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Introduction
This portfolio is based on a case study of Child A and a literacy intervention namely WellComm. The aim of this portfolio is to critically analyse the literacy programme. In order to do this, it is important to first define literacy and all the skills and aspects involved in acquiring literacy. The portfolio will include a detailed contextual statement of Child A. The aims and brief description of the WellComm intervention will then follow. Furthermore, a critical evaluation of the intervention as well as the assessment prosses will be recorded. This will include the theoretical perspectives of John Lock and Jean Piaget. This will be followed by a critical in depth conclusion. Evidence of assessments used throughout the intervention will be provided throughout. A reflective diary will also be included.
Definition of Literacy
Literacy has many different definitions and is a complex idea that has different meanings within society, different cultures and at different times. Most definitions relate literacy to being able to read and write. Although reading and writing are part of literacy there are many different skills, attitudes and knowledge that help in different contexts of literacy. However, UNESCO suggests “literacy is now understood as a means of identification, understanding, interpretation, creation, and communication in an increasingly digital, text-mediated, information-rich and fast-changing world.” (UNESCO 2019, p.1) However, the National Literacy Trust states, “literacy is the ability to read, write, speak and listen well. A literate person is able to communicate effectively with others and to understand written information.” (National Literacy Trust, 2017 p.1) Early language is essential to learning, literacy, social and emotional development. (Encyclopaedia of Early Childhood Development, 2010) Communication and language skills which are key to literacy skills involves a chain of interlinked processes to understand and convey messages. This includes receptive language or verbal comprehension as well as spoken language or expressive language. (Elks and McLachlan, 2019) Speech, language, communication and literacy are closely linked, meaning that children are likely to have trouble with literacy if they have difficulty with the former. In order to read, they first need to be able to understand and use oral language, because many of the key skills used for reading and writing are also speech and language skills. (Elks and McLachlan, 2019)
Child A’s Contextual Statement
Child A is four years and eight months old; Child A is an English as an Additional Language pupil (EAL), his first language is Romanian. Child A has a diagnosis of Global Development Delay and currently attends a reception class in a mainstream Local Authority primary school. Global development delay is when a child takes longer to reach certain chronological development milestones than other children their age. (Understood,2014- 2021) This might include learning to walk or talk, movement skills, learning new things and interacting with others socially and emotionally. (Mencap, 2020) For some children, the delay in their development will be short term and can be overcome with additional support or therapy. In other cases, the delay may be more significant, and the child will need ongoing support. Child A has been enrolled at the primary school since 2019 attending part time nursery classes. Child A displays limited speech, finds it difficult to follow routines and shows little engagement or interaction with his peers and needs to be directed to play and activities. Child A finds making and expressing decisions difficult. Child A prefers to be with an adult and is unable to access different areas of the classroom without being taken to them. Child A is always happy and always tries hard in all activities. Child A will use many different facial expressions and non- verbal communication when interacting with adults. Child A enjoys listening to stories and is able to play simple maths games on the interactive whiteboard.
WellComm
WellComm is a toolkit used for children aged 6 months to 6 years old to assess speech and language development and put interventions in place at the earliest point. The WellComm toolkit was “developed by Speech and Language Therapists at Sandwell and West Birmingham Hospitals NHS Trust.” (GL Assessment, 2017-2021, p.3) It was developed to identify areas of concern in language, communication, and interaction development to ensure early targeted intervention. The toolkit is a way of tracking the progress of all children in the class, regardless of ability. Once a profile has been drawn up for each child, The Big Book of Ideas which is part of the toolkit, provides focused teaching and intervention activities to meet individual needs. (GL Assessment, 2017-2021) A range of specific colour-coded play-based activities to address children’s language needs with accessible aims, ideas and built-in differentiation through step-up and step-down guidance.(See Appendix 1 and 2) The aim of WellComm is to look in depth and determining the child’s strengths and weaknesses in all areas of communication, including play and interaction skills, attention and listening, understanding words and language, using words and language, social communication, pronunciation and talking. “The screening tool assesses understanding, grammar, vocabulary, narrative and social skills with questions requiring direct assessment or observations of children’s interpretation of cartoon images found in a picture book.” (Teachwire, 2021) Although the practitioners encourage appropriate speech through modelling and repetition when using the resource, Wellcomm primarily focuses on receptive language. The child must be able to use many different skills within receptive language such as, interpret non-verbal communication, listen, remember, understand semantics, understanding syntax and understand the meaning of literal and non-literal before they are able to use expressive language appropriately.
WellComm provides visuals and corresponding questions for the practitioner to ask during the assessment. The resource provides score sheets on numbered sections that are related to ages and use a traffic light scoring system. WellComm is closely linked to Piaget’s theory of children’s cognitive development going through stages related to age. There are ten questions and different score guides within each section. The questions start at the present age of the child, for example, if the child is four years old the questions would start at section 8 and go down the sections until the child scores green. Once the child scores green they then start working on the section above. The intervention is used three times a week within reception class for five-fifteen minutes, depending on the section the child has been assessed as working on. For Example, a child that is working on section seven may have better concentration and will be able to stay at the activity for longer. The children are placed in to small groups of no more than four who are working on the same targets. WellComm is used for the first half term of the school year as a bridge until the children are assessed for Language Link.



Evaluation of Method
On entry to nursery all pupils are assessed for speech and language development using the WellComm toolkit. As research suggests, early intervention can substantially improve the development of language skills. The children who were using WellComm in nursery are re-assessed when they move to reception class. WellComm is usually only used in reception class for the first six weeks, then pupils are assessed on Language Link as this resource can be used throughout primary school. However, if the child has not progressed or has been assessed at a low score, the child will be kept on the WellComm intervention until they have progressed enough to be put in a group with their peers. This is to ensure the appropriate building blocks for speech, language and communication have been acquired by the child before moving them on.  Child A was first assessed through the WellComm toolkit fourteen weeks after starting morning nursery, at three years and five months old. Child A scored green on section one, which according to WellComm places him at the development level of a six-twelve month old. (See Appendix 3) The nursery practitioner then started working on Child A’s targets of being able to give items on request, use everyday objects as well as being able to use pretend objects.  This was implemented for five minutes three times a week. Child A was then re assessed two weeks after starting in reception class, where he was unable to score green on any section. (See Appendix 4 and 5) This placed Child A at under six months old. However, the questions on section one focuses on what the assessor has observed the child doing. Such as “does the child lift his arms to show he wants to be picked up?” Though, it may be difficult to answer these questions confidently when the child has only been in the class for two weeks and the practitioner has not built a trusting relationship with the child. In addition to this, it may not have been a true reflection of child A’s development as the intervention had not been able to take place due to Covid 19 and lockdown restrictions. According to Locke, (1632-1704 As cited in Researchomatic, 2013-2017) “development comes from the stimulation children receive from parents and caregivers and through experiences they have in their environment.” Jean Piaget placed acquisition of language within the context of cognitive development. Piaget’s theory states, a child must understand a concept before they can express that concept. During lockdown, children were unable to access activities or social experiences. According to Locke and Piaget, if children are unable to access different contexts, concepts, and experiences, they are less likely to understand and use language.  (Montsaye Academy 2002, p.4) Furthermore, assessing a child two weeks after starting a new class, with new members of staff as well as not attending school for seven months is very unlikely to give a real picture of the child’s development. In contrast, due to children not being able to attend school as well as lack of experiences due to government lockdown, it was extremely important to put in interventions as soon as possible. To be able to put in essential building blocks to support literacy throughout their life. As a result of this, the decision was made to keep the pupils who were using the WellComm intervention on the same programme rather than assessing them for Language Link.
As Child A did not score green on any section during the assessment, it was important to build a relationship with him and interact during play. During play the practitioner would comment on what Child A was playing with to model and reinforce vocabulary. Developing an understanding of objects in play, develops understanding of symbolisation which form the foundations for language development. Understanding that words represent objects and ideas is a complex level of symbolic development.  Child A was assessed again twelve weeks later. However, the practitioner made the decision after observing and working with Child A not to assess from his age which is section eight, to assess from section one to reduce the number of questions the child needed to answer. This was done to promote confidence as starting from a younger age the child is more likely to answer correctly and promote motivation. Child A made some progress where he scored green on section 2. (See Appendix 6) However, as Child A is the only child within the class working on targets from section 3 he is receiving the intervention on a one to one basis. The targets set for Child A were, to follow 2word instructions, relate 2-3 objects together and start to tell you things he has seen. This was implemented three times a week, following the activities set by the WellComm toolkit. However, this meant doing the same activity sitting at the table three times a week on a one to one basis. Furthermore, due to many of the children within the class in receipt of the WellComm intervention, it was not always possible to implement it three times a week.  Moreover, although Child A enjoyed working with an adult this did not encourage play with others which in turn supports more language development. Through communicating with others, children develop their own linguistic competence. In order to promote Child A playing with his peers his targets were shared with the practitioners within the class so his targets could be implemented in different contexts through child led play.  Real Life everyday objects were implemented in different areas of the classroom. Such as, dishes and cutlery in the water tray with washing up liquid, dish cloths, draining board and towels to learn within context. Recreating experiences will promote Child A’s internalised language to organise his play. Piaget believed that children come to understand concepts by engaging in play. Play offers a natural way for children to express ideas. Children learn by watching and imitating situations around them. Piaget believed learning through trial and error enhances a child’s cognitive abilities. It helps children make sense of the world around them through discovery, allowing them to develop cognitively, socially, emotionally, and physically.
Child A was more recently assessed in April to see if the changes made within the intervention had helped him progress, as well as changing his targets if needed. Child A had made progress and was assessed as working on targets from section four. (See Appendix 7) Section four places him at working at the development level of a two-two and half year old.
Conclusion
WellComm intervention does help pupils gain essential skills needed in receptive language which is a key part of literacy. The intervention is based broadly on Piaget’s theory and research of speech, language and communication skills developing through play while, making sense of the world around them. Child A has made the equivalent progress of two-two and half-years since starting the intervention within reception class. Child A may have been able to make more progress, however, there were many different facets that may have affected this. Such as, Child A’s diagnosis of Global Development Delay as this will make his progress slower than his peers. Government lockdowns will have had an impact on different experiences being reduced or banned as well as very little social contact with others. For the intervention to have the biggest impact on children’s language development it must be carried out regularly and consistently. Additionally, it must be adapted to suit the individual needs. For example, when assessing Child A the first time in reception class, starting at section eight although this is his chronological age, it is not his stage of development. Which resulted in Child A trying to answer eighty questions and mainly getting them wrong with an adult he did not know, this will only reduce Child A’s confidence and self-esteem. There must be time to build trusting safe relationships before assessing a child, this will also help provide time to observe the child in play as well as different routines. The assessment can then start on a section based on observations of the child and their development stage. The intervention would also work better in a more organic child initiated play where practitioners can implement the targets within different contexts.



















Reflective Placement Diary

What happened? 

	What went well?

	Child A was able to concentrate for a period of time and was able to express needs.

	What were the main challenges / problems/ difficulties you faced? 

	Child A has limited language which makes checking understanding difficult.

	How did you react to the challenges?



	I followed Child A’s lead in play and was able to check some of his targets of understanding.

	How did you feel?


	I felt that Child A showed more understanding during child led play, and I feel this should be implemented more.

	What surprised you?


	How Child A was more at ease, more engaged and focused and used more vocabulary during child led play.

	What were you familiar with?


	I am familiar with learning through play throughout the Foundation Phase and cross curricular activities that promote speech, language and communication that are the building blocks of literacy.

	Have your beliefs and expectations changed or been challenged?

	Yes, I feel the intervention needs to be more child led rather than adult led.


 

Critiquing your experience
	How well did you think you managed the challenging situation? 

	I felt I was able to adapt to the situation to suit the individual child.

	Has this experience changed your mind or opinion in any way?

	Yes, I feel that the children should have more control over their learning.


	Were you given any feedback (formal or informal)? Can you seek further advice from anyone in order to give you another perspective? 

	Yes, the class teacher asked if we could share the WellComm targets to be able to implement them through child initiated and child led play. This will help in applying them in different contexts and check the child’s understanding.

	Is there any other reading or research you could follow up regarding the subject matter? 

	I am currently enrolled on Elklan course for speech, language and communication for 3–5-year-olds. This focuses on children’s language in play.

	What skills do you need to develop to address this incident more effectively in the future?

	Confidence in my ability to adapt to challenges and situations that may affect a child’s learning.

	What conclusions have you drawn?

	Children learn in different ways through play. However, they should be given more control over this. Additionally, I should have a back up plan if needing to change a session, reflecting on what works and does not work for the individual.



 
 

What next?
 
	Given the same event; would you do anything different next time? 

	The only thing I may change is asking for advice from the class teacher.

	What are the key lessons learned for future use?


	The lesson I have learnt is not to assume every child will learn in the same way, and although the WellComm intervention has predetermined activities these can be changed or adapted.

	How might your learning feed into your assignment/s? 

	 Having more knowledge around literacy can help with further research. This will also help with all assignments relating to children in education as speech, language and communication is needed for everything children and adults do.
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Cafjse and effect (e.g. if children bang two bricks together, they make a
noise). The noise provides the reward and they will do it again.

|\

W\

What to do

e Sit the child on the floor (supported if necessary).
e Put out a variety of easy-to-hold things — such as stacking pots, empty plastic
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Step down

e Play with the child and include the dollin your play. Show how you can

e Use gesture and signs and lots of repetition. ’
o Using single words, name things that capture the child’s i

e Guide the child’s hand (e.g. brush doll’s hair together)
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Learning to make sense of the world
through play

Why is this important?

Pretend play helps children understand how objects are used in the real
world and also leads to an awareness that toys can represent real things
and people. As play skills develop, so does the knowledge of the words that
represent objects as they are heard in context during play. Play is essential
for children’s learning and for the development of language.

What to do

e Get together a large doll or teddy (not miniature) and some real everyday objects
(e.g. cup, brush, flannel).

e Offerthe child one of the objects (e.g. cup).

e Encourage the child to use the cup to ‘Give dolly a drink’.

Step up

e Once the child is using real objects with the doll, introduce doll-sized
objects that represent ‘real’ objects (e.g. toy cup, doll’s bottle).

e Expand the variety of ‘real’ situations that can be acted out in play.

e Use a small sequence of pretend play actions (e.g. washing doll, drying
doll and putting doll to bed).

be given a drink and then give doll a drink.

_st,vto help
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The following table is provided as a guide to show which Score Sheets to use
according to a child’s age.
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