
health issues. Teachers are
often the first adults that
students turn to in times
of distress or crisis, but
many report feeling
unprepared to support
students directly or refer
out for additional services.
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and on-site mental health
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Mental health education
can be integrated into
academics and classwork
in a way that doesn’t
overly burden teachers.
For example, a Social
Studies lesson may
identify and discuss
mental health topics (e.g.,
trauma, stigma) in books
that students are reading.
Younger students may
learn about how to
identify, describe, and
manage emotions, while
older students may learn
about and discuss social
implications of different
mental health issues.
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School counselors play a central
role in providing direct services
to students in need. However,
the average student-to-
school-counselor ratio is 482:1,
nearly double the 250:1 ratio
recommended by the American
School Counselor Association.
Without easy access to a
counselor, educators might
consider other mental-health
building tools that can be
incorporated into the school
day, such as:

* Mindfulness

« Relaxation techniques

« Physical exercise

* Art (visual arts, theater, music)
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accomplishment, while failure results in shallow
involvement in the world.
Maturity Ego Identity Reflection on life | Have | lived a full | Older adults need to look back on life and feel a
(65 to death) vs. Despair life? sense of fulfilment. Success at this state leads to a

feeling of wisdom, while failure results in regret,
bittemness, and despair.
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In 2020, one in six children aged 5 to 16 years were identified as having a
probable mental health disorder. In 2017 this figure was one in nine.

Source: HS Digita,Mental Heait of Chidren 3nd Young People i England, 2020




