‘Following your professional teaching experience, you will need to provide a reflective response, which shows your development during your professional teaching experience to illustrate how you are reflecting on your progress. Targets for your future teaching placement should also be considered.’   
[bookmark: _Hlk4007513]Reflection is a vital skill that you require when you are a teacher. During my first placement, I have reflected on my lessons and looked at how effective my teaching and planning has been. This is important as it shows you where there is room for improvement and how you can better your performance. Dewey, who is known to be the founder of reflection, believes that reflection can be defined as ‘active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends’. (Dewey, 1993). Reflection is also very much highlighted in the QTS standard S1.7 which states ‘you are able to reflect on your own practice’. (Education Wales, 2009:p.5). 
One of my first targets that I wanted to succeed in was to build positive relationships with the children and to plan and carry out group activities.  This target has been created in correlation to the QTS standard S1.1. (Education Wales, 2009: p.5) One of my first worries was that I wouldn’t have the respect off the children due to being a student teacher, but I was immediately wrong. The children were all very welcoming and extremely friendly. Understanding each child’s individual learning needs can be done very effectively within the school environment as they teach within groups according to abilities. The purpose of focus groups is so that you can differentiate between the class and therefore, everyone can have a learning environment that suits them. Donaldson says ‘schools need to meet the learning needs of all their students’. (Donaldson G, 2015).  By teaching in focus groups rather than a whole class, it allows each child to grasp the lesson effectively and to an ability that suits them. I addressed this target by planning for different ability groups within the class. I then would ask the children at the end of the lesson whether they enjoyed the activity and how difficult/easy did they find it? I think this was beneficial as you can then see their perspective on the lesson, and it makes you understand whether it was the right ability for them. I think I will continue to use this method throughout PTE as it allows the children to have an opinion on what they learn and gives them an opportunity to express their opinion. 
My second target was to gradually teach the whole class and to take introductions instead of doing small group work.  I knew this would obviously be more of a challenge than my previous target as I was beginning to teach more children and therefore, I would have to take more things into consideration. In the QTS standards, my target directly relates to section 3, S3.1.3. (Education Wales, 2009). Differentiation is key when teaching larger groups of children. It is essential that every child can grasp what you are teaching, and they understand the method you teach. As (Chatsy,1997:p.277) states ‘If a child does not learn the way you teach, then you teach them the way they learn.’ I think this is something that reflection has really helped me to understand. I realised that I needed to be more specific when lesson planning, and even though the children had been grouped according to abilities, I still had specific needs to meet within their groups. When teaching maths, I realised that some members of the group couldn’t even tell the time, yet the other children understood both the 12-hour clock and the 24-hour clock. By completing my ARC form, it made me reflect on how I can solve this problem, and how this can reflect in my planning. 
When teaching the whole class, I immediately knew that my behaviour strategies would have to be effective to immediately get all their attention but to also make it a peaceful learning environment too. Using positive reinforcement helps to stimulate the children and it makes them realise that when they do something good, they can get rewarded for it. Skinner states that ‘positive reinforcement strengthens a behaviour by providing a consequence an individual finds rewarding.’ (Mcleod, 2018) In the class, I was rewarding the children with DOJO points. This encouraged them to work hard as whoever had the most points at the end of the week, either got extra play time or a prize. This also relates to one of the QTS standards S2.7. (Education Wales, 2009) As well as positive reinforcement, punishment should also be clear to the children as they should understand the procedure when they have done wrong. Punishment can be defined as the opposite of reinforcement since it is used to weaken or eliminate a response rather than increasing it. But there can be negatives of this. Sometimes, punished behaviour is not forgotten and therefore the behaviour will return when the punishment is not present and no longer applies to the individual. It is important that children understand that when they have done wrong, there needs to be a consequence.  (Mcleod, 2018). When going from teaching small groups to then teaching the whole class, I realised that I needed to then ‘scaffold’ the children’s learning differently. Scaffolding can also be known as the ‘Zone of Proximal development (ZPD). Vygotsky believed that when a student is in the ZPD for a particular task, providing the appropriate assistance will give the student enough of a "boost" to achieve the task effectively. This assistance can either then be from a member of staff or other peers within the class. (Mcleod, 2012).
My third target was to then plan lessons effectively making sure the learning objectives and success criteria was clear. This relates to the QTS standard S3.1.2. (Education Wales, 2009:p.5). My RAG assessments have allowed me to really focus on the individuals that need extra help and it shows me where they are at within the lesson. As I have mentioned, I also get the children to self- assess the lesson at the end. When reflecting on my first lesson, I realised that the children should know their learning objective during the introduction. After this reflection, I really focused on this and questioned the children to see whether they had a clear understanding on this during  the plenary. When I reflected on how effective my lesson planning was, I realised that I don’t always follow my plans religiously. For example, when teaching an English lesson, I completely changed my plenary as I realised, I could do something more stimulating to challenge the children and to get the most out of their learning. My mentor encouraged me to be more specific in my lesson plans, and if I do change them while teaching a lesson, to clearly show this in my evidence. Schön defines reflection as ‘knowing-in-action’ and looks at what is happening, our feelings and our decision making at the time of the event, rather than later. His theory challenges teachers to ‘move into the centre of the learning situation and to look at their own doubts while in the situation’. (Smith, 2001). I think Schon’s theory supports my reflection process I have used whilst on PTE, especially when it comes to my teaching. An example of Schon’s reflection process can be seen in below. 
[image: ](Schon, 1983)
This reflection process works well with my style of teaching, and by completing an ARC too it allows me to reflect effectively, which as a trainee teacher, is a vital skill. Although, the only problem with this process is that not everyone would be able to do it effectively. When you compare it to a process like Gibbs’s learning cycle, you get to reflect on your experience, to notice your faults. Whereas Schon’s process will only work by being reflective in the moment and during the activity. As (Finlay, 2008) states, this type of reflection is noted especially for busy professionals who are short on time. 
I then investigated into Gibbs’ reflection model. When looking at the process, I immediately realised that it was very similar to the ARC model that we use to reflect on. It focuses on using our experiences to improve our skills and practice. It covers many stages that allows us to really concentrate on every aspect of the experience that we have. (Gibbs, 1998) The reflective cycle can be seen below: 
[image: See the source image]




(Gibbs. G, 1998) 

After reflecting on my different targets that have been set for me, one target that I wanted to set myself for my next section of PTE and for the future is to focus on more outdoor learning activities. Friedrich Froebel believed in the importance of children being close with nature and understanding the importance of the outdoors, but to also recognise the world around them and their self-worth within the world. (Knight.S,:p.17). It can also help stimulate the children and broaden their knowledge on ESDGC. This relates to the QTS standard S2.2(Education Wales, 2009:p.8).  I will be able to meet this target by ensuring I use a range of learning environments, and that the children have different opportunities to take their learning outdoors. 
[bookmark: _GoBack]To conclude, I have thoroughly enjoyed my first PTE and I have loved the challenges that I have been faced with. By looking at different reflection processes, it has helped me to over come and succeed in the targets that have been set for me. After looking into the literature of the different types of reflection methods, you can see that our ARC reflection model is combined by different types of reflective processes to make our reflection thorough and detailed, so we can not only reflect on what we have done, but we can see how we need to improve.  I will now continue to use these reflection models and it will help me to notice both my strengths and weaknesses in the future. I think as a trainee teacher; reflection can help you to build not only your confidence but your ability to teach a class effectively. As Schon states ‘Reflective practice is a dialogue of thinking and doing through which I become more skilful.” (Schon. D, 1983) 
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