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ORACY: NURSERY to YEAR 3

	NURSERY	                            AOL Skill     LNF: Oracy across the Curriculum  
ORACY
	
	Teaching guidelines – explicitly teach/provide opportunities for:-

	
	Suggested Teaching & Learning Activities:
	The Wider Picture – children can:

	
Developing and presenting information and ideas
	
Speaking
	· express some enjoyment or interest
· talk about, in simple terms, drawings, models and actions
· retell, in simple terms, an event or experience
· use sentences with five or more words with some grammatical immaturities, e.g. leaving out some link words
· use newly learned vocabulary in and through play activities
· speak clearly enough to be understood by adults and peers
· imitate real life and make believe experiences within role-play
· respond, in simple terms, to drama they have watched and other creative stimuli
· understand and use simple questions, e.g. ‘Why?’, ‘How?’, and ‘Can I?’, to establish why things happen and to clarify understanding
· engage in sound and word play
· recognise rhythm and rhyme in spoken words and join in with rhythmic activities
· use talk in symbolic play
	
	Typical vocabulary including social language:
Nouns: body parts, animals, 
Prepositions: in, out, on, up, down, 
Adjectives: good, bad, naughty, happy, sad, big, small

Develop vocabulary based on careful observation of schematic play

Development of clear speech/grammatical awareness:

Speech sound development 3-4yrs:

All children need daily opportunities to talk freely about their home, community and express their needs and feelings:
· One-to-one with an adult
· One-to-one with a peer
· In a small group of peers
· In a small group with an adult
· In a large group, supervised by an adult

Role of the adult:
- engage in sustained, shared thinking 
· -model language appropriately by listening to children, engaging them in conversation and helping them to take turns during conversation
· widen children’s vocabulary to express or elaborate on ideas, e.g. by focussing on objects and people that are important to them

Begin to use talk in imaginary situations to recreate roles and experiences

Use talk to give new meanings to objects and actions, treating them as symbols for other things e.g. in block play 

Use simple statements and questions, often linked to gestures
use intonation, rhythm to make their meaning clear to others 
join in with repeated refrains and anticipate key events in rhymes and stories


	
	Rhymes, Poems and Songs (Nursery)

Pleased to meet you – greeting game

Persona Dolls/Puppets
Vocabulary development:
Kim’s game
Barrier games e.g. show me…
Circle games
Round games
Singing games indoors and outdoors

Speaking Techniques:
Role Play – domestic, transactional and fantasy 

Small world play

Open ended resources e.g. hats, scarves, material to encourage taking on a role linking with current interests

Using puppets/photos/small world – retell/construct a narrative

Using puppets 
Nature/Curiosity Table

Create oral group rhymes with adult scribing

Block Play 

	Tell others about something that has happened






Listen with enjoyment to stories, songs, rhymes and poems


Respond to what they have heard through relevant actions or comments


Use talk to gain attention and sometimes use action rather than talk to demonstrate or explain to others

	
	
Listening
	· listen and respond with growing attention and concentration
· listen to and carry out a two-step instruction
· hear and discriminate general, environmental sounds and speech sounds
· follow simple action words, e.g. through games and songs
· listen and join in with songs, rhymes and stories
· in simple terms, retell a story or information that they have heard
· show understanding of basic concepts such as in, on, big, little, wet, dry, hot and cold
· answer simple ‘Who?’, ‘What?’ and open-ended questions relating to own experiences, stories or events
· ask an appropriate question about something that has been said

	
	
Respond to simple instructions 

Listen with enjoyment to stories, songs, rhymes and poems

Phonological and phonemic awareness:
· General sound discrimination
· environmental sounds
· General sound discrimination – instrumental sounds e.g. high/low; loud/quiet; musical timbre
· General sound discrimination – body percussion
· Rhythm and rhyme
· Alliteration
· Voice sounds
· Oral blending and segmenting of CVC words


	Attention and Listening skills::
· Engaging listener’s attention
· Turn-taking
Children need models of these behaviours and opportunities to develop social language skills in context 

Generally children will have single channelled attention, where the child will be asked to stop their activity, listen to the adult and then return to their chosen task

Children will move from single channelled attention to focused attention, still only concentrating on one thing at a time 

Listen to stories, songs, poems and rhymes with increasing attention


	
	Sound discrimination e.g. Sound Walk, Sound Lotto, 
Guess My Sound barrier game (e.g. drum/triangle/ woodblock) 


Developing Concentration:
Special Time

Auditory Memory Activities:
Nursery Rhymes
Repetitive, rhyming stories

Action rhymes and songs representing a range of cultures 

Listening to stories on CDs/iPads – indoors and outdoors

Listening walks


	

	
	
Collaboration and Discussion
	· participate in discussions with other children and/or adults
· take part in activities alongside others
	
	Interaction:
· develop their confidence in collaborating with others e.g. for support and guidance or relating to wants and interests 
· initiate ideas and speak in a familiar group
· respond to significant experiences
· model language appropriately by listening to children, engaging them in conversation and helping them to take turns during conversation

	
	One Step at a Time:
- Getting started
- Conversation 

Talk about their current learning

Family group time e.g. reflecting on learning
	Interact with others in a small group

Take turns in conversation


	Foundation Phase Original Outcome Statements (Oracy):
FPO 1: Children ‘talk’ to themselves and can understand many more words than they can speak. They repeat the names of familiar objects. They follow simple instructions and begin to express themselves through role play. They increasingly want to join in songs and nursery rhymes, especially action songs and finger rhymes. 
FPO 2: Children converse simply, sometimes leaving out link words and often asking questions, e.g. ‘why?’ and ‘how?’ They respond to instructions, questions and other stimuli. Children listen to stories, songs and rhymes and express some enjoyment and interest. 
FPO 3: Children draw on an increasing vocabulary in their talk. They begin to use complete sentences. Children listen to others and usually respond appropriately. With support they repeat/memorise songs and rhymes. They retell familiar stories in a simple way. 
	APPENDICES and Additional Guidance Materials:
COMIT Spoken Speech Sound Checklist
ELKLAN Speech and Language Checklists 3-4 years
Vocabulary Development Nursery – Reception
COMIT Rules and BLANKS levels of reasoning
COMIT Promoting Attention and Listening Skills Poster
EAS: LLC Guidelines for Nursery & Reception
CM: Playing with Sounds 
Rhymes, Poems and Songs N – Y3





	RECEPTION	  AOL Skill      LNF: Oracy across the Curriculum  
ORACY
	
	Teaching guidelines – explicitly teach:-

	
	Suggested Teaching & Learning Activities:
	The Wider Picture – children can:

	
Developing and presenting information and ideas
	
Speaking
	· express what they like and dislike
· talk about things they have made or done, adding some description
· talk about things from their experience and share information
· use words, phrases and simple sentences
· use appropriate, increasing vocabulary in and through play activities
· speak audibly
· contribute to role-play activities using relevant language
· respond with some detail to drama they have watched and other creative stimuli
· use a variety of questions, e.g. ‘Who?’, ‘What?’, ‘Why?’, ‘When?’ and ‘How?’, to establish why things happen and to clarify understanding 
· show an awareness of alliteration and rhyme
· recognise rhythm in spoken words and continue a rhyming string
· use talk to create a storyline in symbolic/imaginative play
	
	Typical vocabulary:
Nouns: e.g. body parts, clothes, everyday objects
Verbs: e.g. brush, clap, cook, drink…
Adjectives: e.g. tall, tallest, big, little
Prepositions: over, under, behind
Social Language Vocabulary
different new very funny warm always before later  yesterday

Suggested language bank (story): 
Once upon a time   Early one morning   And   Then   Next   Until/till   But   So   Finally   …happily ever after   …who…   
Repeated phrases e.g. he walked and he walked
Description: e.g. tall grass, wide river, yucky mud
Alliteration: e.g. …a buzzy bee, teeny, tiny ants 
Prepositions: down   into   over   out   
Pronouns: my I 

Suggested language bank (information):
First     Next    After that    Then   Finally
	Development of clear speech/grammatical awareness:
· Respond to what the child says (meaning)
· Repeat what the child says correctly so that the child hears a good model (they don’t need to repeat it)
· Build self-esteem
· Ask ‘show me’ if you don’t understand what a child is saying

Speech sound development 4-5yrs: 
Most sounds at the beginning and ends of words are correct except ‘th’ and ‘r’ (emerging)
Will be starting to use blends like ‘sp, st, sk, bl, and cr’ 

Provide:
· performance areas (indoors and out) where children can perform stories, poems rhymes and songs for each other and learn to be a respectful audience
	
	Rhymes, Poems and Songs (Reception)

Rhyme Challenge (Pori Drwy Stori)

Vocabulary development:
e.g. Granny’s Colourful Basket (nouns and adjectives)
What am I? 

Barrier Games:
Hideaway!; Draw a Picture;  
Do What I Say!
What’s the time Mr Wolf?

Speaking Techniques:
Talk Partners

Role Play – domestic, transactional, fantasy 

Developing narrative:
Using puppets/photos/props to sequence/retell/construct a narrative
Story maps
Story Sacks
Small world storytelling

Block Play e.g. investigating and explaining 

Nature/Curiosity Table e.g. describing, asking questions, 
	Tell others key events about something that has happened

Retell favourite  stories and other simple stories, rhymes and poems

Use language to imagine and recreate roles and experiences e.g. play make-believe games

Extend their vocabulary, exploring the meaning and sounds of new words

Make up their own simple stories/rhymes


Listen with enjoyment to stories, songs, rhymes and poems


Respond to what they have heard through relevant actions or comments

	
	
Listening
	· show that they have listened to others, e.g. by drawing a picture
· listen to and carry out a three step instruction
· isolate and identify initial sounds in spoken words
· follow action words/commands
· join in, repeat or memorise rhymes, songs and stories with some support
· in simple terms, retell narratives or information that they have heard
· show understanding of basic concepts to include over, under, behind
· answer ‘who?’, ‘what?’, ‘where?’ and open-ended questions relating to own experiences, stories or events
· ask questions about something that has been said
	
	Phonological/Phonemic awareness:
Sound discrimination activities as a precursor to phonemic awareness 

Development of Receptive Language (understanding) 
· Sort words by category e.g. animals, furniture
· Follow a simple sequence e.g. ‘First, put your apron on, next find some paper, then ….
· Understand straightforward sentences
 
NB: children may still need practical references for much of the time. Progress depends mainly on increasing understanding of vocabulary
	Attention and Listening::
· How to attend to two different stimuli simultaneously (two-channelled attention)
· Model being a good listener 
· Teach and reinforce good listening skills - use visual supports e.g. posters, timelines, signs
· Help children make links e.g. between focussed teaching activities and child initiated learning

Provide:
· quiet places where children can listen to each other, listen to stories 
· quiet places where children can listen to stories, songs and poems
	
	Attention& Listening:
Bear hunt; I Spy; Personalised Stories; 
Physical activity. e.g.  Run and Touch, orienteering 

Sound discrimination:
Sound Walk; Sound Lotto, Barrier games e.g. Guess my sound (drum, triangle, woodblock…)

Auditory Memory Activities:
I went shopping; Simon Says;
Shopping; Dressing Up

Telephone Conversations 

Music and movement
Steady beat songs and raps
	

	
	
Collaboration and Discussion
	· exchange ideas in one-to-one and small group discussions, e.g. with friends
· take part in activities alongside others, with some interaction
	
	Interaction:
One-to-one conversation skills – with an adult; with a peer
Turn taking e.g. simple board or rule-based games
Interacting in a small group with an adult e.g. Circle Time
Interacting in a small group with peers e.g. role-play area
	
	Discussion Strategies: 
Turn-taking Object
Talk Partners
Think, Pair, Share

Drama strategies: 
Teacher in Role

	Interact with others in a small group

Take turns in conversation/discussion 

Use talk to organise thinking

	Foundation Phase Original Outcome Statements (Oracy):
FPO 2: Children converse simply, sometimes leaving out link words and often asking questions, e.g. ‘why?’ and ‘how?’ They respond to instructions, questions and other stimuli. Children listen to stories, songs and rhymes and express some enjoyment and interest. 
FPO 3: Children draw on an increasing vocabulary in their talk. They begin to use complete sentences. Children listen to others and usually respond appropriately. With support they repeat/memorise songs and rhymes. They retell familiar stories in a simple way. 
FPO 4: Children speak audibly, conveying meanings to a range of listeners. They begin to extend their ideas or accounts by including some detail. Children listen to others, usually responding appropriately.
	APPENDICES and Additional Guidance Materials:
COMIT Spoken Speech Sound Checklist/ELKLAN Speech and Language Checklists 4-5 years
Vocabulary Development Nursery – Reception
Grammar Progression
COMIT Rules and BLANKS levels of reasoning
COMIT Promoting Attention and Listening Skills Poster
Oracy Teaching and Learning Activities R – Y3 
Rhymes, Poems and Songs N – Y3




	YEAR ONE	   AOL Skill      LNF: Oracy across the Curriculum  
ORACY
	
	Teaching guidelines – explicitly teach:-
	
	Suggested Teaching and Learning Activities:
	The Wider Picture – 
children can:

	
Developing and presenting information and ideas
	
Speaking
	· express an opinion on familiar subjects
· talk about things they have made or done, explaining the process
· include some detail and some relevant vocabulary to extend their ideas or accounts
· build on previous experience, making themselves clear by:
· organising what they say
· choosing words deliberately
· use an increasing range of appropriate vocabulary in play and structured activities
· speak audibly, conveying meaning to listeners beyond their friendship group
· adopt a role using appropriate language
· respond with increasing detail to drama and other creative stimuli
· use a variety of questions, e.g. ‘Who?’, ‘What?’, ‘Why?’, ‘When?’ and ‘How?’, for a variety of purposes and to clarify understanding 
· use alliteration and rhyme
· use rhythm and rhyme to create simple chants, rhymes and poems
	
	Suggested language bank (narrative):
Once upon a time   One day….Early one morning…One sunny day The next morning …The next day    First     next      until/till    after And  Then   So   But   because    when   Now    Finally   …happily ever after   …who…
Repetitive phrases e.g.  Porridge, porridge everywhere…
Descriptive phrases: e.g. kind-hearted Sita…
Alliteration: e.g. …slithery snake
Adverbs: Suddenly Luckily   Unfortunately     

Suggested language bank (non-fiction):
First     Next    After that    Finally   
Imperative (bossy) verbs: e.g. mix, cut, stir


Develop awareness of topic-related words
	Development of Vocabulary/Grammatical awareness:
Nouns – special names
Verbs
Adverbs (-ly) e.g. slowly, suddenly 
Comparative adjectives e.g. longer/est
Plurals: 
Antonyms: tall/short, high/low
Prepositions: down   into   over   out   onto   inside  through
	
	Speaking Techniques:
Talk Partners

Role Play –transactional, fantasy 

Using puppets

Photos – construct a story

Twenty Questions (picture cards)
Word games

Small World Play

Block Play e.g. planning and designing structures

Drama Techniques:
Teacher in Role

Hot seating

Freeze Frame

Thought Tapping – I think, I say  

Nature table e.g. noticing similarities/differences/textures/properties
	Describe incidents or tell stories from their own experiences, in an audible voice

Retell stories, ordering events using story language

Read aloud with some variety in pace and emphasis.


Explore familiar themes and characters through improvisation and role-play. 

Act out own and well known stories, using different voices for characters. 

Say why they like a performance

	
	
	· 
	
	
	Drama:
Make freeze frame pictures of some illustrations.

Discuss what characters might say and how they would speak.

Invent and enact what might happen immediately following key moments in the text. Rehearse ideas to think about how the characters might speak.
	
	
	

	
	
Listening
	· listen to others, with growing attention, usually responding appropriately, e.g. carrying out instructions
· listen to and carry our increasingly complex instructions
· isolate and identify medial vowels and final sounds in spoken words
· orally blend and segment words
· follow more complex action commands
· join in, repeat or memorise rhymes, songs poems and stories
· retell narratives or information that they have heard using simple connectives
· show understanding of basic concepts including through, over
· answer ‘Who?’, ‘What?’, ‘When?’, ‘Where?’, ‘How?’ and open-ended questions relating to own experiences, stories or events
· show understanding of what they have heard by asking questions to find out more information
	
	Attention and Listening::
· Model being a good listener 
· Teach and reinforce good listening skills
· Help children make links e.g. Between focussed teaching activities and child initiated learning
· Provide quiet places where children can listen to each other, listen to stories
· Provide performance areas (indoors and out) where children can perform stories, poems and songs for each other and learn to be a respectful audience

Development of Receptive Language (understanding) 
· Understand more complex sentences e.g. finish your picture from yesterday, then choose a partner, sit on the carpet and talk about it
	
	Listening techniques:
Barrier games

Draw a Story 


Auditory memory songs e.g. I put a …. into my suitcase….
	Listen with sustained concentration 

Listen and follow instructions accurately, asking for help and clarification if necessary

Listen to stories/view media and express view about how a story or information has been presented.

	
	
Collaboration and Discussion
	· contribute to conversations and respond to others, taking turns when prompted
· take part in activities with others and talk about what they are doing
· intentionally use some non-verbal cues such as facial expressions and gestures
	
	Interaction:
· Ask and answer questions, making relevant contributions and taking turns. 
· Paired work
· Take turns to speak and listen to others’ suggestions.
	
	Discussion Strategies: 
Think, pair, share
Walk & Think
Think and Talk groups
Teacher in Role

	Ask and answer questions, offer suggestions and take turns.

Listen to each other’s suggestions and talk about what they are doing.


	Foundation Phase Original Outcome Statements (Oracy):
FPO 2: Children converse simply, sometimes leaving out link words and often asking questions, e.g. ‘why?’ and ‘how?’ They respond to instructions, questions and other stimuli. Children listen to stories, songs and rhymes and express some enjoyment and interest. 
FPO 3: Children draw on an increasing vocabulary in their talk. They begin to use complete sentences. Children listen to others and usually respond appropriately. With support they repeat/memorise songs and rhymes. They retell familiar stories in a simple way. 
FPO 4: Children speak audibly, conveying meanings to a range of listeners. They begin to extend their ideas or accounts by including some detail. Children listen to others, usually responding appropriately. 
FPO 5:  Children speak clearly, with increasing confidence and use a growing vocabulary. They show an awareness of the needs of the listener by including relevant detail. They understand and convey simple information. They usually listen carefully and respond to a wider range of stimuli. In some situations they adopt a more formal vocabulary and tone of voice. They begin to realise that there is variety in the language they hear around them.
	APPENDICES and Additional Guidance Materials:
COMIT Spoken Speech Sound Checklist/ELKLAN Speech and Language Checklist 5-6 years
Vocabulary Development Nursery – Reception
Grammar Progression
COMIT Rules and BLANKS levels of reasoning
Oracy Teaching and Learning Activities R – Y3: Speaking, Listening, Drama, Discussion 
Rhymes, Poems and Songs N – Y3






	YEAR TWO	   AOL Skill      LNF: Oracy across the Curriculum  
ORACY
	
	Teaching guidelines – explicitly teach:-
	
	Suggested teaching and learning activities 
	The Wider Picture – 
children can:

	
Developing and presenting information and ideas
	
Speaking
	· express opinions, giving reasons, and provide appropriate answers to questions
· talk in detail about things they have made or done, explaining the process
· extend their ideas or accounts by sequencing what they say and including relevant details
· build on previous experience, speaking confidently and making themselves clear by:
· organising what they say
· choosing words deliberately
· including relevant detail
· use a growing range of appropriate vocabulary in play and structured activities and formal situations, using variety in tone to add interest
· speak clearly to a range of audiences
· adopt a specific role, using appropriate language in structured situations
· respond to and give opinion on drama as well as a wider range of stimuli
· prepare and ask a variety of questions, e.g. ‘Who?’, ‘What?’, ‘Why?’, ‘When?’ and ‘How?’, for a variety of purposes and to clarify understanding 
· use alliteration and rhyme in a range of contexts
· use rhythm and rhyme to create more detailed chants, rhymes and poems
	
	Suggested language bank (narrative):
Once upon a time   Early one morning   By the next morning   Just at that moment      And Without warning   Then   Until/till   But   So   Finally   …happily ever after   …who…   Slowly Suddenly 
Description: e.g. a lean cat, a mean cat…
Alliteration: e.g.to name characters ‘Double-Dealing Dave’
Adverbs: Luckily   Unfortunately     
Prepositions: down   into   over   out   onto    inside    towards    through    
Synonyms for said e.g. shouted, called, whispered 

Suggested language bank (non-fiction):
First     Next    After that    Finally Then     because   if    when  

Develop topic related word banks 
	Development of Vocabulary/Grammatical awareness:
Collective Nouns e.g. a team of players
Comparative nouns: e.g. long, longer, longest
Verbs
Adverbs
Adjectives e.g. white-topped waves
Antonyms/Synonyms
Simple conjunctions e.g. But, so, because to link two or more parts of a sentence 
	
	Speaking Techniques:
Talk Partners

Using puppets

Photos – construct a story

Question Circle

Curiosity Table

Twenty Questions (picture cards) 

Small World Play

Block Play

Talk a story e.g. using Story Dice
 
Role Play –transactional, fantasy 

	Speak with clarity and use information when reading and reciting texts.

Tell real and imagined stories using story language.

Use language and gesture to explain a process.

Work in role to explore
characters and situations

Present parts of stories for members of their class; 
use improvisation

Talk about how some dramatic effects are achieved in live or recorded performances

	
	
	· 
	
	
	Drama:
Adopt appropriate roles in small or large groups e.g. Develop a plot and characters from a text, image or artefact

How different moods and atmosphere are created in a live or recorded performance e.g. compare two short video clips, explore words to describe the costumes, music, setting etc.
	
	Drama Techniques:
Teacher in Role

Role on the Wall

Hot seating

Role Play

Freeze Frame

Thought Tapping

Conscience Alley
	

	
	
Listening
	· listen to others with concentration, understanding the main points and asking for clarification if needed
· orally blend and segment polysyllabic words
· follow and create their own action commands
· join in with, repeat or memorise a range of stimuli including rhymes, songs and poems, including nonsense verse
· retell narratives or information that they have heard, sequencing events correctly
· demonstrate an understanding of prepositions within their play and structured activities
· answer more complex questions relating to own experiences, stories or events
· show understanding of what they have heard by asking relevant questions to find out specific information
	
	Attention and Listening::
· Model being a good listener 
· Teach and reinforce good listening skills
· Help children make links e.g. Between focussed teaching activities and child initiated learning
· Provide quiet places where children can listen to each other, listen to stories
· Provide performance areas (indoors and out) where children can perform stories, poems and songs for each other and learn to be a respectful audience

Development of Receptive Language (understanding) 
· Understand complex 2-3 part spoken sentences e.g. finish your picture from yesterday, then with a partner, choose one of the topic books and talk about it quietly on the carpet.
	
	Listening techniques:
Barrier Games

Interview

Question Circle
	Listen to each other’s views and preferences.

Listen to others, ask relevant questions and follow instructions. 

Listen to talk by an adult, remember some specific points and identify what they have learned. 


	
	
Collaboration and Discussion
	· contribute to discussion, keeping a focus on the topic and taking turns to speak
· share activities and information to complete a task
· interpret, respond to and use non-verbal cues such as facial expressions and gestures
	
	Interaction:

Participate in group discussions which allow each person to contribute e.g. work collaboratively in planning, predicting and carrying out an investigative task; take on role of ‘experts’ to report and share information


	
	Discussion Strategies: 
Think, pair, share

Think and Talk groups

Best word

Double Circle

Diamond Ranking

Teacher in Role

Philosophical enquiry (P4C)
	Listen to each other’s views and preferences 

Work effectively in groups by ensuring each group member takes a turn

Use talk to organise thinking

	Foundation Phase Original Outcome Statements (Oracy):
FP Outcome 4: Children speak audibly, conveying meanings to a range of listeners. They begin to extend their ideas or accounts by including some detail. Children listen to others, usually responding appropriately. 
FP Outcome 5: Children speak clearly, with increasing confidence and use a growing vocabulary. They show an awareness of the needs of the listener by including relevant detail. They understand and convey simple information. They usually listen carefully and respond to a wider range of stimuli. In some situations they adopt a more formal vocabulary and tone of voice. They begin to realise that there is variety in the language they hear around them.
FP Outcome 6: Children begin to modify their talk to the requirements of the audience, varying the use of vocabulary and level of detail. They explore and communicate ideas, showing an awareness of sequence and progression in a range of contexts. Through relevant comments and questions, they show that they have listened carefully.
	APPENDICES and Additional Guidance Materials:
COMIT Spoken Speech Sound Checklist
ELKLAN Speech and Language Checklist 6-7 years
Grammar Progression
COMIT Rules and BLANKS levels of reasoning
Oracy Teaching and Learning Activities R – Y3: Speaking, Listening, Drama, Discussion 
Rhymes, Poems and Songs N – Y3







	YEAR THREE	         POS Skill      LNF: Oracy across the Curriculum  
ORACY
	
	Teaching guidelines – explicitly teach:-

	
	Suggested Teaching and Learning Activities
	The Wider Picture – 
children can:

	
Developing and presenting information and ideas
	
Speaking
	· explain information and ideas using relevant vocabulary
· organise what they say so that listeners can understand, e.g. emphasising key points, sequencing an explanation 
· speak clearly, varying expression to help listeners
· use language appropriate to more formal situations, e.g. during an assembly, talking to a visitor
· begin to develop their understanding of when it is appropriate to use standard English and begin to use formal and informal language
· develop their ability to use a range of syntax structures in terms of vocabulary and terminology in their talk
· keep in role and support others in role play
	
	Suggested language bank (narrative):
Once, not twice, but once upon a time  Once there was Early one morning  First Next  Then  …until/till  After a while  Before  And  as  but   at that moment  suddenly  Immediately  although  however  furthermore     if…  so  Soon/as soon as  While/meanwhile 
In the end Finally  Later  When Whenever  Without warning  Eventually 
Repetitive refrain e.g. he flew and he flew but the journey was long  
Similes e.g. he was snoring as loud as a giant’s rumbling belly
Adverb: ‘How’ starter e.g. Slowly, …..
Adverb: ‘Where’ starter e.g. At the end of the lane…

	Development of Vocabulary/Grammatical awareness:
 ‘ing’ clause starter, e.g. Running along, Tim tripped over Drop in ‘who’ clauses e.g. Tim, who was late, tripped up
Short sentences - questions, exclamations e.g. What was it? It was gone!
Sentence-of-three for description e.g. He wore a red cloak, shiny shoes and a tall hat
Speech with verb e.g. “Hello,” she whispered

Suggested language bank (non-fiction):
Firstly   Next    After that    Finally   
Because      Also       While    If    When 

Develop topic related word banks
	
	Speaking Techniques:
Talk Partners

Peer evaluation

Mind mapping

Question Circle

Talk a story e.g. using Story Spinners

Role Play –transactional, fantasy 

	Use talk to organise roles and action 

Give well-structured descriptions, explanations and narratives

Engage the listener when retelling 

Choose and prepare poems or stories for  performance, identifying appropriate expression, tone, volume and use of voices and other sounds 

Articulate and justify answers

Consider and evaluate different viewpoints

Sustain conversation, explaining or giving reasons for their views or choices



	
	
	· 
	
	
	
	
	Drama Techniques:
Hot seating

Role Play

Role on the Wall

Conscience Alley

Freeze Frame

Thought Tapping

Paired Improvisation
	

	
	
Listening
	· listen carefully and make connections between what they are learning and what they already know 
· check understanding by asking relevant questions or making relevant comments
	
	Development of Receptive Language (understanding):
· Begin to infer meaning, reason and predict using familiar language
· Identify when they haven’t understood something 
	
	Listening techniques:
Barrier games
Babble Gabble
Question Circle
Word Tennis
Ways to Listen
	Listen and respond appropriately
Ask relevant questions 

Participate actively in conversations 
Actively include and respond to all members of the group 

	
	
Collaboration and Discussion
	· contribute to group discussion, sharing ideas and information  
· express basic opinions about topics and written texts, e.g. discuss topics that are within their scope of experience, discuss a character in a story
· use talk purposefully to complete a task in a group
	
	Interaction:
Discuss how to talk about things which might happen e.g. investigate and reflect on the interactions between characters when reading a story

Work in groups, taking different roles  e.g. agreeing a plan for carrying out an investigation in science and organising jobs

	
	Discussion Strategies: 
Think, pair, share

Jigsaw

Envoys

Double Circle

Philosophical enquiry (P4C)

Statements Game

Group Interview

Teacher in Role

	Use talk to organise roles and action 
Actively include and respond to all members of the group 

Use the language of possibility to investigate and reflect on feelings, behaviour or relationships 

Speculate, hypothesise, imagine and explore ideas

	English NC Level descriptors (Oracy):
NC Level 1: Pupils talk about matters of immediate interest. They listen to others and usually respond appropriately. They convey simple meanings to a range of listeners, speaking audibly, and begin to extend their ideas or accounts by providing some detail.
NC Level 2: Pupils begin to show confidence in talking and listening, particularly where the topics interest them. On occasions, they show awareness of the needs of the listener by including relevant detail. In developing and explaining their ideas they speak clearly and use a growing vocabulary. They usually listen carefully and respond with increasing appropriateness to what others say. They are beginning to be aware that in some situations a more formal vocabulary and tone of voice are used. 
NC Level 3: Pupils talk and listen confidently in different contexts, exploring and communicating ideas. In discussion, they show understanding of the main points. Through relevant comments and questions, they show they have listened carefully. They begin to adapt what they say to the needs of the listener, varying the use of vocabulary and the level of detail. They express an opinion simply. They are beginning to be aware of standard forms and when they are used.
	APPENDICES and Additional Guidance Materials:
COMIT Spoken Speech Sound Checklist/ELKLAN Speech and Language Checklist 7-9 years
COMIT Rules and BLANKS levels of reasoning
Grammar Progression
Oracy Poster Pack: Speaking, Listening, Drama, Discussion
Rhymes, Poems and Songs N – Y3











READING: NURSERY to YEAR 3

	NURSERY              AOL Skill      LNF: Reading across the Curriculum  
READING
	
	Teaching guidelines – explicitly teach:-

	
	Suggested Teaching and Learning activities:
	The Wider Picture – 
children can:

	
Locating, selecting and using information
	
Reading strategies
	· choose different types of reading materials including books
· hold books the correct way up and turn pages
· recognise differences and similarities in pictures, shapes, patterns and textures
· recall and talk about visual images and objects
· link picture cards or objects with spoken initial sounds
· recognise and differentiate between print and pictures
· between letters, words and pictures, and recognise a word as a group of letters with space on either side
· recognise familiar words e.g. own name and print in the environment e.g. logos
· make meaning from pictures in books, adding detail to their explanations
· recognise and make meaning from pictures on-screen
	
	Concepts about Print- rehearse reading behaviours, after modelling: 
· Handle a book, holding it the right way round
· Turning pages
· ‘Reading’ favourite, well-known stories, after good adult or peer modelling, developing early awareness of print 

Directionality:
· Provide a model of reading sentences and words from left to right

One-to-one correspondence:
· ‘read’ symbols e.g. using a journey stick

Use picture information: 
· Talk collaboratively about the pictures in a book, discussion meaning and making simple predictions and relating to own experiences
· Begin to make connections between picture and written text

Modelled expressive, vibrant reading

Word-learning
Recognise name 

Familiarisation with significant words, e.g. Mum, Dad, signs in the environments

Daily opportunities to hear stories, have reading behaviours

Place exciting, enticing texts in areas of provision

Create cosy, reading nooks

Enable children to see their own words written down
Phonological awareness
Awareness of rhyme
Awareness of syllables (steady beat/rhythm) 
Awareness of words as units of sound

Environmental Sound Discrimination
Tuning into sound, indoors and out

	
	Puzzles

Exploring pictures

Five-a-day

Singing nursery rhymes

‘That’s Not My’…board books

Re-read favourite, well-known texts to children

Felt-board nursery rhymes 

Explore moving image  

Create talking books e.g. to explore topic vocabulary

Differentiated story sessions

Story/Nursery Rhyme sacks

Reading recipe cards

Reading environmental print/signs/symbols

Reading purposeful print in areas of the learning environment 

Model Making

Puppet play

Mask Making

Role play areas, with environmental /purposeful print 

Creative responses to reading

Small-world play
	




Interpret information in a picture e.g. talk about what is happening




Say what has happened in a story




Respond to a story and information books e.g. talk about a favourite part 

	
	
	· 
	
	
	
	
	

	
Responding to what has been read
	
Comprehension
	· recall details of a story or text by answering open-ended questions or referring to picture prompts
· begin to make links to own experiences when listening to or exploring books/texts
· talk about ‘what might happen next’
	
	Provide children with opportunities to respond to what they have read through play and purposeful activities e.g.:
· Respond to a book through painting, drawing, modelling and other creative activities
· Listen to a story/information text and talk about what has happened, what might happen/what we have found out



	
	
	

	
	
Response and analysis
	· show an interest in books and enjoy their content
· follow picture books and texts read to them and respond appropriately
	
	
	
	
	· 

	Foundation Phase  Original Outcome Statements (Reading):
FPO 1:  Children begin to follow stories read to them and they start to respond appropriately. 
FPO 2:  Children look at books with or without an adult and show an interest in their content. They begin to follow stories from pictures and differentiate between print and pictures.
FPO 3: They retell familiar stories in a simple way. Children handle a book as a ‘reader’ and talk about its content. They begin to recognise the alphabetic nature of reading and writing and understand that written symbols have sounds and meaning.  
	APPENDICES and Additional Guidance Materials:
Early Reading Sentence Patterns including early HFW (reading) 
Phonic Progression (Appendix 3) especially Phonological Awareness
EAS Playing with Sounds 
EAS: LLC Guidelines for Nursery and Reception
Communication Matters: Playing with Sounds 











	RECEPTION              AOL Skill      LNF: Reading across the Curriculum  
READING
	
	Teaching guidelines – explicitly teach how to:-

	
	Suggested Teaching and Learning Activities
	The Wider Picture – 
children can:

	
Locating, selecting and using information
	
Reading strategies
	· choose reading materials including books
· understand that print carries meaning and is read left to right, top to bottom
· discriminate between letters in a range of contexts
· link and identify a growing number of spoken sounds to letters
· recognise that words are constructed from phonemes (sounds) and that phonemes are represented by graphemes (written letters):
· orally blend combinations of known letters
· orally segment combinations of known letters 
· apply the following reading strategies with support:
· phonic strategies to decode simple words
· recognition of high-frequency words
· context cues, e.g. pictures, initial sound
· repetition in text
· use one-to-one correspondence between written and spoken word
· read simple words such as consonant-vowel-consonant (cvc) words
· read simple captions and texts recognising high-frequency words
· show an awareness of full stops when reading
· show an awareness of the difference between stories and information texts
· use pictures to aid understanding of text
· make meaning from visual features of the text, e.g. illustrations, photographs, diagrams and charts
· recognise and make meaning from words and pictures on-screen
	
	Phonic knowledge – explicitly teach how to:
· match spoken sounds with letters
· recognise and name the letters of the alphabet
· blend known phonemes in simple CVC words e.g.  c-a-t
· decode simple unfamiliar words using letter-sound knowledge
	
	Daily, systematic phonic session

Daily opportunities to practise phonic skills, through reading, writing and letters/word learning,  in many areas of provision:
· blending
· segmenting
· letter recognition
· letter formation
· sorting

Word-reading guided reading sessions e.g. using phonically decodable texts

Guided Group Reading with particular focus e.g. decoding skills; reading fiction; reading for information

Word Bingo for building rapid recognition of HFW

Flashcard games e.g. HFW for rapid recognition 

Re-read known texts (at instructional and easy level)

Phonemic awareness and discrimination activity pack

Cut up sentences -  Reconstruct, read and check

Making and Breaking

Phoneme Frames and counters/picture cards (CVC; CCVC)

Create talking books e.g. to explore topic vocabulary

Explore moving image  

	Most children are able to:
-Locate and recall title
-secure control of one-to-one matching on a wide range of texts
-Use known words to check and confirm reading
-Solve simple (CVC) words by blending phonemes from left to right and check for meaning, and correct syntax – i.e. does it make sense and sound right?
-Start to read more rhythmically or use phrasing while maintaining track of the print
-Repeat words, phrases or sentences to check, confirm or modify own reading

Some children are able to:
-Follow print with eyes, finger-pointing only at points of difficulty
-Take more note of punctuation to support the use of grammar and oral language rhythms
-Cross-check all sources of information more quickly while reading
-Note familiar words and phonemes and use these to get to unknown words, e.g. look, took
-Search for information in print to predict, confirm or attempt new words while reading
-Notice relationships between one text and another
-Predict in more detail

	
	
	· 
	
	Concepts about Print:
· hold a book the right way round
· turn the pages from front to back
· recognise the front and back covers of a book 
· identify the first and last letter in a word/identify the first and last word in a sentence
· identify capital letters /identify the full stop used to end a sentence
Directionality:
· read words and sentences from left to right
· maintain correct return-sweep directionality
One-to-one correspondence:
· maintain correct 1-1 matching between spoken and printed words
· Segment words in speech (sentences) e.g. by clapping words in a simple sentence or by placing physical items in a row to represent words in a sentence (from left to right), 
· reconstruct a simple cut up sentence (child to point to each word as the sentence is re-read)
Use picture information: 
· search for information in picture
· predict what a text is about from its cover and title
· make connections between picture and written text
Repeat and reread:
· detect an error (prompt: let’s check this word or try that again)
· repeat or reread when meaning needs checking (prompt: go back to the start of the sentence and try that again)
· attend to print details (prompt: run your finger under the word while you say it slowly)
Monitor reading/self-correct:
· search for meaning (prompt: does it look right? does it sound right?)
· self-correct errors (prompt: you found out what was wrong! what did you do?)
· predict and then cross-check predictions using familiar texts
· use knowledge of letters and letter-sound relationships to confirm and self-correct 
High-frequency words:
· Use flashcards and play games to encourage rapid word recognition of early HFW:
e.g. I  am  look  at  me   we  went  to    come  and  see  the  like  go  in  a  he  is  going  down  here  my  little 
· Notice and use known words in text to support 1-1 matching and check own reading
Phrasing and Fluency:
· phrase a sentence e.g. in speech, such as “I am washing the car,” said Dad.
· pause after a full stop, question mark or exclamation mark
	
	
	

	
Responding to what has been read
	
Comprehension
	· retell familiar stories in a simple way, using pictures to support 
· identify information from a text using visual features and words
· relate information and ideas from a text to personal experience
· predict an end to stories
	
	Provide children with opportunities to respond to what they have read through play and purposeful activities e.g.:
· Retell a story – orally, or through role-play, writing, or using puppets etc.
· Respond to a book through painting and drawing, craft and ICT
· Listen to and read along with a story/information text
· Draw and cut out a favourite character in a story 
· Draw or paint pictures to show the sequence of a story 
· Work in a group to create a ‘wall story’ 
· Draw a simple story or text map to show the main events/sequence of a story 
· Questioning activities/discussion to encourage text-to-self connections 
	
	Pori Drwy Stori Book time

Wall story

Story maps/text maps

Create talking books

Story boxes 

Model/puppet/mask making

Story Sticks e.g. Going on  Bear Hunt 

Question Dice/Stems 
	Interpret information in a picture e.g. talk about what is happening

Say what might happen in a story

Retell a simple story and recall the main events

Respond to a story and information books e.g. talk about a favourite part 

	
	
Response and analysis
	· show an interest in books and other reading materials and respond to their content
· follow texts read to them and respond appropriately
	
	
	
	
	· 

	Foundation Phase  Original Outcome Statements (Reading):
FPO 2: Children look at books with or without an adult and show an interest in their content. They begin to follow stories from pictures and differentiate between print and pictures.
FPO 3: They retell familiar stories in a simple way. Children handle a book as a ‘reader’ and talk about its content. They begin to recognise the alphabetic nature of reading and writing and understand that written symbols have sounds and meaning.  
FPO 4: They recognise familiar words in simple texts and when reading aloud, use their knowledge of letters and sound–symbol relationships to read words and establish meaning. They respond to poems, stories and non-fiction, sometimes needing support.
	APPENDICES and Additional Guidance Materials:
Progression in Reading – Learning opportunities and text characteristics (Appendix 7)
High frequency words – Set 1
Phonic Progression (Appendix 3)
Grammar progression R – Y3
Tracking: individual and group reading
Early Reading Sentence Patterns including early HFW (reading) 
Communication Matters: Guided Group Reading Handbook
Communication Matters: Developing Reading Response Skills R – Y3
Core Book List R – Y3





	YEAR ONE                   AOL Skill      LNF: Reading across the Curriculum  
READING
	
	Teaching Guidelines -  explicitly teach how to:

	
	Suggested teaching and learning activities:
	The Wider Picture – 
children can:

	
Locating, selecting and using information
	
Reading strategies
	· choose reading materials and explain what the text is about and why they like it
· talk about features of books such as contents page and titles
· link and identify spoken sounds to blends of letters and letter names
· recognise and use an increasing number of phonemes and their corresponding graphemes when blending and segmenting words of up to two syllables 
· apply the following reading strategies with increasing independence:
· phonic strategies to decode words
· recognition of high-frequency words
· context clues, e.g. prior knowledge
· graphic and syntactic clues
· self-correction, including re-reading and reading ahead
· track print with eyes, finger pointing only at points of difficulty
· decode unknown words containing blended consonants and vowels by using strategies e.g. segmenting phonemes, onset and rime
· read suitable texts with accuracy and fluency
· read aloud with attention to full stops and question marks
· read aloud with expression, showing awareness of exclamation and speech marks
· identify simple text features such as titles and pictures to indicate what the text is about
· look for clues in the text to understand information
· understand the meaning of visual features and link to written text, e.g. illustrations, photographs, diagrams and charts
· identify words and pictures on-screen which are related to a topic
	
	Phonic knowledge – explicitly teach how to:
· blend and segment phonemes in words of up to two syllables
· decode unfamiliar words using letter-sound knowledge e.g. simple digraphs and alternative pronunciations  
Decoding skills :
· use initial letters and context to predict unknown words
· use knowledge of phonemic and phonological awareness to decode words
· recognise word patterns, prefixes, suffixes and irregular spelling patterns
· articulate words in sound segments 
· read words left to right, blend phonemes and known ‘chunks’ to decode words e.g. c - all - ing
Concepts about Print: 
· identify the first and last letter in a word/identify the first and last word in a sentence
· identify capital letters/identify the full stop used to end a sentence
Attend to meaning:
· integrate meaning, structure and visual information
· search further by rereading or reading on (at independent text levels)
· search for meaning rather than only decoding individual words
Search for print details – explicitly teach how to:
· apply knowledge of basic grammatical constructions to maintain meaning
· detect errors (Prompt: Does that look/sound right?)
· use analogy (Prompt: What part of this word do you already know?)
Predict:
· predict unknown words using context and knowledge of letter-sound relationships
· attend to information in pictures or diagram (Prompt: What is in the picture that might help?)
· confirm predictions by cross-checking information sources
Repeat and reread:
· detect an error (Prompt: Let’s check this word again or Try that again)
· repeat or reread when meaning needs checking (Prompt: go back to the start of the sentence and try that again)
· attend to print details (Prompt: Run your finger under the word while you say it slowly)
Cross-check, confirm and self-correct:
· cross-check using letter-sound knowledge when meaning breaks down
· self-monitor meaning (Prompt: something didn’t sound right; try that again)
· cross-check by rereading to confirm or self-correct 
Word knowledge  - explicitly teach how to:
· recall high-frequency words
· distinguish between similar high-frequency words, such as they, them, then
· attend to and search for common sounds and spelling patterns
· identify words that join two ideas, such as and, but, because, if, so, yet
Fluency:– explicitly teach how to:
· read with expression taking some notice of punctuation e.g. full stops, exclamation marks, speech marks
· adjust pace when meaning needs to be clarified or when attending to unfamiliar vocabulary or text features
	
	Daily phonics session

Guided Group Reading with particular focus e.g. decoding skills; reading fiction; reading for information

Sentence level:
Reconstruct cut up sentences

Human sentences e.g. ordering words; adding punctuation; phrasing

Word level:
Games to encourage speeded HFW recognition and writing e.g. Lotto, Pairs, Snap

Collect WOW words (interesting words and phrases to ‘magpie’)

Making and Breaking words using magnetic letters e.g. onset and rime; analogy

Phoneme Frames: with counters and magnetic letters

Attend to and search for common sounds and spelling patterns

Identify words that join two ideas, such as and, but, because, if, so, yet 

Explore moving image  

	Most children are able to:
-Read fluently with attention to punctuation.
-Solve new words using print detail while attending to meaning and syntax.
-Follow print with eyes without difficulty.
-Manage effectively a growing variety of texts, including non-fiction.
-Discuss and interpret character and plot more fully.
-Use contents page and glossary in non-fiction books, and locate information.

Some children are able to:
-Get started on fiction after briefer introductions and without relying so heavily on illustrations
-Examine non-fiction layout and use the contents page to select which sections of a book to read
-Read longer phrases and more complex sentences
-Blend phonemes in unfamiliar words more fluently, cross-checking with meaning and syntax
-Attend to a greater range of punctuation and text layout
-Search for and use familiar syllables within words to read longer words
-Infer meaning from the text
-Check information in text with illustrations, particularly in non-fiction, and comment on content
-Begin to use appropriate terminology when discussing different types of text

	
Responding to what has been read
	
Comprehension
	· retell events from a narrative in the right order
· identify information related to the subject of a text
· recall details from information texts
· use personal experience to support understanding of texts
· use prediction in stories adding more detail 
	
	Provide children with opportunities to respond to what they have read through a range of purposeful activities e.g.:

Responding to stories and information creatively e.g. through collage, painting, drawing, modelling, creating story boxes/dioramas

Explore ideas in stories through dramatic play  

Re-reading known stories

Learning and performing rhymes and poems
Questioning activities/discussion to encourage text-to-self and text-to-text connections
	
	Book marks

Circular story

Story boxes

Character Portrait

Flow Chart 

Puppet Shows

Character Pockets

Story/Text Maps 

Caption Mural
	

	
	
Response and analysis
	· express a view about the information in a text
· explore language, information and events in texts
· make links between texts read and other information about the topic
	
	
	
	
	

	Foundation Phase  Original Outcome Statements (Reading):
FPO 3: [Children] retell familiar stories in a simple way. Children handle a book as a ‘reader’ and talk about its content. They begin to recognise the alphabetic nature of reading and writing and understand that written symbols have sounds and meaning. 
FPO 4: They recognise familiar words in simple texts and when reading aloud, use their knowledge of letters and sound–symbol relationships to read words and establish meaning. They respond to poems, stories and non-fiction, sometimes needing support.
FPO 5: Their reading of simple texts is generally accurate. They show understanding and express opinions about major events or ideas in stories, poems and non-fiction. They use a range of strategies when reading unfamiliar words and establishing meaning.
FPO 6: They read a range of texts with growing accuracy, fluency and emphasis. They read independently, using appropriate strategies to establish meaning. They respond to texts and express preferences. They show an understanding of the main points and talk about significant details. They use their knowledge of the alphabet to locate books and find information.
	APPENDICES and Additional Guidance Materials:
Progression in Reading – Learning opportunities and text characteristics (Appendix 7)
High frequency words – Set 1 and 2
Phonic Progression  (Appendix 3)
Grammar progression R – Y3
Tracking: individual and group reading
Guided Group Reading Handbook
Developing Reading Comprehension/Response and Analysis Skills R – Y3
Core Book List R – Y3




	YEAR TWO	   AOL Skill      LNF: Reading across the Curriculum
READING
	
	Teaching Guidelines explicitly teach:-

	
	Suggested Teaching and Learning Activities
	The Wider Picture – 
children can:

	
Locating, selecting and using information
	
Reading strategies
	· choose reading materials independently, giving reasons for their choices
· use contents page and glossary within a range of texts
· confidently use all phonemes and their corresponding graphemes when blending and segmenting polysyllabic words
· apply the following reading strategies with increasing independence to range of familiar and unfamiliar texts:
· phonic strategies
· recognition of high frequency words
· context clues, e.g. prior knowledge 
· graphic and syntactic clues
· self-correction, including re-reading and reading ahead
· track a page of print with eyes without difficulty
· decode text with unfamiliar context or vocabulary sustaining comprehension throughout
· read a range of suitable texts with increasing accuracy and fluency 
· read aloud with attention to punctuation, including full stops, question, exclamation and speech marks, varying intonation, voice and pace
· identify and use text features, e.g. titles, headings and pictures, to locate and understand specific information
· look for key words to find out what the text is about
· use the different features of texts to make meaning, e.g. pictures, charts and layout
· identify key words to search for information on-screen, and modify search words as necessary
	
	Decoding skills – explicitly teach how to:
· use a range of word-identification strategies to decode automatically
· break unknown words into syllables and syllable- division patterns 
· integrate a range of strategies to decode such as language patterns, best- fit (meaning) and word shape/print information 
· focus on essential details of print when meaning is lost 
	
	Word spotting

Making and breaking words

Using analogy to make new words

Dictionary skills: exploring word meanings e.g. Dictionary Races

WOW words

Word webs 

‘Think aloud’ strategies
(before, during and after reading)

Cut up sentences: at sub-word and phrase level 

Human sentences – adding in punctuation 

Explore moving image  

Focusing on words:

Cloze Activities

Best Word 

Make a word search 

Word Bingo

Word Match 

Split sentences 

Predict the words 

Record a narrative

‘Pick apart a Picture’ (Source Square)
 
Story Cubes / Information Cubes
 
Story Maps/Text Maps

Caption Mural

Timelines 

‘True or False’

Flow chart –Story board

	Most children can:
-Look through a variety of fiction and non-fiction with growing independence to predict content, layout and story development.
-Read silently or quietly at a more rapid pace, taking note of punctuation and using it to keep track of longer sentences.
-Solve most unfamiliar words on the run by blending long vowel phonemes, recognising and using them in longer and more complex words.
-Adapt to fiction, non-fiction and poetic language with growing flexibility.
-Take more conscious account of literary effects used by fiction writers, and the formal language of different types of non-fiction.
-Begin to make more conscious use of reading to extend speaking and writing vocabulary and syntax.

Some children can:
-Look through a variety of texts with growing independence to predict content and story development, and make full use of non-fiction layout
-Read silently or quietly at a more rapid pace, taking note of punctuation and using it to keep track of longer sentences
-Solve most unfamiliar words on the run by blending long vowel phonemes, recognising and using then in longer and more complex words
-Adapt to fiction, non-fiction and poetic language with growing flexibility
-Take more conscious account of literary effects used by writers
-Make more conscious use of reading to extend speaking and writing vocabulary and syntax
-Locate and interpret information in non-fiction

	
	
	· 
	
	Attend to meaning – explicitly teach how to:
· attend to meaning by first modelling ‘think aloud’ strategies
· identify the features of different text types and how they aid reading for meaning e.g. contents page, index etc.
· use a dictionary to explore the meaning of words
Search for print details – explicitly teach how to:
· connect what is new to what is already known by integrating prior knowledge of meaning with what has been read
· attend to detail when searching for information in texts,  illustrations, symbols  and diagrams, linking with comprehension strategies
Predict – explicitly teach how to:
· use prior knowledge and information in the text to predict meaning of unknown words or phrases e.g. best word; predict the words
· make relevant predictions (prompt: what do you think will happen?) 
· self-monitor predictions by reflecting on what has been read 
Cross-check, confirm and self-correct – explicitly teach how to:
· make effective cross-checking choices (prompt: does that make sense? if it is … what would you expect to see? what can you do to find out what is wrong?) 
· actively cross-check information sources during shared, guided reading or reciprocal reading
· read on to cross-check for meaning
	
	
	

	
	
	· 
	
	Word knowledge– explicitly teach how to:
· Recognise familiar synonyms (words with similar meanings) and antonyms (words with opposite meanings)
· Identify words that may replace a more frequently used word, e.g. Called, shouted, exclaimed or answered instead of said
	Fluency  - explicitly teach how to:
· Attend to punctuation to read the text with natural rhythm and phrasing
· Adjust pace to purpose for reading e.g. Building tension/suspense
· Adjust pace to overcome the complexity of new vocabulary or ideas
	
	
	

	
Responding to what has been read
	
Comprehension
	· recall and retell narratives and information from texts with some details
· identify information from a text accurately and sort into categories or headings
· explain relevant details from texts
· draw upon relevant personal experience and prior knowledge to support understanding of texts
· refine and revise predictions in fiction and non-fiction texts
	
	Provide children with opportunities to respond to what they have read through talk, play and purposeful activities e.g.:

Retell a story – orally, or through role-play, writing, or using puppets/small world figures etc.

Respond to a book through painting and drawing, drama/performance
 
Use technology e.g. iPads, Digi blue, Easi-Speak to respond to what they have read e.g. record a narrative

Identify/sort information from a text or picture 

Recall narratives and information

Sort information in chronological order

Explain a process
Questioning activities/discussion to encourage text-to-text and text-to world connections
	
	
	

	
	
Response and analysis
	· express views about information and details in a text, considering content, ideas, presentation, organisation and the language used 
· show understanding and express opinions about language, information and events in texts
· make links between texts read and new information about the topic
	
	
	
	
	

	Foundation Phase  Original Outcome Statements (Reading):
FPO 4: [Children] recognise familiar words in simple texts and when reading aloud, use their knowledge of letters and sound–symbol relationships to read words and establish meaning. They respond to poems, stories and non-fiction, sometimes needing support.
FPO 5: Their reading of simple texts is generally accurate. They show understanding and express opinions about major events or ideas in stories, poems and non-fiction. They use a range of strategies when reading unfamiliar words and establishing meaning.
FPO 6: They read a range of texts with growing accuracy, fluency and emphasis. They read independently, using appropriate strategies to establish meaning. They respond to texts and express preferences. They show an understanding of the main points and talk about significant details. They use their knowledge of the alphabet to locate books and find information.
	APPENDICES and Additional Guidance Materials:
Progression in Reading – Learning opportunities and text characteristics (Appendix 7)
High frequency words – Set 1, 2, 3
Phonic Progression  (Appendix 3)
Grammar progression R – Y3
Tracking: individual and group reading
Guided Group Reading Handbook
Developing Reading Comprehension/Response and Analysis Skills R – Y3
Core Book List R – Y3



 




	YEAR THREE        	   POS Skill      LNF: Reading across the Curriculum  
READING
	
	Teaching Guidelines -  explicitly teach how to:

	
	Suggested teaching and learning activities
	The Wider Picture – 
children can:

	
Locating, selecting and using information
	
Reading strategies
	· use a range of strategies to make meaning from words and sentences, including knowledge of phonics, word roots, word families, syntax, text organisation and prior knowledge of context
· read short information texts independently with concentration
· with support, begin to recognise and understand the basic features of continuous and non-continuous texts in terms of language, structure and presentation e.g. story structure, the layout of a letter
· read aloud using punctuation to aid expression
· skim to gain an overview of a text, e.g. topic, purpose
· look for specific information in texts using contents, indexes, glossaries, dictionaries
· identify different purposes of texts, e.g. to inform, instruct, explain
· identify how texts are organised, e.g. lists, numbered points, diagrams with arrows, tables and bullet points
· use visual clues, e.g. illustration, photographs, diagrams and charts, to enhance understanding
· locate information on web pages using screen features, e.g. toolbars, side bars, headings, arrows
	
	Decoding skills – explicitly teach how to:
· use a range of word-identification strategies to decode automatically
· break unknown words into syllables and syllable- division patterns 
· use a dictionary to assist with the pronunciation of unknown words
· integrate prior knowledge of syntax, semantics and graphophonics
· focus on essential details of print when meaning is lost
	
	Text Spotting/Marking

Dictionary skills: exploring word meanings

WOW words/phrases

Thesaurus skills e.g. word webs

Explore moving image  

‘Think aloud’ strategies
(before, during and after reading)

Human sentences – adding in punctuation or grammatical features e.g. a new clause

Focusing on words:
Cloze Activities

Best Word

Word Bingo

Word Match 

Split sentences 

Predict the words 

Record a narrative

Text Marking

‘Pick apart a Picture’ (Source Square)

Story Cubes / Information Cubes

Timelines 

‘True or False’

Flow chart –Story board 

Make a word search 

Emotions graph

Split sentences

Y graph

Question-generation grid

ABC vocabulary grid
	Most children are able to:
-Read silently most of the time
-Sustain interest in longer text, returning to it easily after a break
-Use text more fully as a reference and as a model
-Search for and find information in texts more flexibly
-Notice the spelling of unfamiliar words and relate to known words
-Show increased awareness of vocabulary and precise meaning
-Express reasoned opinions about what is read, and compare texts
-Offer and discuss interpretations of text 

Some children are able to:
-Use experience of reading a variety of material to recognise text type and predict layout and general content
-Read silently most of the time, adjusting speed of reading to suit material and monitoring the precise meaning
-Return to make different interpretations of dialogue, more complex sentences, unfamiliar language etc.
-Sustain interest in longer texts, returning easily to them after a break
-Make use of the blurbs, chapter headings, glossaries, indexes and procedural texts to search for and locate information quickly and accurately
-Take note and devise ways to remember the meaning and spelling of unfamiliar words
-Express reasoned opinions about what is read, and compare texts
-Investigate and identify the styles and voice of a range of different text types including plays, poetry, narrative, procedural and explanatory texts

	
	
	· 
	
	Attend to meaning – explicitly teach how to:
· attend to meaning by first modelling ‘think aloud’ strategies
· link subject-specific vocabulary with contextual information when attending to or searching for meaning
· identify text structure and language features of specific text types that aid meaning
Search for print details – explicitly teach how to:
· connect what is new to what is already known by integrating prior knowledge of meaning with visual information
· integrate knowledge of print details with comprehension strategies
· attend to details when searching for information in symbols, illustrations and diagrams
Predict – explicitly teach how to:
· predict by locating and interpreting relevant information from illustrations, diagrams, photographs, text layout
· use a variety of comprehension strategies to predict meaning e.g. prior knowledge, questioning, visualising, summarising, or inferring in integrated ways
Cross-check, confirm and self-correct – explicitly teach how to:
· verbalise the procedures for cross-checking
· clarify ideas by thinking critically about the author’s intended message when confirming or self-correcting
· actively cross-check information sources during shared, guided reading or reciprocal reading
· compare the text structure and language features of different text types
	
	
	

	
	
	· 
	
	Word knowledge – explicitly teach how to:-
· attend to common prefixes and suffixes when attached to known words
· identify relationships signalled by conjunctions (e.g. but, although, and, because, in order that) or time connectives
	Fluency  - explicitly teach how to:
· read the text with natural rhythm and phrasing, attending to punctuation
· adjust pace to purpose for reading e.g. building tension/suspense
· adjust pace to overcome the complexity of new vocabulary or ideas
	
	
	

	
Responding to what has been read
	
Comprehension
	· accurately identify the topic and main ideas of a text, e.g. by highlighting, using key words of the text
· deduce ideas and information by linking explicit statements, e.g. cause and effect
· take an interest in information beyond their personal experience 
· begin to make links between continuous and/or non-continuous texts
	
	Ensure children have regular opportunities to reflect on their reading and respond in a variety of ways in order to :

Respond to what they have read e.g. Record a narrative using technology e.g. iPads, Digi Blue, Easi-Speak 

Identify/sort information from a text or picture 

Recall narratives and information

Sort information in chronological order

Explain a process

Questioning activities/discussion to encourage text-to-text and text-to world connections
	
	
	

	
	
Response and analysis
	· use information from texts in their discussion or writing
· develop their ability to read continuous and non-continuous texts with fluency, accuracy, and enjoyment; respond to them orally and in writing
· with prompting, consider what they read/view, responding orally and in writing to the ideas, language and presentation
· understand that texts change when they are adapted for different media and audience, e.g. a written text and a film/cartoon version
· make links between what they read and what they already know and believe about the topic

	
	
	
	
	

	English National Curriculum Level Descriptors (Reading):
NC Level 1: Pupils recognise familiar words in simple texts. They use their knowledge of letters and sound–symbol relationships in order to read words and to establish meaning when reading aloud. In these activities they sometimes require support. They express their response to poems, stories and non-literary texts by identifying aspects they like.
NC Level 2: Pupils’ reading of simple texts shows understanding and is generally accurate. They express opinions about major events or ideas in stories, poems and non-literary texts. They use more than one strategy, such as phonic, graphic, syntactic and contextual, in reading unfamiliar words and establishing meaning.
NC Level 3:  Pupils read a range of texts fluently and accurately. They can use appropriate strategies in order to read independently and establish meaning. In responding to literary and non-literary texts they show understanding of the main points and express preferences. They use their knowledge of the alphabet to locate books and find information.
	APPENDICES and Additional Guidance Materials:
Progression in Reading – Learning opportunities and text characteristics (Appendix 7)
High frequency words – Set 1, 2 and 3
Phonic Progression  (Appendix 3)
Grammar progression R – Y3
Tracking: individual and group reading
Guided Group Reading Handbook
Developing Reading Comprehension/Response and Analysis Skills R – Y3
Core Book List R – Y3 










WRITING: NURSERY to YEAR 3

	NURSERY              AOL Skill      LNF: Writing across the Curriculum    
WRITING
	
	Teaching Guidelines – explicitly teach:-

	
	Suggested Teaching & Learning Activities
	The Wider Picture – 
children can:

	
Organising ideas and information

	
Meaning, purposes, readers
	· experiment with a range of mark-making instruments and materials across a range of contexts
· attribute meaning to marks, drawings and art work, e.g. adult annotation 
· communicate by using symbols and pictures
· realise that the spoken word can be written down
· begin to recognise the alphabetic nature of writing and understand that written symbols have meaning
· write letters, numbers and/or symbols randomly
· use pictures to convey meaning on-screen
· imitate act of writing within role-play activities
	
	Mark making progression:
1) Randomised mark-making and overlapping layers - random marks made on a page. Paper is not necessarily held in a particular position and marks are made anywhere on the paper (or board, pavement etc.)	
2). separate symbols – attempts closed shapes – combines shapes and lines
3) Directional mark-making - marks are made in a particular direction - linear. Some children will work left to right (as in English) and some may work right to left.  r>l is common for eal children or children learning to read or write Arabic.   
4) Symbolic mark-making - letter-like symbols beginning to appear, perhaps from their name.  
5) Strings of letters - children write recognisable letters often in order from left to right but without any gaps.  They won't make phonetic sense however children will often understand their meaning and relevance.
6) Groups of letters - children will write letters they know leaving gaps between 'words.' 
Provide:  
· lots of different sizes, colours and shapes of paper. Chalk boards, white boards, pens, pencils, crayons, chalk - a plethora of mark making tools and things to make marks on
· different types of paper for children to explore directionality and orientation of writing e.g. musical paper (with a stave), grid paper, circular paper; ribbons on sticks (encouraging anti-clockwise movement)
· opportunities to see their own name written. Opportunities to 'write their own name' by mark making. Opportunities to explore letter shapes, magnetic letters, scrabble letters, wooden letters, plastic letters…
	
	
Regular opportunities for children to see adults write for a purpose 

Regularly scribe children’s responses


	Imitate the act of writing e.g. within role play, beginning to show an awareness of writing activities

Write signs, labels and captions 

Attribute meaning to their marks, drawings, on-screen pictures and art work

Write or see their messages scribed about their experiences, after first representing through drawing

Choose to write different forms e.g. A list in the role play area; a label in block play

	
	
Structure and organisation
	· orally contribute to a form modelled by the adult
· show an understanding, in simple terms, of different purposes and function of written language, e.g. in role-play

	
	· 
	
	
	

	
Writing accurately
	
Language
	
	
	Gross-motor movements that are a pre-cursor to the development of fine-motor skills:
1. movements from side to side and up and down
2. meandering movements and looped lines
3. rotating or circular movements
4. straight or jagged movements, lines and shapes
5. round movements moving along in the air and thus becoming loops
6. squiggles, dots and lines
7. wavy movements from side to side and up and down
8. arches from side to side
9. radiate in and out from a dot or circle
10. straight lines and loops, strong and playful movements

Explore pattern making in art to develop fine motor skills e.g.:
1. straight lines e.g. explore Composition in Red, Yellow and Blue (Mondrian) 
2. short, rough lines (Andre Derain – Charing Cross bridge)
3. round flowing movements (Vincent Van Gogh – Starry Night)
4. dots (Claude Monet – Water-Lilly Pond; George Seurat – Sunday Afternoon on the Aisle of The Grande Jatte)
5. circles, loops and garlands (Robert Delaunay – Rhythm Without End – Circles; Saint-Severin No5; The Rainbow (Arches); Wassily Kandinski – Several Circles)
6. eights and spirals (Henre Matisse -The Snail; Gustav Klimt – Mother and Child The Kiss)
· development of finger and hand muscles
· development of tripod grip
Developmental stages of pencil hold:
1. palmer supinate (fisted) grip – the mark-making implement is held in the palm of the hand and the fingers are clamped around it to keep it in place
2. digital pronate grasp – children use one finger to rotate or manipulate their mark-making implement (not all children go through this stage)
3. expanded or static tripod grip – the mark-making tool has been pushed right to the end of the fingers and the thumb is used to clamp
4. triangulation grip – the mark-making implement is held between the thumb and forefinger and supported from behind with the middle finger
Provide: a range of malleable play including dough, clay, mud-mix pegging; posting; threading tracing and tracking; cutting skills transporting, scooping, ladling, sticking. 

	
	Provide for gross-motor sensory experiences: 
1. experience of wet or dry play with sand or water.
2. experiences of following trails and lines
3. round, rolling, stirring activities  
4. stepping and jumping from low to high, from high to low. exploring circular and angular items.
5. train-like movements, reinforced with ribbons, scarves or strips of crepe paper
6. opportunities that switch between relaxing and tensing, random shaking and focussed grabbing and gripping
7. water and air movements: agility, high or low; parachute games, bubble-wands, weaving/sewing
8. action songs such as dusty bluebells trains and tunnels (pess module 1); scarf-play, sensory ribbons
9. circle games focussing on child in the centre, the farmer’s in his den, hokey cokey, parachute games (popcorn), spinning e.g. water bottle sprinklers; exploding water bomb balloons
10. following the leader; coloured pipe cleaner; malleable play; games which express simple emotions
Heavy work e.g. wheelbarrows, lifting log piles.
Finger gym activities. 
Jedi writing
Dough Disco
Dough Gym
	Orally retell their own simple story

Orally retell a simple instructional text, with support

Show that they understand that writing can be used for different purposes

	
	
Grammar
	
	
	· 
	
	
	

	
	
Spelling
	· identify letter sounds through exploration of their shape using tactile letter forms and multi-sensory play activities
	
	· 
	
	
	

	
	
Punctuation
	
	
	· 
	
	
	

	
	
Handwriting
	· pick up small objects with finger and thumb and start to hold writing implements appropriately, using pincer grip
· demonstrate an understanding of the directionality of written print
· identify letter sounds through exploration of their shape using tactile letter forms and multi-sensory play activities
	
	· 
	
	
	

	Foundation Phase  Original Outcome Statements (Writing):
FPO 1: [Children] begin to ‘draw’ using their preferred hand and experiment with mark-making.
FPO 2:  They try out a variety of instruments to make marks and shapes on paper or other appropriate material.
FPO 3: They begin to recognise the alphabetic nature of reading and writing and understand that written symbols have sounds and meaning. They hold writing instruments appropriately, discriminate between letters and begin to write in a conventional way.

	APPENDICES and Additional Guidance Materials:
Phonic progression R – Y3
Mark-making to writing progression
Developmental stages in spelling
Handwriting: pencil grip development
High frequency word lists R – Y3
Nursery Nook (blog)
Pen Pals Handwriting
Finger Gym






	RECEPTION              AOL Skill      LNF: Writing across the Curriculum    
WRITING
	
	Teaching Guidelines – explicitly teach:-
	
	Suggested Teaching & Learning Activities
	The Wider Picture – 
children can:

	
Organising ideas and information

	
Meaning, purposes, readers
	· mark make or write in response to a variety of stimuli on subjects that are of interest or importance to them including stories and personal experiences
· produce pieces of emergent writing
· convey meaning through pictures and mark-making
· orally compose and dictate a sentence describing events, experiences and pictures to communicate meaning 
· recognise the alphabetic nature of writing and understand that written symbols have meaning
· copy and write letters, words and phrases e.g. from the environment or those modelled by the practitioner 
· use pictures and symbols to compose writing on-screen
· use written language within role play and active learning
	
	One-to-one correspondence – explicitly teach how to:
· Segment words in speech (sentences) e.g. by clapping words in a simple sentence or by placing physical items in a row to represent words in a sentence (from left to right), 
· Re-construct a cut-up-sentence (whole word cuts) leaving a physical space between the words
Directionality – explicitly teach how to:
· Locate the starting point on a blank page (during daily shared writing)
· Re-construct a cut-up-sentence (whole word cuts) working left to right
· Take writing to a second line – return sweep

	
	Modelled, Shared and Guided writing

News Board

Sequencing activities e.g. pictorial representation of the steps in a recipe


Pori Drwy Stori: Bookmaking
	Write signs, labels and captions 

Write simple sentences about pictures and events which have happened.




	
	
Structure and organisation
	· begin to sequence words, signs or symbols appropriately
· contribute to a form modelled by the teacher, e.g. through shared writing
· show understanding of different formats, e.g. cards, lists, invitations
	
	Labels and captions for pictures and  drawings
Captions, lists, signs, labels
Role play writing e.g. menus, invitations and messages 
Greetings cards
 
	Recount e.g. ‘news’; simple accounts
Draw simple story maps to support retelling
Orally rehearse instructional language

	
	Orally construct and rehearse messages prior to writing  

Modelled and shared writing

Publish class books 
	Choose to write different forms e.g. a list in the role play area; a label in block play; letters/messages to a class toy

	
Writing accurately
	
Language
	· use language associated with writing, e.g. letter, word, sentence
	
	Suggested language bank (narrative):
Once upon a time   One day   And   Then   Next   So   Finally   …happily ever after   …who…   
Repetitive phrases e.g. he walked and he walked… 
Description: familiar words/phrases from known stories e.g. tall grass, wide river, yucky mud
Alliteration: familiar phrases from known stories and poems e.g. …a buzzy bee, teeny tiny ants…
Prepositions: down   into   over   out   onto
Suggested language bank (non-fiction):
First     Next    After that   Then 

	
	Learn and retell stories and simple information texts, using actions to highlight language features e.g. connectives. Draw story/text maps to support oral retelling.

Story Rope
	Retell orally and then in writing simple well known stories and instructional texts/recounts 

Write simple instructions 


	
	
Grammar
	
	
	Grammatical awareness – provide regular opportunities to explore:
Nouns: e.g. body parts, clothes, everyday objects
Verbs: e.g. brush, clap, cook, drink…
Adjectives: e.g. tall, tallest, big, little
Prepositions: over, under, behind
Pronouns: my,  I 
	
	Provide daily opportunities to hear the language of written text, shape a sentence and see it written

Cut up sentences (child’s own writing)
	

	
	
Spelling
	· use correct initial consonant by beginning to apply phonic knowledge
· begin to use spelling strategies such as sound-symbol correspondence and oral segmentation with support such as clapping sounds in vowel-consonant (VC) and consonant-vowel-consonant (CVC) words
· use spelling support such as phonic mats, flashcards and other resources
· use familiar and high-frequency words in writing
	
	High-frequency words – explicitly teach how to:
· Take known words to fluency - write relevant high-frequency words quickly
· Play games to encourage quick recognition/spelling 

	Phonic teaching - letter and letter-sound relationships – in daily shared, guided and independent writing explicitly teach how to:
· Hear and record initial phoneme
· Hear and record final phoneme
· Hear and record sounds in words e.g. using phoneme frames with CVC picture cards
	
	Reception High Frequency words (writing):
(Name) I   am   we   a   went   to   the   like   mum   dad   and   my   is   in   see   going   had   want   it   he   she   can   big   on   get  

Cut up name/word jigsaws
	Write some words correctly in independent writing.

Recall spelling of some HFW during shared writing.

Use phoneme frames to hear and record easy-to-hear phonemes in CVC and CCVC words. 

	
	
Punctuation
	· show an awareness of full stops 
	
	Punctuation – through daily shared, guided and independent writing:
· Use a capital letter for the start of a sentence and for their own name
· Use a full stop at the end of a sentence
	
	Modelled and shared writing


	Sometimes use full stops at the end of a sentence.

	
	
Handwriting
	· hold writing instruments appropriately
· write from left to right
· discriminate between letters
· distinguish between upper- and lower-case letters and show an awareness of full stops  

	
	Gross motor control – explicitly teach and provide daily opportunities for:
· Large scale letter formation 
· Shoulder and arm muscle development
Fine motor control– explicitly teach and provide daily opportunities for:
· Development of finger and hand muscles
· Development of tripod grip
Letter formation – explicitly teach how to:
· Hold a pencil correctly to form recognisable letters as they are introduced through phonic programme
· Write own name correctly and familiar high frequency words
	
	Finger Gym activities
Jedi Writing / Dough Gym/ Dough DIsco
Write Dance
Letter formation groups:
“curly caterpillar” letters (c a d o s g q e f)
“long ladder” letters (l i t u j y)
“one-arm robot” letters (r b n h m k p)
“zigzag monster” letters (z v w x)  
	Correctly form most letters, including some capital letters.



	Foundation Phase  Original Outcome Statements (Writing):
FPO 3 [Children] begin to recognise the alphabetic nature of reading and writing and understand that written symbols have sounds and meaning. They hold writing instruments appropriately, discriminate between letters and begin to write in a conventional way.
FPO 4 Children’s writing communicates meaning through simple words and phrases. In their reading or writing, they begin to demonstrate an understanding of how sentences work. Children form letters, which are usually clearly shaped and correctly orientated. They begin to understand the different purposes and function of written language.
	APPENDICES and Additional Guidance Materials:
Phonic progression R – Y3
Mark-making to writing progression
Developmental stages in spelling
Handwriting: pencil grip development
High frequency word lists R – Y3
Writing genre range and progression R – Y3
Writing Toolkits
Wordsmithery: Phonics & Spelling R-Y3






	YEAR ONE             AOL Skill      LNF: Writing across the Curriculum 
WRITING
	
	Teaching Guidelines – explicitly teach how to:
	
	Suggested teaching and learning activities:
	The Wider Picture – 
children can:

	
Organising ideas and information

	
Meaning, purposes, readers
	· write in response to a variety of stimuli on subjects that are of interest or importance to them, including stories, poems, class activities and personal experiences
· communicate purposefully in writing, e.g. may be supported by a drawing
· use pictures, symbols, letters in sequence and familiar words to communicate meaning
· talk about what they are going to write
· write words, phrases and simple sentences and read back own attempts
· select letters, words and pictures to compose writing on-screen
· use written language for different purposes or functions within play and active learning
	
	Regularly model writing and construct shared texts. Highlight the audience and purpose of the writing and provide rich oracy activities to allow children to explore what they want to write. Link to all areas of the curriculum. 

Model strategies at word, sentence and text level, incorporating grammatical features, spelling strategies, punctuation and attention to handwriting. 

Ensure children have access to writing materials to support their writing across all areas of provision.


Orally rehearse what they want to write. 
	
	Modelled, Shared and Guided writing
News Board
Improve a sentence
Human sentences
Cut up sentences
Word choice/Grammar activities/spelling games
Sequencing activities e.g. pictorial and simple sentence for each steps e.g. How to make a Diva lamp 
Story Circle
Paired storytelling
Publish class books for different audiences
Self-assessment e.g. against simple success criteria
Story Maps
	Write simple stories and factual pieces

Check their writing and suggest improvement/begin to make amendments, with support


	
	Structure and organisation
	· sequence content correctly, e.g. instructions, recipes
· follow a form modelled by the teacher
· develop the use of a storyline within imaginative writing
· use a simple plan to support and organise writing e.g. story boards, thinking maps
· understand different types of writing, e.g. records of events, descriptions, narrative
	
	Explore the features and layout of different forms of writing e.g. using writing toolkits
Suggested forms of writing: 
Lists, signs, labels and captions
Simple predictions and explanations e.g. What will/did happen to the ice cube?
Instructions e.g. a recipe
Recount e.g. our trip to the toy museum
	Non-chronological report e.g. All about spiders
Retells of traditional, well-known stories
Simple alterations of known stories e.g. changing characters, objects
Character descriptions
Poetry e.g.  Sense poems; Rhyming poetry
Letters
	
	
	Organise their writing according to the appropriate form e.g. Headings or sequenced steps for instruction

Plan a simple story structure e.g. using a story map

	
Writing accurately
	
Language
	· use language associated with writing, e.g. question mark, capital letter, exclamation mark
· use specific words which relate to the topic of their writing
	
	Suggested language bank (narrative):
Once upon a time   One day….early one morning…One sunny day The next morning …the next day First     next      until/till    after And Then   So   But because    when   Suddenly Now    Finally   …happily ever after   …who…
Descriptive phrases: e.g. kind-hearted Sita
Repetitive phrases e.g. Porridge, porridge everywhere…
Alliteration: e.g. …slithery snake
Adjectives:  comparative adjectives e.g. longer/est
Adverbs: e.g. slowly, suddenly,
Prepositions: down   into   over   out   onto, inside    through
Suggested language bank (non-fiction):
Time connectives: e.g. first, next, after, that, finally, then 
Imperative (Bossy) verbs: e.g. mix, cut, stir
Grammatical awareness – provide opportunities to:
· Begin to explore alphabetical order
· Explore simple similes – like and as  e.g. as tall as a skyscraper
· Explore antonyms (opposites) e.g. dark/light; big/small
· Explore simple synonyms e.g. for said
· Form simple sentences with one verb e.g. to move sentence level writing from ‘and then, and then, and then’
	
	Independently write stories and information texts  

Draw on oral rehearsal, story /text maps, modelled and shared writing sessions to independently write  retells/information texts

Develop class topic related word banks
	Retell a story using time connectives
Write questions using who, what, where, why and how?
Use rhythm/repetition in sentences for effect e.g. He ran and ran; he crept over the bridge trip, trap
Use simple onomatopoeic words in their writing
Use simple adverbs e.g. He ran back slowly

	
	
Grammar
	· begin to use connectives to expand a point
· use some ordering words, e.g. first, then

	
	· 
	
	Practical activities to rehearse language e.g. cookery, model making
Make your own Alphabet Book
Alphabet Treasure Hunt/The Alphabet Thief
Group/class books e.g. Opposites
Word Webs
	Use simple adjectives to describe character, setting and objects
Use comparative adjectives e.g. longer/est
Use prepositional words and phrases  e.g. Over, under, behind, next to, on top of, into

	
	
Spelling
	· spell some words conventionally, including consonant-vowel-consonant and common digraphs, e.g. th, ck
· use spelling strategies such as sound-symbol correspondence and segmenting
· use spelling support such as picture dictionaries, spelling mats and other resources
· spell high-frequency words correctly
	
	Phonic teaching - explicitly teach how to:
· Use onset and rime 
· Use analogy (write new words from known words) e.g. I can write wish if I know dish.
· How to segment sounds in whole words and use analogy as a cross checking e.g. does it look right? 
· Plurals: -s
	Year One Key Writing Words:
for have that they yes into was then this until  from  saw  but  new  looked/looking  play/playing  how many said were little home once when what help come out very down some made make so first next after of you here all off them why who with one day old inside 
High-frequency words:
· Take known words to fluency - write relevant HFW words quickly
· Play games to encourage quick recognition/spelling 
	
	Spelling strategies:
Phoneme Frames
Sound Talking (letters & sounds)
Making and Breaking
Use analogy 
	Make good phonetic choices for unfamiliar words

Demonstrate control over many high frequency words

Use known words to write new words e.g. look – looking; look – cook; 


	
	
Punctuation
	· use capital letters and full stops with some degree of consistency

	
	Punctuation:
· Use a capital letter for the start of a sentence/ names
· Use a full stop at the end of a sentence
· Begin to use question marks and exclamation marks 
	
	Kung Fu Punctuation

Punctuation Show-Me Fans
	Use capital letters for the personal pronoun ‘I’, for names and for the start of a sentence

Sometimes use ! and ? 

	
	
Handwriting
	· form upper- and lower-case letters that are usually clearly shaped and correctly orientated
	
	Gross motor control – explicitly teach and provide daily opportunities for:
· Large scale letter formation 
· Shoulder and arm muscle development
Fine motor control– explicitly teach and provide daily opportunities for:
· Development of finger and hand muscles
· Development of tripod grip
Letter formation – explicitly teach how to:
· Hold a pencil correctly to form upper and lower case letters 
	
	Finger Gym activities
Letter formation groups (see Reception)

Introduce joins for some familiar digraphs linked to phonic patterns
	Write most letters clearly with attention to how they relate to a line e.g. clear ascenders and descenders

	Foundation Phase  Original Outcome Statements (Writing):
FPO 3: [Children] begin to recognise the alphabetic nature of reading and writing and understand that written symbols have sounds and meaning. They hold writing instruments appropriately, discriminate between letters and begin to write in a conventional way. 
FPO 4: Children’s writing communicates meaning through simple words and phrases. In their reading or writing, they begin to demonstrate an understanding of how sentences work. Children form letters, which are usually clearly shaped and correctly orientated. They begin to understand the different purposes and function of written language.
FPO5:  Children’s writing communicates meaning. They use appropriate and interesting vocabulary showing some awareness of the reader. Ideas are often developed in a sequence of connected sentences, and capital letters and full stops are used with some degree of consistency. Simple words are usually spelled correctly, and where there are inaccuracies, the alternative is phonically plausible. In handwriting letters are accurately formed and consistent in size.
	APPENDICES and Additional Guidance Materials:
Phonic progression R – Y3
Mark-making to writing progression
Developmental stages in spelling Handwriting: pencil grip development
High frequency word lists R – Y3
Writing genre progression R – Y3
Writing Toolkits
Wordsmithery: Phonics & Spelling R-Y3





	YEAR TWO            AOL Skill      LNF: Writing across the Curriculum    
WRITING
	
	Teaching Guidelines – explicitly teach how to:
	
	Suggested Teaching and Learning Activities:
	The Wider Picture – children can:

	
Organising ideas and information

	
Meaning, purposes, readers
	· extend their response to a variety of stimuli on subjects that are of interest or importance to them, including stories, poems, class activities and personal experiences
· write for different purposes
· write text which makes sense to another reader, which may include details and pictures
· use talk to plan writing
· re-read and improve their writing to ensure that it makes sense
· experiment with different formats and layouts on-screen, using the facility to move text and pictures around easily
· use written language for different purposes, audiences or functions within play and structured activities
	
	Regularly model writing and construct shared texts. Highlight the audience and purpose of the writing and provide rich oracy activities to allow children to explore what they want to write. Link to all areas of the curriculum. 

Model strategies at word, sentence and text level, incorporating grammatical features, spelling strategies, punctuation and attention to handwriting. 

Ensure children have access to writing materials to support their writing across all areas of provision.

Explore the features and layout of different forms of writing e.g. using speaking frames/writing skeletons

Orally rehearse what they want to write.

	
	Modelled, Shared and Guided writing
Improve a sentence
Human sentences
Word choice activities
Grammar activities
Spelling games
Sequencing activities e.g. writing own instructions for a friend to follow

Architect plans e.g. to plan role-play
Story Circle
Paired storytelling
Editor’s Glasses
Self and Peer assessment checklists
Two Stars and a Wish
Graphic organisers to plan writing e.g. Story maps, text-mapping, story mountains, writing skeletons (Toolkits)

Writing Journals
Publish class books for different audiences

	
Present information using a diagram, map or key

Use simple organisational devices to plan their writing e.g. Arrows, boxes,
Include the relevant structural information e.g. Who, what, where, when to include key events and characters 

Organise their writing e.g. clear beginning, middle and end to a story

	
	
Structure and organisation
	· follow a structure in their writing with support, e.g. reports, lists
· follow and build upon a form modelled by the teacher
· refine the use of a storyline within imaginative writing
· organise writing with a beginning, middle and end
· use different types of writing appropriate to purpose and reader
	
	Lists, signs, labels and captions
Labelled diagrams; maps; flow charts
Simple predictions e.g. which car will travel furthest?
Explanation e.g. life cycle of a butterfly; how babies grow; 
Instructions
Recount e.g. a diary entry
Non-chronological report e.g. All about spiders
	Retells of traditional stories
Simple alterations of known stories e.g. changing characters, objects, settings
Invention e.g. create own imaginative story
Character descriptions
Poetry e.g. shape poems; calligrams
Letters e.g. a persuasive letter to the school council
Glossaries
	
	
	

	
Writing accurately
	
Language
	· understand and use language appropriate to writing e.g. noun, verb, adjective 
· use simple subject-related words appropriately
	
	Suggested language bank (narrative):
Once upon a time    Early one morning  First   Until/till  Then And So  But   Because  If   when   Now   By the next morning   Just at that moment   Without warning     Finally   …happily ever after   …who…   ‘Run’ repetitive phrases e.g. he walked and he walked… 
Alliteration: e.g.to name characters ‘Double-Dealing Dave’
Adjectives: e.g. white-topped waves
Adverbs: luckily/unfortunately/suddenly
Simile: using ‘as’; ‘like’     
Prepositions: down, into, over, out, onto, inside, towards, through

Suggested language bank (non-fiction):
First     Next    After that   Finally   Then    because   if     when 

Simple adverbs: e.g. carefully pour the hot water on the tea bag
Subject specific words e.g. nouns for equipment 
Simple conjunctions e.g. But, so, because to link two or more parts of a sentence
	
	Drama strategies e.g. teacher in role; hot seating; ask the expert

Story/text mapping

Develop topic related word banks

Word investigation e.g. word webs

	
Use vocabulary to provide the reader with sufficient detail e.g. The dog ran after the man - the sausage dog ran after the postman

	
	
Grammar
	· use connectives to write compound sentences 
· use ordering words, e.g. first, next, then, lastly
· use standard forms of verbs, e.g. see/saw, go/went, and subject-verb agreement, e.g. i was/we were 

	
	Grammatical awareness – provide regular opportunities to:
· Use one or more connectives other than and e.g. but, so, then,  to form compound sentences
· Begin to experiment with a wider range of connectives e.g. because, it, when 
· Extend the use of synonyms e.g.  for ‘said’; adjectives (loudly, quietly); adverbs (gracefully); nouns (box /container)
· Explore simple personification e.g. The stick was like an old man’s fingers 
	
	Daily spelling and sentence games e.g. improve a sentence

VCOP pyramid

Silly sentences
	Write an increasing range of sentence types. 

	
	
Spelling
	· use spelling strategies such as segmenting, simple roots and suffixes, e.g. ing, ed
· use knowledge of syllables to spell polysyllabic words
· use a dictionary
· spell high-frequency words correctly
	
	Spelling objectives:  
· Secure the reading and spelling of words containing different spelling for phonemes
· Understand and begin to learn the conventions for adding the suffix –ed for past tense and –ing for present tense
· Split compound words into their component parts and use this knowledge to support spelling
· Learn how to add common inflections (suffixes) to words
· Silent letters – b, w, h, c, 
	· Wh/ph
· Soft c and soft g
· Vowel digraphs (alternative pronunciations)
· -y at the end of words
· -tion –sion –ture
Year Two Key Writing words:
· about again because time where there just their people sometimes before could should your asked called days of the week, months of the year
	
	I spy.. something that rhymes with…
Phoneme Spotter
Partner Work
What are you doing…?
Quick Write
Word Hunt
Look-Cover-Write-Check
Definitions Game
Build a Word 
Clap and Count 
Create a Word
	Spell simple, monosyllabic words correctly. 

Make phonetically plausible attempts at unknown words, sometimes showing awareness of visual spelling patterns (graphophonics).

	
	
Punctuation
	· use capital letters, full stops and question marks accurately, and sometimes use exclamation marks

	
	Punctuation-  explicitly teach how to:
· Use a capital letter for the start of a sentence/ own name, personal pronouns and proper nouns
· Use a full stop at the end of a sentence
· Use question marks and exclamation marks correctly
	
	Kung Fu Punctuation
Cut up sentences
Human sentences
	Usually demarcate sentences correctly and sometimes use question and exclamation marks.  

	
	
Handwriting
	· form upper- and lower-case letters accurately and with consistent size
	
	Discrete handwriting lessons reinforced through modelled, shared and guided writing.
	
	Finger Gym activities
Fluency practice 
	Write all letters correctly, developing a fluent style.

	Foundation Phase Original Outcome Statements (Writing):
FPO 4 Children’s writing communicates meaning through simple words and phrases. In their reading or writing, they begin to demonstrate an understanding of how sentences work. Children form letters, which are usually clearly shaped and correctly orientated. They begin to understand the different purposes and function of written language.
FPO 5:  Children’s writing communicates meaning. They use appropriate and interesting vocabulary showing some awareness of the reader. Ideas are often developed in a sequence of connected sentences, and capital letters and full stops are used with some degree of consistency. Simple words are usually spelled correctly, and where there are inaccuracies, the alternative is phonically plausible. In handwriting letters are accurately formed and consistent in size.
FPO 6: Children’s writing is often organised, imaginative and clear. The main features of different forms of writing are used appropriately. Words are chosen for variety, interest and effect. The basic grammatical structure of sentences is usually correct. Punctuation is generally accurate. Spelling is usually accurate. Children produce legible writing. 
	APPENDICES and Additional Guidance Materials:
Phonic progression R – Y3
Mark-making to writing progression
Developmental stages in spelling 
Handwriting: pencil grip development 
High frequency word lists R – Y3
Writing genre progression R – Y3
Writing Toolkits
Wordsmithery: Phonics and Spelling Objectives R-Y3






	YEAR THREE           POS Skill      LNF: Writing across the Curriculum   
WRITING
	
	Teaching Guidelines – explicitly teach how to:
	Suggested teaching and learning activities:
	The Wider Picture – 
children can:

	Organising ideas and information

	Meaning, purposes, readers
	· write for different purposes and readers choosing words for variety and interest
· use the characteristic features of simple continuous and non-continuous texts in their writing, using imagination where appropriate 
· include relevant details, information or observations in their writing
· note down ideas to use in writing
· use on-screen functions, e.g. font, colour, cut, paste, size, to present their work in ways to interest the reader and enhance meaning
· proofread and give an opinion about their own written work and that of others; identify ways to improve and begin to edit
· review and improve sections of their work
	
	Regularly model writing and construct shared texts. Highlight the audience and purpose of the writing and provide rich oracy activities to allow children to explore what they want to write. Link to all areas of the curriculum. 

Model strategies at word, sentence and text level, incorporating grammatical features, spelling strategies, punctuation and attention to handwriting. 

Ensure children have access to writing materials to support their writing across all areas of the curriculum.

Explore the features and layout of different forms of writing e.g. using speaking frames/writing skeletons

Orally rehearse what they want to write.

	

Self and Peer assessment checklists

Two Stars and a Wish


Use graphic organisers to plan writing e.g. Story mountain, story hand; writing skeletons, boxing up; story ladders





Noticing Notepads e.g. whilst viewing a text  
	Present information using a diagram, map or key

Use simple organisational devices to plan their writing e.g. Arrows, boxes. 
Include the relevant structural information e.g. Who, what, where, when to include key events and characters 

Organise their writing e.g. heading, clear sections

Assess own and other's writing

Propose changes to improve consistency

Proof-read for errors; Read aloud own writing 

	
	Structure and organisation
	· use a basic structure for writing 
· write using an introduction to the topic and a conclusion
· present processes, events or reports in a clear sequence
· use visual information if relevant, e.g. labelled diagrams 
	
	Notes, labelled diagrams, maps (with keys)
Explanation e.g. the water cycle; how is bread made
Non-chronological reports e.g. Life of a Roman
Recount e.g. explore the same event in a variety of written forms (letter, news report, diary entry) 
Discussion e.g. write simple facts and opinions relating to an issue 
	Persuasion e.g. advertisements, posters, brochures 
Innovate on known stories e.g. change endings; setting; problem/resolution 
Write a first person narrative e.g. write a character’s own account of something that happened in a story  
Poetry: e.g. Nonsense poetry (using onomatopoeia, alliteration) 
Letters e.g. to recount, explain or complain
	
	

	Writing accurately
	Language
	· use language appropriate to writing, including standard forms of English
· use vocabulary related to the topic or subject context
· use an increasingly imaginative vocabulary 
	
	Suggested language bank (narrative):
Once, not twice, but once upon a time  Once there was Early one morning  …until/till  After a while  While/meanwhile    Before  And  as  but   Just at that moment  suddenly  Immediately  although  however  furthermore     if…  so  Soon/as soon as  In the end Finally  Later  When/Whenever  Without warning  Eventually 
Repetitive refrain e.g. he flew and he flew but the journey was long  
Similes e.g. he was snoring as loud as a giant’s rumbling belly
Adverb: ‘How’ starter e.g. Slowly, …..
Adverb: ‘Where’ starter e.g. At the end of the lane…
Suggested language bank (non-fiction):
Firstly   Secondly        Next      After that    Then    Finally    until       Because      Also       While    If      When      Eventually      furthermore      however  
	Innovate on known stories and information texts. Invent own
stories/other narrative forms
instructions/recount/ 

Drama strategies e.g. teacher in role; hot seating; ask the expert

Story mapping/text mapping

Develop topic related word banks Word investigation e.g. word webs

	Use vocabulary to provide the reader with sufficient detail e.g. The dog ran after the man - the sausage dog ran after the postman

Recycle original plots to write their own invented stories.

	
	Grammar
	· use nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses in their writing
· start sentences in a variety of ways
· use adjectives and adverbs to expand simple sentences and phrases
· use connectives for causation and consequence, e.g. because, after
	
	Grammatical awareness – provide regular opportunities to:
· Nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses, 
· Openers:  e.g. ‘Before…’‘After…’ ‘When…’ ‘If…’ As well as…’.
· Connectives to form complex sentences: e.g. When, because, until, before
· Experiment with a wider range of connectives e.g. ‘although’ ‘however’ ‘nevertheless’.
· Abstract nouns e.g.  feelings, thoughts 
· Figures of speech – similes, metaphors

	Explore, model, rehearse compound sentences - a sentence with two verbs of equal weight.
 
Explore, model, rehearse complex sentences - contains a main clause and a subordinate clause.
Silly sentences
	Write a variety of sentences with deliberate attention to grammatical features in written language.

	
	Spelling
	· spell plural forms, e.g. -s, -es, -ies
· use past tense of verbs consistently, e.g. consonant doubling before -ed
· use strategies including knowledge of word families, roots, morphology and graphic knowledge to spell words, e.g. most common polysyllabic words 
· spell all high-frequency words correctly
	
	Spelling Objectives:
· consolidate knowledge of adding suffixes
· investigate conventions related to spelling pattern –le (as an extra syllable)
· spell regular verb endings
· learn irregular tense changes e.g. go/went
· know what happens to nouns when adding s
· understand how words change when the suffixes are added
· embed the correct use and spelling of pronouns
· develop knowledge of prefixes to generate new words from root words
· extend the knowledge spelling strategies and apply to HFW and cross-curricular words
	Learn and use Y2/3 HFW (set 3)
Find your team
Word Sort
Partner Work
Look-Say-Cover-Write-Check Paired spelling
Give a Clue
Pronoun Hunt
Who am I?
Spelling Journals
	Spell simple, monosyllabic words and some common polysyllabic words correctly. 

Make good attempts at unknown words drawing on knowledge of root words, morphology and graphophonics. 

	
	Punctuation
	· use full stops, question marks, exclamation marks and commas for lists

	
	Punctuation:	
· Use of commas to separate items in a list 
· use of capitalisation for personal pronoun/each line of a poem/words in titles
· use of inverted commas for speech
	Kung-Fu Punctuation
Punctuation Show-me fans
	Correctly demarcate sentences and use a growing range of punctuation correctly. 

	
	Handwriting
	· produce legible handwriting and present work appropriately joining letters in some words
	
	Discrete handwriting lessons reinforced through modelled, shared and guided writing.


	Two Stars and a Wish  with a handwriting focus
	Correctly form all lower-case and capital letters. Begin to join.

	English National Curriculum Level Descriptors (Writing):
NC Level 1: Pupils’ writing communicates meaning through simple words and phrases. In their reading or their writing, pupils begin to show awareness of how full stops are used. Letters are usually clearly shaped and correctly orientated. 
NC Level 2 Pupils’ writing communicates meaning in both creative and factual forms, using appropriate and interesting vocabulary, and showing some awareness of form and the reader. Ideas are developed in a sequence of sentences, sometimes demarcated by capital letters and full stops. Simple, monosyllabic words are usually spelled correctly, and where there are inaccuracies the alternative is phonetically plausible. In handwriting, letters are accurately formed and consistent in size.
NC Level 3 Pupils’ writing is often organised, imaginative and clear. The main features of different forms of writing are used appropriately, beginning to be adapted to different readers. Sequences of sentences are used to develop ideas and words are sometimes chosen for variety and interest. The basic grammatical structure of sentences is usually correct. Spelling is usually accurate, including that of common, polysyllabic words. Punctuation to mark sentences – full stops, capital letters and question marks – is used accurately. Handwriting is legible and work is appropriately presented.
	APPENDICES and Additional Guidance Materials:
Phonic progression R – Y3
Developmental stages in spelling
Handwriting: pencil grip development 
High frequency word lists R – Y3
Writing genre progression R – Y3 
Wordsmithery: Phonics & Spelling R-Y3





Language, Literacy and Communication Skills Outcomes (Revised August 2015)

The revised outcome statements are to be used for the end of phase assessment, at the end of Year 2. The revised outcome statements become a legal requirement by means of an Order made by the Welsh Government and come into effect on 1 September 2017. Therefore the following schedule for implementation should be followed for the end of phase assessment of Personal and Social Development, Well-being and Cultural Diversity; Language, Literacy and Communication Skills; Mathematical Development; and Physical Development:
2015/16 – original outcomes (2008) (see Annexes A and B)
2016/17 – original outcomes (2008) (see Annexes A and B)
2017/18 – revised outcomes (2015) (see pages 51–56).
Welsh Government August 2015

Foundation Phase Outcome Bronze
Oracy – Children show interest when listening to songs and rhymes. They use eye contact to respond to an adult and during social interactions. They respond with understanding to some words used in their usual context. They repeat and use simple sounds or words purposefully and they attempt to name familiar objects. They explore common objects and show an interest in what is going on around them. 
Reading – Children respond to visual and tactile stimuli. They show an interest in simple picture books. 
Writing – Children experiment with mark making without a purpose. 

Foundation Phase Outcome Silver
Oracy – Children show engagement with familiar songs and rhymes and join in with familiar parts. They respond to simple adult communications. They use some simple words which are intelligible to familiar adults, linking them together to convey meaning. They use some recognisable words to name familiar objects. Their attention moves between things of interest, and they show likes and dislikes simply. They use common objects in a functional manner. They show an interest in group activities led by adults or older children. 
Reading – Children explore tactile and interactive books with support and demonstrate engagement with picture or tactile books and materials read to them. 
Writing – Children start to experiment with purposeful mark making.  

Foundation Phase Outcome Gold
Oracy – Children show engagement with familiar and new songs and rhymes and joining with songs or actions. They respond to simple and familiar one-step instructions. They begin to be more intelligible to familiar and unfamiliar adults, using simple sentences of two or more words and talk about familiar objects. They imitate familiar routines, using common objects in a functional manner. They respond verbally in simple terms and join in group activities led by adults or older children. 
Reading – Children independently explore tactile and interactive books. They recognise favourite books and stories and identify them by how they look. 
Writing – Children experiment with making purposeful marks with either hand. 

Foundation Phase Outcome One
Oracy – Children listen to and join in with songs and rhymes, and with support begin to engage in word play. They follow spontaneous one-step instructions and show an understanding of simple phrases. They ‘talk’ to themselves, other children and familiar adults using simple sentences. They talk about familiar objects, use newly learned words in their play and begin to show a curiosity in stimuli, expressing enjoyment or interest. They imitate short real-life and make believe experiences and verbalise within symbolic play. They begin to take part in activities alongside adults or other children. 
Reading – Children understand the basic structure of reading materials. They follow texts read by a familiar adult and start to volunteer information about familiar texts. They begin to recognise differences and similarities in pictures, shapes, patterns and textures. 
Writing – Children experiment with making purposeful marks, shapes and symbols, and are starting to use implements in either hand. They use scribbles, shapes or pictures to express a sentence. 

Foundation Phase Outcome Two
Oracy – Children listen to and join in with songs and rhymes and engage in sound and word play. They listen with growing attention and concentration and show understanding of two-step instructions and basic concepts, and ask or answer simple questions. They use sentences of five or more words, speaking clearly with other children and familiar adults. They use newly learned words in their play and participate in discussions and activities alongside others. They respond to creative stimuli and in simple terms retell an event or experience and talk about things they have made or done. They imitate real-life and make believe experiences within play and make believe play and use talk within symbolic play. They take part in discussions and activities alongside adults or other children. 
Reading – Children hold books the correct way up and turn pages, choose different kinds of simple reading materials and make meaning from pictures. They recall details of texts, begin to make simple links to their own experiences and respond appropriately. They recognise differences and similarities in objects and visual and tactile stimuli and link objects and images to spoken initial sounds. 
Writing – Children write letters or symbols randomly when experimenting with mark making, demonstrating an understanding of the directionality of written print, and they realise that the spoken word can be written down. They identify some letter sounds through exploration of their shape. With support, they orally compose a sentence to a form modelled by an adult. 






Foundation Phase Outcome Three
Oracy – Children, with support, memorise and perform songs and rhymes and show recognition of rhythm, alliteration and rhyme. They play with sounds in words including initial sounds. They demonstrate they have listened to others and understand three-step instructions and basic concepts. They usually respond appropriately to others and stimuli and ask appropriate questions about something that has been said. They speak clearly and audibly with growing confidence and clarity with most sounds and words pronounced correctly. They use an appropriate and increasing range of vocabulary in complete sentences and exchange ideas and interact with others. They respond to creative stimuli, retell stories and share information and talk about things they have made or done, expressing likes and dislikes. They imitate real-life and imaginative experiences, using some relevant language and use talk to create storylines. 
Reading – Children choose reading materials including books, and understand print conventions and simple text features to identify stories and information texts. They retell familiar stories in a simple way and identify information from texts using words and visual features, making links to personal experiences. They recognise that words are constructed from phonemes and these are represented by graphemes. They will read some familiar, simple words using strategies with support and show awareness of simple punctuation. 
Writing – Children recognise the alphabetic nature of writing and can form some letters and on occasion simple words and phrases, writing from left to right. They discriminate between letters, use correct initial consonants and begin to use spelling strategies to spell vowel-consonant, consonant-vowel-consonant and high-frequency words. They distinguish between upper- and lower-case letters and show an awareness of full stops and spaces between words. They contribute to a form modelled by an adult, showing developing understanding of different formats and conveying meaning by sequencing words, symbols and pictures. They orally compose and dictate a sentence, describing events, experiences and pictures to communicate meaning. 

Foundation Phase Outcome Four 
Oracy – Children join in, repeat or memorise rhymes, songs and poems, use alliteration and rhyme to create their own. They blend and segment sounds in words. They listen to other speakers or stimuli with growing attention, usually responding appropriately to complex information and instructions and ask detailed questions to clarify understanding. They speak clearly and audibly, conveying meaning to a range of listeners. They use an increasing range of appropriate vocabulary in play or structured activities, making themselves clear by choosing words deliberately and organising what they say. They talk to and respond to others during shared activities and extend ideas or accounts on familiar topics by including some detail. They express opinions and explain processes, showing awareness of the needs of listeners. They act out real or make believe roles using appropriate language.
Reading – Children talk about simple text features and use them to identify content and link visual features to written text. They retell events from narratives in the right order. They recall information in texts, using personal experiences to support their understanding. They recognise familiar words and use strategies to decode others, tracking print with their eyes and read punctuation expressively.
Writing – Children form upper- and lower-case letters which are usually clearly shaped and correctly orientated. They use spelling strategies to spell longer consonant-vowel-consonant and high-frequency words conventionally and are developing their phonemic awareness. They begin to use connectives and some ordering words when writing and use capital letters and full stops with some degree of consistency. They independently use written language for different purposes, following a form modelled by an adult, and can sequence content correctly. They talk about what they are going to write and use a simple plan to support and organise writing.

Foundation Phase Outcome Five
Oracy – Children recall an expanding repertoire of rhymes, songs, poems and nonsense verse and they use rhythm and rhyme to create their own. They blend and segment polysyllabic words. They listen to other speakers or stimuli with concentration, ask more detailed questions to clarify their understanding, respond to key points and relate their understanding to their own experience. They use a growing range of appropriate vocabulary, organise what they say, use more complex sentences and include relevant details to make themselves clear, in play, structured activities and formal situations and to a wider range of audiences, with increasing confidence and fluency choosing words deliberately, using variety to add interest. They contribute to discussions and share activities and information to complete a task. They show an awareness of the needs of listeners, express opinions and talk in detail about a wide range of subjects. They act out specific real or imaginative roles, using appropriate language.
Reading – Children choose reading materials independently giving reasons for their choice and use texts as a source of information by using text features. They explain relevant details from texts and, recall and retell narratives and information drawing upon personal experiences, prior knowledge and new information to support understanding. They use a range of strategies when reading suitable unfamiliar texts to establish meaning, tracking print more quickly with growing accuracy, fluency and emphasis.
Writing – Children form upper- and lower-case letters accurately, with consistent size and orientation. They use their knowledge of syllables to spell high-frequency and polysyllabic words including some simple suffixes. They use connectives, ordering words, expressive punctuation and simple grammar accurately when writing. They use written language for different audiences, building on a form modelled by an adult, and can sequence and structure content correctly and extend their writing. They use talk to plan and re-read and improve their writing to ensure it makes sense.

Foundation Phase Outcome Six
Oracy – Children use a wide repertoire of rhymes, songs and poems, and create their own. They confidently use their phonological awareness. They use relevant comments and questions to show that they have listened carefully to a range of speakers or stimuli and begin to make connections between information from a speaker and what they already know. They continue to develop their clarity of speech, using tone and intonation and adapting language for specific situations. They convey information, choose their words deliberately, organise what they say and use more complex sentences that include relevant details. They modify their talk to the requirements of the audience, vary the use of vocabulary and level of detail. They use discussion, ideas and information purposefully to complete a task, exploring, explaining and communicating ideas and emphasising their key points. They sustain specific real or make believe roles, using appropriate language.
Reading – Children read independently and use appropriate strategies to establish meaning, reading fluently and expressively. They can identify different purposes of texts and how they are organised, skim content and select texts based upon their needs. They identify the topic and main ideas of a text, deducing information by making links between texts and using information beyond their personal experience.
Writing – Children produce legible handwriting which is consistent with handwriting modelled by an adult. They use strategies to spell high-frequency, polysyllabic and plural words correctly. They start sentences in a variety of ways, using connectives for causation, and using different types of words and punctuation correctly. They use the characteristic features of a wide range of forms creatively in their writing, adapting to the audience. They use talk to plan and organise their writing, showing awareness of the audience, reflecting on their work and improving it.
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