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[bookmark: cysill] Element 2 Reflective log
	Brief description of the activity (no more than 50 words)

	A shopping activity in the outdoor classroom, a roleplay set up with real fruit and veg to buy. Prices all allowing for change from up to one pound. Children to choose different roles for example cashier. Resources available include a toy till, money, shopping baskets, purses, and bags. Real fruit labelled with prices. Differentiation, less able children able to buy one item of fruit at a time while more able children could buy multiple pieces. Children to pay with twenty pence or one pound. 












	Aim/Objective of the activity

	The aim of the activity was to reinforce with practical experience, the money skills being taught the previous week during focus tasks. For children to experience as realistically as possible, shopping with real objects. To enhance turn taking, co operation, role play and exploring in an unpressured environment their calculation skills. 











	Your role

	My role was as a non-participatory presence in the first instance, however where needed I could become the scaffold or the more knowledgeable other, Smidt (2009). Observing the interactions and skills and knowledge. Assessing how well the children understood the maths. My role was also to supervise behaviour with some of pupils displaying challenging behaviour. Ensure safety and to help if children needed it. My role was to facilitate the best learning experiences at the child’s own level of understanding.  My role was to be sensitive to a child’s knowledge, to enable a building on that knowledge or to fill the gaps if their life experiences did not allow for understanding of the process of shopping. 















	 Positive aspects – why?

	I was able to concentrate on observing the interactions and the use of the children’s knowledge in practise. To see where a child may have difficulties in understanding or where a child has firm knowledge and ability. I was able to witness social interactions between children who do not normally mix of their own volition. I was able to facilitate a breakthrough of understanding for one child. By being able to stand back and observe I saw the clearly the exact element one child didn’t understand. I could think clearly and then add some extra maths resources (numicon) and show the child how to use them alongside the money to make the calculations clearer.it was a eureka moment for that child who is usually very able and unused to not understanding. the child then went on to be able to help other children using the same method he had spontaneously. 














	Challenging aspects – why?

	Challenging aspects were engaging children who simply enjoyed the freedom of less formal learning. These children struggle with classroom routines and structures and when given this resource and time used it in their own way but not the intended way. Trying to ensure children were getting enjoyment and also valuable maths practice. some children were reluctant to relinquish their roles at all and so their lack of social skills led to altercations and aggression. Trying to stand back and not hijack the play in order to ensure maths was practiced.












	 What knowledge was demonstrated?

	I was able to draw on my knowledge of stages of play development to guide the children within their own level. Welsh assembly government (2008) states that all practitioners should have a thorough knowledge of child development.   I was able to draw on my own knowledge of next steps for children in maths. I was able to use my knowledge of the children’s maths levels to guide the use of the resources steering them towards the differentiation available without being overt. I was able to use my own maths knowledge and my understanding of the maths resources and how to use them. I used my knowledge of the children’s learning styles to support the use of the resources. 

	 What skills were demonstrated?

	I demonstrated the skill of remaining calm in a situation where tempers became frayed. I demonstrated the skill of adjusting my approach according to the children’s responses. I demonstrated the skill of standing back and observing and assessing children’s ability and then giving pointers or letting a situation play out depending on what was most valuable to the child. My communication skills were employed to good effect within this activity.











	 Which values were demonstrated?

	My values of caring, understanding, tolerance, nurturing, empathy and levelheadedness were displayed during this activity. My openness and approachability were beneficial in this activity. 













	
What could have been done differently?  Why?

	In this activity I would have ensured more mixed ability grouping to ensure more mixed ability grouping to ensure best use of mentoring and more knowledgeable other because the children with less social skills were the children who were less able in their maths skills and language and communication skills. This led to those groups’ dynamic becoming volatile meaning the emphasis of the activity became less about the intended focus and more about developing play skills or conflict resolution. Whilst these skills are valuable, they may have been better served being explored in a different setting.  

















Element 4 Personal Development Plan 
	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge
Bilingualism


	I would like to improve my welsh language fluency. Study has developed my understanding of the benefits of bilingualism on the young child’s brain and their cognitive abilities. The foundation phase is designed as a bilingual education and currently my Welsh language knowledge is not strong enough to support my delivery fully enough.
	Continued staff training. Advice and resources sought from the bilingual Challenge advisor. Enrolment on a Welsh language course after my degree has finished. Working with the language leader within my school to observe best practise and put in place techniques practised by other more able members of staff. 
	I would endeavour to encourage my colleagues to enrol on a course with me or to ask for a course to be put on at my workplace for all staff, enabling an opportunity to practise the use of newly learned language. This would be through the local education authority. Adult learning evening courses available to everyone and delivered in local community spaces would help with conversational language. I would do some self-study and research ways to support bilingualism as a non-confident Welsh speaker. Courses available include A Level welsh second language  in Pembrokeshire College and free online taster courses available at Cymreag Dusgu Learn.
	Observing best practise within school is achievable with immediate effect. Self-study is something that can also be done within a two-month time frame but enrolling on a course would have to wait until I have completed my degree so a fourteen-month time frame is realistic to be able to commit to effective study.

	2. Knowledge 

Mathematics

	I feel my mathematics knowledge is weaker than it could be. I achieved C at G.C.S.E. and do not feel this level gives me a good enough grounding or understanding from which to enthuse the children I work with. Maths has always been a subject which instils fear into me and so feel I fake my enthusiasm with my delivery in work. 
	I will complete a G.C.S.E. to get a better grade and re learn knowledge I have lost. I will take active part in any staff training available and ask to be involved in any initiatives within school to enhance families with maths support for their children. I will seek advise from the maths coordinator, on techniques to improve my delivery and   confidence in weaker areas. 
	The local college, Pembrokeshire college, run GCSE’S as night courses and I will enrol on one to complete this. 
	Following my current degree course would be a realistic time frame so fourteen months from now. 

	3. Skills
Time management.


	At times within my role in school I spend too much time with the children and less time completing daily tasks such as housekeeping and admin, meaning that these then get done after the children have left and after my day officially finishes. I don’t then get paid for that time and I am late home from work thus impinging on my time with my family and squeezing my study time. This effects a healthy work life balance.  
	I will put in place simple routines such as check lists of daily jobs displayed prominently as a reminder to me. I can enlist the children’s help with some tasks simultaneously encouraging their independence and reducing my workload. I will seek advice to get tips in time management. 
	In my work setting. Ask advise from my class teacher and senior leadership team. I can also observe best practise from other people in the same role as me with my workplace.
	I can put in place these ideas with immediate effect. Booking time with my class teacher to discuss ideas may take possibly two weeks to allow for quality time, unhurried by school pressures. 

	4. Skills
Confidence


	I lack confidence in new situations and hang back, observing, before I commit myself to offering an opinion or getting involved. This can be a hinderance to fluent delivery at times such as school trips or visitors to the school or class.  
	I can put myself in situations where I am out of my comfort zone in order to become more used to it. I can put into practise self-help course techniques and complete online self-help confidence courses. Reading around the subject will increase my knowledge and insight into causes and strategies to improve my confidence. 
	Online resources researched at home. Outside of work try unfamiliar situations such as attending classes for a new hobby or exercise classes. 
	I can in my personal time ensure every month I expose myself to unfamiliar situations. Self help methods can be researched immediately, and tips practised daily. I will aim to take an online course within 3 months to allow planning of my time. 

	5. Values
Understanding


	Whilst I am very aware of wellbeing and feel strongly about ensuring children’s wellbeing is prioritised, I feel sometimes the pressures of educational progress and results based assessments get in the way of ensuring a child is happy and secure in their time in school. I feel I can improve my knowledge of understanding drawing on my empathy and keeping in mind any information I have regards behaviours displayed and the route causes. 
	Seek advice on working with an understanding frame of mind. 
	Seek advice from E.L.S.A.( emotional literacy learning support assistant ).
	Within one month to allow realistic time to book time and arrange classroom cover.

	6. Values 

Empathy

	I feel my empathy is strong and so at times it clouds my ability to remain firm and consistent in the face of difficult situations. I find a child’s distress uncomfortable and at times this changes the course of my actions , possibly resolving a situation but not always with the best long term outcome for that child.
	Reflections with team leaders following situations to gain a different perspective.
	Class teacher, additional learning needs co -ordinator, senior leadership team dependant on relevance to the situation.
	As and when situations occur. Within a day or two.

	7. Other?



	
	
	
	














How and when Can Practitioners Reflect?
There are many different ways for a practitioner to reflect and many different guides, called models to aid the process. Schon and Agryris (1974) looked single loop and double loop learning , single loop being a look at ones values , assumptions and beliefs , what you do based on those and the consequences of your actions and double loop learning is the same process except that it allows you to then revisit your beliefs , assumptions and values with the  insight  of having looked at the consequences of your actions based on those, it gives opportunity for one to alter ones beliefs perhaps when examination of consequences challenges preconceived ideas. . It allows for in depth learning about one’s self and one’s practice. This method of learning underpins models of reflection in their varied forms. Schon (1983) identified two different forms of reflection, reflection in action and reflection on action. ‘In’ action is the process of doing, thinking about what is happening and changing what you are doing if it is not working or continuing with what is working well. Lindon (2012) supports this by saying childcare practitioners must be able to reflect on what is happening or has just happened – evaluate it and change action if required. Reflection ‘On’ action is when the process of reflection takes place after the event. Paige-Smith and Craft (2012) look at Schon’s reflecting on action and define the ability to do so as a key skill for childcare practitioners. Practitioners can work as a group to reflect on practise, drawing on knowledge of theory and experience to enhance their practice, or on their own. University of Edinbrugh,(2019). Informal reflective practice can take place daily between colleagues as part of inform discussions for example at the end of the day, a sharing of experiences and insights or can be done in a more structured way in the form of supervisions or appraisals. Kellock and Wainright (2012).  
Reflection 
Reflection is the ability to think critically and creatively. Appleby, (2010:8) and reflective practice underpins the work of early years practice. Read and Canning (2010:1) Collins dictionary (2019) defines reflection as careful thought or consideration of a subject. Reflection is the process of revisiting an activity and thinking about how it went and why and then what can be done differently next time or what can be kept the same. Ghaye cited by Tarrent(2013) feels that returning to look again at our values and professional understanding and practices is important, that looking back at our everyday activity, the seemingly mundane working day enables your meta cognition to ensure what went well gets repeated with awareness. 

Why should practitioners reflect?
All early year’s practitioners have the potential, through reflective practice, to change what they do and what is experienced by the families and children and by recognising as leaders their compassionate responsibilities and their ability to document, observe and reflect on all these. Pound (2010).  Kellock and Wainright (2012) say that in reflecting practitioners can develop their self-awareness and be able to think about how their actions have impacted on others and if they need to change anything following these conclusions. This will enable practitioners to draw on our feelings generated during these actions to provide best practise catered to the needs of the families and children being worked with. Reflection enables us to question our assumptions, to gain genuine feedback on our practise and enable us to see our own practise through the eyes of other people. Loughran (2002) Reflection is essential to move best practice forward and the Foundation Phase framework states that children should be given opportunities to reflect on and evaluate new skills, so an environment where reflection is practised by everyone will be beneficial for all. Welsh Government (2015). 

 Where do we reflect?
Reflections take place ‘In’ action in the setting and at the time so wherever you are working. These can be verbalised with the children or mentally to ones self. Reflection ‘On’ action can take place in the work place in informal discussions with colleagues over a cup of tea or at the end of the day whilst relaying information to each other in the team however as Tarrant (2013) points out these reflections can be throw away in their nature and focus more on behaviours than learning. More an offloading than true reflection. More formal reflection with authoritative figures such as team leaders, senior management team may be more productive supported by Vygotsky’s (1986) idea that learning is a social experience, so interactions between teams promote the deep learning. The reflections need purpose and a sense of audience Tarrent (2013) reflections can also take place away from the workplace when the practitioner has time and clarity to think. 
Who should reflect?
As early years practitioners it is the duty of each person working to reflect on their practice. Lindon and Trod (2016) say reflective practise is how everyone should work and it should not be confined to those with more experience. As a practitioner sets out on their career, they may need more support in this practice, guiding them in their aims for lifelong learning and continuing professional development.  As the welsh Government’s Qualified for life document (2014) sets out it’s aim to have every child and young person benefit from excellent teaching and learning. With its strategic objective one, stating that there should be an excellent professional workforce with strong pedagogy based on an understanding of what works. Without reflection it is difficult to have an in depth understanding of what works and therefore every practitioner in the field needs to be able to realise this skill in order to fulfil this objective. Their objective two, states that there should be a curriculum which is engaging and attractive to children and young people and which develops within them an independent ability to apply knowledge and skills. In order for children and young people to be independent in their learning they must also develop the reflective skill. Reflection In action can lead to dialogue between child/ young person and practitioner Aistears (no date) and therefore improve both parties’ ability to reflect on their own input and skill, shared sustained thinking in action. Objective four of the Qualified for life aim is that leaders of education at every level working together in a self-improving system providing mutual support and challenge to raise standards in all schools. This can be realised by professionals working together in trusted safe environments and using structured reflections to appraise each other and themselves in their practice, provision and professional development.   Education authorities have pro formas to help with structuring reflection but this is often done as an annual exercise to complete professional development reviews and often more as a managerial appraisal and control. They tend to focus more on career achievements that reflect effectively on persormance or offer opportunity to examine why things didn’t go so well. Tarrant (2013) 
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Above are some models of reflection that can be used, as Appleby (2010) says it can be difficult to navigate through the wide choice of models of reflection. It will depend on the type of reflection being undertaken, in action, on action, alone or in a group and on a practitioners personal preference as to which model is chosen. 
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