Assignment 6009 – Part B.
Title - How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


This reports aims to critically reflect on one action point taken from a school’s development plan (SDP). The report will demonstrate how this aspect  was/is addressed and measure the impact it has had on the school within an evidence-based framework. The school (School A) in question is an amalgamation of two primary schools, who joined together on the 1st of September 2017 (Estyn,2019). The school has five hundred and forty-nine pupils on roll aged three-eleven years. This includes twenty-four full-time and sixty part-time pupils in the nursery class (Estyn,2019). The school consists of nineteen classes, including a nurture class and two additional learning resource centres. The average amount of students eligible for free school meals is 26%, which is above the national average for Wales. The majority of the pupils are of a white British ethnicity, who come from English speaking households, meaning that very few pupils speak Welsh at home (Estyn,2019). The school recognised the low levels of Welsh language development within the school and concluded that Welsh development would be one of the aims of the SDP. Therefore, this report will be looking at how School A identified this target, the strategies used to address it and how it measure the impact of these strategies.
For educational institutions, a SDP acts as a road map, that focuses on outlining the schools objectives, approaches, and course of action over a certain time frame (Welsh Government, 2014). The value of SDPs is found in their ability to guarantee consistency with the improvement of a wider range of educational goals and offer a structured approach to school development. (Hargreaves, etal, 1994). This strategic focus is especially important given how quickly the educational landscape is changing and the variety of problems schools encounter, from transforming student demographics to advances in technology (Fidler, 2002). SDPs make tracking and assessing processes easier by defining measurable goals and performance indicators (Dunaway, etal, 2012). This enables stakeholders to evaluate progress and pinpoint areas in need of improvement. Furthermore, involving a range of stakeholders in the creation of SDPs, such as teachers, administrators, pupils, parents, and the community members, promotes a feeling of joint accountability and ownership for school progress (Estyn,2017). Studies show that successful SDPs significantly affect student achievement and school results and that schools with established SDPs had greater levels of student attainment and increased overall performance, according to a 2002 research by Harris and Chapman (Harris, Chapman, 2002). In addition to this, Leithwood and Jantzi (2006) completed a meta-analysis which shows a positive link between the quality of SDPs and school success. This finding underscores the significance of strategic planning in promoting academic performance. SDPs let teachers improve their knowledge and abilities, which in turn improves student learning results. They achieve this by identifying opportunities for professional growth and aligning training opportunities with school goals. Moreover, the cooperative nature of SDP creation promotes discussion and information exchange among teachers, cultivating an environment of ongoing enhancement in educational institutions (Dunaway, etal, 2012). However, SDPs are frequently criticised for having a tendency to become too strict and restrictive. Occasionally, schools may adhere to the plan's objectives and tactics too closely, which makes it harder for them to adjust to new demands or circumstances. As a result of this, the educational community may become less innovative and creative (Bennett, etal, 2000). The Welsh Government places a strong emphasis on the role that school development planning plays in education. As schools construct their plans, the Welsh Government offers advice and assistance to make sure they are in line with national standards and targets (Welsh Government, 2014). In Wales, school development planning is mandated by law for all educational institutions. Governing boards are required by the Education Act (2002) to create and carry out a SDP. In addition to this, as stated in publications like "Education in Wales: Our National Mission" (Welsh Government.2017) and the "National Development Framework for Education" (Welsh Government.2019) national education goals should be reflected in SDP’s in Wales. 

In July 2017, the Welsh government published their Welsh Language Strategy, known as, Cymraeg 2050: A million Welsh speakers, which has two primary goals. The first one is to reach the target of one million Welsh speakers by 2050, and the second is by 2050, 10% of the people in Wales will speak Welsh on a daily basis and 20% of people will be able to communicate in more than just a few words (Welsh Government. 2023). Welsh-medium education in Wales is still planned using the Welsh in Education Strategic Plans (WESPs). Increasing access to Welsh language education in all schools throughout Wales is their goal, regardless of the method of teaching. The WESPs supports the Welsh Governments goal to have a million Welsh speakers by 2050 because it encourages every student in a Welsh school or environment to enjoy speaking the language, to keep learning it, and to develop the self-assurance and proficiency necessary to choose to use Welsh outside of the classroom (Welsh Government. 2023). The main goal of the government's Welsh strategy is to change the way Welsh is taught in English-medium classrooms. The government has set an ambitious goal to have 50% of students who leave from English-medium schools by 2050 , identify as Welsh speakers. (Aled Roberts.2020). This will require an extensive transformation from the current situation, because relatively few students attending English-medium schools acquire the knowledge necessary to speak Welsh outside of the classroom (Aled Roberts.2020). The Government claims that the new curriculum for Wales will be the primary driver behind these extensive changes. For instance, it has replaced the curricula for "Welsh as a second language" with a single language continuum that will be available to all students in Wales. The idea behind a language continuum is to enable schools to progressively increase opportunities for students to study Welsh and interact with the language in the classroom (Aled Roberts.2020). However, it is a cause of concern that the educational sector as a whole does not seem fully aware of the role they will play in the implementation of the Government’s Cymraeg 2050 strategy (Education workforce Council 2020). Therefore, further work is required to draw awareness to the exciting opportunities for enhancing the workforce's proficiency in Welsh and creating bilingual education that aligns with the goals of the Cymraeg 2050 .
School A’s SDP was created using a thorough process of self-assessment, strategic planning, and stakeholder involvement to guarantee ongoing enhancement and the provision of outstanding educational opportunities. To ensure that the plan was devised to meet the needs of the pupils and staff, the school’s senior leadership team (SLT) met to create an action plan that eventually lead to the creation of their SDP. Prior to this meeting, a whole school staff meeting was held to ensure that the SDP would be set against a clear vision of what the school is aspiring to achieve, because according to the Welsh Government a “clear vision will set the context for the SDP” (Welsh Government, 2014). Following this meeting, the SLT met to develop a range of strategies and methods that could be used to help identify the specific targets for the SDP.  One way in which School A identified their targets was through learning walks. A learning Walk is a brief visit to the classroom where teachers and administrators may evaluate the content that is being learned, current teaching methods, and student participation. Teachers use learning walks as a collaborative tool to exchange ideas about the most effective techniques for teaching and educational environments and to provide constructive feedback (Steiny, J., 2009. P31-36). The SLT dedicated time to visit each classroom to gather information. For example, during School A’s learning walks they observed that there was an insufficient amount of Welsh being spoken in the classroom and children were not confident to use Welsh phrases. Therefore Welsh development became a target for the SDP. Another strategy used by the SLT to identify targets for the SDP is analysing data. In addition to this, School A also recognised the importance of involving stakeholders in the development of their SDP. In order to do this the school devised surveys to gain an insight into carers attitudes towards the Welsh language. According to the headteacher, a quarter of the parents replied to the survey that had been sent out via email. However, as previously mentioned there are five hundred and forty-nine pupils on roll in the school, suggesting that only an average of 137 parents replied. Therefore, using a survey as a method of data collection is not the most effective strategy. Pupils Voice also played an important role in identifying School A’s targets. The Welsh Government's adherence to the United Nations Convention on the Rights of the Child (UNCRC) includes involving the pupils in their learning, which is also the cornerstone of the School Effectiveness Framework (SEF) (Sue Lyle, etal.2010). Therefore, actively involving the pupils in the development of their learning environment and experience ensures that their rights and needs are being met. (Sue Lyle, etal.2010). School A  involved their learners in the creation of the SDP by sending out questionnaires to each class for them to complete as a group. This gave the pupils the opportunity to discuss their Welsh education, and their learning experiences in the safety of their own classroom. The responses were collected, and the data was analysed to gain an understanding of the pupils’ opinions from around the school. 
Using the relevant data collected, the SLT met again to agree on five aims for the SDP. This was then shared in a whole school staff meeting, and the staff were made aware of how each of the aims is going to be achieved and how it is going to affect their planning and teaching. For example, School A will use Y Gromlech, Criw Cymraeg assemblies, draig yr wythnos award, and phrases of the week to develop the Welsh language. School A also experimented with new ways in which they could address the targets on the SDP, such as visiting schools with similar targets.  Visiting another school in their cluster offered the opportunity to observe different practices, exchange ideas, and learn from other practitioners. This helped School A foster collaboration, build relationships, and gain new insights to enhance their own school's development (Matt Underwood. 2014). The five aims on the SDP were a focus point for the next academic year and will be self- evaluated by the SLT every half term to evaluate progress and areas for improvement. This self-evaluation system involves the school reflecting upon their performance and then using this reflection to further prompt the school’s professional development (Chapman, etal, 2013). School A will measure the impact of the plan through the use of both formative and summative assessments, in order to evaluate student learning and growth. These assessments will provide an insight into whether or not students are accessing the Welsh curriculum (Garrison, etal, 2007). School A will also engages the stakeholders in regular discussions on the impact that the development plan is having on the school, pupils and community. They then use stakeholder feedback to inform any potential changes plan. Involving the stakeholders in the process is essential because according to the guidance report that focuses on working with parents to support children’s learning, “Schools and parents have a shared priority to deliver the best outcomes for their children”. (Dr Nick Axford, etal, 2021). This suggests that working with parents creates a supportive and nurturing environment for students, because parents can provide valuable insights about their child's needs. Therefore, by employing these techniques, educational institutions can evaluate the success of their SDP and make data-driven choices that will ultimately lead to improved learning outcomes. 
Over all School A’s development plan clearly outlines specific goals and objectives aimed at improving student attainment, teacher effectiveness, and school culture. However, upon reflection, it appears that some of the objectives and the suggested methods for achieving them are not in line with each other. For example, while the goal to improve pupils’ and teachers’ daily use of Welsh in the classroom is clearly stated on the plan, specific strategies for achieving this are limited. According to the Welsh Government (2014) it is important to establish clear success criteria so that improvements can be assessed against it. Therefore, it is essential that School A ensures that each of their targets are supported by specific, meaningful success criteria. On school A’s development plan, there is also no indication that they will be providing staff training on Welsh development. This professional development opportunity would allow staff to learn and acquire new skills in order to improve the Welsh development throughout their school. According to Educators Wales (2022) promoting professional curiosity amongst all those who work in the education sector is extremely important, since learning is a life long journey. In addition to this, professional development is also a one of the “professional standards for teaching and leadership” (Welsh Government, 2018) in the Welsh Curriculum. Therefore, offering staff, from School A, the opportunity to access Welsh development training is crucial as it fosters continuous improvement, supports student Welsh development, and contributes to the overall effectiveness and success of the SDP. In addition to this, while involving stakeholders is important, there isn't sufficient evidence of genuine engagement beyond superficial consultation in School A's SDP. Although the plan describes a number of initiatives and tactics it uses to involve stakeholders, it is unclear if they are being carried out effectively. For example, the surveys for parents are only sent out via email, which limits the amount of people completing the survey because not all have access to internet or technology. As a result of this the data collected surrounding attitudes to the Welsh language was not as reliable or accurate as it could have been (Fricker, etal ,2002, p347-367).  In order to shape the future of the school, it is imperative to actively include parents, students, and community members in decision-making processes, it is therefore crucial that the methods used to involve stakeholders are maintainable and accessible to all (Yaro, etal, 2017) . Furthermore, it is clear that, once a term, School A dedicates time to self-evaluate the implementations in place to achieve the schools aims. However, I believe that additional time could be spent monitoring the implementation and progress. The school should provide systems for measuring target progress while maintaining a close watch on how the development plan is being implemented (Kang, D.S., 2018). This could be done by involving the whole school in the midterm reviews, instead of just the SLT. For example, during staff meetings the SLT could dedicate time to gain specific feedback on whether teachers and pupils believe that the support in place to develop the Welsh language is effective, or if the success criteria for that specific target needs improving. This will help gain insight into the whole schools’ opinions and suggestions for further improvement (Kang, D.S., 2018).
By implementing these suggestions, the school can strengthen its development plan and increase its effectiveness in improving student outcomes and fostering a positive school environment (Welsh Government,2014).

To conclude, it is clear that SDP’s play a crucial role in directing the strategic course of educational establishments and fostering ongoing enhancement. SDPs support increased student outcomes and school performance by encouraging cooperation, holding teachers accountable, and providing clear goals (Welsh Government, 2022). The creation and execution of strong SDPs are still crucial as schools negotiate the intricacies of today's educational environment in order to guarantee the delivery of high-quality instruction and to satisfy the various requirements of communities and students (Roberts, A., 2017). Analysing and reviewing an aspect of a SDP has taught me the importance of learning about my schools’ goals, priorities and how they plan to achieve them, because as a teacher I will be playing a crucial part in the schools development process. I now know how to identify the direction the school is heading in and how I can align my skills with the school's vision. Analysing School A’s SDP has also had a positive impact on my future practice. I am now able to confidently make informed decisions about curriculum, instruction, and assessment that support the overall improvement of a school. It has also opens up opportunities for collaboration with colleagues, fostering a supportive and growth-oriented learning environment. Due to this, my future practice will be more specific and effective as I can now contribute to the school's development. 
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