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This essay will critically respond to an article entitled ‘non-native English students learning in English’ and relate this to the teaching of Welsh language in English medium schools.
This article discusses many common themes of learning a new language which can be seen in an educational environment and in-home life of individuals. One theme mentioned within the article is motivation. Motivation can be found within the social and economic environment of learners. Economic motivations to promote an individual to learn a second language may be the job prospects. Bernardo believes that pupils seek to learn a second language to enable them to qualify ‘for certain jobs or for professional advancement’ (2011:1). This demand for individuals to obtain bilingual speaking skills is highly desired. The New American Economy (2017) state ‘employers increasingly desire workers who speak multiple languages’ and adds that, ‘in today’s global economy, businesses require employees who can serve customers in a variety of languages’. Similarly, Vannetst (2015) states that ‘in a competitive market, every advantage counts and bilingual candidates can offer huge value to companies in a variety of industries’ (Vannest, 2015). Similarly, it is stated that ‘without a doubt, being bilingual increases employability’ (Manafian, 2019).
Due to this large demand for multi-language employees, the American government have begun a campaign ‘aimed at reversing the nation’s language skills gap and making language learning a national priority’ (New American Economy, 2017). By doing this the government aim to raise ‘awareness about the growing importance of language skills to a wide array of careers’ (New American Economy, 2017).
The Welsh Government share similar views towards promoting bilingualism, in particular promoting the use of Welsh language, they have set ‘policies to promote and facilitate the use of Welsh’ (Welsh Government, 2017) in education. Similarly, Donaldson states within Welsh education ‘there is also a firm commitment to the Welsh language and bilingualism’ (2015: 15). However, the 2011 census found that of the total population of Wales (2,955,841 people) 2,167,987 individuals stated that they had ‘no skills’ (Welsh Government, 2011) in the use of  Welsh language. The census also found that only 430,717 felt confident in using their Welsh language skills and ‘can speak, read and write’  in Welsh. (Welsh Government, 2011) This differs from the use of a second language within the Philippines, as ‘63.7% of Filipinos over the age of 5 reported an ability to speak English’ (Carpenter, 2018). Previously mentioned this skill is motivated by the demand of employees in the Philippines. However, within Wales the demand for Welsh speaking employees is of a low level. Research shows in job descriptions in Wales only 16% state that Welsh language skills were ‘essential’ (Welsh Government, 2015) and a further 23% of job descriptions stated that Welsh language skills were ‘desirable’ (Welsh Government, 2015). Coinciding with this, Baker (2011) believes ‘first-language Welsh-speaking children compete in a largely English-language job market against monolingual English speakers’ (12). This highlights the low demand for Welsh-speaking employees.
Another motivation for individuals to obtain bilingual skills within the Philippines is social. There are many sociological variables that can motivate an individual to learn English within the Philippines. Similarly, Bernardo states there are a ‘range of important personal and social processes and factors’ (2011:1) that impact on an individual’s learning. An example of this may be ‘the requirements of particular tasks that are undertaken within speciﬁc social contexts’ (Bernardo, 2011:6). Contexts such as ‘their experiences with popular media in television shows, ﬁlms, and web sites in English enhance their English acquisition.’ (Bernardo, 2011:5). This form of learning from media is seen as a ‘contextually specific literacy practice, acutely tuned to the particulars of given social situations and cultural norms’ (Ito, 2010:25). Also this suggest that by using different forms of media, learners are provided with an ‘array of complex cognitive processes that involve the processing of information/input from external sources’ (Bernardo, 2011:2)
One form of media which is common in both the Philippines and Wales is the newspaper. Dayag states that within the Philippines there are eleven newspapers written in English, with the estimated ‘total circulation figures for English newspapers’ (Dayag, 2004:38) in the Philippines being 2,007,000 copies on a daily basis. In comparison the absence of Welsh language newspapers, as Campbell (2003) states ‘there is no daily Welsh language newspaper’. Therefore, learning the second language of English in the Philippines would enable an individual to participate in using different forms of media. However, in Wales this is not the case, as learning Welsh would not provide the benefits of being able to access a variety of media which would otherwise not be available to non-Welsh speakers, as there are far fewer resources available in the Welsh language in comparison to the availability of English resources in the Philippines. Regarding mass media, Baker suggests ‘special attention be paid to the continuous evolution and progression of the minority language’ (2001: 285). In doing so and creating accessible media resources, this would then ‘preserve and reproduce the minority language’ (Baker, 2001:285), which in Wales the minority language is currently Welsh. Therefore, it is clear that the creation of more accessible Welsh language media resources for example, Welsh language newspapers and more Welsh language television channels could also support in persuading non-Welsh language speakers to learn the language. Bernardo also talks of the good practice displayed within the Philippines, with the use of bilingual resources, as they enable learning to involve ‘an array of complex cognitive processes that involve the processing of information/input from external sources’ (2011:2). The Welsh Government also state that there are, resource ‘requirements for Welsh Language Development’ (Welsh Government, 2008:27). It is also stated that schools need to promote Welsh language ‘by ensuring a bilingual environment, with Welsh and bilingual books (Welsh Government, 2008:28) and other resources.
Another theme relating to the teaching and learning of the Welsh language that is highlighted within the article, is that of the sociolinguistic impact an individual’s family or home life can have on their obtainment of a language. Bernardo (2011) believes that the ‘language exposure at home’ (2011: 5) can have positive impact especially if this includes ‘availability of resources at home that expose the students to language, actual languages used at home, and the inﬂuence of/on family members using English’ (2011: 5).  It is also thought that individuals that are exposed to a ‘range of relevant social experiences beyond the classroom’ (Bernardo, 2011:5), in a new language can also benefit the learner as these experiences can shape the learning. Similarly, Lightbown believes that pupils who are immersed in the new language ‘performed significantly better’ (2013: 188). Similarly, it is stated that an individual’s family is ‘considered an integral part’ (Bernhardt, 1992:38) of them being able to learn a new language. 
Bernardo believes an individual’s family can ‘positively inﬂuence their learning in English’ (2011: 5). This is true throughout the Philippines as ‘63.7% of Filipinos over the age of 5 reported an ability to speak English’ (Carpenter, 2018). Therefore, pupils learning English as a second language are likely to have been immersed in the English language from an early age at home. However, the 2018 census states from the 85,105 parents that were asked if they use the Welsh language while at home, only 18,807 stated that they do ‘speak Welsh at home’ (Welsh Government, 2018). This would therefore have a negative impact on children learning Welsh language.
Furthermore, from the 2,987,400 population of Wales (people over the age of three) only 885,100 individuals identified themselves as being able to ‘speak Welsh’ (Welsh Government, 2018). That accumulates to only 29.7% of the entire Welsh population who can speak the national language. Therefore, as most of the population of Wales do not speak Welsh it is thought that ‘English-speaking parents fear their children being taught in Welsh’ (Cosslett, 2017) as they are unable to support their children. To overcome this the Welsh Government campaign offers ‘parents’ advice and information’ (Owen, 2015) and ‘includes local events, a Facebook page with hints and tips for parents’ (Owen, 2015) to further support them. This campaign also provides family members with an ‘awareness of the important role they play in a child’s language development’ (Baker, 2007:8).
The Welsh government have also recognised that only 29.7% of the Welsh population speaking Welsh. To overcome this, they have put in place the ‘Welsh in education: Action Plan 2017 – 2021’ (Welsh Government, 2017). which aims to set the ‘direction for the development of compulsory Welsh language education’ (Welsh Government, 2017). 
The theme of immersion is mentioned throughout the article within aspects of education, Bernardo (2011) states that teachers would model ‘good English use, and that although English was the medium of instruction for most if not all of their subjects’ (3). This highlights not only pupils being immersed in the use of a new language but also that this new language is taught cross-curricularly. Bernardo also states ‘English has been used as the medium of instruction in most subjects for over one hundred years’ (2011:2) and it is commonly used in different subjects which are ‘non-language focused subjects like mathematics, science, civics and history, among others’ (2011: 2).  This form of learning is regarded as Content and Language Integrated Learning (CLIL). CLIL enables learners to learn ‘through the medium of a foreign language and learning a foreign language by studying a content-based subject’ (British Council, 2006).  Similarly, it is believed that ‘learners acquire a second or foreign language as they study subject matter taught in that language’ (Lightbown, 2013:171). This form of CLIL and ‘immersion has been a great success’ (Lightbown, 2013:172) worldwide however, it is stated, when using CLIL within the classroom, it is important for staff to ‘operate a sophisticated model of scaffolding and differentiation’ to meet the needs of all the pupils involved’ (Hood, 2015:40).
Contradicting the use of CLIL, Lightbown (2013) states that this strategy of learning a new language though varied subjects or tasks ‘can actually interfere with language acquisition’ this is due to the belief that ‘successful language acquisition draws on different mental abilities, abilities that are specific to language learning’ (Lightbown, 2013,38). Therefore, an individual is unable to fully obtain the new language if they are also thinking about other information, such as working out a mathematical equation. Similarly, Bernardo states that Filipino students who had learned English as an additional or second language but not taught the subject knowledge in this additional language, ‘generally performed better in mathematics word problems which are written in Filipino, compared to those in English and students were also better able to understand and apply conceptual knowledge in mathematics when this was presented in Filipin’ (2011:3). 
However, Bernardo states pupils that are fully immersed and taught the subject in the new language of English, ‘perform better when the mathematical problem solving task was in English’(2011:3) This was because ‘students were faster at retrieving basic arithmetic facts when these tasks were done in English’ as students were simply ‘retrieving from memory and using information that was learned in English’ (Bernardo, 2011: 3).
However, this strategy of teaching cannot be used as teachers are unable to speak or understand the second language. For example, in Wales only 26.9% of teachers are ‘able to teach through the medium of Welsh’ (Haggett, 2013) and of the 1,398 newly qualified teachers entering teaching in Wales, only 25.3% are ‘able to teach through the medium of Welsh’ (Haggett, 2013). Whereas the ‘Philippines is recognized globally as one of the largest English-speaking nations with majority of its population having at least some degree of fluency in the language’ (Cabigon, 2019), thus suggesting the teachers are also confident in their understanding and use of the English language and are able to confidently teach in it.
In conclusion all these approaches used in the Philippines ‘are necessary to provide a complete understanding of the experience of bilingual learners in English’ (Bernardo, 2011:6). However, these are not applicable to the learning of the Welsh language as in Wales individuals aren’t learning ‘a foreign language’ (Bernardo, 2011:1) but are learning the ‘mother tongue’ (Bernardo, 2011:7) which has depleted due to ‘the global power of English’ (British Council, 2013:3). The British Council state that ‘English is the dominant international language of the 21st century. It is spoken at a useful level by some 1.75 billion people – a quarter of the world’s population’ (2013:5). Whereas, only 29.7% of the Welsh population speak Welsh.
Therefore, Filipino learners need to learn English in order to communicate in other countries, but we do not need to learn Welsh in order to communicate abroad as well as in Wales. Thus, we would be less motivated to learn Welsh as there is less of a need for it in comparison to other countries learning English. The Welsh Government need to create other motivations i.e. job incentives such as higher paid Welsh speaking jobs. In addition to this, ‘teaching should not be construed as being an English-only advocate or being against the use of bilingual students’ mother tongue’ (Bernardo, 2011:6), similarly in English medium school’s pupils should be allowed to use Welsh (mother tongue) in learning, this should be praised.
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